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Assessment 1 (required): Content Knowledge
Section IV — Evidence for Meeting Standards
Special Educator Portfolio

1. Description of the assessment and use in the program
No changes.

2. A description of how this assessment specifically aligns with the standards it is cited for in
Section IlI

No changes.
3. A brief analysis of the data findings.

In this section, two sets of data are presented allowing for examination of candidates at their completion of
SPED 430/439 Practicum/ Methods and those at the end of SPED 465 Student Teaching. For both groups
of candidates, the explicit inclusion of the CEC standards was introduced during 2006 as additional
dimensions to guide their reflections. The use of the Standards was intended to facilitate self-evaluation
and provide an accounting of the broad-base content knowledge requirement of Assessment 1.

The quantity and quality of substantive artifacts included, introduced, and briefly captioned to represent
competence is solid as 80-83% in Student Teaching and 76% in Methods/Practicum of candidates met or
exceeded expectations. These percentages are consistent across the key roles of the special educator.

Across the semesters in which data were collected, regardless of enrollment in Practicum/Methods and
Student Teaching, candidates relied heavily on the Role Model (a couple of candidates used the Charlotte
Danielson Frameworks for Teaching Model) to organize their artifacts and provide a framework for the
broad reflections. Subsequently more in-class work and additional assignments done around CEC
standards in both practicum and student teaching to enhance the quality of reflections has led to
improvements. The way in which CEC standards are treated, as core knowledge and skills may account
for their being embedded in candidates’ collections of artifacts, their justifications, and examinations of their
professional growth rather than being addressed explicitly. Their reliance on the Role Model may be a
reflection of their finding it easier to address CEC standards through the broader categories to capture
themselves as practitioners who respond to the multi-faceted the role.

The level of reflection evidenced in the set of Student Teaching portfolios collected during Fall 2006 was
not as strong as expected; the data indicate a range of 40-60% of candidates who needed improvement in
their justifications and reflections of what was included in their portfolios and their focus on CEC standards.
As aresult of this preliminary data, revisions were made to the assignments with an emphasis on the
reflection component of the portfolio. The 2007-2008 data showed improvements where 78-88%
candidates addressed CEC Standards in the context of justifying their selection of artifacts; offering greater
perspective of their seeing their growth with regard to content knowledge. Eighty percent (80%) of the
candidates did in turn demonstrate evidence of their background knowledge and understanding of
learning/behavioral characteristics, assessment, planning, instructional strategies, teaching approaches,
learning environment, documented student outcomes through work samples and charts, and IEP process





by providing and organizing substantive numbers of artifacts. Similar improvements are evident at the
Practicum/Methods level where candidates collected, organized and reflected on artifacts more effectively
in 2007-2008 than previously, providing substantiation of their content knowledge.

CEC Standards are presented during the first course in the special education option and are reintroduced
along with the Role Model [a system of understanding the complex role of special educators that was
developed by KSC Professor Evie Gleckel and colleague Ellen Koretz] to support the candidates’ gaining
understanding of their roles as special educators and to serve as the guidelines for systematic reflection
when selecting and organizing artifacts for their portfolios. As a result of the data collected during the Fall
2006, more direct attention is paid to candidates’ aligning their reflections of professional growth through
the lenses of both the CEC Standards and the Role Model. The content and perspectives these lens offer
are more explicitly addressed during course work in SPED 430 and during supplemental workshop
sessions during student teaching. In addition, revised rubrics used across the program further highlight
CEC standards and will give candidates exposure to thinking about performance and practices with
reference to them. We believe that the more intentional we are about integrating the CEC Standards and
Role Model throughout the program, the more central they will be to candidates’ self-evaluation to prompt
deeper self-reflections that support professional work and growth.

The data indicate differential treatment of portfolios as the shift from Practicum/Methods to Student
Teaching reflects candidates’ development and responsibilities. For candidates at the student teaching
level, they offer more professional portfolios, ones they plan to use as they enter employment interviews.
The portfolios document and illustrate key competencies, often include an introductory narrative, and offer
brief explanations to highlight their professional skills. Although there is evidence of the number of
standards, the depth of reflection is understandably abbreviated. Candidates at the practicum/ methods
level typically include a range of items from course work and field experiences that represent the
development of foundational knowledge through the application of competencies.

Student teaching portfolios were not collected Spring 2007 as the department adjusted to a multi-tiered
data based assessment system.

Candidates who need improvement in demonstrating content have a basic knowledge of the foundations of
special education, characteristics of learners, individual learning differences, and language that is at the
core of instructional planning and strategies, ongoing assessment, and creation of learning environments.
However, their attention to details and analysis skills interfere with their own self-evaluation that conveys
the quality of their own performance in the multi-faceted role of special educator. One proactive strategy
that is put in place is presenting the development of the portfolio earlier in the semester and designing it to
be consistent with other reflection activities that are introduced in Practicum/Methods and Student
Teaching. Candidates who need improvement have been asked to re-submit portfolios and meet
individually with faculty to verbally justify contents and organization.

4. Interpretation of how data provides evidence that CEC standards have been met.

For candidates enrolled in practicum, the portfolio offers the vehicle to showcase program experiences,
assignments, and research projects as demonstrations of their competencies with regard to the CEC
Standards and Role Model competencies across the program. The candidates provide evidence of content
knowledge from early work in learning about the foundations and legal requirements associated with
special education (Standard 1) and developing their understanding of the characteristics of learning and





behavioral challenges and individual differences (Standards 2, 3). Further, the candidates in Practicum
display their course and related field work to substantiate their growing competence and confidence with
regard to conducting assessments that lead to constructive IEPs (Standards 4, 6, 8), developing and
delivering lessons that result in outcomes for students (Standards 4, 5, 7, 8), and engaging in goal setting
based on supervision feedback and self-assessment (Standards 9, 10). Portfolios submitted for Practicum
have included increasing depth of reflection across the Roles of the Special Educator. For the most part,
the data indicate that these reflections incorporated the CEC Standards. Candidates are provided with the
set of standards and descriptions, engage in reflection activity using the ten areas; however, they often find
the role model more manageable as an organizational tool as the areas help to consolidate related
standards rather than lead to redundancy of artifacts, documents, or student work.

At the student teaching level, candidates are focused on developing portfolios to pursue professional
opportunities. To accommodate the candidates, the assignment has evolved so that it engages candidates
in reflection on the combination of CEC standards and Role Model (see revised assignment Attachment
5a).

Both the artifacts that the candidates include and their verbal presentations of their portfolios at the end of
student teaching demonstrate an awareness of their professional roles and commitment to ongoing
learning (Standards 1, 9); confidence in the different aspects of being an evaluator (Standard 6, 8); comfort
and dedication to planning according to their understanding of learners and individual needs as they draw
on instructional strategies, methods, and approaches (Standard 2, 3, 4, 7); and self-assurance in their
competence interacting with students as an instructor and facilitator of the learning environment (Standards
5, 7). Data indicate candidates continue working to detail their reflective practice (Standard 9); and they
set goals for professional development by showing an understanding of the expectations of being a special
educator and how they value communications and collaboration (Standard 1, 10).

The use of the tool, CEC Standards-Role Model Self-Evaluation (see revised assignment Attachment
5a), is designed to encourage candidates at the practicum teaching level to reflect on their program
experiences and assignments in greater depth, looking at how they have grown into the professional roles.
For candidates completing student teaching the tool gives them more freedom to frame their portfolios to
pursue professional positions. The revisions to the portfolio rubric respond to feedback received in the SPA
report and highlight the targeted CEC Standards This revision also provides candidates with greater depth
of understanding of the Standards.





5. ATTACHMENT (A)
Assessment 1 (required): REVISED Assessment Tool or Description of the Assignment

Special Educator Portfolio

There are no substantive changes to the description of the assignments. However, candidates are now
required to submit self-assessments that directly reference the CEC Standards and Role Model, completing
the CEC Standards-Role Model Self-Evaluation. Completed forms are submitted separately to insure
more detailed reflections and connections among Standards, competencies, and the artifacts included in
the portfolios. The tool appears in this section, while the cover sheet is in the original report.





CEC Standards-Role Model Self-Evaluation

KEY ELEMENTS OF CEC CONTENT STANDARD

THE ROLE MODEL

SELF ASSESSMENT

Standard 1: Foundations

-show understanding of the practices, principles, and theories in special education
-show understanding of special education law, process, and policy

- show the historical and human issues that affect special education

-show the connections between theory, law, policy, and historical perspectives
and special education practice

-show understanding of the relationship between special education and other
organizations and systems

Standard 2: Development and Characteristics of Learners

- show understanding and respect for the uniqueness of individuals

- reveal knowledge and experiences about the developmental differences and
similarities between and among individuals with and without disabilities
-show an understanding of the interplay between development concepts and
disability including the application of this knowledge to respond to the varying
abilities and behaviors of individuals with disabilities

Standard 3: Individual Learning Differences

-show an understanding and knowledge about the effects that a disability can
have on and individual's learning

-reveal a willingness to actively and resourcefully seek to understand how primary
language , culture, and familial backgrounds interact with the individual's disability
-show a solid grasp of how an understanding of learning differences provides the
foundation upon which special educators individualize instruction

Standard 6 Language

-show an understanding about typical and atypical language development in the
context of supporting individuals with disabiliities

-show a knowledge and understanding about how individualized strategies
enhance language development and teach communication skills

-show knowledge about augmentative, alternative, and assistive technologies to
support and enhance communication for individuals with disabilities

-show ways to use various language models and communication strategies and
resources to facilitate understanding of subject matter for individuals with
disabilities who primary language is NOT English

Fundamental knowledge that informs practice
and is seen through candidates’ applications to
the myriad of tasks, responsibilities, and
activities of the special educator as they conduct
assessment, create instructional plans, instruct,
design and manage programs, collaborate, and
reflect on effectiveness.






KEY ELEMENTS OF CEC CONTENT STANDARD

THE ROLE MODEL

SELF ASSESSMENT

Standard 8 Assessment

-show knowledge and understanding about how to use multiple pieces of
assessment information for decision making and teaching

-show knowledge about legal policies, ethical principles of measurement and
assessment related to referral, eligibility, program planning, instruction, and
placement for individuals with disabilities

-show knowledge about assessment concepts such as validity, reliability, norms,
bias, and interpretation of assessment results

-show knowledge about the limitations of various kinds of assessments,
especially standardized assessment approaches/tools

-show an understanding of the collaborative relationships necessary to assure
nonbiased, meaningful assessments and decision making.

-show use of formal and informal assessments of behavior, learning, and
achievement to design learning experiences that support growth and
development

-show knowledge about how assessment information is used to identify supports
and adaptations required for individuals with disabilities to access general
education including statewide assessment programs

-show ways to effectively monitor student progress in general and special
curricula

-show knowledge about using assistive technology to support assessments

EVALUATOR:

= Cooperatively works to describe the current status
and challenges the student experiences by
collecting informal and formal assessment data,
charting that data, and collating information with
team members; examining impact on who the
student is as a reader, writer, mathematician,
participant in the learning environment, and
member of the classroom community while
simultaneously examining curriculum frameworks
and standards defined for the general education
curriculum.

= Conducts assessments to account for student
academic and behavior/ social challenges,
determine student status with regard to area(s) of
concern, make decisions about instructional
planning, and determine programs and settings for
appropriate service delivery; using authentic
assessment strategies (survey level tasks,
observations, probe-level tasks) to ensure data
are relevant, valuable, and constructive.

= |ntegrates assessment data to create a student
profile and description of present levels of
academic and behavior/ social performance for
Individualized Educational Plan/ Program;
establishing justification for tailored curriculum
frameworks, teaching approaches and
methodologies, and service delivery plans.

= Commits to ongoing assessment and collection of
data to evaluate student academic and behavior/
social progress and program effectiveness;
treating assessment as opportunities to further
understanding of the challenges the student faces
and increase understanding of individual
performance, participation, progress and the
effects of instruction on student outcomes.






KEY ELEMENTS OF CEC CONTENT STANDARD

THE ROLE MODEL

SELF ASSESSMENT

Standard 7 Instructional Planning

-show knowledge of long-range individualized instructional plans for individuals
with disabilities

-show evidence of the translation of long-range individualized plans into shorter-
range goals and objectives

-show knowledge about explicit modeling, demonstration, efficient guided practice
that assure acquisition and fluency through maintenance and generalization
-show knowledge about how to modify and adjust instruction after and analysis of
an individual's learning progress

-show knowledge, understanding, and application of the collaborative
relationships necessary for positive implementation of instructional plans

-show knowledge of developing individualized transition plans for individuals with
disabilities including the identification of post-school goals

-show integration of assistive technology into instructional plans

Standard 5 Learning Environments and Social Interactions

-show the creation of learning environments that foster cultural understanding,
safety and emotional well-being, positive social interactions, and active
engagement of individuals with disabilities

-show an understanding of ways to foster environments in which diversity is
valued

-show ways to create environments that promote self-determination emphasizing
interdependence, self-motivation, self-direction, personal empowerment, and self-
advocacy

-show knowledge and understanding about how to assist general educators to
support the integration of individuals with disabilities

-show how to safely intervene with individuals with disabilities in crisis

-reveal evidence of how to coordinate efforts to create appropriate learning
environments with paraeducators and other assistants

INSTRUCTIONAL PLANNER:

= Collaboratively designs direct instruction lessons,
activities, materials to address student needs and
cooperatively creates adaptations and
modifications to provide student access to general
education curriculum.

= Develops comprehensive instructional plans;
systematically matching who the student is as a
learner with appropriate academic/social
instructional experiences in inclusive settings;
justifying when and what the student requires for
alternative services to best meet her/his needs.

= Draws on the integration of assessment data in a
student profile and description of present levels of
performance of the Individualized Educational
Plan/ Program as the basis for designing:
curriculum frameworks — goals, objectives/
benchmarks, and evaluation/ documentation tools;
instructional approaches — teaching approaches
and methodologies and modifications and
adaptations to the general education curriculum,
and service delivery plans.

= Translates IEP into action, creating daily lessons
and learning experiences to promote student
growth as a reader, writer, speaker, listener,
mathematician, participant in the learning
environment, and member of the classroom
community

= Designs lesson plans that center on skill or
concept development; incorporating instructional
materials and resources, direct instruction,
modeling/ demonstration, guided practice, and
independent work.

= Analyzes the focus for instruction and selects
corresponding teaching approaches, instructional
materials to address student needs






KEY ELEMENTS OF CEC CONTENT STANDARD

THE ROLE MODEL

SELF ASSESSMENT

Standard 4: Instructional Strategies

-show a range or repertoire of evidence-based instructional strategies to
individualize instruction

-show instructional strategies promote positive learning results in general and
special curricula

-show an understanding and ability to modify learning environments for
individuals with disabilities

-emphasize instructional strategies and plans that support the development of
critical thinking, problem solving, and academic/functional performance skills for
individuals with disabilities

-show development, maintenance, and generalization of knowledge across
environments in the instructional strategies and adaptations selected for
individuals with disabilities

Standard 5 Learning Environments and Social Interactions

-show the creation of learning environments that foster cultural understanding,
safety and emotional well-being, positive social interactions, and active
engagement of individuals with disabilities

-show an understanding of ways to foster environments in which diversity is
valued

-show ways to create environments that promote self-determination emphasizing
interdependence, self-motivation, self-direction, personal empowerment, and self-
advocacy

-show knowledge and understanding about how to assist general educators to
support the integration of individuals with disabilities

-show how to safely intervene with individuals with disabilities in crisis

-reveal evidence of how to coordinate efforts to create appropriate learning
environments with paraeducators and other assistants

INSTRUCTOR:

= Collaboratively implements organized, sequenced
lessons; builds relationships with students;
manages specified direct instruction to address
academic and behavior/ social needs and access
to the general education curriculum, coordinating
curriculum, teaching modifications;

Uses pro-active classroom management systems,
establishing and teaching expectations for
behavior; identifying specific structures to support
appropriate behavior and choices; adopting
strategies for responding to desirable behavior
and misbehavior; building relationships with
students; using reminders, redirection, intentional
transitions, and logical consequences according to
situations; and recording when, where, and
conditions for misbehavior.

Organizes ongoing record keeping; responds to
the demands of situations as they arise;
coordinates efforts with those of classroom
teacher, other support staff, and
paraprofessionals.

Implements lesson plans, setting clear academic
and social expectations, involving students in
learning through varied types of questions and
meaningful activity, proceeding through
instructional experiences sequentially and
responding to students to support her/ his
understanding and interactions.

Revises lessons according to responses of
students, demonstrating flexibility and
responsiveness with regard to student readiness
to participate effectively in planned activities,
preparedness to understand skills or concepts,
and adeptness to meaningfully gain from materials
or activities






KEY ELEMENTS OF CEC CONTENT STANDARD

THE ROLE MODEL

SELF ASSESSMENT

Standard 9 Professional and Ethical Practice

-show evidence of knowledge of legal matters in special education including
ethical considerations

-show active engagement in professional activities that benefit individuals with
disabilities, their families, colleagues, and own professional growth and
development

-show information about being a lifelong learner involving reflection to improve
professional practice and show ways to keep current with evidence-based
practices

-show knowledge about how disability interacts with cultural and language
differences

COORDINATOR:

= collaborates with colleagues to define and implement
special education services; managing paper work,
communications, and services of identified students;
and developing schedules and environments for
services.

= organizes and manages special education
programming in the school; overseeing multiple
individualized educational plans and programs for
students; academic/ social instruction, service
delivery, ongoing assessments, communications; re-
evaluations, and program changes; and schedules
and service options for students that reflect the
school culture, support staff, and paraprofessionals.

REFLECTIVE PRACTITIONER:

o to commit to being a reflective practitioner, holding
a mirror up to oneself, evaluating the effectiveness
of planned and impromptu lessons

o evaluates the effectiveness of planned and
impromptu lessons and interactions with students;
examining qualities of instruction, ways engage
with and respond to students, and outcomes for
students

e participates in supervision activities (conferences,
observation responses) to enhance competence
in conducting assessment, planning and
implementing lessons, interacting with students,
evaluating student performance

o documents evidence of professional competence,
justifying how artifacts are representative of skills






KEY ELEMENTS OF CEC CONTENT STANDARD

THE ROLE MODEL

SELF ASSESSMENT

Standard 10 Collaboration

-show collaboration with families, other educators, related service providers, and
personnel from community agencies

-show collaboration in culturally responsive ways

-show awareness and knowledge about the role as advocate for individuals with
disabilities

-show collaboration with colleagues about special education ethics, laws, policy,
and procedures

-shows knowledge about ways to collaborate to promote success transitions for
individuals with disabilities across settings

COLLABORATOR:

= involves colleagues, parents/ caregivers, students,
and administrators in teaming together to create
programs, facilitate communication, develop IEPs,
and orchestrate instructional efforts.

= works cooperatively with classroom teachers and
parents/ caregivers to create and bridge effective
educational programs; coordinating learning
experiences and expectations, orchestrating
efforts to monitor program effectiveness, and
maximizing learning opportunities for students.
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Assessment 1 (required): Content Knowledge
REVISED Scoring Guide for the Assessment
Special Educator Portfolio

The detail contained in the scoring rubric is designed to support candidates’ completion of the
portfolio assignment as well as provide guidelines for evaluation. The major revisions to the rubric
respond to feedback received in the SPA report to highlight the targeted CEC Standards in each
element of the portfolio that is evaluated. This revision also provides candidates with greater depth
of understanding of the Standards.
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REVISED RUBRIC FOR Portfolio
Self-Assessment and Evaluation Criteria

1 2 3
Ratings Needs Meets Expectations Exceeds
Improvement Expectations
PART I: ORGANIZATION (OVERALL RATING)
STANDARD 1 FOUNDATIONS
Annotated table of contents and overall organization, Lists the types of Arranges artifacts in | Arranges artifacts in

using a framework that demonstrates an understanding of
the demands of being a special educator

materials included in
the portfolio without
a structure that
represents the
demands placed on
a special educator

the portfolio to
represent the
demands placed on
the special educator;
indicating that key
roles,
responsibilities, and
philosophy guided
selection and
organization of
contents and
illustrating
awareness of
required professional

the portfolio to
systematically to
represent the
demands placed on
the special educator;
articulating key roles
and responsibilities,
presenting a
philosophy to guide
organization of
contents and
justification for
including items and
demonstrating

competencies understanding of the
range of professional
competencies
PART II: SUBSTANTIATION/ OF EVIDENCE (OVERALL
RATING)
STANDARD 1 FOUNDATIONS
STANDARD 9 PROFESSIONAL AND ETHICAL
PRACTICE Provides some Offers evidence of Selects a
examples of items understanding comprehensive set
Substantive (number, representation of growth) items/ that are a part of the | different demands of artifacts to track

products included to demonstrate a range of
competencies

role of the special
educator

placed on the special
educator by
representing key
roles and
responsibilities
through the
organization of the
table of contents and
inclusion of items to
demonstrate a range
of competencies with
limited perspective to
document own
professional growth

own professional
growth across
preparation program/
courses according to
the range of
demands placed on
the special educator;
illustrating
understanding what
is involved in
assessing students’
needs, planning and
delivering instruction
and services,
collaborating to
facilitate access to
general education,
etc.
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Items included in the portfolio will be specifically examined according to:

Ratings 1 2 3
Needs Meets Expectations Exceeds
Improvement Expectations
STANDARD 8 ASSESSMENT

Documentation of proficiency as an EVALUATOR by

reading and critiquing evaluation reports, conducting
assessments, and documenting student
performance; reflecting an understanding student
individual needs, language, and factors impacting
progress to account for the challenges the student
experiences

collecting and analyzing assessment data regarding
one student; using file review, observation,
interviews, informal strategies, and work sample
analyses as bases for understanding the student as
a reader, writer, speaker, listener, mathematician,
participant in the learning environment, and/ or
member of the classroom community

establishing assessment as an ongoing process,
setting up record keeping systems to document
student progress and behavior during instruction

Provides evidence of
limited assessment
planning and uses
tools to collect
samples of student
performance in the
area(s) of concern
and collects minimal
documentation to
examine student
responsiveness to
individual lessons
and intervention
plans

Provides evidence of
general assessment
planning that has
connection to
accessing and
designing tools to
collect, chart, and
analyze student
performance,
participation, and
progress in the
area(s) of concern
and to document
student
responsiveness to
individual lessons
and intervention
plans

Provides evidence of
assessment planning
that leads to
accessing and
designing tools to
collect, chart, and
analyze student
performance,
participation, and
progress in the
area(s) of concern
and to document
student
responsiveness to
individual lessons
and intervention
plans

Applies
understanding
student needs,
development,
language, potential
impact of
environment and
learning situations
based on collating
data collected and
completing
assessment reports,
IEP profile and
present levels of
performance; making
connections among
data, hypothesizing
the relationship of
student skills,
language,
characteristics as a
learner

Collates assessment
data to articulate
assessment reports,
IEP profile and
present levels of
performance;
Applies
understanding
curriculum in
conjunction with
student needs,
development,
language, and
variables that
environment and
learning situations to
making connections
among data,
hypothesizing the
relationship of
student skills,
language, and
characteristics as a
learner

Systematically
applies
understanding of
student needs,
development,
language, potential
impact of
environment and
learning situations
based on collating
data collected and
completing
assessment reports,
IEP profile and
present levels of
performance; making
connections among
data, hypothesizing
the relationship of
student skills,
language,
characteristics as a
learner
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Ratings

1
Needs
Improvement

2
Meets Expectations

3
Exceeds
Expectations

STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 7 INSTRUCTIONAL PLANNING

Evidence as a PLANNER, highlighting:

making decisions about lessons, instructional
focuses, approaches, materials, environment, and
modifications based on IEP goals and objectives and
connected with grade level curriculum frameworks
evaluating and selecting instructional approaches
and materials to support students as they become
readers, writers, speakers, listeners,
mathematicians, participants in the learning
environments, and members of classroom
communities

qualities of lessons in terms of targeting specific
skills/ concepts for instruction, articulating rationale,
selecting instructional materials, adapting teaching
strategies, designing constructive and engaging
learning experiences and practice opportunities, and
evaluating and monitoring student progress;
identification of components for effective lesson
plans that balance active engagement, direct
instruction, modeling, guided and independent
practice, and contextual applications

articulation of a coherent, constructive IEP; reporting
the integration of assessment data and designing
instruction and interventions in terms of measurable
goals and objectives linked with teaching
approaches and intervention plans that promote
growth in the area(s) of concern and support access
to general education

Creates activities
that relate to an area
of instruction but
require further
honing and direct
instruction to support
student acquisition of
skills/ concepts

Creates lessons built
around what is being
taught (clearly
defined lesson
objectives written in
terms of outcomes
for students),
identifying strategies
for presenting,
engaging student(s),
guiding practice,
assigning
independent
practice, and
applying skill/
concept; with ways
to track student
understanding
throughout

Creates lessons that
systematically build
what is being taught
(specific measurable
lesson objectives
written in terms of
concrete outcomes
for students),
identifying strategies
for presenting,
engaging student(s),
guiding practice,
assigning
independent
practice, and
applying skill/
concept; with ways
to track student
understanding
throughout

Designs instructional
activity that makes
use of small, large
and cooperative
groups and
addresses topic of
lesson

Designs instructional
activities that make
use of independent
work, small, large
and cooperative
groups to address to
promote student
learning

Designs instructional
activities that make
use of independent
work, small, large
and cooperative
groups and engages
students actively in
learning skills/
concepts
sequentially

Identifies IEP
contents, writing:
general goals,
objectives, teaching
approaches,
modifications to
general education
curriculum and high
stakes testing to
correspond with
student performance
in the area of
concern

Articulates IEP in
terms of: goals,
objectives, teaching
approaches,
modifications to
general education
curriculum and high
stakes testing to
directly address
student assessed
needs and
challenges

Articulates IEP in
terms of: measurable
goals, objectives,
teaching
approaches,
modifications to
general education
curriculum and high
stakes testing to
directly address
student assessed
needs and
challenges
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Ratings

1 2 3
Needs Meets Expectations Exceeds
Improvement Expectations

STANDARD 5 LEARNING ENVIRONMENTS
STANDARD 7 INSTRUCTIONAL PLANNING

Showcase of competence as an INSTRUCTOR, by:

providing direct and supportive instruction to
individuals and small groups of students in special
education and/ or classroom settings, promoting
student competence and independence

conducting lessons that support students' facility with
targeted skill(s)/ concept(s), keep them engaged,
and are responsive to their challenges

applying components for effective lesson plans that
balance active engagement, direct instruction,
modeling, guided and independent practice, and
contextual applications

establishing clear expectations for behavior and
academic performance

determining the effectiveness of instructions based
on what students produce, say or do

Organizes materials
for lesson, yet sets
expectations as
needed and
arranges space in
the midst of the
lesson

Creates learning
environment by
setting behavioral
and academic
expectations,
arranging physical
space conducive for
the types of activities
planned

Creates learning
environment by
setting behavioral
and academic
expectations,
arranging space
conducive for the
types of activities
(independent,
cooperative groups)

Focuses on the topic
and skills, often
using explanations
rather than inviting
students to engage
or share ideas;
relying on lesson
plan script

Engages students
through questions,
presentation,
explaining the
rationale/ relevance
of topic and inviting
them to make
connections

Engages students
through questions,
presentation,
explaining the
rationale/ relevance
of topic, using
literature or pictures
to invite their making
connections

Responds to student
behavior, questions,
often repeating initial
explanations or
sharing frustrations

Responds to student
behavior, questions,
errors;
demonstrating
listening, observing,
and acknowledging

Responds to student
behavior, questions,
errors;
demonstrating
listening, observing,
and acknowledging
and shifts gears as
needed, using
available resources

STANDARD 1 FOUNDATIONS
STANDARD 9 PROFESSIONAL AND ETHICAL
PRACTICE
STANDARD 10 COLLABORATION

Present documentation of growth as PROGRAM
COORDINATOR by:

showing how understands overseeing services,
managing individual cases, and supervising the
activities of paraprofessionals

demonstrating how different forms special education
service delivery serve the range of identified
students

discussing the demands and changing nature of the
role of the special educator, particularly with
reference to general education program and
professionals and families

Indicates need to be
organized to manage
cases and different
service delivery
options as being
dependent on
student needs and
recognizing that
families and
teachers should be
involved

Provides evidence of
recognizing how to
manage cases,
consider different
service delivery
options as being
dependent on
student needs, the
values of
collaboration with
professionals and
families across the
roles of the special
educator

Provides evidence of
recognizing how to
manage cases,
consider different
service delivery
options as being
dependent on
student needs, the
values of
collaboration with
professionals and
families across the
roles of the special
educator
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Ratings

1 2 3
Needs Meets Expectations Exceeds
Improvement Expectations

STANDARD 10 COLLABORATION

Offer evidence of developing competence as a
COLLABORATOR by:

e acknowledging why ongoing communication is key
to the assessment, planning, and program
implementation process in order to provide students
with continuity, make links among experiences,
develop mutual supports for general and special
education programs, enhance collective ownership
of special education process and IEPs, and sustain
monitoring student progress

e  participating as a team member who cooperatively
plans and coordinates classroom and special
education placements and activities and maintains
comparable communication with families

States the values of
collaboration with
professionals and
families across the
roles of the special
educator

Represents
experiences
collaborating with
professionals and
families, indicating
the values for
interfacing with
general education
and home

Represents
experiences
collaborating with
professionals and
families, indicating
the values for
interfacing with
general education
and home and
reflecting on the
importance of
communication skills
and commitment to
involve all
throughout the
process

STANDARD 9 PROFESSIONAL AND ETHICAL
PRACTICE

Representation of REFLECTIVE PRACTICES

e to evaluate the effectiveness of planned and
impromptu lessons and interactions with students;
examining qualities of instruction, ways engage with
and respond to students, and outcomes for students

e to participate in supervision activities (conferences,
observation responses) to enhance competence in
conducting assessment, planning and implementing
lessons, interacting with students, evaluating student
performance

e to document evidence of professional competence,
justifying how artifacts are representative of skills

Summarizes the
lesson, reiterating
what transpired
without
systematically
examining student
work or teaching
behavior

Holds mirror up to
oneself, evaluating
the values of
planned and
impromptu lessons
based on student
engagement and
outcomes;
examining observed
behaviors,
responses to
questions, and
products as
evidence of
effectiveness of
teaching approaches

Holds mirror up to
oneself, evaluating
the values of
planned and
impromptu lessons
based on student
engagement and
outcomes;
examining observed
behaviors,
responses to
questions, and
products as
evidence of
effectiveness of
teaching
approaches; and
looking to enhance
techniques
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Ratings

1
Needs
Improvement

2
Meets Expectations

3
Exceeds
Expectations

PART Ill: REFLECTIONS & JUSTIFICATIONS (OVERALL
RATING)

STANDARD 1 FOUNDATIONS
STANDARD 2 CHARACTERISTICS OF LEARNERS
STANDARD 3 INDIVIDUAL LEARNING DIFFERENCES
STANDARD 9 PROFESSIONAL AND ETHICAL

PRACTICE CEC STANDARDS
States why items are | Reflects on Reflects on
Overview, connecting selection of portfolio items with CEC | included in the professional professional

Standards
and

Justification for selection of "stuff," answering why it was
chosen and how it illustrates your professional
competence or growth

*write a formal introduction/ guide to your portfolio or

*write an intro to each section of your portfolio and/

or

*make reflective statements on 3x5 index cards or post-its
per item

portfolio, in terms of
specific assignments
without clear
reference to how
they are
representations of
self as professional,
giving limited
attention to CEC
standards, general
reference to key
roles, and/ or student
outcomes

competence, areas
in need of
improvement and
growth by justifying
the selection of items
contained in the
portfolio; stating why
they are chosen and
how they represent
key aspects of
professional
performance in the
role and some
outcomes for
students, and
incorporating some
aspects of CEC
standards in
descriptions

competence, areas
in need of
improvement and
growth by justifying
how items contained
in the portfolio

are evidence of
attributes, skills, and
beliefs as an
evaluator, planner,
instructor,
collaborator,
program coordinator,
reflective
practitioner;

stating why artifacts
are chosen and how
they are
representative of
professional
performance and
responsiveness to
individuals that lead
to outcomes for
students across
academic and social
situations; directly
addressing CEC
standards in
descriptions

JUSTIFICATIONS

Trace own growth by
including items from
early in the program
and indicating the
sequence of learning
about the law,
learning, factors
impacting student
progress; focusing
primarily on factual
information with
limited connections
among artifacts and
student outcomes or
own professional
growth

Trace own growth
and understanding of
the role of the
special educator,
factors impacting
student
performance,
offering some
student work or
items to support
assertions

Trace understanding
factors impacting
student
performance, the
role of the special
educator in
promoting outcomes
for students,
referencing items in
portfolio as evidence
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Ratings

1
Needs
Improvement

2
Meets Expectations

3
Exceeds
Expectations

STANDARD 1 FOUNDATIONS
STANDARD 9 PROFESSIONAL AND ETHICAL
PRACTICE
STANDARD 10 COLLABORATION

Goals for student teaching

Articulates goals for
student teaching,
reflective of
feedback received
and an awareness of
the demands of the
role

Uses self-reflection
included in the
portfolio, supervision
feedback, and
faculty responses to
work to create a
professional
development plan by
articulating goals for
student teaching and
a few ideas for
accomplishing them,
seeking support from
cooperating teacher

Uses self-reflection
related to items
included and areas
of improvement
cited, supervision
feedback, and
faculty responses to
work to create a
professional
development plan by
articulating goals for
student teaching and
suggestions for
achieving them,
including
collaborative efforts
with cooperating
teacher

STANDARD 1 FOUNDATIONS
STANDARD 9 PROFESSIONAL AND ETHICAL
PRACTICE
STANDARD 10 COLLABORATION

Goals for first teaching position

Articulates goals for
first teaching
position, reflective of
feedback received
and an awareness of
the demands of the
role

Uses self-reflection
included in the
portfolio, supervision
feedback, and
faculty responses to
work to create a
professional
development plan by
articulating goals for
first teaching position
and a few ideas for
accomplishing them,
seeking support from
mentor(s)

Uses self-reflection
related to items
included and areas
of improvement
cited, supervision
feedback, and
faculty responses to
work to create a
professional
development plan by
articulating goals for
first teaching position
and suggestions for
achieving them,
including ways would
like to work with a
mentor

18






ATTACHMENT C
Assessment 1 (required) — Data Derived from Assessment

Special Educator Portfolio

Data have been collected, tabulated, and reported in the charts. One chart represents data

derived from evaluation of portfolios submitted by candidates at the Practicum/ Methods level. The
second chart reports the data gathered based on the candidates’ portfolios submitted at the end of
student teaching.

