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Assessment 7 (optional) 
Section IV – Evidence for Meeting Standards 


Teacher Candidate Dispositions Assessment 
 
1. Description of the assessment and use in the program 
The Teacher Candidate Dispositions Assessment addresses both professional and collaborative behaviors 
consistent with best practice and is designed to be used during the Special Education Internship I field 
experience.  The items included in the assessment are grounded in the KSC conceptual framework that is 
applicable to all KSC teacher candidates.  This assessment is also used as a KSC unit assessment. 
 
In the Post-Baccalaureate Special Education program Teacher Candidate Dispositions Assessment is given to 
candidates at the beginning of Internship I as a self-assessment tool.  At the end of the Internship I field 
experience candidates are formally assessed using this tool so that initial data can be collected about a 
candidate’s foundational professional and collaborative behaviors while working as an intern.  This assessment 
is completed by the Cooperating Professional who conducts the Internship I supervision (this individual has the 
primary opportunity to observe behaviors in a professional setting) and submitted to the KSC Supervisor for 
review.  The information from the assessment allows the KSC Supervisor, the candidate, and the Cooperating 
Professional to jointly plan if concerns about foundational professional and collaborative behaviors are 
identified.  The goal is for all candidates to achieve an “acceptable” score on this assessment.  Candidates must 
receive a minimum score of “20” on this assessment for it to be considered passing and must have no 
unacceptable ratings. 
 
Professional and collaborative behaviors are also assessed more specifically as a follow up to this assessment 
during Internship II using the Special Education Internship: Field Work Evaluation sections addressing 
professional and ethical practice (Standard 9) and Collaboration (Standard 10). 
 
2. A description of how this assessment specifically aligns with the standards it is cited for in Section III 
 
This targeted assessment examines professional and collaborative behaviors, Standards 9 and 10. 
 
Standards Targeted by this Assessment 
 
Standard 9: Professional and Ethical Practice 
Candidates are assessed on their ability to demonstrate foundational professional and ethical behaviors required 
of teacher education and special education candidates including: (1) an understanding of legal and ethical 
matters as they apply to the profession of special education; (2) a commitment to lifelong learning and engaging 
in service to the community; (3) a demonstration of an understanding diverse/