# of Candidates

2006-07 N =17
2007-08 N =13

Practicum Portfolio - Undergraduate

Assessment # 1A

NI
AY 06-07

# %

#

NI
AY 07-08

%

ME

AY 06-07

#

%

ME

AY 07-08

#

%

#

EE
AY 06-07

%

#

EE
AY 07-08

%

Standard 1
Table of
Contents

1 5.9%

3 | 23.1%

14

82.4%

53.8%

2 | 11.8%

3 | 23.1%

Standard 1, 9
Substantive
Iltems

4 | 23.5%

3 | 23.1%

12

70.6%

53.8%

1 5.9%

3 | 23.1%

Standard 8
Evaluator
Evidence

2 | 11.8%

3 | 23.1%

15

88.2%

53.8%

0 0.0%

3 | 23.1%

Standard 4, 7
Planner
Evidence

0 0.0%

1 7.7%

17

100%

69.2%

0 0.0%

3 | 23.1%

Standard 5, 7
Instructor
Evidence

0 0.0%

1 7.7%

17

100%

11

84.6%

0 0.0%

1 7.7%

Standard 1, 9,
10 Prog Coord
Evidence

1 5.9%

4 | 30.8%

16

94.1%

61.5%

0 0.0%

1 7.7%

Standard 10
Collaborator
Evidence

3 | 17.6%

2 | 15.4%

14

82.4%

46.2%

0 0.0%

5 | 38.5%

Standard 9
Ref.
Practitioner
Evid.

2 | 11.8%

1| 15.4%

13

76.5%

46.2%

2 | 11.8%

5 | 38.5%

Standard 1, 2,
3,910
Justification of
Iltems

3 | 17.6%

3 | 15.4%

11

64.7%

46.2%

3 | 17.6%

4 | 38.5%

Standard 1, 2,
3,9, 10 CEC
Standards

10 | 58.8%

3 | 15.4%

41.2%

46.2%

0 0.0%

4 | 38.5%

Standard 1, 9,
10 Goals

0 0.0%

2 | 15.4%

14

82.4%

46.2%

2| 11.8%

4 | 38.5%

19






# of Candidates
F06 07-08 N =
18

Student Teaching Portfolio - Undergraduate

Assessment # 1B

Fall 2006 N=5

NI
Fall 06

%

N1
AY 07-08

%

ME ME
Fall 06 AY 07-08

% #

%

EE
Fall 06

%

EE
AY 07-08

%

Standard 1
Table of
Contents

40.0%

27.8%

60.0% | 13

72.2%

0.0%

0.0%

Standard 1, 9
Substantive
Items

20.0%

5.6%

80.0% | 12

66.7%

0.0%

27.8%

Standard 8
Evaluator
Evidence

20.0%

0.0%

40.0% | 12

66.7%

40.0%

33.3%

Standard 4, 7
Planner
Evidence

20.0%

0.0%

40.0% | 10

55.6%

40.0%

38.9%

Standard 5, 7
Instructor
Evidence

20.0%

5.6%

80.0% | 12

66.7%

0.0%

27.8%

Standard 1, 9,
10 Prog Coord
Evidence

40.0%

11.1%

40.0% | 14

77.8%

20.0%

11.1%

Standard 10
Collaborator
Evidence

20.0%

5.6%

60.0% | 13

72.2%

20.0%

22.2%

Standard 9
Ref.
Practitioner
Evid.

20.0%

22.2%

80.0% | 12

66.7%

0.0%

11.1%

Standard 1, 2,
3,910
Justification of
Iltems

60.0%

11.1%

40.0% | 12

66.7%

0.0%

22.2%

Standard 1, 2,
3,9, 10 CEC
Standards

40.0%

22.2%

40.0% | 14

77.8%

0.0%

0.0%

Standard 1, 9,
10 Goals

0.0%

0.0%

0.0% | 13

72.2%

0.0%

22.2%
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Assessment 1 - Portfolio


Assessment 2 (required) - Content Knowledge in Special Education

Section IV — Evidence for Meeting Standards

Documenting the Special Education Process/ Individualized Education Program (IEP) Development - Work
Sample

1. Description of the assessment and use in the program
No changes.

2. A description of how this assessment specifically aligns with the standards it is cited for in
Section IlI

While the standards targeted by Assessment 2 remain the same, the description of the alignment with
Standard 6 Language has been expanded to explain the pivotal role it plays in the Special Education
Process. Given the feedback received with regard to the Language standard, revisions were made to the
rubrics. In addition, clarification was made with regard to how candidates provide evidence of Standard 10
Collaboration when writing the IEP document.

Standard 6: Language

Candidates’ understanding of typical and atypical language development is key to their developing
assessment plans and tasks that offer students opportunities to demonstrate competence and challenges
across academic and social areas. The ways that candidates connect student language to reading, writing,
mathematics, or social competence are considered indicators that they understand the relationships among
oral language patterns and patterns of errors or barriers to learning. They are expected to embed language
elements into their analyses of assessment data and hypotheses to account for student difficulties. How
candidates account for the challenges students face is examined by the candidates’ reference to the
student's primary language and style as well as the impact of language on learning and testing situations.

Standard 10: Collaboration

A primary expectation for completing the IEP is for candidates to write the document using language that is
readily understood by the intended audience, including parents, classroom teachers, the student (when
appropriate), paraprofessionals, and related service providers. The written document is evidence of
respect for the full audience for whom it is written, a basis for establishing follow-up collaborative activities
with other team members.

3. A brief analysis of the data findings.

Findings from Assessment 2, Documenting the Special Education Process/ Individualized Education
Program (IEP) Development - Work Sample, indicate that 100% of the candidates in 2006-2007 and 84.5%
in 2007-2008 met or exceeded expectations for the competencies identified as necessary to proceed
through the special education process that results in constructive educational plans for individual students.
In 2007-2008, there were individual candidates who struggled to design substantial assessment plans;
select effective assessment tools that yielded data to analyze and from which to draw hypotheses, and/ or
write up results in coherent and comprehensive manner. While the N is relatively small and tends to distort





the percentage of candidates in need of improvement, the data do confirm the importance of establishing a
solid assessment plan as fundamental to the process. In spite of candidate struggles, which may also
reflect issues with writing effectively, there seems to be sufficient understanding of school-age students and
curriculum to generate an educational plan within expected competence.

The data provide evidence of candidates’ evolving understanding of students as readers, writers,
mathematicians as they planned assessment, collected and analyzed data related to student performance
in area(s) of concern, and integrated results to generate narratives/student profiles and present levels of
performance. The data show that the overall percentage of methods/practicum candidates met or
exceeded expectations as they developed the elements of the individualized education plan (goals,
objectives, monitoring strategies, teaching approaches, access to general education), demonstrating
competence in understanding the characteristics of learners, instructional approaches, long-term planning,
and service delivery in order to develop constructive IEPs.

Candidates who were in need of improvement have a basic knowledge of characteristics of learners,
individual learning differences, language (skills pre- or co-requisite with those required of the academic
area being assessed), but have not synthesized information sufficiently to develop a well-justified and
organized assessment plan (7.7% - 2007-2008) or detailed accounting for the challenges the student is
having in making gains in the area(s) of concern (15.4% - 2007-2008). Some of the candidates struggled
to put their ideas in written language (15.4% - 2007-2008) that conveys student strengths and needs that
are understandable by the audience of the IEP (Standard 10). Other candidates proposed general
instructional plans, having limited understanding of how to modify instructional strategies (5.4%).

4. Interpretation of how data provides evidence that CEC standards have been met.

Since this is one of two large scale assessments in the program, it is intended to be broad in nature and targets both
content knowledge and skills. Each subtask of this assessment provides evidence of the ways in which
candidates understand the unfolding nature of the special education process (Standard 1); ways they
approach, implement, and analyze the collection of assessment data (Standards 2, 3, 6, 8); how they use
data to justify and define goals and objectives, teaching approaches, access to general education
(Standards 4, 5, 7); and how they define service delivery options (Standard 1) as elements of individualized
educational plans (IEPS).

The layers of this assessment represent candidates’ understanding of both the roles and tasks involved in
meeting the regulations of legislation/ IDEA and delivering special education services (Standard 1). The
evidence for Standard 1 is thus accumulated throughout the assessment; rather than designating it for each
aspect of the assessment in the rubrics, it is more helpful to evaluate performance across the tasks. The
data gathered across the semesters indicate that most candidates meet or exceed expectations as they
plan to gather assessment data to generate IEP documents, demonstrating the application of knowledge
about characteristics of learners, individual learning differences, and the impact of language (Standards 2,
3, 6) as they evaluate individual student academic and social needs (Standard 8). They further
demonstrate competence in planning, conducting, and analyzing assessment data (Standard 8) to develop
acceptable IEPs that represent long term planning based on understanding the student, instructional
strategies, and learning environments (Standards 4, 5, 7)) and figuring out optimal services/ conditions for
delivering instruction (Standard 1). Candidate performances on different subtasks also provide insights into
individual thinking, problem solving, writing proficiency, and planning. While the data point to individual
candidates struggling with particular steps in the special education process, they have sought support to





meet expectations for the primary tasks involved; choosing not to revise an earlier step, but building on
feedback to make needed adjustments to complete the overall process within expectations. The data
indicate strength in meeting competencies; anecdotal information indicates that candidates work to revise
work or amend their course of action to help them develop IEPs. The opportunity to engage individually
with faculty to enhance their work helps to account for what contributes to candidates’ learning and
developing competence. Additional factors supporting candidates include: a) the provision of model work
samples as illustrations; b) flexibility in the use of class time for re-teaching or conducting workshops in the
computer lab with peer editing sessions; and/ or ¢) individuals making use of office hours to review
concepts and revise work.





5. ATTACHMENT (A)
Assessment 2 (required) - Content Knowledge in Special Education
Assessment Tool or Description of the Assignment

Documenting the Special Education Process/ IEP Development

There are no changes in the content of the assignment with the exception of designating the primary CEC
Standards targeted by the sub-tasks of the assessment. These references are included on rubrics and the
Scoring Chart. Course work and supplemental worksheets leading to the assignments also make direct
reference to a text book™ used in the program that is co-authored by Professor Evie Gleckel.

! Gleckel, E. & Koretz, E. (2008). Collaborative individualized education process: RSVP to IDEA. Upper
Saddle River, NJ: Pearson Education, Inc.





ATTACHMENT B

Assessment 2 (required) - Content Knowledge in Special Education
REVISED Scoring Guides for the Assessment

Documenting the Special Education Process/ IEP Development

The set of rubrics for this assessment were revised to identify the primary CEC Standards targeted
(response to CEC feedback). In addition, there are some descriptors in the rubric added to explain how
language plays a key role in the assessment and analysis of student performance, accounting for
challenges students experience, and the design of learning experiences. The revised rubrics help to further
refine the description of the assignments candidates receive and the expectations for performance. The
revised rubrics follow.





REVISED SPECIAL EDUCATION PROCESS WORK SAMPLE

PART |: PLAN ASSESSMENT

CANDIDATE'S NAME

DATE

COMPLETED BY:

DIRECTIONS: EXAMINE EACH ASPECT OF THE PART |: PLAN ASSESSMENT COMPONENT OF THIS WORK SAMPLE AND
PROVIDE AN INDIVIDUAL RATING (1, 2, OR 3) FOR EACH SECTION IN PART |. THEN PROVIDE AN OVERALL RATING (1, 2, OR 3)
FOR PART I, TAKING INTO CONSIDERATION EACH OF YOUR INDIVIDUAL RATINGS. CHECK BOXES IN FIRST COLUMN IF YOU
HAVE SPECIFIC CONCERNS.

Self Assessment and Evaluation Criteria

1
Needs Improvement

2
Meets Expectations

3
Exceeds
Expectations

STANDARD 2 CHARACTERISTICS OF LEARNERS
STANDARD 3 INDIVIDUAL LEARNING DIFFERENCES

What Know...

O

Reads student file or referral documentation and summarizes
key issues, looking at student performance, participation, and
progress with reference to the demands of (general
education) learning experiences and environment

Extracts information about the student as a reader, writer, or
mathematician and organizes descriptive information by
category (skill clusters, formats for performance, strategic
thinking, context for participation, investment)

Includes information
relevant to the area(s)
of concern without
using framework to
organize it

Includes information
relevant to the area(s)
of concern, placing it in
some of the framework
categories, reflecting a
general understanding
of how to examine and
account for student
struggles

Includes information
relevant to the area(s)
of concern, placing it in
the appropriate
categories; reflecting a
comprehensive
understanding of how
to examine and
account for student
struggles

STANDARD 2 CHARACTERISTICS OF LEARNERS
STANDARD 3 INDIVIDUAL LEARNING DIFFERENCES
STANDARD 6 LANGUAGE

What Want to Learn...

O

O

Raises questions that build on what is known and gaps in
information to describe the student in the area(s) of concern
Organizes questions according to categories that help to
sort through factors that impact learning, participation, and
progress (ex. skill clusters, formats for performance,
strategic thinking, context for participation, investment)
Uses open-ended questions to guide & justify the selection
of assessment strategies

Asks general
questions about the
area of concern that
gives limited direction
for assessment

Asks a combination of
open-ended and yes-
no questions that
generally corresponds
with categories and
provides some
direction for
assessment;
addressing some
relationships among
instruction, student
language and
developmental status,
and environment

Asks open-ended
questions to
correspond with the
categories of
information and
provides a clear
direction for
assessment; taking
into account the
impact of instructional
approaches used and
demands placed,
student language and
developmental status,
and environmental
factors






Self Assessment and Evaluation Criteria

1
Needs Improvement

2
Meets Expectations

3
Exceeds
Expectations

STANDARD 8 ASSESSMENT
How find out

O Includes identification of observations, informal tasks/
activities (surveys and probes) and interviews with teacher
and/ or student, indicating understanding of how tools
generate different types of data
Identifies assessments to directly address each question or
set of questions raised
Selects assessments that give student opportunity to
demonstrate her competence and challenges in the area(s)
of concern

O Diversifies assessment approaches to allow for isolate how
student skills, language, responsiveness to tasks,
environment, and situations give a view of performance,
competence, and challenges

Identifies a limited
number of tools to
assess the student in
the area of concern

Identifies a set of
assessment strategies
that begin to expand
understanding of the
student

Identifies a set of
assessment strategies
that proposes to
systematically sample
student performance
and skills with
reference to the area
of concern across
categories, settings,
materials and in
response to the set of
questions

STANDARD 8 ASSESSMENT

The Know-Want-How Assessment Plan:

O Proposes a set of assessment strategies to gather information
about a referred student, using existing information and
documentation, identified concerns, and corresponding
questions to justify selection of assessments

O Makes clear connections among Know-Want-How columns so
it is apparent why proposed assessment approaches are
identified and how they promise to yield instructionally
relevant data to eventually guide planning

O Is organized to indicate how existing information, questions,
and assessment approaches are grounded to enhance
understanding the student (skills, strategies, and
responsiveness to learning/ social situations) and learning
demands, classroom expectations, and instructional
materials, arrangements, and environments.

O Conveys evidence of a comprehensive approach to collecting
assessment data which looks at overall performance in the
area(s) of concern along with specific academic, social, and
language skills and strategies and possible contributing
factors

Lists ideas for
assessments, based
on identification of
learning and/ or
behavioral/ social
concerns and general
questions

Outlines a set of
assessment strategies
based on what is
known (file information
and/ or referral
information and
documentation) and
questions that justify
organizing information
and ideas generally
and giving a sense of
potential curriculum
factors that may
contribute

Establishes a
systematic approach
to assessment,
connecting what is
known information to
questions to
assessment strategies,
using a set of
categories to organize

OVERALL RATING FOR PART I: PLAN ASSESSMENT (1, 2, OR 3):

SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY)

SUMMARIZE CANDIDATE’S STRENGTHS






SPECIAL EDUCATION PROCESS WORK SAMPLE
PART ll: COLLECT, CHART, AND ANALYZE ASSESSMENT

CANDIDATE'S NAME DATE

COMPLETED BY:

DIRECTIONS: EXAMINE EACH ASPECT OF THE PART Il: COLLECT, CHART, AND ANALYZE ASSESSMENT COMPONENT OF
THIS WORK SAMPLE AND PROVIDE AN INDIVIDUAL RATING (1, 2, OR 3) FOR EACH SECTION IN PART IIl. THEN PROVIDE AN
OVERALL RATING (1, 2, OR 3) FOR PART | TAKING INTO CONSIDERATION EACH OF YOUR INDIVIDUAL RATINGS. CHECK
BOXES IN FIRST COLUMN IF YOU HAVE SPECIFIC CONCERNS.

Self Assessment and Evaluation Criteria

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

STANDARD 8 ASSESSMENT

Develop and access tasks and tools to use as
assessments with the student, based on
available information regarding challenges and
persistent questions (Assessment Plan)

Chooses survey and
probe level tools that
have minimal connection
to the Know-Want-How
assessment plan and
provide pieces of
information regarding
who the student is in the
area(s) of concern,
focusing primarily on
academic or social skills
without reference to task
demands or potential
impact of environment

Pulls together a set of
survey and probe level
tools that address some
areas of the Know-Want-
How assessment plan,
which provide some
opportunities to examine
who the student is in the
area(s) of concern; taking
into account some task
demands and/ or some
environmental factors

Organizes a set of survey
and probe level tools that
correspond with the
Know-Want-How
assessment plan, which
provide opportunities to
examine who the student
is in the area(s) of
concern systematically
and thoroughly; taking
into account different task
demands (ex. formats,
levels, response
requirements, language
complexities, etc.) and
environmental factors (ex.
individual vs. group,
timed vs. untimed, etc.)

STANDARD 8 ASSESSMENT

Administer assessment tasks; describing
student execution of tasks, documenting
responses, collecting observation data, and
recording pertinent interview information/
conversation.

Gathers assessment
data, collecting student
work with scant notes of
observations, student
comments, variables
impacting performance

Collects student
responses to assessment
tasks, identifying some of
what transpired, student
responses, variables
impacting performance

Collects student
responses to assessment
tasks, identifying what
transpired, student
responses, variables
impacting performance;
tracking what transpires
during assessment






Self Assessment and Evaluation Criteria

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

STANDARD 3 INDIVIDUAL LEARNING
DIFFERENCES
STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 6 LANGUAGE
STANDARD 8 ASSESSMENT

O Analyze performance and organize results
through charting and application of criteria that is
relevant to area(s) of concern, figuring out what
patterns of competence and errors exist under
what conditions with reference to academic skill
hierarchies, language, and social skills along with
the demands of tasks and situations

Reviews student work,
noting some errors and
evidence of competence,
missing out on the details
that come from clustering
similar errors, looking
across comparable tasks,
or evaluation of various
skills and situations

Develops criteria for
analyzing student
responses and
incorporates into chart;
entering information
about student
performance, focusing on
relationship to academic,
language, and/ or social
demands and attending
to some aspects of task
and situational structures

Develops charting
devices to correspond
with each assessment
tool and criteria for
evaluating performance;
using descriptive phrases
for capturing student
competence and errors
against corresponding
academic, language, and/
or social demands and
qualities of tasks and
situations

STANDARD 2 CHARACTERISTICS OF LEARNERS
STANDARD 3 INDIVIDUAL LEARNING
DIFFERENCES
STANDARD 6 LANGUAGE
STANDARD 8 ASSESSMENT

O Collate data to describe the student as a learner,
cross-referencing what contributes to or
interferes with successes in the area(s) of
concern and discerning how levels, formats and
qualities of tasks optimize and/ or detract from
performance and/ or products.

Examines student
performance per tool, and
offers broad
generalizations to
account for variations in
competence and
struggles

Examines student
performance across tools,
using general criteria to
account for task and
environmental demands
making references to
aspects of student
academic and social
skills, strategies and/ or
language in situations

Examines student
performance across tools,
using common criteria to
account for the impact of
task and environmental
demands with reference
to what the student brings
to academic and/ or
social situation (skills,
strategies, language)

STANDARD 2 CHARACTERISTICS OF LEARNERS
STANDARD 3 INDIVIDUAL LEARNING
DIFFERENCES
STANDARD 6 LANGUAGE

O Hypothesize what contributes to student
patterns of errors, challenges, and successes
using evidence of skills (academic, social,
language), strategies, and thinking documented
through assessment.

O Establish student needs; the basis for
identifying focuses for instruction and potential
teaching strategies that will support student
progress.

Makes general
statements about student
competence and
struggles. Uses student
performance on probes
and surveys to indicate
directions for instruction

Provides some ways to
account for student
competence and
struggles, drawing on
data collected. Uses
student performance on
probes and surveys to
indicate some areas of
instruction that require
attention

Provides ways to account
for student competence
and struggles, drawing on
data collected as
examples and making
connections of evidence
to use student
performance on probes
and surveys to indicate
what skills/ skill clusters
require attention and
what approaches are
preferable

OVERALL RATING FOR PART IIl: COLLECT, CHART, AND ANALYZE (1, 2, OR 3):

SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY)

SUMMARIZE CANDIDATE’S STRENGTHS






SPECIAL EDUCATION PROCESS WORK SAMPLE

PART lll, A: WRITE THE IEP

PROFILE AND PRESENT LEVELS OF PERFORMANCE

CANDIDATE'S NAME

DATE

COMPLETED BY:

DIRECTIONS: EXAMINE EACH ASPECT OF THE PART IIl: WRITE THE |[EP COMPONENT OF THIS WORK SAMPLE AND PROVIDE

AN INDIVIDUAL RATING (1, 2, OR 3) FOR EACH SECTION IN PART Ill. THEN PROVIDE AN OVERALL RATING (1, 2, OR 3) FOR
PART | TAKING INTO CONSIDERATION EACH OF YOUR INDIVIDUAL RATINGS. CHECK BOXES IN FIRST COLUMN IF YOU HAVE

SPECIFIC CONCERNS.

Part Ill: Write the Present Level of Performance

Self Assessment and Evaluation Criteria

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

STANDARD 2 CHARACTERISTICS OF LEARNERS
STANDARD 3 INDIVIDUAL LEARNING
DIFFERENCES
STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 6 LANGUAGE

Write a narrative that responds to:

How does the PROFILE/ LEARNING STYLE section
provide an overview of who the student is as reader,
writer, mathematician, participant in the learning
environment, and/ or member of the classroom
community? How does the narrative describe the
quality of student performance and patterns of errors
and struggles as a response to different learning
conditions? How does the description account for
challenges the student experiences and indicate
needs?

How does the narrative ...

O present both the challenges and successes the
student has with participating in related reading,
math, written language, content area instruction
and/ or independent and group activities

O elaborate the impact instructional materials,
learning environment, teacher input, and/ or
incentives have on student performance as a
reader, writer, mathematician, participant

O identify how language and personal experiences
(background knowledge) affect performance and
progress

Presents information
regarding student in
general terms, focusing
on areas of difficulty
without acknowledging
successes, factors
impacting learning and
behaving

Offers a description of the
student in the area of
concern, accounting for
some of the issues with
which s/he struggles and
competence s/he
demonstrates; calling
some attention to
qualities of instruction,
environment, and
qualities the student
brings to the learning
situation (ex. strategies,
language, etc.)

Conveys a clear
description of the student
in the area of concern,
taking into account what
the student does with
reference to different
features of learning
materials, approaches,
settings; and recognizing
the impact of curriculum
demands in conjunction
with student language,
culture, and processing
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Self Assessment and Evaluation Criteria

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

continued

O

O

characterize how the student approaches books,
writing process, problem solving, and/ or
participation in related activities

describe how the student performs when
demands change (ex. dictate vs. write story, read
silently vs. orally vs. read to, calculate equations
by rote vs. using counters vs. in head)

indicate the strategies the student uses when
challenged (ex. ways asks for help or relies on
teacher prompts, deciphers unfamiliar words,
uses prewriting or editing tools, figures out
problems or equations)

convey how student attitude or self perception
relate to performance in the area(s) of concern

Examines student
performance per tool,
and offers broad
generalizations to
account for variations in
competence and
struggles

Examines student
performance across tools,
using general criteria to
account for task and
environmental demands
making references to
aspects of student
academic and social
skills, strategies and/ or
language in situations

Examines student
performance across tools,
using common criteria to
account for the impact of
task and environmental
demands with reference
to what the student brings
to academic and/ or
social situation (skills,
strategies, language)

STANDARD 2 CHARACTERISTICS OF LEARNERS

STANDARD 3 INDIVIDUAL LEARNING
DIFFERENCES
STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 6 LANGUAGE

Do the PRESENT LEVELS OF PERFORMANCE
identify the student's skill repertoires per cluster? How
are competencies described?

In what way are these descriptions ...

O

oo

organized according to categories/ skill clusters
that collectively define what the student does as a
reader (ex. fluency, word recognition, retell),
writer (ex. prewriting, drafting, spelling),
mathematician (ex. addition of single digits, word
problems)?

an articulation of specific skills mastered and the
corresponding conditions/ task demands (ex. in
isolation vs. context, when prompted) under
which these are evidenced?

clarifications of how well the student is familiar
with the skills, is at an independent level, and/ or
applies them to authentic situations (ex. reading a
book, writing a story or report, solving a math
problem)?

indications of starting point(s) for instruction?
inclusive of student developmental status and
language in relation to the designated area(s) of
concern?

connected with grade level equivalents ONLY
when referenced with specific instructional
materials and demands and to make links with
general education?

Provides a broad
overview of student skills
with regard to the area of
concern, offering grade
levels as reference points
with limited accounting
for impact of specific
skills on performance

Provides constructive
information regarding key
skill clusters, with some
specifics summarized or
omitted so the starting
points for instruction are
indicated, but could be
clearer

Provides constructive
information regarding
relevant skill clusters,
offering details relative to
specific skills to
substantiate clear starting
points for instruction

OVERALL RATING FOR PART lll, A, PROFILE & PLOP: (1, 2, OR 3):

SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY)

SUMMARIZE CANDIDATE’S STRENGTHS
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SPECIAL EDUCATION PROCESS WORK SAMPLE

CANDIDATE'S NAME

PART lll, B: WRITE THE IEP
GOALS, OBJECTIVES, AND MONITOR PROGRESS

DATE

COMPLETED BY:

DIRECTIONS: EXAMINE EACH ASPECT OF THE PART IIl: GOALS, OBJECTIVES, MONITORING PROGRESS COMPONENT OF
THIS WORK SAMPLE AND PROVIDE AN INDIVIDUAL RATING (1, 2, OR 3) FOR EACH SECTION IN PART Ill. THEN PROVIDE AN
OVERALL RATING (1, 2, OR 3) FOR PART | TAKING INTO CONSIDERATION EACH OF YOUR INDIVIDUAL RATINGS. CHECK
BOXES IN FIRST COLUMN IF YOU HAVE SPECIFIC CONCERNS.

PART lll: Goals, Objectives, Monitoring
Progress

Self Assessment and Evaluation Criteria

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

STANDARD 4 INSTRUCTIONAL
STRATEGIES
STANDARD 5 LEARNING ENVIRONMENTS
STANDARD 7 INSTRUCTIONAL PLANNING
STANDARD 8 ASSESSMENT

How do GOAL STATEMENTS ...

O directly address the present levels of
performance?

O convey priorities for the student's program
and set direction(s)/ parameters for
instruction in terms of each skill cluster
warranting attention that will addressed?

O state the general outcomes of instruction
in measurable terms and indicate targets
for instruction?

O include an expected level of mastery and
conditions for performance?

Provides an overview for
instruction, broadly stated

Sets direction for
instruction; giving a broad
focus, making some
connection to PLOP,
making general area(s) of
need, and/ or establishing
criteria for mastery

Sets focused direction for
instruction, making a
specific connection with
PLOP, honing in on area(s)
of need, and establishing
criteria for mastery

How do OBJECTIVES/ BENCHMARKS ...

O begin at the "next step” that comes after
the present levels of performance/ entry-
level skills?
establish skill sequences that progress
toward each of the goals?
articulate the skills and actions the student
will demonstrate?
identify the conditions (tasks or activities)
under which the student will perform/
behave?

O define criteria for reaching mastery of the
specific skills?

Suggests some steps for
attaining goals; missing
sequence, specificity of
desired outcomes, and
criteria for mastery

Provides a set of steps for
attaining goals; indicating
some of the skills needed,
identifying the conditions
under which student will
perform, and/ or elaborating
the criteria for judging
mastery

Specifies a sequence of
steps for attaining goals;
using the PLOP as the
starting point and indicating
particular skills to be
acquired, identifying the
conditions under which
student will perform, and
elaborating the criteria for
judging mastery

12






Self Assessment and Evaluation Criteria

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

How do MONITORING STRATEGIES ...

reflect the criteria for mastery set by the
specific objectives/ benchmarks?
specify the types of evaluative strategies
to be used?

identify the frequency of measurement?
directly reflect instruction provided?
document descriptive accounts of
performance, error patterns, behaviors?
count number of correct items or
appropriate behaviors?

provide substantial data to judge student
progress and the effectiveness of the
educational plan (specific components or
overall program)?

O O Oooo o 0O

Strategies for documenting
student progress are
omitted, general, or not
coordinated with intended
outcomes of instruction
defined by goals and
obejctives

Strategies for documenting
student progress are
identified and have some
relationship with intended
outcomes of instruction
defined by goals and
objectives

Strategies for documenting
student progress are
specified, correlate directly
with intended outcomes
defined by goals and
objectives and apply criteria
set

OVERALL RATING FOR PART IIl, GOALS, OBJECTIVES, MONITORING PROGRESS: (1, 2, OR 3):

SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY)

SUMMARIZE CANDIDATE’S STRENGTHS
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SPECIAL EDUCATION PROCESS WORK SAMPLE

CANDIDATE'S NAME

PART Ill, C: WRITE THE |IEP
DESIGN CURRICULUM, PLAN INSTRUCTION (ACCOMMODATIONS/MODIFICATIONS/ASSISTIVE TECHNOLOGY),
AND IDENTIFY PROGRAM COMPONENTS

DATE

COMPLETED BY:

DIRECTIONS: EXAMINE EACH ASPECT OF THE PART Ill: DESIGN CURRICULUM, PLAN INSTRUCTION (ACCOMMODATIONS/
MODIFICATIONS/ASSISTIVE TECHNOLOGY), AND IDENTIFY PROGRAM COMPONENTS COMPONENT OF THIS WORK SAMPLE
AND PROVIDE AN INDIVIDUAL RATING (1, 2, OR 3) FOR EACH SECTION IN PART Ill. THEN PROVIDE AN OVERALL RATING (1, 2,
OR 3) FOR PART | TAKING INTO CONSIDERATION EACH OF YOUR INDIVIDUAL RATINGS. CHECK BOXES IN FIRST COLUMN IF

YOU HAVE SPECIFIC CONCERNS.

PART lll: Design Curriculum, Plan Instruction
(Accommodations/ Modifications/Assistive
Technology), and Identify Program
Components

Self Assessment and Evaluation Criteria

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

STANDARD 1 FOUNDATIONS
STANDARD 2 CHARACTERISTICS OF
LEARNERS
STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 7 INSTRUCTIONAL PLANNING

How does DIRECT INSTRUCTION/ Alternative
Teaching Approaches and Materials (Special
Education)

O designate types of instructional approaches,
materials, activities, conditions that promise
to support student growth in the area(s) of
concern?

address direct instruction of the identified
goals and objectives?

reflect the descriptions provided in the profile/
assessment report?

prepare the student to participate in the next
Least Restrictive Environment?

consider assistive technology approaches

O o o o

Indicates general
approaches to instruction

Provides some guidelines
for the design of
instructional strategies,
materials, and/ or
approaches related to
area(s) of need

Provides guidelines for the
design of instructional
strategies, materials, and
approaches that
correspond with stated
goals and objectives/
benchmarks and reflect
student description
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PART lll: Design Curriculum, Plan Instruction
(Accomodations/ Modifications/Assistive
Technology), and Identify Program
Components

Self Assessment and Evaluation Criteria

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

How does ACCESS TO GENERAL EDUCATION
(mainstreaming/ inclusion) include attention to:

O alternatives to/ or modification strategies for
classroom materials approaches and
environmental arrangements?

O suggestions for cueing devices, time & task
management techniques, study & cognitive
strategies that would enhance student
performance?
positive behavior supports and strategies for
classroom?
design of groupings for instruction that
incorporate skill needed?
substantiate need for modified and/ or
alternative classroom, district, and state-wide
testing?

Indicates when student will
participate in the general
education curriculum

Indicates a set of
modifications to use to
support student
involvement in the general
education curriculum,
identifying ideas for
adjusting assignments,
materials, and/ or
environments

Indicates a specific set of
modifications to use to
support student active
engagement in the general
education curriculum,
identifying particular ideas
for adjusting assignments,
instructional materials,
and/ or learning
environments to
accommodate student
needs

How do modifications/ accommodations to support
ACCESS TO GENERAL EDUCATION
CURRICULUM provide constructive ideas that
indicate:

Ways to modify or adapt instructional strategies
and materials so the student participates in
classroom activities even with challenges in
area(s) of concern. How will the student...
gain introductory information (ex. from
lecture, text, activity)?

O practice skills or information (ex. through
assigned readings, writing tasks,
calculations)?

O show what learned (ex. through essays,
discussion)?

Types of supportive conditions which help the

student to...

organize and manage time (scheduling)?

attend to the pace of lessons?

tolerate frustration?

maintain on-task behavior (support task

completion)?

respond to teacher direction?

enhance or engage in peer interaction?

be independent in daily activity?

be an active part of group activities?

find learning spaces in which to work

productively?

seek systematic feedback and incentives?

see ties with own interests in the learning

context?

OO0 OOOOoo oOoooo

Indicates when student will
participate in the general
education curriculum

Indicates a set of
modifications to use to
support student
involvement in the general
education curriculum,
identifying ideas for
adjusting assignments,
materials, and/ or
environments

Indicates a specific set of
modifications to use to
support student active
engagement in the general
education curriculum,
identifying particular ideas
for adjusting assignments,
instructional materials,
and/ or learning
environments to
accommodate student
needs
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PART lll: Design Curriculum, Plan Instruction
(Accommodations/ Modifications/Assistive
Technology), and Identify Program
Components

Self Assessment and Evaluation Criteria

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

STANDARD 1 FOUNDATIONS

How does the SPECIAL EDUCATION SERVICE
DELIVERY PLAN/ CHART:

O

O o o o

relate the nature of services the student and
general education teacher will receive
(remedial, supportive, integrated,
consultative)?

address goals with respect to the concept of
LRE and access to general education?
specify logistics of service delivery (location,
hours, frequency and personnel)?

indicate student eligibility status (code or
program prototype)?

identify consultation activities between
classroom and SPED teacher to insure
continuity of program, ongoing evaluation of
progress and continued mutual support?

Completes the service
matrix with times assigned,
but no clear avenues for
connecting general and
special education and
reliance on para-
professionals to exceed
responsibilities

Designs a system for
creating times and
complement-tary
experiences by allocating
time, services, location,
groupings that serve
student and connections
between general and
special education

Designs a system for
creating times and
complement-tary
experiences by allocating
time, services, location,
groupings to serve student
and make connections
among general and special
education and related
service providers

OVERALL RATING FOR PART IIl, DESIGN CURRICULUM, PLAN INSTRUCTION (ACCOMODATIONS/
MODIFICATIONS/ASSISTIVE TECHNOLOGY), AND IDENTIFY PROGRAM COMPONENTS: (1, 2, OR 3):

SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY)

SUMMARIZE CANDIDATE’S STRENGTHS
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ATTACHMENT 5 C

Assessment 2 (required) - Content Knowledge in Special Education
Data Derived from Assessment

Documenting the Special Education Process/ IEP Development

SUMMATIVE SCORING FORM
FOR COLLECTING PROGRAM DATA

The revisions to the Scoring Form for Documenting the Special Education Process/ IEP Development

highlight key standards targeted by each component of this assessment. In the original report, the intent
was an intent to separate out data to examine each standard — this has been eliminated.
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Number of Candidates

Assessment # 2

IEP - Undergraduate

2006-2007 N = 17 NI NI ME ME EE EE
2007-2008 N = 13 AY 06-07 AY 07-08 AY 06-07 AY 07-08 AY 06-07 AY 07-08

% % # % # % % %
Standards 2, 3, 6, 8
Develop Assess. Plan 0.0% 7.7% | 11 64.7% | 10 76.9% 35.3% 15.4%
Standard 8
Develop/Access Tools 0.0% 7.7% | 16 94.1% | 12 92.3% 5.9% 0.0%
Standards 3, 4, 6, 8
Analyze Perform. 0.0% 0.0% | 13 76.5% | 10 76.9% 23.5% 23.1%
Standards 2, 3, 6, 8
Collate Data 0.0% 0.0% | 16 94.1% | 10 76.9% 5.9% 23.1%
Standards 2, 3, 6
Hypotheses/Needs 0.0% 77% | 14 82.4% 8 61.5% 17.6% 30.8%
Standards 2, 3, 4, 6 IEP
Profile and PLOP Report
Assess Data 0.0% 15.4% | 16 94.1% 7 53.8% 5.9% 30.8%
Standards 4, 5, 7, 8 Goals
& Objectives Design
Curriculum 0.0% 0.0% | 11 64.7% | 11 84.6% 35.3% 15.4%
Standards 1, 2, 4, 7
TeachApp & Access Plan
Instruction 5.9% 7.7% 8 47.1% 9 84.6% 47.1% 23.1%
Standard 1 Service Plan
Ident. Program
Components 0.0% 7.7% | 15 88.2% | 11 84.6% 11.8% 7.7%
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Assessment 2 - SPED Process IEP Work Sample


Assessment 3 (required): Pedagogical and Professional Knowledge, Skills, and Dispositions:
Assessment that demonstrates candidates can effectively plan classroom-based instruction or activities
for other roles as special educators

Section IV — Evidence for Meeting Standards

Lesson Planning

1. Description of the assessment and use in the program
No changes.
2. A description of how this assessment specifically aligns with the standards it is cited for in Section Ill

The assessment has been redesigned to focus on fewer standards as recommended by the previous review by
CEC. The task of lesson planning is a culminating activity that expects students to integrate and incorporate
background knowledge and skills from a range of CEC standards. The emphasis is on Standards 4, 5, 7, and 8.
See original report for descriptions.

3. A brief analysis of the data findings.

The review of the data shows that most candidates met expectations for developing the key components of lesson
plans, ranging from 82%-93%. Writing lesson objectives and anticipating problems appear most challenging in
2006-2007 with improvements noted in 2007-2008 There were 17% in 2006-2007 and 7% in 2007-2008 who
struggled with lesson objectives, the process of targeting and analyzing the lesson focus into sub-skills and using
the format for stating what students will do at specified criteria (both qualitative and quantitative). Data do indicate
that candidates worked to create clear foci on what, why, and how they were teaching skills and concepts and to
embed them into their lessons in a sequential procedure of I-do it, We-do it, You-do it and in conjunction with
meaningful learning experiences (consisting of engaging activities, use of literature, opportunities to do projects of
writing/ problem solving, etc). The data do show that in spite of the difficulty to articulate objectives clearly, 100%
candidates did identify appropriate materials and activities, plan to proceed through the lessons sequentially (93-
100% met or exceeded expectations), and use substantive assessments to document student progress (91-100%
met or exceeded expectations). Most of the candidates (92-94% met or exceeded expectations) offered
substantive reasoning for planning lessons and anticipated potential challenges for students as they learned
information or participated in the session; demonstrating forethought on how to engage students and be prepared
to accommodate needs.

Candidates who needed improvement have a basic understanding of the structure of the lesson plan, but tend to
lose sight of the skills and/or strategies they are targeting throughout the lesson; candidates tend to just explain
without identifying opportunities for demonstration, use of guided practice techniques, and/or do independent
practice as part of the instructional progression of the lesson. The candidates struggling with the written format
did demonstrate greater competence in the delivery of lessons, though they entered student teaching with a red
flag, indicating the need to provide increased support on-site and track their progress more closely than is typical.

4. Interpretation of how data provides evidence that CEC standards have been met.

Over the two years of data collection, there is evidence that the learning experiences that are part of the program
do support candidates ability to plan lessons systematically, gain understanding of the skills they teach, develop
specific objectives to guide a lesson, include creativity, focus and balance the content and activity of the lesson,
and use formative assessment to track student progress during and after the learning experiences. The evidence
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regarding lesson planning shows candidates’ competence in making adjustments across grade level materials
and modifying lesson outcomes or assessments for students according to needs. Candidates gained competence
in their short term instructional planning and learned to focus and/or set criteria for achieving outcomes
(Standards 4, 7, 8). Candidates who have difficulties articulating lesson objectives gain further experience with
writing IEPs and are encouraged to do additional research on lesson foci. Writing objectives continues to
challenge candidates and there is continuous re-working of their learning experiences across courses to help
them become more facile.

The lessons also showed competence when candidates justify why they were teaching the content and how they
were teaching that is based on characteristics of learners and individual learning differences (Standards 2, 3),
establishing expectations for academic and social behaviors, and methodically engaging students in a progression
of instruction and activities (Standards 4, 5, 7); making the language of explanations, directions, and materials
clear and appropriate to the level and pace of students (Standard 6). Most candidates demonstrated being
prepared for possible issues and challenges that might arise during the prescribed lesson and offered
interventions or alternatives to support students. The data show that candidates prepared assessments of the
students throughout and at the end of the lesson (Standard 8), and they reflected (Standard 9) on the qualities of
the elements they designed and student outcomes after the lessons were implemented.

Learning to refine lesson objectives and format them so they lead to a lesson sequence of meaningful learning
experiences and ongoing assessments is challenging and continues to be addressed throughout the program. In
addition, anecdotal information indicate the need to expand approaches to literacy as well as planning for
transitioning among activities within a lesson — both areas continue to be addressed through shifting of course
content and experiences provided on-site in field placements.





5. ATTACHMENT (A)
Assessment 3 (required) — Assessment Tool or Description of the Assignment
Lesson Planning

No changes.





ATTACHMENT B
Assessment 3 (required) - REVISED Scoring Guide for the Assessment
Lesson Planning

The revised scoring guide expands the original rating scale and offers more specific criteria for evaluating candidates’
performance.





REVISED -- LESSON PLANNING SCORING GUIDE

INTERN’S NAME
COMPLETED BY:
OKSC SUPERVISOR

NAME

DIRECTIONS: EXAMINE EACH ASPECT OF THE LESSON PLAN (1-8) AND THEN PROVIDE AN OVERALL RATING (1, 2, OR 3) FOR A TOTAL OF 24 POINTS. IF YOU HAVE SPECIFIC

CONCERNS, CHECK BOXES IN FIRST COLUMN.

SUBMISSION DATE

LESSON DATE

O COOPERATING PROFESSIONAL

O OTHER

NAME

NAME

LESSON PLAN COMPONENT

NEEDS IMPROVEMENT

MEETS EXPECTATIONS

EXCEEDS EXPECTATIONS

STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 7 INSTRUCTIONAL PLANNING
STANDARD 8 ASSESSMENT
1. Instructional Objective
O State expected outcomes and identify what student will learn
under what conditions and at what criterion
O Connectinstructional objective to the NH Curriculum
Frameworks or general education curriculum

1 Lesson plan does not
have a clear outcome tor
the student(s) with little or no
connection to the General
Education Curriculum;
objective does notinclude
conditions or a criterion for
assessment

2 Lesson plan identifies
outcome but does not
systematically connect to
General Curriculum; short
range objective may be
difficult to measure using
informal assessment

3 Lesson plan clearly
identifies the short-range
outcome that connects with
General Curriculum (NH
Curriculum Frameworks):
objective includes conditions
for instruction and criteria
thatis observable using
informal assessment

COMMENTS

STANDARD 2 CHARACTERISTICS OF LEARNERS
STANDARD 3 INDIVIDUAL LEARNING DIFFERENCES

2. Rationale

O Exceptional learning needs of student(s) are evidentin
planning

O Level of expectations are appropriate and challenging

O Lesson connects to student’s developmental needs, interests,
and strengths

O Lesson has direct connection to student needs as identified on

IEP

1 Lesson plan does not
describe the student’s
exceptional learning needs
and does not have a direct
connection to student’s IEP;
lesson plan seems generic
and not tailored to the
student’s individual interests
and strengths

2 Lesson plan describes
the student’s exceptional
learning needs or directly
connects to student’s IEP, but
not both; lesson plan does
not provide detail on the
student’s individual interests
and strengths

3 Lesson plan has direct
connection to student’s
exceptional learning needs
and long-range goals of IEP;
expectations are
appropriate and
challenging; understanding
of student’s individual
interests and strengths are
incorporated

COMMENTS






STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 5 LEARNING ENVIRONMENTS
STANDARD 7 INSTRUCTIONAL PLANNING

3. Resources, Curriculum Materials, Supplies, and Space

O Review physical layout and learning environment concerns
(e.g., seating, proximity to instruction, group vs. individual)

O Arranges physical layout and learning environment (e.g.,
seating, proximity to instruction, group vs. individual) relative to
proposed activities sequence of lesson and student needs

O Selects materials, strategies, and methods to use, taking into

account learner needs (entry-levels, cultural, linguistic, and

gender

Incorporate assistive technology (low-tech to high tech) and/or

other communication aids into the plan

Incorporate material, resources, and other supports that

correspond to cultural, linguistic, and gender needs of student

Incorporates modification of materials, directions, and assistive

technology into the plan where appropriate

Identify staff to collaborate with for the success of the lesson

(e.g., paraprofessionals, school counselors, volunteers)

o 0o o o

1 Lesson plan does not

explicitly describe resources,
curriculum materials,
supplies, or space;
appropriate assistive
technology not used; does
not show evidence of
anticipating the
individualized cultural,
linguistic, or gender needs
of the student; little or no
collaboration with resource
people in classroom

2 Lesson plan includes

some description of
resources, materials,
supplies, and space; plan
for appropriate assistive
technology; some general
comments on cultural,
linguistic, or gender needs;
unclear use of resource
people

3 Lesson plan clearly

anticipates and plans
instructional strategies that
include the physical/learning
environment and resource
people; appropriate assistive
technology is integrated into
plan; evidence of
understanding student’s
cultural, linguistic, and gender
needs; very clear
collaboration with resource
people

COMMENTS

STANDARD 4 INSTRUCTIONAL STRATEGIES

STANDARD 5 LEARNING ENVIRONMENTS

STANDARD 7 INSTRUCTIONAL PLANNING
4. Procedures

1 Non-systematic planning

of lesson with little or no
detail; introduction, body,
and conclusion are not
explicit; lack of clarity of
establishing positive learning
environment or fostering
active engagement of
students

2 Basic outline for

executing lesson with
specifics on sequence of
activities; some detail on
phrasing, specific questions,
and directions; expectations,
body, and conclusion are
included but needs more
detail to demonstrate
advanced planning

3 Excellent annotated

outline for executing the
lesson with a specific
sequence of activities (e.g.,
phrases, specific questions to
be posed, directions for
task/activity); rules and
expectation, body, and
conclusion demonstrate
strong understanding of
planning procedures

4a. Rules and Expectations
O Defined behaviors and performance expectations for
students including positive behavior interventions as well as
responses to rule infractions and student error correction
procedures

Little or no clarity on rules or
expectations for lesson; no
evidence of anticipating the
use of positive behavior
supports or consequences

Plan has general
expectations for behavior
that tends to be reactive
rather than pro-active; self-
motivation of students needs
to be clarified

Plan demonstrates strong
understanding of how to
create effective learning
environments that foster
active engagement and self-
motivation; clear
expectations of behavior
and use of positive behavior
supports and consequences






4b. Introduction/Anticipatory Set Weak or no introduction to Introduction provides basic Introduction has a hook for

O Identify cues for gaining students’ attention and interest provide an anticipatory set cues for student engagement of students;

O Share goal for the lesson with students in their language of understanding for the engagement; purpose clear cues for attention;

O Review previous learning to activate prior knowledge students; lack of clarity on written in general terms that purpose of lesson in
purpose of lesson or students may not language the students can
connection to prior work understand; some specifics understand; plan to activate

on prior knowledge prior knowledge

4c. Body Steps do not follow a logical Steps are in logical order; Steps of lesson demonstrate

O List a step-by-step approach to presenting information, sequence that build on uses modeling, guided components with explicit

techniques for active engagement, and the sequence of modeling or generalization; practice, and modeling and guided
activity little or no explicit encouragement of practice for students; fosters

O Identify how the skill/concept to be learned is expectation of students’ use independent work; fostering independent work and

demonstrated or modeled (I do it) of language/ of communication skills is generalization; students are

O Identify and guide student in practice (We do it) communication concepts implicit, not explicit; the strongly encouraged to use

O Identify independent practice activities (You do it) and skills; plan does not check for student range of language/

designing task to check for and document understanding demonstrate understanding understanding is general and | communication skills
(formative/summative) of how to actively engage not specific to all individual throughout lesson; clear plan
O Script key definitions, explanations, questions, transitions students; no plan to check students to check for individual
between tasks and feedback to support student for individual student student understanding
understanding and involvement, insuring language understanding
reflective of student needs
O Identify ways to prompt, provided positive feedback, and
correct errors

4d. Conclusion Plan does notinclude detalil Plan for conclusion has a Plan for lesson conclusion

O Identify ways to review on the conclusion and how review of lesson and clearly wraps up lesson that

O Identify how to provide positive feedback to review, provide feedback, | feedback to students; includes review, feedback,

O Plan for overall closure of lesson closure, or preview next closure and next steps are closure, anticipation of next

O Plan for previewing next lesson lesson; no discussion of provided; transition to next lesson, and effective

O Plan for transitioning to next activity transition to next activity lesson is generic and not transition to next lesson

specific to this lesson

COMMENTS

STANDARD 8 ASSESSMENT

5. Assessment

State ways to evaluate student understanding and progress of
throughout lesson

Develop assessment tools/tasks that directly address lessons
objective(s)

O

O

1 Little or no planning to

assess student behavior or
learning; assessment s not
connected to learning
outcomes; no plan for use of
rubrics, charts, or work
samples

2 Basic use of informal

assessment that needs
refining to be more useful for
progress monitoring; rubrics
and charts need to
correspond to outcomes for
progress monitoring

3 Excellent use of informal

assessment to monitor
progress of relevant student
behavior and learning;
assessment appropriate to
learning outcomes; specific
plan to use rubrics, charts, or
work samples, if appropriate

COMMENTS






STANDARD 2 CHARACTERISTICS OF LEARNERS
STANDARD 3 INDIVIDUAL LEARNING DIFFERENCES
STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 5 LEARNING ENVIRONMENTS
STANDARD 7 INSTRUCTIONAL PLANNING

6. Anticipated Problems

1 Little or no planning for
barriers to learning; lack of
anticipation of students not
responding to lesson plan

2 Lesson plan provides
insight into anticipated
learning needs of individual
students; evidence of
understanding differentiated

3 Lesson plan includes
section that anticipates
individual learning needs of
students; specific ideas on
ways to modify lesson/

O Consider factors that may interfere with participation in lesson learning styles/ needs of procedures based on
and propose ways to deal with these factors (e.g., students response of student to lesson;
development, language, communication, attention, social and e.g,, developmental,
behavioral issues, confusion, difficulty with materials, cultural or language, attention,
language batrriers) memory, cultural, or behavior
barriers
COMMENTS
STANDARD 8 ASSESSMENT
STANDARD 9 PROFESSIONAL AND ETHICAL PRACTICE 1 Reflection of lesson is 2 Reflection of lesson 3 Reflection of lesson
7. Reflection on Lesson Effectiveness general and descriptive but focuses on a few aspects of demonstrates analytical
O Effectiveness of the lesson in terms of the materials, strategies, not analytical, little sense of the lesson; basic approach thinking on the strengths and
interventions, and language and communication needs aspects of lesson that of beginning teacher who weaknesses of the lesson
O Appropriateness of the lesson objective and targets for the worked or didn’t work; little focuses on global aspects of plan and implementation;
lesson attention to individual lesson but not specific insight into adjustments that
O Participation level of the students, positives aspects about the students attention to individual can be made for future
lesson, and problems encountered students and their progress; lesson; utilizes informal
O Reflection about challenges and next steps for your some personal insight assessment data to monitor
improvement progress of individual
students; open and honest
appraisal of own attitude,
behavior, and ways of
communicating
COMMENTS

STANDARD 9 PROFESSIONAL AND ETHICAL PRACTICE

1 Written language of

2 Written language of

3 Written language of

8. Organization and Technical Aspects of Lesson Plan
O Headingsincluded candidate is unprofessional candidate is professional candidate is professional with
O Sentences clear, concisely worded, and easily understood with difficulties in numerous with minor difficulties in a few or no difficulties in
O Logic and sequence is easy to follow areas including organization, | couple of areas including organization, vocabulary,
O Organization and format allows for a colleague to follow the vocabulary, grammar, or organization, vocabulary, grammar, andr other writing
lesson if asked to teach it other writing mechanics grammar, or other writing mechanics
O Writing is free of mechanical errors, including spelling, grammarr, mechanics
and punctuation COMMENTS
FINAL SCORE/GRADE FROM OVERALL RATINGS /24






ATTACHMENT C
Assessment 3 (required) — Data Derived from Assessment
Lesson Planning

Assessment 3 Assessment # 3
Number of
Candidates Lesson Plan - Undergraduate

2006-2007 N = 17 N1 N1 ME ME EE EE
2007-2008 N = 13 AY 06-07 AY 07-08 AY 06-07 AY 07-08 AY 06-07 AY 07-08

# % | # % | # % | # % | # % | # %

Standards 4, 7, 8
Instructional
Objectives 3 17.6% 1 7.7% 12 70.6% 9 69.2% | 2 11.8% | 3 23.1%

Standards 2, 3
Rationale 1 5.9% 1 7.7% 13 76.5% | 10 76.9% | 3 17.6% | 2 15.4%

Standards 4, 5, 7
Resources/Materials
/Space 0 0.0% 0 0.0% 17 100% 10 76.9% | 0 0.0% | 3 23.1%

Standards 4, 5, 7
Procedures 0 0.0% 1 7.7% 17 100% 9 69.2% | 0 0.0% | 3 23.1%

Standard 8
Assessment 0 0.0% 1 7.7% 15 88.2% | 10 76.9% | 2 11.8% | 2 15.4%

Standard 2, 3, 4, 5,
7 Anticipated
Problems 2 11.8% 0 0.0% 13 76.5% 9 69.2% | 2 11.8% | O 0.0%

Standard s 8, 9
Reflection on
Lesson
Effectiveness 1 5.9% 0 0.0% 14 82.4% 9 69.2% | 2 11.8% | 3 23.1%

Standard 7, 9
Organizational
Aspects of Lesson
Plan 1 5.9% 0 0.0% 16 94.1% | 11 69.2% | 0 0.0% | 2 23.1%






Assessment 3 - Lesson Planning


Assessment 4 (required) - Pedagogical and Professional Knowledge, Skills, and Dispositions:
Assessment that demonstrates candidates’ knowledge, skills, and dispositions are applied effectively in
practice

Section IV — Evidence for Meeting Standards

Student Teaching Evaluation

1. Description of the assessment and use in the program

No change.

2. Alignment to Standards:

The chart of how this assessment specifically aligns with the standards it is cited for in Section Il
3. A brief analysis of the data findings.

The data collected from the student teaching experiences indicate that cooperating professionals and site
supervisors rated all (100%) candidates as meeting or exceeding expectations across the roles and tasks
for which they were responsible. The detailed data chart provides opportunity to examine specific
competencies; however, since the N is small, it is difficult to discern distinct patterns in ratings. There were
a couple instances where field supervisors felt that competencies listed were not applicable, leaving blanks
on the form. These blanks tended to be program-specific where, for example, a special educator had an
established schedule for providing services that was not negotiable or delivery of instruction took place
solely in a pull-out or inclusion model and limited some opportunities for engagement in designated tasks
(particularly under program coordinator). The summative chart contains data that provide the perspectives
of practitioners, who judged candidates at the end of their professional preparation as being competent
across the roles of the special educator and CEC Standards. During the Spring 2007, there seem to be a
glitch in data collection as the site professionals are working along with KSC to clarify which documents are
required and who is responsible for their completion.

Those candidates who were rated highly appeared to continue their growth trajectory from their methods/

practicum experiences Specifically, candidates receiving exceeding expectations across the competencies
scored high in their methods/ practicum experiences(not a part of the data tables) and in student teaching.
Others seemed to demonstrate some added growth, though not necessarily exceeding basic expectations.

4. Interpretation of how data provides evidence that CEC standards have been met.

One hundred percept (100%) of candidates met or exceeded expectations across the range of tasks
identified, indicating they have substantive foundational knowledge to observe, understand, and interact
with students (Standards 1, 2, 3, 6). Further, the data demonstrate that candidates have met or exceeded
expectations with regard to competencies and applications of practices that support their instructional
planning, arrangements and use of the learning environments, incorporation of a range of teaching
strategies and methodologies, and direct attention to formative and summative assessment of students to
document progress and deliver effective instruction (Standards 4, 5, 7, 8), Candidates further met or
exceeded expectations when it came to the special education specific tasks of proceeding through the
special education process from pre-referral (when opportunities existed) through assessment planning to





data collection and analysis through the development of substantive IEPs (Standards 1, 2, 3, 4, 5, 6, 7, 8).
Furthermore, candidates demonstrated their application of foundation knowledge and skills to practices that
engage them in carrying out legal mandates, conducting assessments, and writing IEPs that represent
long-term instructional planning and recognition of strategies to access general education. Similarly,
supervisors reported on candidates’ competence in conducting functional behavior assessments to
determine factors impacting student behavior and designing behavior intervention plans that were
proactive, instructional, and direct in response to student needs and profiles (Standards 2, 3, 4, 5, 6, 7, 8).

While data are positive, there seems to be a need to seek out more supplemental anecdotal information to
help target specific perspectives of cooperating teachers/site supervisors and their recommendations for
program improvements. The KSC Teacher Education Office is increasing those opportunities by inviting
faculty and site supervisors to more meetings during the year with a focus on direct programmatic feedback
that directly links to candidates’ performance.

The number of evaluations returned to the college is slightly less than the number of candidates who were
placed and completed their experiences. Cooperating professionals and site supervisors are gaining an
understanding of the KSC data collection process and are becoming more attuned as to which tools to
submit. Increased work with field professionals has helped to enhance their use of the designated
assessments and further work is scheduled to streamline and/ or promote electronic data collection.





5. ATTACHMENT (A)

Assessment 4 (required) - Pedagogical and Professional Knowledge, Skills, and Dispositions:
Assessment that demonstrates candidates’ knowledge, skills, and dispositions are applied effectively in
practice

REVISED Assessment Tool or Description of the Assignment

Student Teaching

The overall assessment of candidates at the student teaching level is based on observation of their work in
settings with students, their engagement with professionals and paraprofessionals, and their completion of
tasks assigned to fulfill requirements comparable to those of special educators. Cooperating professionals
and site supervisors complete the summative tool, which has been redesigned as a rubric. The overall
performance is reported on the SPED Student Teaching Competency Rubric, which is used midway for
informal feedback or to document concerns and at the end of the experience to evaluate candidates’
competence. This assessment is based on cooperating teachers and site supervisors summarizing their
observations of student teachers’ performance in teaching situations and candidates’ completion of tasks
relevant to the role of the special educator.

Site supervisors and cooperating teachers are given tools to support their observations of candidates at the
student teaching level. The tools have undergone revisions since the original report and reflect changes in
Assessment 5.

Summative Tool

SPED Student Teaching Competency Rubric

This rubric is designed to give candidates direct feedback regarding field performance, tasks, roles, and
responsibilities during student teaching. Itis used document related evidence and convey a picture of the
candidate across key roles and tasks of special educators. It is used at mid and final points during their
placement and is broad-based; the assessment asks the cooperating teacher and site supervisor to
examine the extent to which the candidate demonstrates competence as an evaluator, planner, instructor,
collaborator, program coordinator, and professional/reflective practitioner. This summative tool is the
source of data for evaluating the full student teaching experience. Previously, this tool was a rating scale
and is now a rubric that offers cooperating professionals more substantive criteria for making their
judgments (the revisions appear in section B).

Formative Assessments

Observation Tools (intermediary tools)
Student Teaching Observation Rubric and Rating Scale

Cooperating professionals are provided with two comparable tools to use as they work with candidates at
the student teaching level, observe them with students, and provide ongoing feedback regarding their
performance delivering instruction. These tools are provided for both candidates and evaluators in the
Student Teaching Handbook and appear here to illustrate the types of data that inform the formative
ratings. These tools facilitate conversations among supervisors and candidates. The two tools are thus





available to cooperating professionals and site supervisors for the purpose of documenting observations of
candidates’ performance and competence that also supports candidates’ professional growth.

The observation tools were redesigned to add detail to the criteria for judging candidates’ performance and
to be consistent with the tool used during the practicum/methods experience. The tools replace three
different options that often proved confusing to evaluators (see original report). The rubric and rating scale
appear here to provide the definitions of criteria that are contained within and illustrate how they
complement one another. There are evaluators who prefer to fill in abbreviated rating scale and that option
exists, retaining the same criteria so they can reference the rubric.

Observation Tools

Student Teaching Observation Rubric

LESSON DELIVERY, SUPERVISION, &
REFLECTIONS

NEEDS IMPROVEMENT

1

MEETS EXPECTATIONS

2

EXCEEDS EXPECTATIONS

3

PART |: DOCUMENTATION OF LESSON
EXECUTION

STANDARD 4 INSTRUCTIONAL
STRATEGIES
STANDARD 7 INSTRUCTIONAL PLANNING
STANDARD 8 ASSESSMENT

1. Instructional Objective (S)

O States expected outcomes and
identifies what student will learn
under what conditions and at what
criterion

[0 Addresses objective(s) throughout
the lesson

O Uses assessments that connect with
instructional objective(s)

Indicates the subject area(s)
being studied without honing
in on what is being taught,
which results in a series of
activities without clear focus

Labels the foci of the
lesson, giving direction for
where the learning
experience is headed,
though some of the
activities are related but do
not directly address

Makes fociof lesson explicit,
using wording that is
comprehensible to students
and consistently
developing, revisiting, and
assessing as the lesson
progresses

Rating:

STANDARD 2 CHARACTERISTICS OF
LEARNERS
STANDARD 3 INDIVIDUAL LEARNING
DIFFERENCES

2. Rationale

O Justifies teaching the particular
lesson to the students

O Connects lesson to student interest
and strengths through questions that
activate prior knowledge, assesses
present levels of understanding

Justifies the lesson focus
through a vague explanation
that tells students the
skills/concepts will be useful
in their future and/or is
needed for other learning or
plunges into teaching without
providing a point of reference

Provides students with a
point of reference for the
lesson focus, making a
connection to prior learning
or uses of skill’concepts in
daily life

Justifies the lesson focus,
giving a brief explanation or
eliciting student input
regarding how it is relevant
to their lives, making
skills/concepts meaningful
through connections to prior
learning, experiences and
current questions or
challenges

Rating:






STANDARD 4 INSTRUCTIONAL
STRATEGIES

STANDARD 5 LEARNING ENVIRONMENTS

STANDARD 6 LANGUAGE

3. Resources, Materials, Supplies,
and Space

O Uses materials, strategies, and
methods to support lesson
implementation taking into account
learner needs (entry-levels, cultural,
linguistic, and gender)

0 Arranges physical layout and
learning environment (e.g., seating,
proximity to instruction, group vs.
individual) relative to proposed
activities sequence of lesson and
student needs

OO Incorporates modifications of
materials, directions and assistive
technology into the plan where
appropriate

Uses a limited number of
instructional methods and
resources during the lesson;
struggling to distribute
materials to students in
orderly fashion, transition
them between tasks and with
different groupings and keep
attention

Works to integrate variety of
materials, arrangement of
environment, use of
groupings to coincide with
lesson focus and activity,
but requires some further
adjustments to
accommodate student
needs and engagement

Incorporates instructional
materials, explanations,
assistive technologies, and
methodologies into the
delivery of the lesson to
address objective(s) and
student linguistic, cultural,
gender, and social needs
concurrently; arranging
physical space and
transitions according to
discussion vs. explanation,
cooperative vs. independent
work, and accessibility of
other adults to maximize
learning opportunities and
enhance student
participation

Rating:

STANDARD 4 INSTRUCTIONAL
STRATEGIES

STANDARD 5 LEARNING ENVIRONMENTS
STANDARD 7 INSTRUCTIONAL PLANNING

4. Procedures — Executes planned
lesson

4a. Establishes rapport with students

and communicates respect for

individuality

O  Sets rules and expectations for
behavior during lesson, shifting as
activities demand and following
through in response to rule
infractions/ misbehaviors

0 Builds relationships with students,
working with them to regulate their
own behavior, make effective
choices through reminders,
redirection, and reinforcers

Begins lesson by talking over
students or waiting for
conversation to stop,
generally stating that students
are required to follow class
rules or behave (hesitant to
make explicit expectations);
talking to students as they
work independently and
giving general verbal praise
as the lesson progresses

Provides general
expectations for behavior,
clarifying as lesson
progresses, using some
reminders and logical
consequences to follow
through; reaching out to
students with positive tones
and recognizing them for
work done during lesson;
congratulating efforts and
staying with lesson, mixing
qualitative feedback and
broad statements

Communicates
expectations for behavior,
having students practice
and show what is desirable,
offering reminders and
redirection as lesson
progresses, and delivering
logical consequences as
needed; picking up on
student cues and reaching
out to students hear voices,
acknowledge their
attending, contributing
during lesson, making
efforts to understand
through qualitative
feedback, use of names,
and building on responses

4b. Introduction/Anticipatory Set

Uses strategies cues for gaining
students’ attention and interest
Shares goal for the lesson, using
language appropriate for the
students involved and conveying

Begins lesson by talking over
students or waiting for
conversation to stop,
generally stating that students
are required to follow class
rules or behave; often

Gains student attention
through an attention signal,
uses a prompt (ex. story,
picture or question) to
present focus of lesson and
reason for why it is being

Uses transition strategies to
obtain student attention,
sets expectations for
behavior during the lesson
and revise as situation
changes;






purpose and relevance of focus for
the students

omitting a rationale that
makes the study of the topic
relevant to students’ current

taught; asking students to
indicate their readiness for

uses open-ended
questions, quick writes,

[0 Assesses previous leaming of pre- _ ir!struction through agree- pictures, different forms of
requisite skills through questions, lives disagree oryes-no “terlat”re.’ brief "
quick task: gaining evidence of questions pertinent to topic | explanations, and/ or
students’ readiness to participate ggtrmggtsiotr?savcvﬂmtﬁes}ggf: :
reviews relevant skills/concepts so they understand the
relevance of why they are
learning what is being
taught
4c. Body
0 Proceeds in a step-by-step Conducts lesson ina Executes lesson in an Executes lesson
approach; presenting information, sequence, minimally orderly fashion, introducing | systematically, drawing
using techniques for active developing explanations and | skills/ concepts, tending to from introduction of skill/
engagement (ex. asking questions modeling thaF prepare move quic_kly to activities, concept based on familiar
giving students opportunity for ' students sufficiently for group | backtracking to offer further | experiences or prior
S and individual practice tasks explanations and modeling | learning, proceeding
choral and 'nd'_v'_dual responses, and/or activities (I do-it), proceeding to developmentally and
etC_-)n_ and providing sequence of guided practice (We do-it) sequentially from modeling
activity and independent or group (I do-it) to guided practice
[0 Defines, explains, demonstrates, tasks; using a mix of open- | (We do-it), using activities
models the skill/concept to be ended and closed questions | and questioning techniques
learned (I do it), using language to involve .studen‘ts., ‘ to engage students,
consistent with the student(s) incorporating definitions to adopting Ianguage
O Guides student in meaningful enhandge llalmgﬁagi" anfd comdmens(;Jrate Wl(tjh student
. . . . sporadically checking for needs and expanding
ga?jcgﬁ?c(k\,:’:sgg I::)r,]gglzlr?g? fg:jesnons understanding (You do-it) vocabulary throughout
! lesson, checking for
understanding and readiness to unders’tanding, gnd
progress to other aspects of the ensuring student success
lesson when assigning
O Assigns independent practice independent task (You do-
activities (You do it), clearly it)
providing expectations for
performance and providing
guidelines for expectations
O Involves students in lessons by Asks students whether they Uses questions, individual Uses a variety of
eliciting frequent responses, understand what is presented | and group responses to questioning techniques,
promoting related activity, and and what questions they have | monitor student progress activity, group response,
acknowledging their efforts poses rather than giving tasks for thr_Ol_Jghout the lesson, paired tasks to engage
questions them to demonstrate what shifting gears as warranted | student(s) in lesson;
. . . they have gained; often tuning | by student confusion, scanning group
O Monitors student involvement in

lesson, understanding of skills,
concepts, and investment in
independent tasks

into those who are vocal or
off-task

misunderstanding, or
competence with reference
to lesson focus

systematically to
acknowledge individuals,
check for understanding,
and re-teach or give
reminders and redirection
as needed to maintain
progress and attention






O Uses prompts, provides positive Attends to students with Offers students options for | Establishes structures with
feedback, and corrects errors to raised hands often getting help and limiting students to signal needs,
respond to student understanding reprimandjng those. off-tgsk, wait t.ir.ne; attending to occupy selves .while waiting
and support meeting lesson working with those |.nd|V|duaIIy transitions Whgn moving for adult attention or to
objectives to show how to begin or from one section of the share answers, and support

complete tasks, explaining room to the next and student movement from one

L Structures ways f0|_’ S_IUdentS to get their errors rather than providing assistance that space to a next and/ or one
help, deal with "wait time," make engaging them in verbal directly responds to student | activity to the next; focusing
transitions, and use materials rehearsals, problem solving, | questions rather than on student self-monitoring

O Offers help and feedback to and enhancing or revising engaging her/ him in and self regulation by
students in ways that encourages their thinking problem solving figuring out answers, asking
problem solving and participation questions about confusions,

and providing reminders
and redirection as needed
to maintain attention
throughout lesson, offers

O Manages time allocated for lesson Allocates specific time per Works within a timeline for | Is aware of students as
to meet intended objective, keeps task rather than flexibly the lesson, taking into audience as well as the
pace to maintain student attention, responding to the challenges, | consideration key tasks and | approximate time needed
and shifts gears when situation calls questions, and. needs. qf activit.ies, at times rushing for acti.vities,. ex.pla.nations,
for it students; working to fit in what | questions or need to re- check-ins, distribution of

is planned teach when time has materials, and transitions to
elapsed and at times giving | adjust the pace and content
students opportunities to of the lesson; using student
stretch or talk to regain performance on the fly to
focus modify plans

4d. Conclusion — Brings closure to

lessons

0 Reviews concepts/ skills taught and | Draws closure to lesson by Involves students in awrap | Wraps up lesson by
relationship to use and relevance for | asking students to share one | up of the lesson, revisiting drawing on independent
student ‘thing’ they learned or if they key points of the lesson and | work to tie elements

O Indicates next steps, previewing had fun and telling them to having them clean up ir] . together and/ or brings
next lessons (when appropriate) get ready for the next lesson preparation for next activity | group together to recap

[0 Provides transition to next activity focus(es) lesson and

prepare or predict for next
steps, ending lesson clearly
and providing bridge to next
activity

Rating:

STANDARD 8 ASSESSMENT

5. Assessment

O

Evaluates student understanding
and progress throughout lesson,
stopping to re-define, give additional
demonstrations as needed and in
response to students

Uses assessment tools that directly
address lesson objective(s)

Uses record keeping strategies
throughout lesson

Evaluates data collected, applying
prepared rubric, doing work sample
analyses (ex. charting, graphing) to
evaluate student growth connected
with lesson

Asks students whether they
understand what is presented
and what questions they have
at different points during the
lesson; relying on a
summative task to indicate
what students have gained;
using a task that has some
relationship to the objective(s)

Uses check-in strategies
during lesson as indicators
of student understanding; at
times revamping lesson
midstream to refine
instruction and ensure
outcomes, drawing on
materials available based
on anticipated challenges
Gathers evidence of student
understanding or
confusions through
summative tool that
addresses objective(s) of
lesson, having a general
and related scoring guide

Uses a variety of formative
and summative assessment
strategies that directly
address lesson objectives
(ex. quick writes, questions,
individual and group
responses, etc.) to monitor
student progress throughout
the lesson and at the end:;
using data to shift gears as
warranted by student
confusion,
misunderstanding, or
competence and analyzing
performance on final task
with rubric or chart to
determine steps for next
lesson






PART II: SUPERVISION AND REFLECTIONS

STANDARD 9 PROFESSIONAL AND
ETHICAL PRACTICE

6. Reflections - Examine Data;
processing what evidence says about
student outcomes and relationship
with teaching

OlEvaluates the effectiveness of lesson
or related IEP objectives in terms of
measurements of student(s)
performance during and after the
lesson, referencing specific data
collected as evidence of student
outcomes

CIExamines how the assessment tools
and tasks provided evidence of what
the student(s) gained from learning
experience and reflect objectives

[CTakes into account how performance
is evaluated and other factors may
have supported or interfered;
examining student work/ behavior in
terms of whether:

= skills addressed by learning
experience exceeded student
repertoire

= student had difficulty seeing the
relevance or purpose for learning

= methods, materials, directions,
sequence of tasks that comprised
the learning experience were not
effective for the student and/ or topic

= some additional supports (ex.
problem solving strategies, graphic
organizers, structures,
modifications) were needed to
enhance outcomes

= setting arrangements (ex. grouping,
pace, physical environment, etc.)
required some adjustments to
support student engagement and
gaining more from the learning
experience

= teacher behavior, language, and
explanations

Weighs lesson
effectiveness by primarily
focusing on whether
students had fun, stayed
engaged, and/ or
participated; generalizing
based on the feel-good
rather than how student
performance on task
(formative or summative)
provided evidence of the
appropriateness of
objectives, teaching
approaches and materials,
interactions with students,
use of groupings and the
environment and/ or how
teacher behavior was
engaging, responsive to
students, conducive to
student needs, and
facilitated acquisition of
skills/ concepts

Reflects on student
outcomes and teaching
behaviors to examine
lesson effectiveness;
considering factors that
supported or interfered
with student participation
and propose ways to
deal with these factors
(e.g., attention,
confusion, difficulty with
materials, cultural or
language barriers) and
working to analyze in
further detail

Uses lesson and/or IEP
objectives’ criteria to
evaluate data related to
student performance
during and at the end of
the session; analyzing
how the impact of
language (explanations,
vocabulary, and types of
questions), format of
task(s), quality of lesson
elements, teaching
methodologies and
materials, environmental
arrangements, and
interactions with students
played a role in
effectiveness and
student outcomes

RATING:

STANDARD 7 INSTRUCTIONAL PLANNING
STANDARD 9 PROFESSIONAL AND
ETHICAL PRACTICE
STANDARD 10 COLLABORATION

7) Identification of Next Steps






[0 Recognizes the gains the student Focuses proposals for
made and identifies what will be subsequent lessons on
repeated and what will be adjusted | repeating and drilling

0  Proposes ways to adjust the focus, | content, redefining
structure, materials, setting of the expectations, reiterating
environment to more directly plans, and moving on;
address student needs and produce | taking little responsibility
better outcomes for how the lesson is

0 Proposes ways to alter teacher designed and delivered from data
behavior in terms of expectations, and the environment that is
responses, questioning, directions, | created
use of language, planning

Explores possible

on own feelings of

modifications to content
and teaching strategies

based in part on student
performance and in part

comfort with the lesson,
needing to draw more

Uses student
performance and
responsiveness during
lesson, on final task, and
during closure to
determine what
objectives to revamp,
what content to review,
what to re-teach, what to
approaches to revise,
what explanations to fine
tune and how; indicating
changes in both the
substance of the lesson
and teacher behavior

RATING:

FINAL SCORE/ GRADE FROM
OVERALL RATINGS

ABBREVIATED STUDENT TEACHING OBSERVATION RATING SCALE

LESSON DELIVERY, SUPERVISION, & REFLECTIONS

RATING
1=NI
2=ME
3=EE

PART |: DOCUMENTATION OF LESSON EXECUTION

1. Instructional Objective (S)
(CEC Standards 4,7,8) Overall Rating:

States expected outcomes and identifies what student will learn under what conditions and
at what criterion

Addresses objective(s) throughout the lesson

Uses assessments that connect with instructional objective(s)

2. Rationale

(CEC Standards 2, 3) Overall Rating:

Justifies teaching the particular lesson to the students

Connects lesson to student interest and strengths through questions that activate prior
knowledge, assesses present levels of understanding

3. Resources, Materials, Supplies, and Space
(CEC Standards 4, 5, 6) Overall Rating:

Uses materials, strategies, and methods to support lesson implementation taking into
account learner needs (entry-levels, cultural, linguistic, and gender)

Arranges physical layout and learning environment (e.g., seating, proximity to instruction,
group vs. individual) relative to proposed activities sequence of lesson and student needs

Incorporates modifications of materials, directions and assistive technology into the plan
where appropriate

4. Procedures — Executes planned lesson

(CEC Standards 4, 5, 7) Overall Rating:

4a. Rules and Expectations
Sets rules and expectations for behavior during lesson, shifting as activities demand
and following through in response to rule infractions/ misbehaviors

4b. Introduction/Anticipatory Set

Uses strategies cues for gaining students’ attention and interest

Shares goal for the lesson, using language appropriate for the students involved and






conveying purpose and relevance of focus for the students

Assesses previous learning of pre-requisite skills through questions, quick task; gaining
evidence of students’ readiness to participate (Activates prior knowledge and reviews
relevant skills/ concepts)

4c. Body

Proceeds in a step-by-step approach; presenting information, using techniques for
active engagement (ex. asking questions, giving students opportunity for choral and
individual responses, etc.), and providing sequence of activity

Defines, explains, demonstrates, models the skill/concept to be learned (I do it), using
language consistent with the student(s)

Guides student in meaningful practice (We do it), posing questions and quick tasks,
checking for understanding and readiness to progress to other aspects of the lesson

Assigns independent practice activities (You do it), clearly providing expectations for
performance and providing guidelines for expectations

Uses prompts, provides positive feedback, and corrects errors to respond to student
understanding and support meeting lesson objectives

Structures ways for students to get help, deal with "wait time," make transitions, and
use materials

Offers help and feedback to students in ways that encourages problem solving and
participation

Manages time allocated for lesson to meet intended objective, keeps pace to maintain
student attention, and shifts gears when situation calls for it

4d. Conclusion — Brings closure to lessons

Reviews concepts/ skills taught and relationship to use and relevance for student

Indicates next steps, previewing next lessons (when appropriate)

Provides transition to next activity

5. Assessment
(CEC Standards 8) Overall Rating:

Evaluates student understanding and progress throughout lesson, stopping to re-define, give
additional demonstrations as needed and in response to students

Uses assessment tools that directly address lesson objective(s)

Uses record keeping strategies throughout lesson

Evaluates data collected, applying prepared rubric, doing work sample analyses (ex.
charting, graphing) to evaluate student growth connected with lesson

PART II: SUPERVISION AND REFLECTIONS

6. Reflections to examine data; processing what evidence says about student
outcomes and relationship with teaching
(CEC Standards 9) Overall Rating:

Evaluates the effectiveness of lesson or related IEP objectives in terms of measurements of
student(s) performance during and after the lesson, referencing specific data collected as
evidence of student outcomes

Examines how the assessment tools and tasks provided evidence of what the student(s)
gained from learning experience and reflect objectives

Takes into account how performance is evaluated and other factors may have supported or
interfered; examining student work/ behavior in terms of whether:
= skills addressed by learning experience exceeded student repertoire
= student had difficulty seeing the relevance or purpose for learning
= methods, materials, directions, sequence of tasks that comprised the learning
experience were not effective for the student and/ or topic
= some additional supports (ex. problem solving strategies, graphic organizers,
structures, modifications) were needed to enhance outcomes
= setting arrangements (ex. grouping, pace, physical environment, etc.) required some
adjustments to support student engagement and gaining more from the learning
experience
= teacher behavior, language, and explanations
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7) Identification of Next Steps
(CEC Standards 7, 9,10) Overall Rating:

Recognizes the gains the student made and identifies what will be repeated and what will be
adjusted

Proposes ways to adjust the focus, structure, materials, setting of the environment to more
directly address student needs and produce better outcomes

Proposes ways to alter teacher behavior in terms of expectations, responses, questioning,
directions, use of language, planning

OVERALL RATINGS

Tasks Required During Student Teaching

No substantive changes to the description of tasks were made in the Student Teaching Handbook.
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ATTACHMENT B

Assessment 4 (required) - REVISED Scoring Guide for the Assessment

Student Teaching

The summative, comprehensive tool used to evaluate student teaching, synthesizes data gathered from
observations and those connected with the assignments. This tool has undergone major revisions. It was
expanded from a rating scale to a rubric and now highlights the key CEC Standards targeted by each set of
competencies described per section.

SPED Student Teaching Competency Rubric

Name:

Cooperating Professional:

Placement:

Completed by:

Date:

STANDARD 1 FOUNDATIONS
STANDARD 2 CHARACTERISTICS OF
LEARNERS
STANDARD 3 INDIVIDUAL LEARNING
DIFFERENCES
STANDARD 8 ASSESSMENT

EVALUATOR

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

1. Develops and organizes assessment
plans, based on pre-referral/ referral
data and other information in student
file; organizing what exists, raising
corresponding questions, and
selecting and justifying assessment
strategies and tools to gain an
understanding of the student and
shed light on who s/he is a learner
(ex. reader, writer, mathematician
participant, etc.)

Develops broad ideas for
assessment plans that are
generally relevant to
questions surrounding
student progress and
struggles; proposing tools and
strategies that are relevant
sources of data, but
incomplete

Develops assessment plans
that generally connect
questions surrounding
student progress and
struggles with a proposal for
tools and strategies that are
thorough and relevant
sources of data

Develops assessment plans
that directly reflect questions
surrounding student
progress and struggles with
a proposal for tools and
strategies that are thorough
and relevant sources of data

2. Gathers data by administering,
recording, and analyzing student
performance on assessments, taking
into account task demands,
environment, and situational factors

Uses general tasks and
instruments to collect data on
student performance, leading
to general charting and
analysis and references to
task demands, situational
factors, and environment

Accesses or designs
assessment tools and
collects, charts, and
analyzes much of student
performance, participation,
and progress in the area(s)
of concern, pulling in some
information relevant to task
demands, situational factors,
and environment

Accesses or designs
assessment tools and
collects, charts, and
analyzes student
performance, participation,
and progress in the area(s)
of concern systematically;
taking into account task
demands, situational factors,
and environment
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3. Uses assessment findings to
describe the student as a learner,
using words that are understood by
all constituents and incorporating
them into appropriate sections of the
IEP (ex. profile/ learning style,
present levels of performance)

Provides an overview of the
student in the area(s) of
concern, with gaps in
information, reflecting
limitations of assessments
and/ or application of
knowledge of development,
learning and behavior
challenges and literacy and
mathematics in ways that
offer general directions for
instruction

Conveys a constructive
picture of the student in the
area(s) of concern, though
several questions persist,
applying knowledge of
development, learning and
behavior challenges and
literacy and mathematics in
ways that indicate starting
points for instruction

Integrates assessment
findings to create a
comprehensive picture of the
student in the area(s) of
concern, applying knowledge
of development, learning and
behavior challenges and
literacy and mathematics in
ways that target starting
points for and approaches to
instruction

4. Conducts and analyzes functional
behavior assessments to describe
behavior(s), determine triggers,
identify impact of environment and
consequences, and hypothesize the
goal behavior achieves

Collects and evaluates
observational and reported
data regarding student
behavior, focusing on the
negative qualities of the
behavior, though taking a look
at possible situational factors
that begin to recognize the
individuality of the student
(ex. language, culture,
learning strategies, etc.)

Collects and evaluates
observational and reported
data regarding student
behavior, describing
behavior mostly objectively
and with consideration of
several situational factors,
and proposing ways to
account for what happens,
recognizing the individuality
of the student (ex. language,
culture, learning strategies,
etc.) with some hints of
subjectivity

Collects and evaluates
observational and reported
data regarding student
behavior, objectively
describing behavior,
systematically considering
situational factors, and
proposing logical ways to
account for what happens,
recognizing the individuality
of the student (ex. language,
culture, learning strategies,
etc.)

5. Designs tools to document student
performance, participation, and
progress, figuring out the
effectiveness of lessons and student
responsiveness to interventions

Uses summative
assessments exclusively for
IEP and at the end of sets of
lessons, gaining a broad
perspective of what the
student has gained and
general idea of effectiveness
of more long term instruction,
missing the details relevant to
specific intervention

Uses primarily summative
assessment tasks within
IEPs and lessons to gather
evidence of student growth
and responsiveness to
teaching approaches,
materials, strategies

Incorporates formative and
summative assessment
tasks within IEPs and
lessons to gather evidence
of student growth and
responsiveness to teaching
approaches, materials,
strategies

Rating:
STANDARD 4 INSTRUCTIONAL
STRATEGIES 1 2 3
STANDARD 7 INSTRUCTIONAL Needs Improvement Meets Expectations Exceeds Expectations
PLANNING

PLANNER

1. Writes goals, objectives, and
descriptions of instruction and
access to general education for the
IEP based on assessment data

Provides an overview for
instruction, broadly stated

Sets direction for instruction;
giving a broad focus, making
some connection to PLOP,
making general area(s) of
need, and/ or establishing
criteria for mastery

Sets focused direction for
instruction, making a specific
connection with PLOP,
honing in on area(s) of need,
and establishing criteria for
mastery

2. Prepares lessons which blend
review, direct instruction, teacher
modeling and demonstration, active
learning, and evaluation and connect
with individual student’s IEP

Outlines lesson that is
generally focused on quick
review or instruction, moving
to activity or assignment and
keep in mind that some
students do have IEPs

Develops lesson that
incorporate key IEP
information and balance
review, direct instruction,
opportunities for practice,
and demonstration of
learning where additional
experiences with new skills/
concepts would support
students further

Designs lessons that are
informed by individual IEPs
and help students relate to
topic/ skill, see relevance,
understand what is being
taught, observe and
participate in using the skill
or topic, and have ample
opportunities to practice and
demonstrate learning
throughout the lesson
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3. Creates lessons which draw on prior
knowledge, experiences, and
successes

Informs students how lesson
connects to prior learning and
experiences

Provides a hook to engage
students in lesson through
connections to their lives, a
meaningful purpose, and
active learning

Develops questions, uses
different forms of literature
and activities to activate
student making connections
with the focus of the lesson

4. Articulates procedures for lessons,
that represent a sequence of
building on prior knowledge, skills,
and successes

Provides a skeletal outline for
the lesson indicating a
sequence, and listing ideas
for explanations and modeling
and sketch out group and
individual practice tasks
and/or activities; primarily
citing worksheets or
workbook pages

Annotates outline for
executing the lesson with a
specific developmental
sequence of activities;
conveying some of the
language of explanations,
phrasing of questions and
pertinent definitions and
directions to support the
population with whom
working; demonstrating
effective use of materials to
engage students,
demonstrate skill/ concept,
and develop a progression of
learning experiences
comprised of introduction,
body, and conclusion

Devises a sequence of
activity, explanation, and
engagement to activate prior
knowledge and
systematically build on
prerequisite skills or
information to support a
progression of student
gaining familiarity, grasping,
and mastering lesson
target(s); attending to
language needs for
explanations, questions,
definitions, directions and
embedding them in the
introduction, body and
conclusion of the lesson

5. Selects and develops teaching
strategies, materials, and
approaches appropriate for the focus
of the lesson and student learning
needs

Proposes an activity or use of
material to coincide with
lesson focus, struggling to
attend to linguistic, cultural,
gender and social needs and
IEP recommendations
concurrently

Infuses instructional methods
(questions, explanations,
demonstrations, etc.) and
resources (illustrations,
literature, assistive
technologies etc.) that
address lesson objectives;
student linguistic, cultural,
gender, and social needs;
with an awareness of [EP
goals;

Incorporates instructional
methods (questions,
explanations,
demonstrations, etc.) and
resources (illustrations,
literature, assistive
technologies etc.), into
lesson that are appropriate
for the language and
academic level of the
student(s), matched with IEP
goals, and directly correlated
with lesson objectives and
reflective of accurate and
relevant content knowledge

6. Plans use of different tasks to allow
student to gain familiarity, practice,
and work toward mastery with skills/
concepts

Chooses one or two tasks to
correspond with lesson rather
than focusing on their
supporting students
developmentally through the
lesson and skill acquisition

Uses materials and tasks
that increase in difficulty to
correspond with the lesson’s
focus; needing to further
acknowledge the level of
student language,
prerequisite skill mastery to
insure addressing the range
of needs of class/ group

Selects and designs
materials and activities are to
correspond with student(s)
level and provide sequential
development of student
competence and confidence
with targeted skills/ concepts

7. Designs questions, group and
individual assignments to
correspond with lesson objectives

Uses direct yes-no questions
to move students through
discussion and group and
individual assignments; taking
a narrow approach to lesson
foci

Uses instructional materials,
activities, groupings, and
tasks (questions, uses
different forms of literature
and activities, etc.) to
address lesson targets and
generate data around
student outcomes

Creates and sequences use
of instructional materials,
activities, groupings, and
tasks (questions, uses
different forms of literature
and activities, etc.) to reflect
lesson targets and generate
relevant formative and
summative data
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8. Anticipates use of time, logistics of
lessons, and possible challenges
that may arise

Allocates time per task
according to what is available
for the lesson rather than
what is involved (ex.
movement, distribution of
materials, explanations,
student responses, etc.)

Provides a timeline for the
lesson, taking into
consideration key tasks and
activities without anticipating
the incidentals and questions
that may arise

Approximates the amount of
time for activities,
explanations, check-ins,
distribution of materials,
transitions to determine how
to schedule and pace the
lesson

9. Evaluates the effectiveness of
planned lessons and instructional
materials as a basis for adapting
curriculum and adjusting instruction
as dictated by student needs

Offers a brief review of how
the lesson went, focusing on
personal comfort, student
engagement, and the
assignments produced;
limiting attention to details
that inform how to enhance
the lesson’s learning
experiences

Reflects on how lesson plan
supported outcomes for
students, examining the
appropriateness of
objectives, teaching
approaches, interactions,
use of groupings; providing a
plan for next steps

Reflects on what worked
during lesson, given student
performance and attention to
different aspects of lesson,
and proposes alternatives to
lesson objectives, pace of
lesson, teacher explanation
and questions, teacher-
student interactions,
groupings, quality of
materials, types of activities,
arrangement of environment;
providing a specific plan for
next steps

10. Generates a behavior intervention
plan that reflects FBA data and
suggests strategies to modify
teacher behavior, alter potential
triggers, teach replacement
behaviors and social skills, and
alternate the consequences
following behaviors

Creates a general behavior
intervention plan that
mentions some of the
following ways to address the
function of the behavior,
including student in planning
alternatives, incorporating
direct instruction of social
skills, and proposing ways to
modify characteristics of the
instructional setting, teacher
behavior. Suggests
strategies that are related to
behavior, but ignore some of
the data collected.

Creates a behavior
intervention plan that offers
ideas to address the function
of the behavior, includes
student in planning
alternatives, incorporates
direct instruction of social
skills, and proposes ways to
modify characteristics of the
instructional setting, teacher
behavior. Identifies a variety
of general strategies to use
depending on situations.

Creates and organizes a
behavior intervention plan
that systematically
addresses the function of the
behavior, includes student in
planning alternatives,
incorporates direct
instruction of social skills,
and proposes ways to modify
characteristics of the
instructional setting, teacher
behavior. Articulates a
range of pro-active,
instructional, and response
strategies to use depending
on specific situations.

11. Works with classroom teacher to
identify adjustments of lesson
objectives, modifications of
assignments and materials,
alternatives to approaches,
supplementary instruction to support
student access to the general
education curriculum and classroom

Develops instructional
experiences to complement
general education class, often
after reviewing what is
expected and working
independently from the
planning of general education
classroom

Partners with classroom
teacher to create access to
general education
curriculum, typically divvying
up how to alter lesson
objectives to reflect student
competence and needs, vary
materials and tasks to
facilitate participation and
learning, and/ or provide
additional experiences to
ensure success

Collahorates to create
access to general education
curriculum by co-planning
and/ or co-teaching learning
experiences to ensure
success; cooperatively
altering lesson objectives to
reflect student competence
and needs, jointly varying
materials, tasks, and setting
to facilitate participation and
learning

Rating:
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STANDARD 4 INSTRUCTIONAL
STRATEGIES
STANDARD 5 LEARNING
ENVIRONMENTS
STANDARD 6 LANGUAGE
STANDARD 7 INSTRUCTIONAL
PLANNING

INSTRUCTOR

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

1. Teaches with enthusiasm as
evidenced by eye contact and
animation of voice and actions

Conveys low energy and
investment in lesson through
monotone voice and limited
gestures; losing student
attention to tasks

Uses voice intonations, facial
expressions, and/ or gestures
at different points during the
lesson; at times losing
student attention as a result
of being inaudible, difficult to
follow

Uses voice intonations, facial
expressions, gestures to
engage student attention from
the outset of lesson and
throughout

2. Involves student(s) in lessons
by reviewing prior learning,
explaining the purpose, and
making relevant

Tends to tell the students what
connections to make with the
lesson or relies on students’
understanding their need to
know topic/ skill for future
learning

Asks questions or provides
explanations to show
students the relationship
between lesson focus and
their previous experience,
needing to make connections
more explicit and relevant

Uses open-ended questions,
quick writes, pictures, different
forms of literature, brief
explanations, and/ or activities
to activate student connections
with the focus and purpose of
the lesson

3. Begins lessons by gaining
student attention, stating rules
and expectations, reviewing
prior learning, and stating the
purpose and relevance

Begins lesson by talking over
students or waiting for
conversation to stop, generally
stating that students are
required to follow class rules or
behave; often omitting a
rationale that makes the study
of the topic relevant to students’
current lives

Uses strategy for gaining and
regaining student attention
throughout the lesson (ex.
clapping, chimes) and states
expectations broadly (ex.
respect), sometimes giving
reference to the specific
desirable behaviors per
segment of the lesson

Uses transition strategies to
gain student attention, sets
expectations for behavior during
the lesson and revising as
situation changes, and offers a
brief explanation for why
students are learning what is
being targeted by the lesson in
ways that are relevant for them

4. Presents lessons in a step by
step manner, progressing from
introduction to demonstration,
explanation, modeling to guided
practice to independent
assignments

Treats introduction to lesson
more as a bridge to activity or
assignment than the initial step
of introducing skill(s)/concept
and then teaching through
modeling, guiding, and
checking; resulting in student
confusion and limited readiness
for assigned tasks

Proceeds through lesson in
an organized fashion, moving
from introduction to practice
to mastery where time on
vocabulary may be expanded
to enhance understanding or
additional guided practice
may help make the point, or
increasing student group
responses may add to
understanding prior to
assignment of independent or
cooperative tasks (often a
sense of rushing the steps or
treating them too briefly)

Executes lesson systematically,
introducing skill/ concept based
on familiar experiences or prior
learning, proceeding
sequentially from modeling (I do
—it) to guided practice (We do-
it), using activities and
questioning techniques to
engage students, adopting
language commensurate with
student needs and expand
vocabulary throughout lesson,
check for understanding, and
ensure student success when
assigning independent task

5. Involves students in lessons by
eliciting frequent responses,
promoting related activity, and
acknowledging their efforts

Uses frequent reminders to
students to attend to task,
expecting activity to engage
students

Uses question-answer,
activity, verbal reminders,
redirection, and reinforcers to
engage students in lesson

Uses a variety of questioning
techniques, activity, group
response, paired tasks to
engage student(s) in lesson
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6. Communicates clearly and
comprehensibly with students,
using language consistent with
their level and explaining
concepts, assignments, and
performance expectations
understandably

Offers explanations that ramble,
resulting in student confusion
with word choice or sentence
structure; working to be more
organized in presentation and
intentional about vocabulary
and syntax to correspond with
that of students’

Presents explanations,
directions, and questions
concisely, addressing the
linguistic level of students,
though needing to be more
aware of word choice and
subtleties of word order that
can be confusing

Uses vocabulary and sentence
structure during explanations,
questioning, directions for tasks
that are consistent with student
linguistic level, intentionally
presenting new words or ideas
relevant to topic and/ or tasks
assigned

7. States rules, expectations, and
consequences for performance
and behavior and follows
through on them

Begins lesson by talking over
students or waiting for
conversation to stop, generally
stating that students are
required to follow class rules or
behave (hesitant to make
explicit expectations); talking to
students as they work
independently and giving
general verbal praise as the
lesson progresses

Provides general
expectations for behavior,
clarifying as lesson
progresses, using some
reminders and logical
consequences to follow
through; reaching out to
students with positive tones
and recognizing them for
work done during lesson;
congratulating efforts and
staying with lesson, mixing
qualitative feedback and
broad statements

Communicates expectations for
behavior, having students
practice and show what is
desirable, offering reminders
and redirection as lesson
progresses, and delivering
logical consequences as
needed; picking up on student
cues and reaching out to
students hear voices,
acknowledge their attending,
contributing during lesson,
making efforts to understand
through qualitative feedback,
use of names, and building on
responses

8. Checks for student
understanding throughout
lesson

Asks students whether they
understand (ex. thumbs up or
down) what is presented and
what questions they have at
different points during the
lesson; relying on what
students have gained; using a
task that has some relationship
to the objective(s)

Uses check-in strategies
during lesson as indicators of
student understanding; at
times revamping lesson
midstream to refine
instruction and ensure
outcomes, drawing on
supplemental materials
available based on
anticipated challenges

Uses questions, individual and
group responses to monitor
student progress throughout the
lesson, shifting gears as
warranted by student confusion,
misunderstanding, or
competence with reference to
lesson focus; implementing

a variety of formative and
summative assessment
strategies to directly address
lesson objectives and monitor
student progress and
responsiveness to instruction

9. Structures ways for students to
get help, deal with "wait time,"
make transitions from one task
to the next, and use materials

Attends to students with raised
hands often reprimanding those
off-task, expecting students to
remain focused as activity and
place changes within the lesson
or for the next

Offers students options for
getting help and limiting wait
time; attending to transitions
when moving from one
section of the room to the
next, expecting students to
stay with the lesson even as
activity shifts

Establishes ways for students to
signal needs, options for getting
help (ex. buddy, teacher, etc.)
strategies for waiting for adult
attention or sharing answers,
and activities to support student
movement from one space to a
next and/ or one activity to the
next

10. Monitors student involvement
in lesson, understanding of
skills, concepts, and investment
in independent tasks

Asks students whether they
understand what is presented
and what questions they have
at different points during the
lesson; relying on a summative
task to indicate what students
have gained; using a task that
has some relationship to the
objective(s)

Uses check-in strategies
during lesson as indicators of
student understanding; at
times revamping lesson
midstream to refine
instruction and ensure
outcomes, drawing on
materials available based on
anticipated challenges

Scans group systematically,
acknowledges individuals and
group, checks for understanding
and uses student responses to
shift gears and re-teach, and
gives students reminders and
redirection as needed to
maintain attention
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11. Arranges the physical learning
environment to enhance
student participation and
completion of tasks

Limits use of classroom space
and types of groupings; staying
with either large group or
individual work; appearing
manageable, though requiring
reminders to students about
staying on task

Arranges environment, use of
groupings to coincide with
lesson focus and activity, but
requires some further
adjustments to accommodate
student needs and
engagement

Takes into account use of space
for group vs. individual work,
discussion vs. explanation,
cooperative vs. independent
work, availability of teacher

12. Brings closure to lessons by
reviewing concepts taught and
preparing for the next activity/
transition

Draws closure to lesson by
asking students to share one
‘thing’ they learned or if they
had fun and telling them to get
ready for the next lesson

Involves students in a wrap
up of the lesson, revisiting
key points of the lesson and
having them clean up in
preparation for next activity

Uses independent work to tie
lesson elements together and/
or brings group together to
recap focus(es) of lesson and
prepare or predict for next
steps, ending lesson clearly and
providing bridge to next activity

13. Establishes rapport with
students and communicates
respect for individuality

Talks to students, giving
directions for tasks, repeating
their responses to questions,
and giving general verbal
reinforcers as the lesson
progresses

Reaches out to students;
sharing stories and humor
and recognizing them as a
group and at times
individually for work done
during lesson; congratulating
efforts and staying with
lesson, mixing qualitative
feedback and broad
statements

Reaches out to students; giving
them voice to share, offering
stories and humor, and
acknowledging attention, input
during lesson, efforts to
understand through qualitative
feedback, use of names, and
building on responses

14. Manages time and pace of
lessons, shifting directions and
activities when the situation
calls for it

Allocates specific time per task
rather than flexibly responding
to the challenges, questions,
and needs of students; working
to fit in what is planned rather
than respond to attention,
understanding students exhibit

Works within a timeline for
the lesson, taking into
consideration key tasks and
activities, at times rushing
questions or need to re-teach
when time has elapsed and
at times giving students
opportunities to stretch or talk
to regain focus

Is aware of time as lesson
progresses, along with student
attention to task/ activity, giving
opportunities to stretch, talk, or
work independently as
warranted; adjusting pace for
activities, time allotted for tasks
and explanations, and content
covered

15. Offers help and guides
students through learning,
keeping responsibility for work
on the student

Explains students what their
errors are rather than engaging
them in verbal rehearsals,
problem solving, and enhancing
or revising their thinking

Provides assistance that
directly responds to student
questions rather than
engaging her/ him in problem
solving

Provides assistance by asking
student to share thinking, give
information, or ask a question;
re-teaching as needed and
encouraging risk taking, self-
evaluation, and discovery

16. Documents student
performance and revises
instruction accordingly; offering
additional review, providing
alternative approaches, or
moving on to other skills

Asks students whether they
understand what is presented
and what questions they have
at different points during the
lesson; relying on a summative
task to indicate what students
have gained; using a task that
has some relationship to the
objective(s)

Uses check-in strategies
during lesson as indicators to
revamp lesson midstream;
responding to student
understanding or
misunderstanding and using
prepared supplemental
materials that are available
based on anticipated
challenges; collecting and
evaluating product with a
general scoring guide as
evidence of participation and
learning

Uses a variety of formative and
summative assessment
strategies that directly address
lesson objectives (ex. quick
writes, questions, individual and
group responses, etc.) to
monitor student progress
throughout the lesson and at the
end; using datato shift gears
as warranted by student
confusion, misunderstanding, or
competence and analyzing
performance on final task with
rubric or chart to determine
steps for next lesson

Gathers evidence of student
understanding or confusions
through summative tool at the
end of the lesson

Rating:
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STANDARD 1 FOUNDATIONS
STANDARD 2 CHARACTERISTICS
OF LEARNERS
STANDARD 3 INDIVIDUAL
LEARNING DIFFERENCES
STANDARD 4 INSTRUCTIONAL
STRATEGIES
STANDARD 5 LEARNING
ENVIRONMENTS
STANDARD 7 INSTRUCTIONAL
PLANNING
STANDARD 8 ASSESSMENT
STANDARD 9 PROFESSIONAL AND
ETHICAL PRACTICE
STANDARD 10 COLLABORATION

PROGRAM COORDINATOR (Solo
Week)

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

1. Oversees the planning,
implementation and evaluation
of multiple [EPs concurrently
during solo week.

Monitors delivery of instruction
to students assigned in
caseload, keeping the
schedule, staying focused on
attendance and participation in
and out of the general
education

Takes responsibilities for
designing, implementing
instruction for caseload,
using IEPs as points of
reference; documenting
student progress and
checking in with general
education teachers and
paraprofessionals to
determine how well students
are doing

Takes responsibilities for
designing and implementing
instruction for caseload (as
prescribed by IEPS),
documenting student
responsiveness to learning
experiences and meeting and
collaborating with general
education teachers and/ or
paraprofessionals ensuring
continuity of student
programming and checking in
to evaluate student progress
and effectiveness of service
delivery

2. Schedules flexible grouping to
arrange for student
participating in both special
education and inclusive
settings during solo week.

Keeps to time allocations for
student involvement in general
and special education, needing
to enhance communication and
co-planning to ensure
coherence of programs for
students

Coordinates the who, what,
and when of instruction;
ensuring identified students
opportunities to participate in
general education and also
receive supplemental/ more
intensive instruction

Co-plans with general
education teacher and
paraprofessionals to determine
opportunities for students in
and out of general education;
establishing support and/ or
supplemental or
complementary groups to
promote learning and tracking
student progress

3. Uses a master schedule that
includes direct and indirect
service, evaluation, planning,
and collaboration during solo
week

Sketches out the week’s plans,
leaving gaps of time, which

should be allocated for specific
individuals, groups, or meetings

Prepares a thorough set of
plans for students, including
groupings, place for
instruction, lists of needed
materials, and overview of
learning experiences

Documents weekly plans for
students; taking into account
needs of learners, availability
of resources, classroom
schedules, groupings for
instruction, time for
collaborations and
assessments
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4. Manages the multiple tasks and
responsibilities of a special
education teacher.

Works to complete demands
required of special educator,
often uncomfortable sharing
views about student needs (IEP
or in general education), which
may result from falling behind in
paper work related to
assessment, I[EPs, and
documentation of student
progress, though prepared for
lessons for which directly
responsible

Attends to roles of evaluator,
planner, instructor to assess
and monitor student
progress, provide instruction,
and is working on aspects of
collaboration, building voice
and confidence

Participates in collaborative
meetings to create access to
general education, monitor
student progress, case
manage, while balancing the
range of demands and paper
work of being an evaluator,
planner, instructor

Rating:

STANDARD 9 PROFESSIONAL AND
ETHICAL PRACTICE
STANDARD 10 COLLABORATION

PROFESSIONAL / REFLECTIVE
PRACTITIONER

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

1. Demonstrates responsibility by
arriving when scheduled, being
prompt and prepared for
working in setting

Tends to be late for scheduled
sessions and meetings and
submission of paper work; often
sharing being overwhelmed by
the demands

Meets obligations to school,
cooperating professional,
and students, getting to
places on time with materials
needed to assess, teach,
plan, and touch base on
progress

Arrives at school early, stays
late in order to access
colleagues for the purposes of
co-planning, collaborating on
assessment results, checking
in on student progress, and
developing instructional
opportunities

2. Presents self with assurance
and poise

Struggles with self-assurance,
often looking to cooperating
teacher or paraprofessionals for
help with regard to
expectations, transitions to next
activities, or sharing information
in meetings

Presents self with
confidence, facilitating
lessons, providing transitions
to next lesson, and
participating in meetings; at
times abdicating to
cooperating professional out
of respect or concern for
possibly misspeaking

Demonstrates presence in the
classroom, setting
expectations, following
through, and taking charge of
situations, using effective
communication skills, asking
questions, advocating for self
and students

3. Accepts and follows through on
assigned responsibilities of
student teaching experience (on
and off site)

Completes assigned tasks,
asking for extensions on due
dates or relying on
spontaneous versus planned
lessons, or offering generalities
in paperwork

Manages the variety of tasks
inherent in student teaching/
the role of the special
educator; completing the
tasks assigned

Creates opportunities to
engage in the range of special
educator roles (evaluator,
planner, instructor,
collaborator, program
coordinator)

4. Takes initiative in participating in
environment, creating teaching
opportunities and finding
materials and resources

Waits to be asked to do
something within setting, often
uncomfortable initiating or
unaware of what to do in
different circumstances

Reads situations and works
with students as needed
rather than sit and watch,
brings in some materials for
instruction but relies on
cooperating teacher's
resources

Picks up on student and setting
needs while volunteering to
develop materials, prepare
additional lessons, and engage
in activities as support

5. Works cooperatively with
cooperating professional and
other professionals in the
setting(s)

Attends discussions with
professionals working in
assigned settings but limits
input and participation in
collaboration, waiting to be
assigned what to do

Gains confidence to work
with cooperating teacher,
general educators, and
paraprofessionals; listening
to their ideas and offering
some of own in order to
create opportunities to
actively participate in a
variety of settings

Establishes working alliances
with teachers and
paraprofessionals, co-planning
lessons, brainstorming
approaches, and co-teaching
to support student participation
and progress
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6. Discusses issues pertaining to

students discretely and with
respect for confidentiality

Is often in the moment, showing
a need for information and
slipping into conversation about
a student, which threatens
confidentiality

Is aware of when to ask
questions about student
progress and gain others’
perspectives and most often
waits for students to be
elsewhere, though will ask
without identifiers

Raises questions concerning
student progress and
challenges, making
opportunities for collaboration
at times when all can
participate and students are
elsewhere

. Indicates awareness of own
professional strengths and
areas in need of improvement

Describes the effectiveness of
lessons, assessments, IEPs
and BIPs, collaborations
without clear reference to
student outcomes and/or own
professional competencies;
conveying comfort with the
status quo

Reflects on professional
competence, areas in need
of improvement by
evaluating own performance
in the roles of evaluator,
planner, instructor, program
coordinator, and collaborator;
identifying areas of strength
and outlining a general plan
for growth

Reflects on professional
competence and areas in need
of improvement by examining
outcomes for students as a
result of planning and
instruction; effectiveness of
IEPs and BIPs as
consequence of collecting,
analyzing, and reporting
assessment data; access to
general education as product
of collaboration; identifying
plans for growth

. Seeks out, listens to, and acts
on constructive feedback from
cooperating professional and
site supervisor

Engages in supervision
discussions as a means of
enhancing professional
competence; taking information
provided with regard to student
performance on formative and
summative tasks to determine
whether lesson objectives were
met; hypothesizing which
aspects of the lesson supported
or deterred student
achievement and how
performance represented
teacher effectiveness; using
feedback on activity across
different special educator roles
and responsibilities to plan
changes

Engages in supervision
discussions as a means of
enhancing professional
competence; taking
information provided with
regard to student
performance on formative
and summative tasks to
determine whether lesson
objectives were met;
hypothesizing which aspects
of the lesson supported or
deterred student
achievement and how
performance represented
teacher effectiveness; using
feedback on activity across
different special educator
roles and responsibilities to
plan changes

Engages in supervision
discussions as a means of
enhancing professional
competence; taking information
provided with regard to student
performance on formative and
summative tasks to determine
whether lesson objectives were
met; hypothesizing which
aspects of the lesson
supported or deterred student
achievement and how
performance represented
teacher effectiveness; using
feedback on activity across
different special educator roles
and responsibilities to plan
changes

Rating:

COMMENTS:
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ATTACHMENT C
Assessment 4 (required) — Data Derived from Assessment

Student Teaching
SPED Student Teaching Competency Rubric Fall 2006 Spring 2007 Spring 2008
Needs Meets Exceeds Needs Meets Exceeds Needs Meets Exceeds
Improvement Standards Standards | Improvement Standards Standards | Improvement Standards Standards
N N N
= 6 = 4 = 4
# % # % #1 % # % # % #| % # % # % #1 %
EVALUATOR
STANDARD 1 FOUNDATIONS
STANDARD 2 CHARACTERISTICS OF LEARNERS
STANDARD 3 INDIVIDUAL LEARNING
DIFFERENCES
STANDARD 8 ASSESSMENT

1. Develops and organizes assessment plans

(original rating scale 1) 0 000% 4 6667% 2 33.33% 0 000% 3 75.00% 25.00% 0 0.00% 25.00% 3 75.00%

(original rating scale 2) 0 0.00% 50.00% 50.00% 0 000% 3 75.00% 25.00% 0 0.00% 25.00% 75.00%

(original rating scale 3) 0 0.00% 83.33% 16.67% 0 000% 3 75.00% 0.00% 0 0.00% 75.00% 25.00%
2. Gathers data
(original rating scale 4) 0 000% 4 6667 2 33.33% 0 000% 4 10000% O 0.00% 0 000% 1 2500% 3 75.00%
3. Uses assessment findings to describe the student as
alearner
(original rating scale 5) 0 000% 4 6667% 2 33.33% 0 000% 3 7500% 1 25.00% 0 000% 1 2500% 3 75.00%
4. Conducts and analyzes functional behavior
assessments to describe behavior(s)
(original rating scale 7) 0 000% 2 333% 2 33.33%% 0 000% 4 100.00% 0 0.00% 0 000% 1 2500% 3 75.00%
5. Designs tools to document student performance,
participation, and progress
(original rating scale 8) 0 000% 4 6667% 2 33.33% 0 000% 4 100.00% 0 0.00% 0 000% 1 2500% 3 75.00%
PLANNER

STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 7 INSTRUCTIONAL PLANNING

1. Writes goals, objectives, and descriptions of
instruction and access to general education for the IEP
based on assessment data 0 0.00% 4 6667% 1 16.67% 0 0.00% 4 100.00% 0 0.00% 0 0.00% 2 50.00% 2 50.00%
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2. Prepares lessons which blend review, direct
instruction, teacher modeling and demonstration, active
learning, and evaluation and connect with individual
student's IEP

3. Creates lessons which draw on prior knowledge,
experiences, and successes

4. Articulates procedures for lessons, that represent a
sequence of building on prior knowledge, skills, and
successes

5. Selects and develops teaching strategies, materials,
and approaches appropriate for the focus of the lesson
and student learning needs

6. Plans use of different tasks to allow student to gain
familiarity, practice, and work toward mastery with skills/
concepts

7. Designs questions, group and individual assignments
to correspond with lesson objectives

8. Anticipates use of time, logistics of lessons, and
possible challenges that may arise

9. Evaluates the effectiveness of planned lessons and
instructional materials as a basis for adapting curriculum
and adjusting instruction as dictated by student needs

10. Generates a behavior intervention plan that reflects
FBA data and suggests strategies to modify teacher
behavior, alter potential triggers, teach replacement
behaviors and social skills, and alternate the
consequences following behaviors

11. Works with classroom teacher to identify
adjustments of lesson objectives, modifications of
assignments and materials, alternatives to approaches,
supplementary instruction to support student access to
the general education curriculum and classroom

INSTRUCTOR

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

66.67%

50.00%

50.00%

50.00%

50.00%

50.00%

50.00%

66.67%

33.33%

66.67%

33.33%

50.00%

50.00%

50.00%

50.00%

50.00%

50.00%

33.33%

16.67%

33.33%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

75.00%

50.00%

75.00%

75.00%

75.00%

75.00%

75.00%

75.00%

100.00%

50.00%

25.00%

50.00%

25.00%

25.00%

25.00%

25.00%

25.00%

25.00%

0.00%

25.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

25.00%

25.00%

50.00%

50.00%

50.00%

50.00%

50.00%

50.00%

25.00%

50.00%

75.00%

75.00%

50.00%

50.00%

50.00%

50.00%

50.00%

50.00%

75.00%

50.00%

STANDARD 4 INSTRUCTIONAL STRATEGIES

STANDARD 5 LEARNING ENVIRONMENTS

STANDARD 6 LANGUAGE

STANDARD 7 INSTRUCTIONAL PLANNING

1. Teaches with enthusiasm as evidenced by eye
contact and animation of voice and actions

2. Involves student(s) in lessons by reviewing prior
learning, explaining the purpose, and making relevant

0.00%

0.00%

33.33%

66.67%

66.67%

33.33%

0.00%

0.00%

25.00%

25.00%

50.00%

50.00%

0.00%

0.00%

25.00%

25.00%

75.00%

75.00%
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3. Begins lessons by gaining student attention, stating
rules and expectations, reviewing prior learning, and
stating the purpose and relevance

4. Presents lessons in a step by step manner,
progressing from introduction to demonstration,
explanation, modeling to guided practice to independent
assignments

5. Involves students in lessons by eliciting frequent
responses, promoting related activity, and
acknowledging their efforts

6. Communicates clearly and comprehensibly with
students, using language consistent with their level and
explaining concepts, assignments, and performance
expectations understandably

7. States rules, expectations, and consequences for
performance and behavior and follows through on them

8. Checks for student understanding throughout lesson

9. Structures ways for students to get help, deal with
"wait time," make transitions from one task to the next,
and use materials

10. Monitors student involvement in lesson,
understanding of skills, concepts, and investment in
independent tasks

11. Arranges the physical learning environment to
enhance student participation and completion of tasks

12. Brings closure to lessons by reviewing concepts
taught and preparing for the next activity/ transition

13. Establishes rapport with students and communicates
respect for individuality

14. Manages time and pace of lessons, shifting
directions and activities when the situation calls for it

15. Offers help and guides students through learning,
keeping responsibility for work on the student

16. Documents student performance and revises
instruction accordingly; offering additional review,
providing alternative approaches, or moving on to other
skills

Program Coordinator

0.00%

0.00%

0.00%

0.00%

0.00%
0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

50.00%

66.67%

50.00%

33.33%

50.00%
50.00%

83.33%

33.33%

66.67%

66.67%

16.67%

50.00%

66.67%

66.67%

50.00%

33.33%

50.00%

66.67%

50.00%
50.00%

16.67%

50.00%

16.67%

33.33%

83.33%

33.33%

33.33%

33.33%

0.00%

0.00%

0.00%

0.00%

0.00%
0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

25.00%

50.00%

25.00%

50.00%

50.00%
50.00%

75.00%

100.00%

75.00%

100.00%

25.00%

50.00%

75.00%

75.00%

50.00%

25.00%

75.00%

50.00%

25.00%
50.00%

0.00%

0.00%

0.00%

0.00%

75.00%

50.00%

25.00%

25.00%

0.00%

0.00%

0.00%

0.00%

0.00%
0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

25.00%

25.00%

50.00%

25.00%

25.00%
25.00%

50.00%

50.00%

25.00%

75.00%

25.00%

25.00%

25.00%

25.00%

75.00%

75.00%

50.00%

75.00%

75.00%
75.00%

50.00%

50.00%

75.00%

25.00%

75.00%

75.00%

75.00%

75.00%

STANDARD 1 FOUNDATIONS

STANDARD 2 CHARACTERISTICS OF LEARNERS

STANDARD 3 INDIVIDUAL LEARNING
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DIFFERENCES

STANDARD 4 INSTRUCTIONAL STRATEGIES

STANDARD 5 LEARNING ENVIRONMENTS

STANDARD 7 INSTRUCTIONAL PLANNING

STANDARD 8 ASSESSMENT STANDARD 9
PROFESSIONAL AND ETHICAL PRACTICE

STANDARD 10 COLLABORATION

1. Oversees the planning, implementation and
evaluation of multiple IEPs concurrently during solo
week.

2. Schedules flexible grouping to arrange for student
participating in both special education and inclusive
settings during solo week.

3. Uses a master schedule that includes direct and
indirect service, evaluation, planning, and collaboration
during solo week

4. Manages the multiple tasks and responsibilities of a
special education teacher.

Professional / Reflective Practitioner

0.00%

0.00%

0.00%

0.00%

66.67%

50.00%

50.00%

33.33%

16.67%

0.00%

50.00%

33.33%

0.00%

0.00%

0.00%

0.00%

100.00%

100.00%

100.00%

100.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

50.00%

50.00%

50.00%

50.00%

50.00%

50.00%

50.00%

50.00%

STANDARD 9 PROFESSIONAL AND ETHICAL
PRACTICE

STANDARD 10 COLLABORATION

1. Demonstrates responsibility by arriving when
scheduled, being prompt and prepared for working in
setting

2. Presents self with assurance and poise

3. Accepts and follows through on assigned
responsibilities of student teaching experience (on and
off site)

4. Takes initiative in participating in environment,
creating teaching opportunities and finding materials and
resources

5. Works cooperatively with cooperating professional
and other professionals in the setting(s)

6. Discusses issues pertaining to students discretely and
with respect for confidentiality

7. Indicates awareness of own professional strengths
and areas in need of improvement

8. Seeks out, listens to, and acts on constructive
feedback from cooperating professional and site
supervisor

0.00%
0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

33.33%
50.00%

66.67%

50.00%

33.33%

33.33%

66.67%

50.00%

66.67%
50.00%

33.33%

50.00%

66.67%

66.67%

33.33%

50.00%

0.00%
0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

50.00%
50.00%

50.00%

75.00%

50.00%

25.00%

50.00%

25.00%

50.00%
50.00%

50.00%

25.00%

50.00%

75.00%

25.00%

75.00%

0.00%
0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

25.00%
25.00%

25.00%

25.00%

25.00%

25.00%

50.00%

25.00%

75.00%
75.00%

75.00%

75.00%

75.00%

75.00%

50.00%

75.00%
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Summative Table for SPED Student Teaching Competency Rubric

Student Teaching Component

Overall Assessment Scores FA0B SPO7 SP08
STANDARD 1 FOUNDATIONS
STANDARD 2 CHARACTERISTICS
OF LEARNERS
STANDARD 3 INDIVIDUAL
LEARNING DIFFERENCES
STANDARD 8 ASSESSMENT Needs Meets Exceeds Needs Meets Exceeds Needs Meets Exceeds
Improvement Expectations | Expectations Improvement Expectations Expectations Improvement Expectations | Expectations
Evaluator 07 814 1521 07 814 1521 07 814 1521
0 000% 0 6667% O 0.00% 0 000% 2 50.00 2 50.00% 0 000% 1 2500% 3 75.00%
STANDARD 4 INSTRUCTIONAL
STRATEGIES
STANDARD 7 INSTRUCTIONAL
PLANNING
Needs Meets Exceeds Needs Meets Exceeds Needs Meets Exceeds
Improvement Expectations | Expectations Improvement Expectations Expectations Improvement Expectations | Expectations
Planner 0-11 12:22 23-33 0-11 12:22 23-33 0-11 12:22 23-33
0 000% 2 3333% 4 66.6M% 0 000% 2 50.00% 2 50.00% 0 000% 1 2500% 3 75.00%
STANDARD 4 INSTRUCTIONAL
STRATEGIES
STANDARD 5 LEARNING
ENVIRONMENTS
STANDARD 6 LANGUAGE
STANDARD 7 INSTRUCTIONAL
PLANNING
Needs Meets Exceeds Needs Meets Exceeds Needs Meets Exceeds
Improvement Expectations | Expectations Improvement Expectations Expectations Improvement Expectations | Expectations
Instructor 0-16 17-32 33-48 0-16 17-32 33-48 0-16 17-32 33-48
0 000% 1 1667 5 83.33% 0 000% 1 25.00%6 3 75.00% 0 000% 1 2500% 3 75.00%
STANDARD 1 FOUNDATIONS
STANDARD 2 CHARACTERISTICS
OF LEARNERS
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STANDARD 3 INDIVIDUAL
LEARNING DIFFERENCES

STANDARD 4 INSTRUCTIONAL

STRATEGIES
STANDARD 5 LEARNING
ENVIRONMENTS
STANDARD 7 INSTRUCTIONAL
PLANNING
STANDARD 8 ASSESSMENT
STANDARD 9 PROFESSIONAL AND
ETHICAL PRACTICE
STANDARD 10 COLLABORATION
Needs Meets Exceeds Needs Meets Exceeds Needs Meets Exceeds
Improvement Expectations | Expectations Improvement Expectations Expectations Improvement Expectations | Expectations
Program Coordinator (solo week)
0-4 5-8 9-12 0-4 5-8 9-12 0-4 5-8 9-12
1 1667% 4 6667 1 16.6™% 0 000% 4 100.0000 O 0.00% 0 000% 2 5000% 2 50.00%
STANDARD 9 PROFESSIONAL AND
ETHICAL PRACTICE
STANDARD 10 COLLABORATION
Needs Meets Exceeds Needs Meets Exceeds Needs Meets Exceeds
Improvement Expectations | Expectations Improvement Expectations Expectations Improvement Expectations | Expectations
Professional/ Reflective Practitioner
(Collaborator)
0-8 9-16 17-24 0-8 9-16 17-24 0-8 9-16 17-24
0 000 2 3333% 4 66.6M% 0 000% 1 25.00%6 3 75.00% 0 000% 1 2500% 3 75.00%
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Assessment 4 - Student Teaching


Assessment 5 (required): Effect on Student Learning
Section IV — Evidence for Meeting Standards
Lesson Delivery, Supervision, and Reflections

1. Description of the assessment and use in the program
No change.
2. A description of how this assessment specifically aligns with the standards it is cited for in Section Ill

In addition to previous discussion found in original report, the supervision element of this assessment provides a direct
opportunity to observe and evaluate collaboration competence in the context of face-to-face meetings. More data are
reported through Assessment 7 Dispositions, which provides direct assessment of relevant, prerequisite skills and attitudes
that are needed by special educators, particularly when issues arise.

Standard 10 Collaboration

Engaging in supervision is a form of collaboration, where the candidate is a self-advocate, presenting her/ his viewpoint;
appraising the gains students made as a result of the lesson, evaluating the elements of the lesson that were effective,
assessing her/ his teaching performance, and identifying areas and strategies for improvement. Supervision is a dialogue
both verbally and in writing. The mutual respect inherent in the communication between candidate and supervisor is
comparable to conferencing with parents and colleagues; requiring listening, questioning, sharing, tempering assertions and
disagreements, and working through problem solving. Because of the personal nature of supervision, it challenges the
candidate to engage cooperatively.

3. A brief analysis of the data findings.

The data derived from direct observation of lesson delivery, supervision, and corresponding reflections allow for
examination of how candidates prioritize student progress throughout and/or as a result of individual lessons.
Given the range of placements open to those preparing for the field of special education (inclusive classrooms,
the range of pull-out programs, pull-in programs), the criteria set for this assessment help to establish a common
lens to examine candidates’ performance regardless of the place where they deliver instruction. Also the data
offer ways to cross-reference observations and supervision with competence implementing planned lessons and
reflecting on what transpired and how students did or did not benefit. Given that the data source for this
assessment is summative and comes following feedback on written lesson plans and three earlier observations,
the information gathered provides evidence of candidates’ learning the importance of examining lesson
effectiveness based on student learning and progress throughout a lesson and student outcomes as a result of
the instructional experience. Collecting the data at the end of the practicum/methods experience supplies
evidence as to the extent to which candidates think in terms of monitoring progress and documenting student
outcomes.

The data provide evidence that 88-91% (representing the two years of data in the chart) of the candidates met or
exceeded expectations as they implemented lessons that clearly communicated their focuses and established
reasons for learning content in ways that were meaningful for students. Further, 88 — 93% of the candidates met
or exceeded expectations as they were observed providing organized and sequential learning experiences, using
materials and resources that reflected student language and academic-social profiles. Of particular note were the
ways in which 92-94% of the candidates checked for understanding and designed activities or assignments that
not only tracked understanding, but also documented what students gained throughout and as a result of the





lesson. Both supervision and reflections provide evidence that candidates judge their instruction not only based
on the initial feelings of what went well, but more importantly on concretely examining how students benefitted.

Candidates who needed improvement (ranged from 6- 11%, representing one or two candidates per semester
relative to smaller N's) have a basic understanding of executing lesson plans, but for the most part, are still fine
tuning their facility with lesson objectives and rationales which in turn impact their struggle to collect and respond
to formative assessment throughout the lesson and shift gears to be responsive to time demands or student
attentiveness. Some candidates continue to work on organizing the lesson sequentially or material or the
environment to support the lesson; requiring further attention to transitions, error corrections, and flow of the
lesson. The formative data gathered from lesson plans submitted and/ or observed earlier in the respective
semesters inform re-teaching as well as revising approaches in order to support candidates. The system allows
for individualizing instruction for candidates, and in some instances, counseling candidates out of the program
(this has not happened in these two years of data collection but has happened in the recent past). Candidates
identified in need of improvement did attend to student progress as a result of the observed lesson with evidence
to support those efforts. Many were observed a fifth time with some improvements and co-developed a plan for
growth for student teaching. The candidates are supposed to present their growth plans to cooperating teachers
in their student teaching placements and check back with practicum faculty from the previous semester to share
progress. In addition, candidates who need improvement and overall marginally meet expectations across the
board are flagged in the Teacher Education Office to encourage the site supervisor to work more intensely with
them.

4. Interpretation of how data provide evidence that CEC standards have been met.

Over the four semesters, there is some evidence that revisions to in-class activities and assignment of additional
readings have supported candidates’ understanding the level of detail at which it is important to plan for students
with special needs, be they in inclusive or small group or individual one to one sessions. However, the fluctuation
of performance seems to be attributable to one or two candidates who continued to struggle in one or more
aspects of lesson delivery. Those candidates generated ideas and took suggestions to enhance their work in
learning environments. The data suggest the need for more intensive work with candidates in need of
improvement; helping them to package lessons more systematically to facilitate their delivery.

Candidates were observed executing lessons in an organized, sequential manner with a clear focus (Standards 4,
5, 7) and providing justification for what is being taught in ways that make sense to students, conveying a
success-orientation, and presenting using language commensurate with learners (Standard 2, 3, 6). Many of the
candidates used their understanding of the concepts being taught and sequence of the lesson to focus on
assessing students throughout the lesson to determine what and how much they were gaining from the lesson,
often backtracking or amending activity or directions when needed (Standard 8). Candidates’ participation in
supervision demonstrated their attention to student progress throughout the lesson and student outcomes as a
result of the lesson (Standard 8). In addition, candidates’ willingness to reflect on their own teaching behaviors
relative to lesson effectiveness and use self-evaluation to co-plan with supervisor for future lessons (Standard 9,
10) met or exceeded expectations as they engaged in self-evaluation, sharing information, active listening, open-
ended discussion, problem solving, and brainstorming.





5. ATTACHMENT (A)

Assessment 5 (required): Effect on Student Learning
Assessment Tool or Description of the Assignment
Lesson Delivery, Supervision, and Reflections

No change.





ATTACHMENT B

Assessment 5 (required): Effect on Student Learning
REVISED Scoring Guide for the Assessment

Lesson Delivery, Supervision, and Reflections

This assessment has been expanded from a rating scale to a rubric to clarify the criteria against which candidates’
performance is judged, to highlight the key CEC Standards targeted, and to provide candidates with greater
understanding of how the standards are applied to practice. The redesign of the scoring form focuses on fewer
standards per subtask as recommended by NCATE/CEC. While the emphasis is on Standards 4, 5, 7, and 8, there are
sections which directly require candidates to demonstrate their understanding of content from Standards 2, 3, and 6. The
supervision — reflection components of this assessment also provide evidence of Standards 9 and 10. See original report for
descriptions.

Directions
Each individual item is rated according to the scale below. The appropriate number is entered on the evaluation
form. After individual items are rated, an overall rating is assigned. Use the guidelines to determine scoring.

LESSON DELIVERY, SUPERVISION, &
REFLECTIONS

NEEDS IMPROVEMENT

1

MEETS EXPECTATIONS

2

EXCEEDS EXPECTATIONS

3

PART |: DOCUMENTATION OF LESSON
EXECUTION

STANDARD 4 INSTRUCTIONAL
STRATEGIES
STANDARD 7 INSTRUCTIONAL PLANNING
STANDARD 8 ASSESSMENT

1. Instructional Objective (S)

O States expected outcomes and
identifies what student will learn
under what conditions and at what
criterion

[0 Addresses objective(s) throughout
the lesson
Uses assessments that connect with
instructional objective(s)

Indicates the subject area(s)
being studied without honing
in on what is being taught,
which results in a series of
activities without clear focus

Labels the focus(es) of the
lesson, giving direction for
where the learning
experience is headed,
though some of the
activities are related but do
not directly address

Makes focus(es) of lesson
explicit, using wording that
is comprehensible to
students and consistently
developing, revisiting, and
assessing as the lesson
progresses

Rating:

STANDARD 2 CHARACTERISTICS OF
LEARNERS
STANDARD 3 INDIVIDUAL LEARNING
DIFFERENCES

2. Rationale

O Justifies teaching the particular
lesson to the students

O Connects lesson to student interest
and strengths through questions that
activate prior knowledge, assesses
present levels of understanding

Justifies the lesson focus
through a vague explanation
that tells students the
skills/concepts will be useful
in their future and/or is
needed for other learning or
plunges into teaching without
providing a point of reference

Provides students with a
point of reference for the
lesson focus, making a
connection to prior learning
or uses of skill’concepts in
daily life

Justifies the lesson focus,
giving a brief explanation or
eliciting student input
regarding how it is relevant
to their lives, making
skills/concepts meaningful
through connections to prior
learning, experiences and
current questions or
challenges

Rating:






STANDARD 4 INSTRUCTIONAL
STRATEGIES
STANDARD 5 LEARNING ENVIRONMENTS
STANDARD 6 LANGUAGE

3. Resources, Materials, Supplies,
and Space

OO0 Uses materials, strategies, and
methods to support lesson
implementation taking into account
learner needs (entry-levels, cultural,
linguistic, and gender)

0 Arranges physical layout and
learning environment (e.g., seating,
proximity to instruction, group vs.
individual) relative to proposed
activities sequence of lesson and
student needs

OO Incorporates modifications of
materials, directions and assistive
technology into the plan where

Uses a limited number of
instructional methods and
resources during the lesson;
struggling to distribute
materials to students in
orderly fashion, transition
them between tasks and with
different groupings and keep
attention

Works to integrate variety of
materials, arrangement of
environment, use of
groupings to coincide with
lesson focus and activity,
but requires some further
adjustments to
accommodate student
needs and engagement

Incorporates instructional
materials, explanations,
assistive technologies, and
methodologies into the
delivery of the lesson to
address objective(s) and
student linguistic, cultural,
gender, and social needs
concurrently; arranging
physical space and
transitions according to
discussion vs. explanation,
cooperative vs. independent
work, and accessibility of
other adults to maximize
learning opportunities and

appropriate enhance student
participation
Rating:
STANDARD 4 INSTRUCTIONAL
STRATEGIES

STANDARD 7 INSTRUCTIONAL PLANNING
4. Procedures — Executes planned
lesson
4a. Establishes rapport with students Begins lesson by talking over | Provides general Communicates

and communicates respect for

individuality

O  Sets rules and expectations for
behavior during lesson, shifting as
activities demand and following
through in response to rule
infractions/ misbehaviors

[0 Builds relationships with students,
working with them to regulate their
own behavior, make effective
choices through reminders,
redirection, and reinforcers

students or waiting for
conversation to stop,
generally stating that students
are required to follow class
rules or behave (hesitant to
make explicit expectations);
talking to students as they
work independently and
giving general verbal praise
as the lesson progresses

expectations for behavior,
clarifying as lesson
progresses, using some
reminders and logical
consequences to follow
through; reaching out to
students with positive tones
and recognizing them for
work done during lesson;
congratulating efforts and
staying with lesson, mixing
qualitative feedback and
broad statements

expectations for behavior,
having students practice
and show what is desirable,
offering reminders and
redirection as lesson
progresses, and delivering
logical consequences as
needed; picking up on
student cues and reaching
out to students hear voices,
acknowledge their
attending, contributing
during lesson, making
efforts to understand
through qualitative
feedback, use of names,
and building on responses

4b. Introduction/Anticipatory Set

Uses strategies cues for gaining
students’ attention and interest
Shares goal for the lesson, using
language appropriate for the
students involved and conveying
purpose and relevance of focus for
the students

[0 Assesses previous learning of pre-
requisite skills through questions,
quick task; gaining evidence of

Begins lesson by talking over
students or waiting for
conversation to stop,
generally stating that students
are required to follow class
rules or behave; often
omitting a rationale that
makes the study of the topic
relevant to students’ current
lives

Gains student attention
through an attention signal,
uses a prompt (ex. story,
picture or question) to
present focus of lesson and
reason for why it is being
taught; asking students to
indicate their readiness for
instruction through agree-
disagree or yes-no
questions pertinent to topic

Uses transition strategies to
obtain student attention,
sets expectations for
behavior during the lesson
and revise as situation
changes;

uses open-ended
questions, quick writes,
pictures, different forms of
literature, brief
explanations, and/ or






students’ readiness to participate

activities to activate student

[0 Activates prior knowledge and connections with the focus
reviews relevant skills/concepts and purpose of the lesson
so they understand the
relevance of why they are
learning what is being
taught
4c. Body
0 Proceeds in a step-by-step Conducts lesson in a Executes lesson in an Executes lesson
approach; presenting information, sequence, minimally or(_jerly fashion, introducing systematically_, drawing
using techniques for active develqplng explanations and | skills/ concepts, ten_dl_r}Q to from introduction of sk!l!/
engagement (ex. asking questions, modeling thaF prepare move qwc_kly to activities, concept based on familiar
giving students opportunity for studgnt§ .suff|C|entIy. for group backtrac!qng to offer furt.her experiences or prior
e and individual practice tasks explanations and modeling | learning, proceeding
choral and 'nd'_v'_dual résponses, and/or activities (I do-it), proceeding to developmentally and
etC_-)n_ and providing sequence of guided practice (We do-it) sequentially from modeling
activity and independent or group (I do-it) to guided practice
O Defines, explains, demonstrates, tasks; using a mix of open- | (We do-it), using activities
models the skill/concept to be ended and closed questions | and questioning techniques
learned (I do it), using language to involve students, to engage students,
consistent with the student(s) incorporating definitions to adopting Ianguage
O Guides student in meaningful enhandge llalmgl;agﬁ" anfd comdmens(;Jrate Wléh student
. . . . sporadically checking for needs and expanding
pracncg (We do it), posing questions understanding (You do-it) vocabulary throughout
and quick tgsks, checkmg for lesson, checking for
understanding and readiness to understanding, and
progress to other aspects of the ensuring student success
lesson when assigning
[0  Assigns independent practice independent task (You do-
activities (You do it), clearly it)
providing expectations for
performance and providing
guidelines for expectations
O Involves students in lessons by Asks students whether they Uses questions, individual Uses a variety of
eliciting frequent responses, understand what is presented | and group responses to questioning techniques,
promoting related activity, and and what qug;tions they have | monitor student progress activity, group response,
acknowledging their efforts poses rather than giving tasks for thr_Ol_Jghout the lesson, paired tasks to engage
questions them to demonstrate what shifting gears as warranted | student(s) in lesson;
. . . they have gained; often tuning | by student confusion, scanning group
1 Monitors student '”YO'Veme_m in into those who are vocal or misunderstanding, or systematically to
lesson, understanding of skills, off-task competence with reference | acknowledge individuals,
concepts, and investment in to lesson focus check for understanding,
independent tasks and re-teach or give
reminders and redirection
as needed to maintain
progress and attention
0 Uses prompts, provides positive Attends to students with Offers students options for | Establishes structures with
feedback, and corrects errors to raised hands often getting help and limiting students to signal needs,
respond to student understanding reprimandjng those. off-tgsk, wait t.ir_ne; attending to occupy selves .while waiting
and support meeting lesson working with those |.nd|V|duaIIy transitions Whgn moving for adult attention or to
objectives to show how to begin or from one section of the share answers, and support
complete tasks, explaining room to the next and student movement from one
O Structures V‘_’ayf f0|_’ S_IUde'r,]tS to get their errors rather than providing assistance that space to a next and/ or one
help, deal with "wait time," make engaging them in verbal directly responds to student | activity to the next; focusing
transitions, and use materials rehearsals, problem solving, questions rather than on student self-monitoring
O Offers help and feedback to and enhancing or revising engaging her/ him in and self regulation by
students in ways that encourages their thinking problem solving figuring out answers, asking
problem solving and participation questions about confusions,
and providing reminders
and redirection as needed
to maintain attention
throughout lesson, offers
0 Manages time allocated for lesson Allocates specific time per Works within a timeline for Is aware of students as






to meet intended objective, keeps
pace to maintain student attention,
and shifts gears when situation calls
for it

task rather than flexibly
responding to the challenges,
questions, and needs of
students; working to fit in what
is planned

the lesson, taking into
consideration key tasks and
activities, at times rushing
questions or need to re-
teach when time has
elapsed and at times giving
students opportunities to
stretch or talk to regain
focus

audience as well as the
approximate time needed
for activities, explanations,
check-ins, distribution of
materials, and transitions to
adjust the pace and content
of the lesson; using student
performance on the fly to
modify plans

4d.

Conclusion - Brings closure to
lessons

Reviews concepts/ skills taught and
relationship to use and relevance for
student

Indicates next steps, previewing
next lessons (when appropriate)
Provides transition to next activity

Draws closure to lesson by
asking students to share one
‘thing’ they learned or if they
had fun and telling them to
get ready for the next lesson

Involves students in a wrap
up of the lesson, revisiting
key points of the lesson and
having them clean up in
preparation for next activity

Wraps up lesson by
drawing on independent
work to tie elements
together and/ or brings
group together to recap
focus(es) lesson and
prepare or predict for next
steps, ending lesson clearly
and providing bridge to next
activity

Rating:

STANDARD 8 ASSESSMENT

5. Assessment

O

Evaluates student understanding
and progress throughout lesson,
stopping to re-define, give additional
demonstrations as needed and in
response to students

Uses assessment tools that directly
address lesson objective(s)

Uses record keeping strategies
throughout lesson

Evaluates data collected, applying
prepared rubric, doing work sample
analyses (ex. charting, graphing) to
evaluate student growth connected
with lesson

Asks students whether they
understand what is presented
and what questions they have
at different points during the
lesson; relying on a
summative task to indicate
what students have gained;
using a task that has some
relationship to the objective(s)

Uses check-in strategies
during lesson as indicators
of student understanding; at
times revamping lesson
midstream to refine
instruction and ensure
outcomes, drawing on
materials available based
on anticipated challenges
Gathers evidence of student
understanding or
confusions through
summative tool that
addresses objective(s) of
lesson, having a general
and related scoring guide

Uses a variety of formative
and summative assessment
strategies that directly
address lesson objectives
(ex. quick writes, questions,
individual and group
responses, etc.) to monitor
student progress throughout
the lesson and at the end:;
using data to shift gears as
warranted by student
confusion,
misunderstanding, or
competence and analyzing
performance on final task
with rubric or chart to
determine steps for next
lesson






PART II: SUPERVISION AND REFLECTIONS

STANDARD 9 PROFESSIONAL AND
ETHICAL PRACTICE

6. Reflections - Examine Data;
processing what evidence says about
student outcomes and relationship
with teaching

OlEvaluates the effectiveness of lesson
or related IEP objectives in terms of
measurements of student(s)
performance during and after the
lesson, referencing specific data
collected as evidence of student
outcomes

CIExamines how the assessment tools
and tasks provided evidence of what
the student(s) gained from learning
experience and reflect objectives

[CTakes into account how performance
is evaluated and other factors may
have supported or interfered;
examining student work/ behavior in
terms of whether:

= skills addressed by learning
experience exceeded student
repertoire

= student had difficulty seeing the
relevance or purpose for learning

= methods, materials, directions,
sequence of tasks that comprised
the learning experience were not
effective for the student and/ or topic

= some additional supports (ex.
problem solving strategies, graphic
organizers, structures,
modifications) were needed to
enhance outcomes

= setting arrangements (ex. grouping,
pace, physical environment, etc.)
required some adjustments to
support student engagement and
gaining more from the learning
experience

= teacher behavior, language, and
explanations

Weighs lesson
effectiveness by primarily
focusing on whether
students had fun, stayed
engaged, and/ or
participated; generalizing
based on the feel-good
rather than how student
performance on task
(formative or summative)
provided evidence of the
appropriateness of
objectives, teaching
approaches and materials,
interactions with students,
use of groupings and the
environment and/ or how
teacher behavior was
engaging, responsive to
students, conducive to
student needs, and
facilitated acquisition of
skills/ concepts

Reflects on student
outcomes and teaching
behaviors to examine
lesson effectiveness;
considering factors that
supported or interfered
with student participation
and propose ways to
deal with these factors
(e.g., attention,
confusion, difficulty with
materials, cultural or
language barriers) and
working to analyze in
further detail

Uses lesson and/or IEP
objectives’ criteria to
evaluate data related to
student performance
during and at the end of
the session; analyzing
how the impact of
language (explanations,
vocabulary, and types of
questions), format of
task(s), quality of lesson
elements, teaching
methodologies and
materials, environmental
arrangements, and
interactions with students
played a role in
effectiveness and
student outcomes

RATING:






STANDARD 7 INSTRUCTIONAL PLANNING

STANDARD 9 PROFESSIONAL AND

ETHICAL PRACTICE

STANDARD 10 COLLABORATION

7) Identification of Next Steps

O

O

Recognizes the gains the student
made and identifies what will be
repeated and what will be adjusted
Proposes ways to adjust the focus,
structure, materials, setting of the
environment to more directly
address student needs and produce
better outcomes

Proposes ways to alter teacher
behavior in terms of expectations,
responses, questioning, directions,
use of language, planning

Focuses proposals for
subsequent lessons on
repeating and drilling
content, redefining
expectations, reiterating
plans, and moving on;
taking little responsibility
for how the lesson is
designed and delivered
and the environment that is
created

Explores possible
modifications to content
and teaching strategies
based in part on student
performance and in part
on own feelings of
comfort with the lesson,
needing to draw more
from data

Uses student
performance and
responsiveness during
lesson, on final task, and
during closure to
determine what
objectives to revamp,
what content to review,
what to re-teach, what to
approaches to revise,
what explanations to fine
tune and how; indicating
changes in both the
substance of the lesson
and teacher behavior

RATING:

FINAL SCORE/ GRADE FROM
OVERALL RATINGS






ATTACHMENT C

Assessment 5 (required): Effect on Student Learning

Data Derived from Assessment
Lesson Delivery, Supervision, and Reflections

Assessment 5 Assessment # 5
Number of
Candidates Supervision Lesson - Undergraduate
2006-2007 N = 17 N | N | ME ME EE EE
2007-2008 N = 13 AY 06-07 AY 07-08 AY 06-07 AY 07-08 AY 06-07 AY 07-08

% # % # % # % % %
Standards 4, 7, 8
Instructional
Objectives 5.9% 1 7.7% 14 82.4% | 11 84.6% 11.8% 7.7%
Standards 2, 3
Rationale 11.8% 1 7.7% 14 82.4% | 10 76.9% 5.9% 15.4%
Standards 4, 5, 6
Resources/Space 5.9% 0 0.0% 16 94.1% | 13 100% 0.0% 0.0%
Standards 4, 7
Procedures 11.8% 1 7.7% 15 88.2% | 10 76.9% 0.0% 15.4%
Standard 8
Assessment 0.0% 1 7.7% 16 94.1% | 12 92.3% 5.9% 0.0%
Standard 9
Reflections 5.9% 0 0.0% 13 76.5% | 10 76.9% 11.8% 23.1%
Standards 7, 9, 10
Propose Next Steps 0.0% 0 0.0% 16 94.1% | 13 100% 0.0% 0.0%
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Assessment 5 - Supervision


Assessment 6 (required): Additional assessment that addresses CEC standards
Section IV — Evidence for Meeting Standards
Functional Behavioral Assessment (FBA ) and Behavioral Intervention Plan (BIP)Work Sample

1. Description of the assessment and use in the program
No change.

2. A description of how this assessment specifically aligns with the standards it is cited for in Section Ill
No change.

3. A brief analysis of the data findings.

According to the data, most of the candidates for whom there are data demonstrated competence collecting
observational data, reporting anecdotal information objectively and thoroughly, and being attuned to behaviors
and the context in which they occurred. The data further indicate that candidates analyzed what was happening
with students in different situations and they met expectations with regard to drawing hypotheses about the impact
of situations (antecedent, academic and social demands, and consequences, teacher responses) and goals of
student behaviors, surmising student needs and desired outcomes. The data show that many of the candidates
have met expectations, showing skills of matching the results of functional behavior assessment with related and
relevant proactive and intervention approaches, but are working to expand their repertoires of ideas and/or make
more precise plans according to individual social, emotional, and behavioral needs. The data further provide
evidence that they are aware of the importance of continuous data collection and set plans for ongoing
assessment of social competence and behavior and effectiveness of interventions. Missing data resulted from a
new adjunct teaching the course who was not informed of the need for the FBA/BIP requirement. The candidates
have a second opportunity for instruction during the Assessment Course designated under special education and
will have opportunities during the subsequent semester. Data will be entered upon their completion of the
assignment.

Candidates who need improvement have a basic knowledge of characteristics of learners, individual learning
differences, language (of social situations), but have not synthesized information sufficiently to develop detailed
accounting of behavior from multiple perspectives (ex. understanding the language of social situations in relation
to behavior choices or seeing the relationship between teacher talk or academic demands and behavior) to
suggest systematic and individualized series of proactive and intervention ideas. Work related to FBA/BIP is
addressed during supervised practicum experiences and required again during the student teaching experience,
giving candidates opportunity to gain further mastery of competencies as they work in the field with mentors.

4. Interpretation of how data provides evidence that CEC standards have been met.

Candidates demonstrate a basic knowledge of characteristics of learners, individual learning differences,
language of social situations (Standard 2,3,6), collecting objective data regarding situations that focus on a
student, accounting of behavior from multiple perspectives (Standard 4, 5, 7, 8), and using functional behavior
assessments and hypotheses to design a systematic and individualized series of proactive and intervention ideas
that include adjustments to teacher talk, instructional strategies, direct instruction, and strategies for working
through crises and challenging behaviors (Standard 4, 5, 7, 8). Ongoing efforts to describe and clarify the tiers of
proactive and intervention approaches and responses to challenging behaviors have been and will continue to be
made as well as adding structure to action planning to guide articulation of behavior intervention plans. These will
continue to be fine-tuned, examining results each semester. In addition, there will be new opportunities to engage
1





candidates in exploring more intensive treatment of the connections between FBA and BIP, when they enter the
revised program option.





5. ATTACHMENT (A)
Assessment 6 (required) — Assessment Tool or Description of the Assignment
Functional Behavioral Assessment (FBA) and Behavioral Intervention Plan(BIP) Work Sample

No change.





ATTACHMENT B
Assessment 6 (required) - REVISED Scoring Guide for the Assessment
Functional Behavioral Assessment (FBA) and Behavioral Intervention Plan (BIP) Work Sample

The rubric for this assessment has been revised to highlight the key CEC Standards targeted and to provide
candidates with greater understanding of how the standards are applied to practice. Some minor wording changes
have also been made. The redesign of the scoring form focuses on fewer standards per subtask as recommended by
NCATE/CEC. While the emphasis is on Standards 4, 5, 7, and 8, there is a section which directly requires candidates to
demonstrate their understanding of content from Standards 2, 3, and 6. See original report for descriptions.





FUNCTIONAL BEHAVIOR ASSESSMENT RUBRIC

Part I: Functional Behavior Assessment (FBA) RATING
1 2 3
COMPONENTS OF THE ASSIGNMENT INCLUDING CRITERIA Needs Meets Exceeds Expectations
Improvement Expectations
STANDARD 5 LEARNING ENVIRONMENTS
STANDARD 8 ASSESSMENT Presents four Presents four Articulates objective
separate situations, | separate situations | descriptions of four
A. Collect Data identifying with a sense of distinct situations;
misbehavior and its | sequence that conveying a clear
Anecdotal Records - brief narrative descriptions of focus student in four impact on describe what the sequence of actions
situations. Descriptions include: classroom or student does and occurrence; and

« definition of student's behavior(s); describing what the s/he is doing in
clear, observable, nonjudgmental terms (action words that create a
picture)

o description of the context - identification of what is happening around
the student - instructional demands of the situation (type of tasks,
independent vs. group work), expectations for behavior and
performance, and the setting of where the situation takes place and
where players are located relative to each other

« the chronology of events - what the student says and does, what other
players say and do, the chain of events in terms of what happens first
and what action-reactions occur; sequence of what happens prior to
and following the student's behavior(s) - teacher response(s), peer
response(s), actions

teacher rather than
reporting the
description
objectively and
including the
elements of the
context

(misbehavior), using
both objective and
subjective language
and including key
features of the
context

defining the
misbehavior through
impartial language,
identifying the operating
expectations and
including elements of
the context
comprehensively

STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 5 LEARNING ENVIRONMENTS

B. Conduct a Functional Analysis

A. Chart each of the observations in an ABC (antecedent-behavior-
consequence) framework, representing the sequence, behavior pathway,
factors impacting behavior and escalation when it applies (including setting
events when known)

Provides charts for
each of the
anecdotes that
collapses data
rather than
analyzes what
transpired,
summarizing what
took place

Provides charts for
each of the
anecdotes giving a
sense of sequence
and separating
factors impacting
behavior with some
confusions

Uses charts for each of
the anecdotes to
represent the
connections among
setting events-

antecedents-behaviors-

consequences,
sequence of events,
sort out factors
impacting behavior, and
track evidence of
escalation






1 2 3
COMPONENTS OF THE ASSIGNMENT INCLUDING CRITERIA Needs Meets Exceeds
Improvement Expectations Expectations

STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 5 LEARNING ENVIRONMENTS
STANDARD 7 INSTRUCTIONAL PLANNING
STANDARD 8 ASSESSMENT

C. Develop a set of Hypotheses about the behavior that offers educated
guesses, examines the behavior from multiple perspectives, and identifies
(list below):

o How the behavior(s) is inappropriate and what kind(s) of patterns
of behavior exist

e Goals of mishehavior - Function of behavior (purpose, goal, intent,
outcome student is seeking) — think in terms of student needs

o Impact of Setting/ context: description of what is happening in the
classroom, types of activity, assignment, materials, topic, expectations
of students, seating arrangements, time of day - think in terms of way
behavior is impacted by the surroundings

o Impact of Antecedent: event or action(s) that directly precede
behavior(s), stating what precipitates/ sets off behavior — think in terms
of what might stimulate the behavior

e Impact of Consequence: accounting for response(s) to student
behavior, events and/ or actions that occur directly following student
behavior and possibly maintains behavior — think in terms of what might
be perpetuating the behavior or what the student gets

o Evidence of Missing Social Skills Necessary for participation in
instruction to help student — think in terms of what skills (see
checklist) would serve the student in the situation and what specific
social skill s/he has not mastered in order to participate effectively in
the situation (examples: be in touch with what is going on, express
feelings, ask for what wants, examine choices for behavior (connect
feelings-thoughts-behaviors)

States hypotheses
about student
behavior, focusing
primarily on student
and impact of
behavior on
classroom and
behavior rather than
taking into
consideration the
relationship of
factors within
setting, antecedent,
consequence, goals/
functions of
misbehavior, and
missing social skills

Offers hypotheses
for each of the
anecdotes,that
examine some of
the following: the
impact of setting,
antecedent,
consequence,
goals/ functions of
misbehavior, and
missing social skills.

Provides sets of
hypotheses for each of
the anecdotes,
accounting for setting,
antecedent,
consequence, goals/
functions of
misbehavior, and
missing social skills;
reflecting the data
collected

STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 5 LEARNING ENVIRONMENTS
STANDARD 7 INSTRUCTIONAL PLANNING
STANDARD 8 ASSESSMENT

D. Summarizes Findings
Indicate patterns of behavior, environmental triggers, types of responses

student receives, and extent to which student reads social situation and has
skills to engage

Provides an
overview of student
misbehavior,
indicating what
needs to be
changed in the child
without examining
the function of the
behavior or range of
contributing factors

Extracts some
patterns of
behavior,
highlighting
misbehavior,
identifying the
function behavior(s)
serve, and making
some connections
with situational
factors

Extracts patterns of
behavior, linking
misbehavior to function
behavior serves,
environmental triggers,
responses, and
expectations;
accounting for a range
of possibilities that
contribute to behavior
and setting the stage
for eventual
adjustments to
learning/ social
situations, instruction
and intervention

OVERALL RATING

112






BEHAVIOR INTERVENTION PLAN RUBRIC

Part Il: Behavior Intervention Plan (BIP)

RATING

COMPONENTS OF THE ASSIGNMENT INCLUDING
CRITERIA

1
Needs Improvement

2
Meets Expectations

3
Exceeds Expectations

STANDARD 2 CHARACTERISTICS OF LEARNERS
STANDARD 3 INDIVIDUAL LEARNING DIFFERENCES

A. Overview
Design a plan for working with the student. Begin with an overview

that connects information from your data & conclusions to your
intervention ideas.

Justifies approach to
intervention by honing
in on impact of
behaviors on others
without addressing
student needs in terms
of social competence &/
or impact of
environment

Justifies approach to
intervention and
suggestions for
addressing behavior
by making some
connections among
behaviors, social
competence &/ or
impact of setting.

Justifies approach to
intervention by
systematically and
directly reflecting on
patterns of behaviors,
social competence &
features of learning/
social environment

STANDARD 4 INSTRUCTIONAL STRATEGIES
STANDARD 5 LEARNING ENVIRONMENTS
STANDARD 6 LANGUAGE
STANDARD 7 INSTRUCTIONAL PLANNING

B. Formalize a Behavior Intervention Plan

Formalize a behavior intervention plan that contains a number of
options and includes how to:

o Treat the function of behavior (purpose, goal, intent, outcome
student is seeking) as a reference to focus direct social skill
instruction - identify what you will teach and how you will involve
student(s).

e  Modify the situation(s) - adapt classroom demands/ context:
(use of physical space, academic demands, what is happening
in the classroom, types of activity, assignment, materials, topic,
expectations of students, seating arrangements, time of day).

e Re-examine own/ teacher behavior - attend to the way you
talk with and respond to the student (including examples of the
wording you would use to communicate caring and support,
avoid power struggles, hold student accountable and
responsible for behavior)

e Involve student in processing situations to: use individual
meetings and contracting, collaboratively problem solve, identify
alternative/ replacement behaviors, introduce self-regulation,
and follow- through on ideas

e Use an array of interventions, including pro-active and “short
& sweet” ones, consequences, reinforcements, time out and
contracting

Creates a general
behavior intervention
plan that mentions
some of the following
ways to address the
function of the behavior,
including student in
planning alternatives,
incorporating direct
instruction of social
skills, and proposing
ways to modify
characteristics of the
instructional setting,
teacher behavior.
Suggests strategies
that are related to
behavior, but ignore
some of the data
collected.

Creates a behavior
intervention plan that
offers ideas to address
the function of the
behavior, includes
student in planning
alternatives,
incorporates direct
instruction of social
skills, and proposes
ways to modify
characteristics of the
instructional setting,
teacher behavior.
Identifies a variety of
general strategies to
use depending on
situations.

Creates and organizes a
behavior intervention
plan that systematically
addresses the function
of the behavior, includes
student in planning
alternatives,
incorporates direct
instruction of social
skills, and proposes
ways to modify
characteristics of the
instructional setting,
teacher behavior.
Articulates a range of
pro-active, instructional,
and response strategies
to use depending on
specific situations.

STANDARD 8 ASSESSMENT
C. Establish a Record Keeping Plan

Establishes record keeping plan for monitoring student behavior
and responsiveness to interventions

Identifies subjective
measures to determine
the effectiveness of
interventions, focusing
on how the teacher
feels.

Generates tools for
collecting data over
time, focusing more on
decreasing
misbehavior versus
combining with use of
additional social skills
or replacement
behaviors.

Generates tools for
collecting data over time,
focusing on decreasing
misbehavior and student
use of additional social
skills or replacement
behaviors. Develops
examples of tools.

OVERALL RATING

/9






ATTACHMENT C

Assessment 6 (required) — Data Derived from Assessment
Functional Behavioral Assessment (FBA) and Behavioral Intervention Plan (BIP) Work Sample

Assessment 6

Assessment # 6

Number of
Candidates Functional Behavior Assessment - Undergraduate

Needs Meets Exceeds Needs Meets Exceeds
2006-2007 N =19 Improvement Expectations Expectations Improvement Expectations Expectations

AY 06-07 AY 06-07 AY 06-07 AY 07-08 AY 07-08 AY 07-08
2007-2008 N=10

# % # % # % % # % # %

Standard 5, 8 Part
I: FBA Collect Data | 1 5.3% 8 42.1% 6 31.6% 0 0.0% 1] 16.7% 2 33.3%
Standard 4,5 Part
I: FBA Funct.
Analysis: Chart 0 0.0% 9 47.4% 6 31.6% 0 0.0% 1] 16.7% 2 33.3%
Standard 4, 5, 7, 8
Part I: FBA Funct.
Analysis:
Hypotheses 2 10.5% 7 36.8% 6 31.6% 1 16.7% 2 | 33.3% 0 0.0%
Standard 4, 5, 7, 8
Part I: FBA
Sumarize Findings 2 10.5% 8 42.1% 5 26.3% 0 0.0% 2 | 33.3% 1 16.7%
Standard 2, 3 Part
IIl: BIP_ Overview 0 0.0% 11 57.9% 4 21.1% 0 0.0% 1] 16.7% 2 33.3%
Standard 4, 5, 6, 7
Part II: BIP
Formalize BIP 4 21.1% 7 36.8% 4 21.1% 0 0.0% 1] 16.7% 2 33.3%
Standard 8 Part Il
BIP Establish
Record Keeping 2 10.5% 6 31.6% 3 15.8% 0 0.0% 1] 16.7% 2 33.3%






Assessment 6 - FBABIP Work Sample


Assessment 7 (optional) - Additional assessment that addresses CEC standards
Section IV — Evidence for Meeting Standards
Teacher Candidate Dispositions Assessment

1. Description of the assessment and use in the program

The Teacher Candidate Dispositions Assessment addresses both professional and collaborative behaviors
consistent with best practice described in CEC Standards 9 and 10. This instrument serves as both a unit
assessment for all KSC teacher candidates as well as an opportunity to track the intra- and interpersonal
competence of those undergraduates seeking special education certification. The assessment tool is used
throughout the program as an instrument for observing candidates’ behaviors in the college classroom and in their
field experiences. When concerns arise with regard to student responses to course demands, interactions with
peers, school-age children and faculty, and assumption of responsibilities in the field or at the college the Teacher
Candidate Dispositions Assessment is used in several ways:
a) Faculty and student conference about the observed behaviors, using the tool as a reference and the basis for
developing a plan of action
b) Student behavior is documented and the form is submitted to the Teacher Education Office
¢) Evidence of repeated difficulties is used to counsel candidates to pursue support for their own issues and/ or
consider a different career path.

Faculty use the Teacher Candidate Dispositions Assessment with candidates at specific junctures during the
semester to alert them to the expectations of professionals working with colleagues and families. The instrument
is used during student teaching as well and allows the supervisor, the candidate, and the cooperating professional
to jointly plan if concerns about fundamental professional and collaborative behaviors are identified. The goal is
for all candidates to achieve an acceptable score on this assessment. Data are derived from the assessment tool
and collected at the end of student teaching, when the special education candidate is actually engaged in
professional responsibilities and collaborative activities with cooperating professionals, general educators, related
service providers, and parents/ caregivers

Professional and collaborative behaviors are also assessed, adding different perspectives and in conjunction with
this assessment through sections on Assessment 1 Portfolio, Assessment 4 Student Teaching, and Assessment 5
Lesson Delivery, Supervision, and Reflections.

2. A description of how this assessment specifically aligns with the standards it is cited for in Section il

This targeted assessment examines professional and collaborative behaviors, Standards 9 and 10.

Standards Targeted by this Assessment

Standard 9 Professional and Ethical Practice

Candidates are assessed on their demeanor and behaviors that demonstrate fundamental professionalism with
regard to ethical responses to situations and colleagues, which require candidates to understand legal obligations
under the guise of special education; commit to ongoing professional development and lifelong learning and
engage in service to the community. Further candidates’ interactions are expected to demonstrate an
understanding of and openness to diverse/multiple perspectives. Candidates are further assessed on
professional communication skills and work skills (diligence, punctuality, preparedness as well as their ability to
accept responsibility for their actions).





Standard 10 Collaboration

Candidates are assessed on their effectiveness as they work collaboratively and cooperatively in the special
education student teaching placement. The instrument provides an opportunity to evaluate foundational skills as
they relate to collaboration; focusing on communication skills that involve clarity of messages, engaging in both
listening and speaking respectfully, conveying empathy for others, acknowledging perspectives and culture of
others, and open-mindedness to others’ views. The results of collaboration are often complementary tasks,
where candidates are asked to take initiative, assume responsibility, be punctual, exhibit enthusiasm/passion for
work, accept responsibility for own actions and words, and show empathy and caring for others — these are
assessed through this tool. The assessment allows for an examination of essential skills involved in the
collaborative process.

3. A brief analysis of the data findings.

Data are collected when candidates are at the end of student teaching and the form is completed by cooperating
professionals and/ or site supervisors. The data indicate that candidates in the program develop strengths in the
fundamental personal, professional, and collaboration-related skills, for the most part demonstrating acceptable/
consistent use of the targeted competencies. There are those students who do receive some scores of
developing competence. When in new special education placements, candidates are confronted with how
individual schools address legal mandates, respond to paperwork, and carry out related practices. Sixty percent
of candidates (Spring 2007) are rated as developing with regard to legal mandates, which is understandable, but
also indicates the need to help them frame questions to pose as they enter the student teaching experience so
they are more adept with interpretations and requirements of the individual schools. This needs to be addressed
further during seminars and earlier course work. For the most part, there appears to be some evidence that
awareness of self in a professional setting is a part of those ratings. Some additional concerns regarding a small
number of candidates are seen in the data and appear to be with regard to their finding their places or taking on
the full range of day to day demands and responsibilities. Field supervisors are encouraged to contact
candidates’ previous college supervisors at the methods level and/ or advisor to process concerns and support
working with them to address issues as they arise.

Given that this tool is a unit assessment and is used throughout the program as well as at the student teaching
level, it is unknown how many candidates have self-selected or been counseled to find another career option prior
to the collection of the data gathered at the end of student teaching. Candidates who do progress through course
work and into field-based courses and have unacceptable demeanor, attitude, and skills/ need improvement with
regard to the basic communication skills, awareness of intra- and interpersonal competence, and assumption of
responsibility are involved in discussions and action planning with faculty members, advisors, and sometimes
administrators in the department. In some instances, personal counseling is recommended. When there are
persistent reports, candidates are counseled out of the program. Data from this tool are scant as field
professionals are learning to report data on the forms as well as orally.

4. Interpretation of how data provides evidence that CEC standards have been met.

This assessment provides a direct measure of competencies that are keys to engaging in collaboration. We see
the strands and competence candidates demonstrate as mostly positive in terms of their readiness to participate
in the collaborative and professional roles required of special educator (Standards 9 and 10). When the data from
this tool is taken in conjunction with data from Assessment 1 (Portfolio), 4 (Student Teaching), 5 (Lesson Delivery,





Supervision, and Reflection); it is possible to construct pictures of how candidates view their roles as members of
teams and are prepared to conference with parents/ caregivers, facilitate meetings with IEP teams or general
education colleagues, participate in pre-referral/ targeted team efforts, and get involved in co-planning or co-
teaching to enhance access to general education (Standard 10). In Sections V and VI of this report, there is
additional perspective on what faculty plan to do to build on and supplement this assessment to document both
the competencies prerequisite for establishing collaborative partnerships and engaging in cooperative activity in
the role of special educator.

We have decided that an additional performance-based assessment would provide such supplemental evidence
of how candidates engage in collaborative activities required of special educators. With the advent of the special
education program shifting to a four-credit model, there are plans to use simulations/ role plays to address
teaming as part of: 1) assessment and IEP development, 2) cooperative planning and co-teaching as to augment
instructional efforts, 3) supporting Response to Intervention (RTI) and Positive Behavior Interventions and
Supports (PBIS), and 4) creating access to general education (Standard 10). The intention is to use the additional
time afforded during the practicum/ methods and student teaching experiences to expand opportunities to develop
collaboration competencies further.





5. ATTACHMENT (A)
Assessment 7 (optional) — Assessment Tool or Description of the Assignment
Teacher Candidate Dispositions Assessment

Keene State College
Teacher Candidate Dispositions Assessment

Teacher Candidate’s Name Date

Program

Name of Person Completing the Form: (please print)

Relationship to the Teacher Candidate: (please choose one)
o Self

Course Instructor

Methods/Practicum Instructor

Cooperating/Mentor Teacher

College Supervisor

Site Supervisor

Other Professional Educator (please

describe)

O O o o o o

The purpose of this assessment is to obtain a variety of professional evaluations of the dispositions (behaviors
and attitudes) of Keene State College Teacher Candidates at various points in their pre-service training. These
dispositions are based on both the conceptual framework of KSC'’s pre-service program and research-based
educational preparation literature.

Key: (see reverse for further explanation and rubric)
D- Developing (occasionally demonstrates this disposition) U — Unacceptable (does not demonstrate this
disposition) A — Acceptable (consistently demonstrates this disposition)

The above-named Teacher Candidate. . .

Rating | Professional Dispositions: Comments: (Rating of U or D requires a comment)
(circle)
A | 1. exhibits clear and accurate
D communication skills (e.g.,
U listening, writing, speaking)
A | 2. works cooperatively and
D collaboratively
U
A| 3. presents appropriate
D professional
U appearance/demeanor
A | 4. exhibits enthusiasm and
D passion for students and
U teaching
A | 5. iscommitted to lifelong
D learning and service to the

U community






demonstrates clear
understanding of legal and
moral obligations of the
profession

Rating | Personal Dispositions:

AL

demonstrates understanding of
and is open to diverse
perspectives

demonstrates respect,
empathy, and caring for others

accepts responsibility for own
actions

IS present, punctual, and
prepared

demonstrates consistent
integrity and honesty

exhibits willingness to work
diligently to achieve success

Signature of person completing form

Signature of teacher candidate






ATTACHMENT B

Assessment 7 (optional) — Scoring Guide for the Assessment
Teacher Candidate Dispositions Assessment

KSC Teacher Candidate Dispositions Assessment

RUBRIC
Professional Dispositions:
Disposition Unacceptable Developing Acceptable
1. exhibits clear and Written work contains Candidate accepts Written communication is

accurate communication
skills (e.g., listening,
writing, speaking).

grammatical, mechanical
and organizational errors;
candidate does not
participate in class;
spoken language contains
errors or excessive use of
slang; candidate does not
pay attention when others
speak, interrupts, and/or
indicates lack of listening
skills

feedback and seeks
continuous improvement
in this area.

well organized with good
mechanics, including
grammar, spelling, and
punctuation; candidate
participates in class;
spoken language is fluent
and grammatically correct;
candidate demonstrates
active listening skills.

2. works cooperatively
and collaboratively.

Candidate does not follow
through on commitments
in group projects; may
dominate group or not
participate well with others
in the decision-making
process; does not appear
to value the contributions
of others.

Candidate accepts
feedback and seeks
continuous improvement
in this area.

Candidate demonstrates
excellent interpersonal
skills in the professional
setting with multiple
constituencies (e.g.
colleagues, families,
students, and
supervisors); participates
actively in group projects
and follows through on
commitments, sometimes
going beyond the minimal
expectations.

3. presents appropriate
professional appearance/
demeanor

Candidate does not dress
appropriately for the
professional role;
candidate does not
demonstrate appropriate
professional behavior.

Candidate accepts
feedback and seeks
continuous improvement
in this area.

Candidate is clean and
neat and consistently
dresses appropriately for
the professional role;
candidate’s words and
behaviors reflect respect
for the professional
setting.

4. exhibits enthusiasm
and passion for students
and the craft of teaching.

Candidate does not
consistently demonstrate
enthusiasm in interactions
with students and in the
teaching role.

Candidate accepts
feedback and seeks
continuous improvement
in this area.

Candidate relates
positively with students
and demonstrates an
appropriate level of
motivation, enjoyment,
and energy in interactions
and in the teaching role.






5. demonstrates a
commitment to lifelong
learning and service to the
community

Candidate completes the
basics but does not take
initiative to learn beyond
the minimum or assist in
additional ways.

Candidate accepts
feedback and seeks
continuous improvement
in this area.

Candidate seeks out
learning opportunities and
Is engaged in related
professional experiences
(e.g. attends conferences,
volunteers for extra
activities, studies new
content areas, etc.).

6. demonstrates clear
understanding of legal and
moral obligations of the
profession

Candidate is unaware of
state and national laws
and codes of ethics and
their application in the
professional setting.

Candidate accepts
feedback and seeks
continuous improvement
in this area.

Candidate is aware of
state and national laws
and codes of ethics, and
applies this knowledge as
appropriate.

Personal Dispositions:

Disposition

Unacceptable

Developing

Acceptable

1. demonstrates
understanding of and is
open to diverse
perspectives

Candidate has difficulty
valuing a wide range of
ideas, opinions, and
diverse perspectives.

Candidate accepts
feedback and seeks
continuous improvement
in this area.

Candidate is opento a
wide range of ideas,
opinions, and diverse
perspectives, including
those influenced by
cultural background, age,
ability, learning needs,
etc.

2. demonstrates respect,
empathy, and caring for
others

Candidate does not
demonstrate awareness of
the needs of others.

Candidate accepts
feedback and seeks
continuous improvement
in this area.

Candidate is sensitive to
the needs of others and
shows compassion for the
human condition.

3. accepts responsibility
for own actions

Candidate blames others
and/or avoids taking
responsibility for actions
and events.

Candidate accepts
feedback and seeks
continuous improvement
in this area.

Candidate deals directly
with the consequences of
actions and events.

4. is present, punctual,
and prepared

Candidate is late, misses
appointments or events,
or is unprepared to

Candidate accepts
feedback and seeks
continuous improvement

Candidate attends all
expected events, arrives
on time and is ready to

participate. in this area. participate.
5. demonstrates Candidate does not Candidate accepts Candidate acknowledges
consistent integrity and acknowledge sources of | feedback and seeks all sources of information,
honesty information, uses others’ | continuous improvement | does own work, and
ideas without attribution, | in this area. demonstrates integrity in
or misrepresents all interactions (i.e. tells
information. the truth.)

6. exhibits willingness to
work diligently to achieve
success

Candidate does the basic
minimum required, does
not use feedback to
improve.

Candidate accepts
feedback and seeks
continuous improvement
in this area.

Candidate has a positive
work ethic, uses feedback
to improve, and is willing
to revise to achieve
quality.






ATTACHMENT C
Assessment 7 (optional) — Data Derived from Assessment
Teacher Candidate Dispositions Assessment

Student Teaching Dispositions Assessments by Cooperating Teacher

Sp N =
2007 2 . Perl Per2 Per3 Per4 Per5 Per6 ** Prol Pro2 Pro3 Pro4 Pro5 Pro6
#NI 0 0 0 0 0 0 0 0 0 0 0 0
0.00
%NI 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% %
#M
E 1 0 1 2 0 2 2 0 0 0 1 1
%M 50.00 100.00 100.00  100.00 50.00 50.00
E 50.00% 0.00% % % 0.00% % % 0.00% 0.00% 0.00% % %
#EE 1 2 1 0 2 0 0 2 2 2 1 1
%E 100.00 50.00 100.00 100.00 100.00 100.00 50.00 50.00
E 50.00% % % 0.00% % 0.00% 0.00% % % % % %
Fall N =
2007 3 Perl Per2 Per3 Per4 Per5 Per6 Prol Pro2 Pro3 Pro4 Pro5 Pro6
#NI 0 0 0 0 0 0 0 0 0 0 0 0
0.00
%NI 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% %
#M
E 0 0 0 0 0 0 0 0 0 0 0 1
%M 33.33
E 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% %
#EE 3 3 3 3 3 3 3 3 3 3 3 2
%E 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 66.67
E 100.00% % % % % % % % % % % %
Sp N =
2008 6 Perl Per2 Per3 Per4 Per5 Per6 Prol Pro2 Pro3 Pro4 Pro5 Pro6
#NI 0 0 0 0 0 0 0 0 0 0 0 0
0.00
%NI 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% 0.00% %
#M
E 0 0 0 0 1 1 1 0 0 0 1 4
%M 16.67 16.67 16.67 16.67 66.67
E 0.00% 0.00% 0.00% 0.00% % % % 0.00% 0.00% 0.00% % %
#EE 6 6 6 6 5 5 5 6 6 6 5 2
%E 100.00 100.00 100.00 83.33 83.33 83.33 100.00 100.00 100.00 83.33  33.33
E 100.00% % % % % % % % % % % %

*Per = Personal disposition **Pro = Professional disposition






Assessment 7 - Dispositions


Assessment 8 (optional): Additional assessment that addresses CEC Standards
Section IV — Evidence for Meeting Standards

Language Development, Differences, and Disabilities

1. Description of the assessment and use in the program.

The foundation knowledge on language development, differences, and disabilities will be examined in a redesigned course
EDSP 250 Context for Special Education, which is now a 4-credit course. This course replaces SPED 301 Context for
Special Education (3-credit). According to the 2007 NCATE/CEC National Recognition Report, our accreditation report did
not adequately provide evidence of how we addressed Standard #6 Language. We submitted a program redesign in Fall
2007 to our college senate and the changes go into effect in Fall 2008. A stronger emphasis on language and a
corresponding assessment has been incorporated into this new course. Certain existing program assessments were also
enhanced and more specifically aligned to address Standard 6. Although this enhancement of existing program
assessments is adequate for addressing Standard 6, the Special Education program faculty felt that a new assessment
would provide both the undergraduate and graduate program with a solid targeted assessment building on these
enhancements. Special Education program faculty began to meetin Summer 2007 to design this assessment and include it
in the revised Undergraduate and PB SPED programs. The new courses where this assessment tool will be integrated were
approved by the KSC curriculum process in December 2007 and have been incorporated into the 2008-09 catalog.

The CEC standards emphasize both the background knowledge (Knowledge) and the application of knowledge (Skills) for
language. The new 8™ assessment titled Language Development, Differences, and Disabilities emphasizes the background
knowledge that can be applied in later courses including Curriculum Design for Student with Special Needs, Behavior and
Social Supports, Assessment in Special Education, Practicum, and Student Teaching. Each of these courses has a
component related to the skills related to supporting the assessment and development of language. The other assessments
that have a language component include:

Assessment #1 Portfolio Undergraduate and Post-Bac
Assessment #2 IEP Work Sample Undergraduate and Post-Bac
Assessment #4 Student Teaching Undergraduate

Assessment #4 Field Work Evaluation Post-Bac

Assessment #5 Supervision Undergraduate

Assessment #5 Formative Work Sample Post-Bac

A set of case studies that are based on research literature related to language/ communication development has been
created for this standard. Given the complex nature of language, case studies are used so that candidates can demonstrate
their understanding of language as well as consider the implications and strategies for intervention. The series of case
studies starts from basic language concepts to more complex with each layering more information and issues. For each
case study, the candidate must demonstrate knowledge of the components of language, cultural and experiential
considerations, and the impact on learning and interventions.

2. Adescription of how this assessment specifically aligns with the standards is cited for in Section Il

Given the importance of Standard #6 Language, one primary assessment has been created to focus on the content of the
standard. The candidates will be assessed on their knowledge of the following:

» Typical language development for early childhood, elementary, middle school, and secondary level students
O Receptive language

Expressive language

Phonology

Semantics

Syntax

Morphology

©Oo0oo0oo0oOo





o Pragmatics
o Discourse
o Fluency

» Atypical language development associated with:
o Communication disorders

Learning disabilities

Autism

Physical disabilities

Other low incidence disabilities

(el elNelNe]

» Culturally responsive teaching for English language learners and the impact on learning including:
Bi-lingual and ELL learners

Stages of English acquisition

Cultural characteristics related to language/communication

Communication with families

Issues for immigrant and refugee families

o

[elelNelNe]

» Augmentative and assistive technology including:

Communication boards

Sign language

Voice input/output synthesizers

Voice recognition software (e.g. Dragon Naturally Speaking
Reading software (e.g. Kurzweil)

o

O o0o0oOo

A brief analysis of data findings — Formal data collection will begin Fall 2008. Informal curriculum assessment,
curriculum redesign, the SPA Report with the CEC response has prompted the SPED faculty to redesign the curriculum
and add this assessment that specifically addresses language.

Interpretation of how data provide evidence for meeting standards — Formal data analysis will begin Fall 2008

Assessment Documentation — refer to next pages Attachment 5a, 5b, and 5¢





5. Assessment Documentation
Attachment 5a Assessment Tool: Assessment #8 (optional)

Language Development, Differences, and Disabilities

Purpose:

The purpose of these assignments is to document your understanding of language development, language differences, and
language disabilities as language is central to the education of students with exceptional learning needs. Language is
considered to be a central aspect of cognitive processes that includes other areas such as attention, memory, information
processing, and production. Limited language proficiency impacts both academic and social development and can be
influenced by cultural and linguistic experiences. A challenge for educators is differentiating between English Language
learners and students with other exceptional learning needs, if any. Your understanding of the broad range of
communication skills that include receptive and expressive language as well as verbal, non-verbal, and non-vocal
communication will enhance your foundation knowledge that will guide your later work in special education
methods/practicum and student teaching.

Part 1: Background Knowledge

Read assigned chapters from textbooks:

Collaborating with Parents & Families in a Culturally and Linguistically Diverse Society

Cognitive Processes - Input — Receptive Language, Processing Speed, Visual Processing, Chunk Size, Concept
Formation, Deductive and Inductive Reasoning

Cognitive Processes - Output — Expressive Language, Problem Solving, Organization

Communication Disorders

Journal articles — English Language Learners -- posted on our course Black Board site.

VVV VYV

Part Il: Case Studies

Each case study progressively adds complexity to your understanding of communication and language. The first case study
examines typical language development to determine how you analyze the information in the areas of receptive and
expressive language that includes fluency, phonology, semantics, syntax, morphology, pragmatics, and discourse. The
second focuses on aspects of receptive language and expressive language that may typically be associated with students
with language/learning disabilities or physical disabilities. The third case study explores the challenge of supporting
students who are English Language Learners and may have concomitant disabilities. The final case examines a student
who can benefit from low and high level assistive technology and augmentative communication strategies.

Case Study #1 Typical Language Development

Case Study #2 Receptive and Expressive Language

Case Study #3 English Language Learner

Case Study #4 Assistive Technology/Augmentative Communication

For each case study, you are expected to describe objectively the developmental characteristics related to language for
each of the students. Then you should make inferences related to the student's cultural and/or experiential background,
explain the possible impact on the student’s ability to learn, and suggest interventions that educators, other professionals, or
family members can use to promote the student's communication/language skills. The quality of your responses will be
assessed on your ability to think analytically and critically while applying background knowledge from your readings and
class discussions.

Developmental Analysis

This section demonstrates your ability to distinguish among the characteristics of receptive and expressive language as well
as the facets of language including phonology, fluency, semantics, syntax, morphology, and discourse. Your analysis
should show that you understand the distinction between speech articulation and other more complex language differences.





Cultural or Experiential Factors

The impact of cultural or experiential factors can be complex and subject to personal bias and interpretation. The section
emphasizes the importance of posing questions and hypotheses that lead you to culturally sensitive responses as an
instructional planner.

Impact on Learning

Learning differences or disabilities in receptive and expressive language can impact academic and social/emotional
development. In this section, you should make inferences based on your readings of the texts and journal articles.
References (APA style) to the research will be expected in this section. Academic areas can include reading, writing,
mathematics, or other language based subject areas. Social/emotional development can include interactions with peers,
teachers, and family members. It can also impact the ability of a student with exceptional learning needs to express one’s
needs and feelings and thus influence his/her behavior.

Strategies for Intervention

In this section, you should specify strategies that teachers, other professionals, paraprofessionals, and family members can
use to strengthen language development through direct instruction or support the student through the use of
accommodations/ modifications that can enhance language abilities. In this section, include citations (APA style) from the
readings of the text and journal articles.





Attachment 5b. Scoring Guide
Assessment 8 (Optional): Language Development, Differences, and Disabilities
Case Study Assessment Rubric

Cast STupY COMPONENT

NEEDS IMPROVEMENT

MEETS EXPECTATIONS

EXCEEDS EXPECTATIONS

STANDARD 6LANGUAGE

Developmental Analysis

1 Narrative has errors of analysis of

receptive or expressive language;
weak distinction between speech and
language; omission of components of
language including fluency, phonology,
semantics, syntax, morphology,
pragmatics, and discourse; narrative
not backed up by evidence from case
study

2 Narrative accurately describes

the components of language; clear
distinction between receptive and
expressive language; general
understanding of age appropriate
language development; objective
analysis of some of the data
presented; several examples cited
from case study

3 Narrative clearly and accurately
describes the components of
language/ communication for the
student; strong evidence of
understanding of age-appropriate
language development; objective
analysis of data presented and strong
relevant examples provided from case
study

COMMENTS

Cultural or Experiential Factors

1 Little evidence of understanding

student’s cultural and experiential
background; lack of insight into
influence of culture on language
development; poor recognition of
impact of English language learning on
student success in classroom
environment

2 Student’s background and

history are referenced with some
insights into cultural or experiential
differences. Some research of cultural
differences on language development;
educational opportunities are
examined

3 Student's background and history
are referenced with strong insights into
cultural and experiential differences;
clear evidence of research into cultural
differences that influence language
development; educational
opportunities are examined and
understood

COMMENTS

Impact on Learning

1 Weak evidence of understanding
of language development on academic
and social/emotional development;
little or no evidence of connection
between language and academics
areas; weak understanding of research
literature on language and literacy

2 Good understanding of impact of
language on student’s academic and
social development; connection with
some of the academic and social
areas; use of some of the research
literature

3 Strong understanding of impact
of language on student's academic
and social development; clear
connections with reading, writing,
spelling, and other academic areas;
impact on social interactions with
peers, teachers, and others in the
environment; insight into language
development on behavior; strong use
of research literature

COMMENTS






Strategies for Intervention

1 Interventions are not age

appropriate or relevant to the needs of
the student; limited range of
interventions that are not
comprehensive; not based on research
literature; little use of appropriate
assistive technology or augmentative
communication

2 Age appropriate and relevant

intervention that can be used in the
classroom or home environment; good
plan for intervention that includes direct
instruction, accommodations, or
modifications as appropriate; some use
of assistive technology, if deemed
appropriate; some use of research
literature

3 Age appropriate and relevant

interventions that can be used by
teachers, other professionals, and
family members to enhance
language/communication skills;
comprehensive plan for Interventions
that includes direct instruction,
accommodations, and modifications to
the general curriculum; strong use of
assistive technology or augmentative
communication tools; evidence of
response based on research literature
with APA citations

COMMENTS






Candidate’s Name

Individual Candidate Tracking Sheet
Assessment #8
Standard 6 Language

ID#

Case Study #1 Typical Language Development

Semester

CASE STuDY COMPONENT

NEEDS IMPROVEMENT

MEETS EXPECTATIONS

EXCEEDS EXPECTATIONS

Developmental Analysis 1 2 3
Cultural or Experiential Factors 1 2 3
Impact on Learning 1 2 3
Strategies for Intervention 1 2 3

Case Study #2 Receptive & Expressive Language

CASE STuDY COMPONENT

NEEDS IMPROVEMENT

MEETS EXPECTATIONS

EXCEEDS EXPECTATIONS

Developmental Analysis 1 2 3
Cultural or Experiential Factors 1 2 3
Impact on Learning 1 2 3
Strategies for Intervention 1 2 3
Case Study #3 English Language Learner
CAsE STubY COMPONENT NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS EXPECTATIONS

Developmental Analysis 1 2 3
Cultural or Experiential Factors 1 2 3
Impact on Learning 1 2 3
Strategies for Intervention 1 2 3

Case Study #4 Assistive/Augmentative Strategies

CASE STUDY COMPONENT NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS EXPECTATIONS
Developmental Analysis 1 2 3
Cultural or Experiential Factors 1 2 3
Impact on Learning 1 2 3
Strategies for Intervention 1 2 3






Attachment 5c. Data Derived from Assessment

Aggregate Assessment Data

Assessment #8 Language Development, Differences, and Disabilities

Standard #6 Language Needs Improvement Meets Expectations Exceeds Expectations
Component Fall 2008 Spring 2009 Fall 2008 Spring 2009 Fall 2008 Spring 2009
Typical Language % # % % # % # % # %
Development

Receptive & Expressive
Language

English Language Learners

Assistive Technology/
Augmentative
Communication

Tally






Assessment 8 - Language Development, Differences & Disabilities


E-mail:
mlim@keene.edu

6. Name of institution's program

lUndergraduate Special Education Program

7. NCATE Category

Special Education-General Curriculum

8. Grade levels®) for which candidates are being prepared

K-12
(1) e.g. Early Childhood; Elementary K-6

9. Program Type
r Advanced Teaching

i Firstteaching license
p Other School Personnel
r Unspecified

10. Degree or award level
i Baccalaureate

r Post Baccalaureate
r Master's

p Post Master's

r Specialist or C.A.S.
r Doctorate

¢ Endorsement only

11. Is this program offered at more than one site?
1 Yes

i No

12. If your answer is "'yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared

Special Education

14. Program report status:



r Initial Review

» Response to One of the Following Decisions: Further Development Required, Recognition with
Probation, or Not Nationally Recognized

i Response to National Recognition With Conditions

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable
state licensure test for the content field, if the state has a testing requirement. Test information and
data must be reported in Section I11. Does your state require such a test?

r Yes
i No

SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of CEC
standards. (Response limited to 4,000 characters)

No changes in I-1 through 1-8. Not a condition. FY1, new faculty added in section 1-9 to returning
faculty.

2. Description of the field and clinical experiences required for the program, including the
number of hours for early field experiences and the number of hours/weeks for student teaching or
internships. (Response limited to 8,000 characters)

3. Description of the criteria for admission, retention, and exit from the program, including
required GPAs and minimum grade requirements for the content courses accepted by the
program. (Response limited to 4,000 characters)

4. Description of the relationship @of the program to the unit's conceptual framework.
(Response limited to 4,000 characters)

(2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

5. Indication of whether the program has a unique set of program assessments and their

relationship of the program's assessments to the unit's assessment system(3). (Response limited to
4,000 characters)

(3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit
will address under NCATE Standard 2.

6. Please attach files to describe a program of study that outlines the courses and experiences
required for candidates to complete the program. The program of study must include course titles.
(This information may be provided as an attachment from the college catalog or as a student



advisement sheet.)

7. This system will not permit you to include tables or graphics in text fields. Therefore any
tables or charts must be attached as files here. The title of the file should clearly indicate the
content of the file. Word documents, pdf files, and other commonly used file formats are

acceptable.

8. Candidate Information

Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated.
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate
routes, master's, doctorate) being addressed in this report. Data must also be reported separately
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your
data span. Create additional tables as necessary.

Program:

Academic Year

# of Candidates
Enrolled in the
Program

# of Program
Completers(4)

(4) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program'’s requirements.

9. Faculty Information

Directions: Complete the following information for each faculty member responsible for
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name

Ann Beaudry-Torrey

Highest Degree, Field, &
University(S)

M. Ed. Special Education, Keene State College

Assignment: Indicate the role
of the faculty member(®)

Adjunct faculty, teach core courses, cooperating teacher for candidates in the
field

Faculty Rank(")

Adjunct

Tenure Track

= YES

Scholarship(s), Leadership in
Professional Associations, and

Service:List up to 3 major
contributions in the past 3
years(lo)

- Professional learning communities - Differentiated instruction - Member:
International Reading Association - Member: CEC - Member: ASCD - Literacy
instructor

Teaching or other
professional experience in P-

12 schools™1)

- 27 years teaching in P-12 schools as special educator, inclusive educator,
regular educator

Faculty Member Name

Stephen Bigaj

Highest Degree, Field, &

Ph.D., Special Education, University of Connecticut




University(s)

Assignment: Indicate the role
of the faculty member(®)

Faculty and Graduate Program Director, teach courses, supervise and coordinate
internships

Faculty Rank(")

Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and
Service(:List up to 3 major
contributions in the past 3
years(10)

- Maraud, J. Bigaj, S., Chafouleas, S.M. & Simonsen, B., Mining the files: What
key information can be included in a comprehensive summary of performance.
Career Development for Exceptional Individuals. - Project Consultant and Grant
Writer, Monadnock Center for Successful Transition - Editorial Board Member,
The Journal for Vocational Special Needs Education

Teaching or other
professional experience in P-

12 schools1)

- Field supervisor for internships/student teaching experiences - In-service
trainings to local school districts about transition planning and programming -
NH Special Education Certification standards group

Faculty Member Name

Evie Gleckel

Highest Degree, Field, &
University(s)

Ed. D., Educational Analysis, Clark University

Assignment: Indicate the role
of the faculty member(®

Faculty, teach core courses and supervise in the field

Faculty Rank(")

Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and
Service:List up to 3 major
contributions in the past 3
years(10)

- Co-author, Collaborative Individualized Education Process: RSVP to IDEA.
Pearson-Merrill-Prentice Hall. 2008. - Presenter: CCBD, CLD, TED - PBIS Project
consultant in NH - Past president of New England CCBD

Teaching or other
professional experience in P-

12 schools1)

- In-service workshops in schools - PBIS consultant in area schools - Field
supervisor in schools - Special Education teacher

Faculty Member Name

Nancy Lory

Highest Degree, Field, &
University(s)

Ed. D., Curriculum & Instruction, George Peabody College of Vanderbilt
University

Assignment: Indicate the role
of the faculty member(®

Faculty, teach core courses

Faculty Rank(")

Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and
Service:List up to 3 major
contributions in the past 3
years(10)

- Author Life Story Books-Windows in the Lives of your Students and their
Families (2005) - Court Appointed Special Advocate — guardian Ad Litem (CASA-
GAL) - Presented on curriculum development and UbD model to college faculty -
Diverse Voices from the Field Colloquium organizer - Researcher for Florentine
Films

Teaching or other
professional experience in P-

12 schools™1)

- Consultant with schools regarding CASA cases - Elementary/special education
teacher - Early intervention specialist




Faculty Member Name Deborah Merchant

Highest Degree, Field, &
University(s)
Assignment: Indicate the role |Faculty, teach core courses and supervise in the field, coordinate post-bac
of the faculty member(® program

Ph.D., Special Education, Penn State University

Faculty Rank(") Assistant Professor

Tenure Track b YES

Scholarship(s), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

- Presentations — Current Issues in Special Education - Editorial board Member —
Journal of Postsecondary Education and Disability - Panel Review Board Member
— ETS Office of Disability Policy - Faculty Liaison — Camp Vision, Project eye-to-
eye for students with learning disabilities

Teaching or other
professional experience in P-

12 schools1)

- Field supervisor for internships/ student teaching experiences - Special
education administrator

(5) e.g., PhD in Curriculum & Instruction, University of Nebraska.

(6) e.g., faculty, clinical supervisor, department chair, administrator

(7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor

(8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school
personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.

(9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are
consistent with the institution and unit's mission.

(10) e.qg., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.

(11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC
standards. All programs must provide a minimum of six assessments. If your state does not require a
state licensure test in the content area, you must substitute an assessment that documents candidate
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.

1. In this section, list the 6-8 assessments that are being submitted as evidence for meeting the
CEC standards. All programs must provide a minimum of six assessments. If your state does not
require a state licensure test in the content area, you must substitute an assessment that documents
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or
form of the assessment and when it is administered in the program. (Response limited to 250
characters each field)

Type and Number of Name of Assessment (Type or Form of Assessment When the Assessment Is
Assessment (12) 13) Administered (4
Summative
assessment based SPED 465 Student

Assessment #1: Special Education on collection of Teaching
Licensure Portfolio candidate and SPED 430/439
assessment, or student work Methods/Practicum
other content- samples, other
based assessment artifacts serving as




(required)

evidence of
performance, and

reflections on

submissions

Assessment #2:
Assessment of

Documenting the
Special Education

Case study with

SPED 465 Student

Assessment #3:
Assessment of
candidate ability to
plan instruction
(required)

Lesson Planning

Work Sample

content knowledge Process/Individualized corresponding set spggazgz)n/gsg
in special education Education Program of work samples )
. Methods/Practicum
(required) (IEP) Development
SPED 401

Instruction and
Curriculum Design
in Special
Education
SPED 465 Student
Teaching
SPED 430/439
Methods/Practicum

Assessment #4:
Assessment of
student teaching
(required)

Student Teaching

Summative tool
based on
observations
(formative
feedback) and
review of work
samples

SPED 465 Student
Teaching

Assessment #5:
Assessment of
candidate effect on
student learning
(required)

Lesson Delivery,
Supervision, and
Reflections

Observation data
(anecdotal record
and analysis of
teaching event in
relation to student
outcomes) and
reflections by
candidate on what
transpired and the
results

SPED 430/439
Methods/Practicum

Assessment #6:
Additional
assessment that

Functional Behavior
Assessment (FBA)

Case study with

ESEC 387 Creating
Social Contexts

addresses CEC
standards
(optional)

Development,
Differences, and
Disabilities

with corresponding
work samples

addresses CEC & Be“?“"‘" corresponding set SPED 465 Student
Intervention Plan of work samples .
standards Teaching
§ (BIP)
(required)
Used throughout
Teacher Education
. Unit (admission
QZZ?EZr:;nt #I: NEW Rating with rubric through student
ASSESSMENT: of candidate based teaching) to
assessment that . . ) .
Teacher Candidate on observations of identify students
addresses CEC : . .
Dispositions performance in who do not meet
standards .
: Assessment classes and field acceptable
(optional)
program standards
and need
improvement
Assessment #8: NEW EDSP 250 Context
Additional ASSESSMENT: . for Special
Set of case studies .
assessment that Language Education (formerly

SPED 301 Context
for Special
Education




(12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
(13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student

teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

For each CEC standard on the chart below, identify the assessment(s) in Section Il that address the
standard. One assessment may apply to multiple CEC standards.

1. FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Special education candidates progress through a series of developmentally sequenced field experiences
for the full range of ages, types and levels of abilities, and collaborative opportunities that are appropriate
to the license or roles for which they are preparing. These field and clinical experiences are supervised by
qualified professionals.

Information should be provided in Section | (Context) to address this standard.

2. CONTENT STANDARDS

#1 #2 #3 #4 #5 #6 #7 #8

-

2. Development and Characteristics of Learners. Special educators
know and demonstrate respect for their students first as unique human
beings. Special educators understand the similarities and differences in
human development and the characteristics between and among
individuals with and without exceptional learning needs (ELN). Moreover,



special educators understand how exceptional conditions can interact
with the domains of human development and they use this knowledge to
respond to the varying abilities and behaviors of individual’s with
ELN. Special educators understand how the experiences of individuals
with ELN can impact families, as well as the individual’s ability to learn,
interact socially, and live as fulfilled contributing members of the

community. b bebbeee

bbbbbbsaeee

Beginning special educators demonstrate their mastery of this standard
through the mastery of the CEC Common Core Knowledge and Skills, as
well as through the appropriate CEC Specialty Area(s) Knowledge and
Skills for which the preparation program is preparing candidates.

4. Instructional Strategies. Special educators posses a repertoire of
evidence-based instructional strategies to individualize instruction for
individuals with ELN. Special educators select, adapt, and use these
instructional strategies to promote positive learning results in general
and special curricula and to appropriately modify learning environments
for individuals with ELN. They enhance the learning of critical thinking,
problem solving, and performance skills of individuals with ELN, and
increase their self-awareness, self-management, self-control, self-reliance,
and self-esteem. Moreover, special educators emphasize the development,
maintenance, and generalization of knowledge and skills across
environments, settings, and the lifespan.

Beginning special educators demonstrate their mastery this standard
through the mastery of the CEC Common Core Knowledge and Skills, as
well as through the appropriate CEC Specialty Area(s) Knowledge and
Skills for which the program is preparing candidates.




“‘%%%
6. Language. Special educators understand typical and atypical language

development and the ways in which exceptional conditions can interact

with an individual’s experience with and use of language. Special

educators use individualized strategies to enhance language development

and teach communication skills to individuals with ELN. Special educators

are familiar with augmentative, alternative, and assistive technologies to

support and enhance communication of individuals with exceptional

needs. Special educators match their communication methods to an

individual’s language proficiency and cultural and linguistic differences.

Special educators provide effective language models and they use e be bbeee
communication strategies and resources to facilitate understanding of

subject matter for individuals with ELN whose primary language is not

English.

Beginning special educators demonstrate their mastery of language for and
with individuals with ELN through the mastery of the CEC Common Core
Knowledge and Skills, as well as through the appropriate CEC Specialty
Area(s) Knowledge and Skills for which the preparation program is
preparing candidates.




8. Assessment. Assessment is integral to the decision-making and teaching
of special educators and special educators use multiple types of assessment
information for a variety of educational decisions. Special educators use
the results of assessments to help identify exceptional learning needs and
to develop and implement individualized instructional programs, as well as
to adjust instruction in response to ongoing learning progress. Special
educators understand the legal policies and ethical principles of
measurement and assessment related to referral, eligibility, program
planning, instruction, and placement for individuals with ELN, including
those from culturally and linguistically diverse backgrounds. Special
educators understand measurement theory and practices for addressing
issues of validity, reliability, norms, bias, and interpretation of assessment
results. In addition, special educators understand the appropriate use and
limitations of various types of assessments. Special educators collaborate
with families and other colleagues to assure non-biased, meaningful
assessments and decision-making. Special educators conduct formal and
informal assessments of behavior, learning, achievement, and
environments to design learning experiences that support the growth and
development of individuals with ELN. Special educators use assessment
information to identify supports and adaptations required for individuals
with ELN to access the general curriculum and to participate in school,
system, and statewide assessment programs. Special educators regularly
monitor the progress of individuals with ELN in general and special
curricula. Special educators use appropriate technologies to support their
assessments.

bbbbbbsaee«e

Beginning special educators demonstrate their mastery of this standard
through the mastery of the CEC Common Core Knowledge and Skills, as
well as through the appropriate CEC Specialty Area(s) Knowledge and
Skills for which the preparation program is preparing candidates.




-

10. Collaboration. Special educators routinely and effectively collaborate
with families, other educators, related service providers, and personnel
from community agencies in culturally responsive ways. This
collaboration assures that the needs of individuals with ELN are addressed
throughout schooling. Moreover, special educators embrace their special
role as advocate for individuals with ELN. Special educators promote and
advocate the learning and well being of individuals with ELN across a
wide range of settings and a range of different learning experiences.
Special educators are viewed as specialists by a myriad of people who
actively seek their collaboration to effectively include and teach bbebbeeb
individuals with ELN. Special educators are a resource to their colleagues
in understanding the laws and policies relevant to Individuals with ELN.
Special educators use collaboration to facilitate the successful transitions
of individuals with ELN across settings and services.

Beginning special educators demonstrate their mastery of this standard
through the mastery of the CEC Common Core Knowledge and Skills, as
well as through the appropriate CEC Specialty Area(s) Knowledge and
Skills for which the preparation program is preparing candidates.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in
Section IV. The assessments must be those that all candidates in the program are required to complete
and should be used by the program to determine candidate proficiencies as expected in the program
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would
be appropriate. Assessments have been organized into the following three areas that are addressed in
NCATE’s unit standard 1:

o Content knowledge (Assessments 1 and 2)

o Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

e Focus on student learning (Assessment 5)



Note that in some disciplines, content knowledge may include or be inextricable from professional
knowledge. If this is the case, assessments that combine content and professional knowledge may be
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5
(below). This document should be attached as directed.

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section
I11. Cite SPA standards by number, title, and/or standard wording.

3. A Dbrief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting standards, indicating the specific
SPA standards by number, title, and/or standard wording; and

5. Attachment of assessment documentation, including:

(a) the assessment tool or description of the assignment;

(b) the scoring guide for the assessment; and

(c) candidate data derived from the assessment.

It is preferred that the response for each of 5a, 5b, and 5c¢ (above) be limited to the equivalent of five
text pages, however in some cases assessment instruments or scoring guides may go beyond five
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure
data, and (b) for some assessments, data may not yet be avail

1. State licensure tests or professional examinations of content knowledge. CEC standards
addressed in this entry could include all of the standards. If your state does not require licensure
tests or professional examinations in the content area, data from another assessment must be
presented to document candidate attainment of content knowledge. Provide assessment information
(items 1-5) as outlined in the directions for Section 1V (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 1 - Portfolio

See Attachments panel below.

2. Assessment of content knowledge(15) in special education. CEC standards addressed in this
assessment could include but are not limited to Standards 1 and 2. Examples of assessments include
comprehensive examinations; written interpersonal/presentational tasks; capstone projects or
research reports addressing cross-disciplinary content; philosophy of teaching statement that
addresses the role of culture, literature, and cross-disciplinary content; and other portfolio tasks

(16) (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V



Assessment 2 - SPED Process IEP Work Sample

See Attachments panel below.

(15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts,
and movement/physical education; as well as knowledge about children's learning and development in these areas.

(16) A portfolio is a collection of candidate work. The information to be reported here requires an assessment of candidates’ content knowledge as
revealed in the work product contained in a portfolio. If the portfolio contains pieces that are interdependent and the portfolio is evaluated by faculty as
one assessment using a scoring guide, then the portfolio could be counted as one assessment. Often the assessment addresses an independent product
within the portfolio rather than the complete portfolio. In the latter case, the assessment and scoring guide for the independent product should be

presented.

3. Assessment that demonstrates candidates can effectively plan classroom-based instruction
(e.g., unit plan) or activities for other roles as special educators. CEC standards that could be
addressed in this assessment include but are not limited to 7. Examples of assessments include the
evaluation of candidates’ abilities to develop lesson or unit plans. An example would be a
differentiated unit of instruction

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 3 - Lesson Planning

See Attachments panel below.

4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied
effectively in practice. CEC standards that could be addressed in this assessment include but are
not limited to 4, 5, 6, 7, 8, 9, and 10. The assessment instrument used in student teaching and the
internship or other clinical experiences should be submitted (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 4 - Student Teaching

See Attachments panel below.

5. Assessment that demonstrates candidate effects on student learning. CEC standards that
could be addressed in this assessment include but are not limited to 4, 5, 6, 7, and 8. Examples of
assessments include those based on student work samples, portfolio tasks, case studies, follow-up
studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 5 - Supervision

See Attachments panel below.

6. Additional assessment that addresses CEC standards. Examples of assessments include



evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and
follow-up studies. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 6 - FBABIP Work Sample

See Attachments panel below.

7. Additional assessment that addresses CEC standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and
follow-up studies.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 7 - Dispositions

See Attachments panel below.

8. Additional assessment that addresses CEC standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and
follow-up studies.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 8 - Language Development, Differences & Disabilities

See Attachments panel below.

SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and
have been or will be used to improve candidate performance and strengthen the program. This
description should not link improvements to individual assessments but, rather, it should
summarize principal findings from the evidence, the faculty’'s interpretation of those findings, and
changes made in (or planned for) the program as a result. Describe the steps program faculty has
taken to use information from assessments for improvement of both candidate performance and
the program. This information should be organized around (1) content knowledge, (2) professional
and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

Data collection and analysis have coincided with revisions to Keene State College’s undergraduate
programs including: 1) revamping general education, 2) changing all teacher preparation certification
options, and 3) adopting a four-credit model for courses. Feedback from CEC along with findings from
assessments have offered faculty perspective and direction to discuss program strengths and gaps in
light of evidence-based practices, prominent reforms in the field of special education, and regulations



associated with the recent reauthorization of IDEA. As a result, the proposal for the courses in the
revised undergraduate special education program continues to build on preparation offered through
elementary and secondary teacher preparation programs, enhances current offerings in the special
education option, and provides greater alignment with CEC Standards through expanded focus on
content knowledge and professional and pedagogical skills.

As a result of CEC feedback, scoring guides for assessments were enhanced by expanding rating scale
criteria into rubric formats; making distinctions clearer among the “exceed expectations, meets
expectations, and needs improvement” categories. The increased clarity of the scoring criteria facilitated
highlighting the predominant CEC Standards targeted by assessments and facilitated using data for
evaluating both student outcomes and program effectiveness.

1. Content knowledge

The data gathered through Assessments 1 and 2 provide evidence of the content knowledge candidates
acquire during their course of study. The KSC undergraduate courses address the range of content
knowledge emphasized in CEC Standards 1, 2, 3, and 6 through learning experiences, readings, research,
and field placements. Assessment 1: Portfolio (from practicum/ methods and student teaching) serves as
a summative tool for the program. The data generated indicate that candidates represent their content
knowledge through their choice, organization, and the identification of artifacts. The data suggest a need
for candidates’ reflections to more explicitly address CEC Standards and to punctuate connections
among content knowledge and field-based artifacts that represent their thinking, competence, and
practice. Therefore, more structure is being put in place to enhance candidates’ articulation of how their
content knowledge and practices are linked and demonstrated in Assessment 1.

Programmatically, attention is placed on helping candidates make connections among courses and
tracing ways in which they understand content knowledge and then apply it to the range of professional
tasks. One such link is illustrated in Assessment 8, which demonstrates how Standard 6 Language is
targeted and how applications to case studies are systematically made. This lays the groundwork for
candidates to use their knowledge of language to understand the academic and social challenges their
students experience (see Assessment 2 and 6 for additional applications of Standard 6).

Assessment 2 is focused on the special education process and provides evidence of student competence
and program effectiveness across CEC Standards. The data capture Standard 1 Foundations, in that the
subtasks constitute the work done throughout the special education process in response to IDEA. The
data suggest that some candidates struggle to plan assessment, analyze data and/or succinctly articulate
components of the IEP. However, the data also demonstrate the quality of student work in response to
completing the complex special education process. The data have provided direction for program
improvement so course topics are more synchronized (for example in the assessment course and
practicum/ methods) and emphasis is more focused on problem-based learning in earlier courses related
to language (see Assessment 8), instructional planning, and learning environments (see Assessment 6) .

The comprehensive nature of the two assessment tools offers complementary samples of candidates’
content knowledge, thinking, problem solving, reflection, and application of the range of CEC and
program standards. The data from these assessments provide direction for enhancing candidate
performance and informing program development and improvement.

2. Professional and pedagogical knowledge, skill, and dispositions

Examination of the data generated provide solid evidence that candidates meet or exceed expectations
across a number of criteria in Assessments 2, 3, 4, 5, and 6, thus demonstrating their preparedness to



apply content knowledge to their professional responsibilities, including:

* engaging in the special education process in its entirety from assessment planning through writing
constructive IEP documents (see Assessment 2)

» designing effective, targeted, and comprehensive lessons that include key tasks/ assessments to
evaluate and document student progress toward desired learning outcomes (see Assessment 3, 4, 5)
» evaluating lesson effectiveness in terms of student responsiveness, behaviors, and academic gains;
examining how teacher explanations, questions, activity, use of material and the environment
contributed to student outcomes (see Assessment 5)

» conducting functional behavior assessments and developing behavior intervention plans that
demonstrate clear use of data to inform development of proactive, instructional, and intervention
approaches to address student needs (see Assessment 6)

Assessment 4: Student Teaching indicates the extent to which the program meets its goals based on how
candidates have demonstrated the range of competencies during their final field placement (student
teaching). The data report that candidates meet or exceed expectations with regard to taking on the role
of special educator; serving as evaluators, instructional planners, instructors, program coordinators (to
the extent possible, given site and program possibilities), and collaborator/ professional. Based on
reviewer feedback, the original rating scale used in this assessment has been reworked into a rubric and
provides more detailed criteria against which to judge candidates’ performance. Additionally, two years
of data have been collected which will be used to revise the tool to work with and guide cooperating
teachers and candidates at the student teaching level.

Assessment 7: Dispositions demonstrates that candidates meet or exceed expectations with regard to
personal and professional attributes and actions required of special educators. However, the evidence
falls short of generating direct insights with regard to the competencies relative to Standard 10
Collaboration in terms of working with parents/ caregivers, facilitating meetings, co-planning with
colleagues, co-teaching in general education settings, and/ or advocating for students. While
Assessments 2 and 5 supplement the Dispositions data, faculty feel that it is important to address
collaboration in ways that more directly approximate what candidates are expected to do as special
educators. In response, the data have encouraged faculty to add more experiences to address the critical
area of collaboration — in all of its applications in the field. These experiences will appear in the new
program in the Practicum/ Methods course and again in Student Teaching with an assignment and rubric
that directly measures candidates’ collaboration competence through simulations of facilitating
evaluation, IEP, and parent/caregiver meetings and co-planning and co-teaching with general education
teachers. The data generated will be used to document program and candidate effectiveness.

3. Student learning

Assessment 5: Lesson Delivery, Supervision, and Reflection provides the program with the most
concrete evidence of candidates’ attention to student learning. Candidates meet or exceed expectations in
attending to student outcomes as evidenced by the multiple assessments used during lessons to track
student understanding and progress and at the end of lessons to document outcomes. The supervision
process allowed for documenting the ways in which candidates check for student understanding
throughout lessons, use assessment data they collect, reflect on their performance, and respond to
constructive feedback.

In addition, Assessment 6: Functional Behavior Assessment and Behavior Intervention Plan, provided
data that elaborate on candidates’ attention to student outcomes with a focus on social competence as a
learner and community member in the classroom environment. Data show that most candidates meet or
exceed expectations in figuring out what is impacting student behavior and determining how to support
student participation, use of pro-social behaviors, and responsiveness to classroom demands. Candidates



eet or exceed expectations in documenting student progress to track the effectiveness of intervention
lans, demonstrating their commitment evaluating student learning. The data further demonstrate that
here is more work needed to address student challenges; candidates are encouraged to expand
intervention plans, particularly related to designing a graduated set of interventions (universal, tertiary,
nd intensive) to promote engagement in general education classes as well as other settings.

ummary
Using assignments as sources of data allows us to substantiate student achievements, evaluate the
ffectiveness of instruction and learning experiences, and examine program effectiveness. The results
athered per semester have served as formative data, guiding our work to document candidate progress
nd competence, and informing us about the clarity of the assignments and rubrics and quality of our
reparation of teachers of students with special needs.

For candidates, there is documentation that most have met expectations for the key tasks required of
pecial educators.

For program evaluation and development, analysis of data allows us to examine whether preparation in
oundation standards leads to applications in authentic contexts, whether direct instruction related to the
erformance-based assessments builds sufficiently, and whether there are direct connections among
ourses to facilitate candidates’ progress. And finally, they help us determine whether the assessment
ools, corresponding rubrics, and data generated are constructively informative.

Data have informed our approach about what to retain and improve within and across our courses. The
ata have provided direction for reconfiguring course content and linking with field placements,
mphasizing the impact of language on academic and social competence of candidates (Standard 6), and
xtending content to more directly address different forms of collaboration (Standard 10). The identified
rogram improvements are also designed to strengthen candidates’ consideration of instructional
lanning, materials, and opportunities (Standards 4, 7), proficiency in working with challenging
ehaviors (Standard 5), and effectiveness as evaluators (Standard 8). We are committed to engaging in
ngoing data collection and dialogue among faculty is a track for continuous improvement.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. Describe what changes or additions have been made in response to issues cited in previous
recognition report. List the sections of the report you are resubmitting and the changes that have
been made. Specific instructions for preparing a revised report or a response to condition report
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4
(Response limited to 24,000 characters.)

Keene State College has undergraduate and post-baccalaureate level special education certification
programs. We were advised to submit two accreditation reports because the programs have some
differences and serve different populations of teacher candidates. NCATE/CEC reviewed both programs
and reviewed the reports in one National Recognition Report. Both programs were given National
Recognition with Conditions. This Response to Conditions section provides the reviewer an overview of
how we have responded to the conditions for the Undergraduate Special Education Program.

TERMS AND SUBSEQUENT ACTIONS FOR DECISIONS
Response to Conditions from Part G

1. Examine the number of assessments reported for each of the standards. Additionally, refine the
alignment of the CEC Standards to each assessment to more clearly demonstrate the intent of the




standard.

For both the undergraduate and post-baccalaureate program, faculty reviewed the feedback and clarified
the number of standards per assessment; key standards are emphasized for each assessment rather than
including minor aspects of standards. The faculty agree that emphasizing key standards is helpful for
teacher candidates to reflect on their growth and for us to conduct program review. We think that this
work will improve assessment instrument reliability and validity.

In addition, the National Recognition report suggested that the program substitute rubrics for the
assessments that did not define clear levels of performance for Needs Improvement, Meets Expectations,
and Exceeds Expectations. The rubrics for Assessment # 1-6 were revised to demonstrate the alignment
to the CEC Standards and the rating scales for Assessment 3, 4, and 5 were transformed to provide
clarity for assessment purposes. The new Assessment #7 Dispositions and #8 Language were designed to
clearly show the alignment with CEC. Previously, our assessments did not highlight the ten standards
explicitly; this refinement has contributed to our use of data for program review.

Refer to Section Il List of Assessments, Section Ill Relationship of Assessment to Standards, and
Section IV Assessments #1-8.

Assessment #1 Special Education Portfolio is a both a formative and summative assessment artifact that
encompasses all the CEC Standards. It is important to note that the State of New Hampshire Department
of Education does not require Praxis 11 for certification. The revised rubric highlights the CEC Standards
with the organization and the content of the portfolio.

For Assessment #2 Documenting the Special Education Process, Assessment #3 Lesson Planning, and
Assessment #4 Student Teaching, the faculty have revised the rubrics and scoring forms with more
emphasis on primary standards. The assignment has remained the same.

For Assessment #5 Lesson Delivery, Supervision, and Reflections, there is more emphasis on the
primary standards and the rating scale has been replaced with a detailed scoring rubric.

Assessment #6 Functional Behavior Assessment/Behavior Intervention Plan already had a detailed
rubric and now the CEC Standards are more clearly emphasized.

Assessment #7 Dispositions is a new assessment for our report but not a new assessment for the Keene
State College Teacher Education program. Refer to Condition #4 below.

Assessment #8 Language Development, Differences, and Disabilities is a new assessment for our
program and follows the requirements for alignment to CEC Standards with a detailed assignment and
rubric with clear performance standards. Refer to Condition #4 below.

2. Data must be reported for all assessments. Data is to be aggregated.

Data have been collected and aggregated for the past two years (2006-2007 and 2007-2008). Data for
Assessment #8 are not available because it is a new assessment; collection of the data will start in the
Fall 2008 semester. Refer to Section IV Assessments 1-7.

Similar to many colleges who are shifting to outcomes-based assessments for teacher candidates and
program evaluation, Keene State College has examined ways in which we can be more efficient and
accurate in our work. In the Summer of 2008, the Education Department adopted Tk20, an electronic
assessment management system to assist with the data collection, the generation of reports, interpretation



f findings, and ultimately the improvement of our teacher education program and the quality of our
eacher education candidates. We are looking forward to this transition to Tk20.

. Consider replacing or removing the “grades” assessment with an assessment that demonstrates
andidate knowledge. This assessment can also just be eliminated and not replaced given the post-
accalaureate programs has 7 total assessments.

For both the undergraduate and graduate program, grades are not being used for aggregate data as they

o0 not have useful information about candidate knowledge. All rubrics now include the terms need
improvement, meet expectations, or exceed expectations as well as clear descriptors of what each means.
ome grades have been maintained on rubrics where the assessment is used as part of course
equirements. Refer to Section IV Assessments 1-8.

. Modify or design assessments that meet Standards 6 and 10.

Based on feedback from CEC and our own analysis, we recognized the need to emphasize Standard 6
Language and Standard 10 Collaboration for both the undergraduate and graduate program.

tandard 6 Language

he special education faculty created Assessment #8 Language Development, Differences, and
Disabilities that is used in EDSP 250 Context for Special Education, which is one of the foundation
ourses (formerly SPED 301). The application of this background knowledge is further developed in
ethods and student teaching. Refer to Section IV—Assessment #8 Language Development,
Differences, and Disabilities for details on the description of the assessment, how the assessment aligns
0 standards, an example of the work sample, the rubric for assessment, and the format for aggregate
ata.

tandard 10 Collaboration

he KSC Teacher Education Unit designed and has used a Dispositions assessment that has been used
cross all teacher education programs at the college for the last two years. This assessment emphasizes
he collaboration skills that are emphasized in the CEC Standards. Rather than creating our own
pecialty assessment, we determined that the formative nature of the dispositions assessment would help
ollow students throughout the undergraduate program and would provide comparable data for the post-
accalaureate program. Refer to Section 1V Assessment #7 Dispositions for details on the description of
he assessment, the rubric, the aggregate data, and future directions.

Please click "*Next"

This is the end of the report. Please click "Next" to proceed.
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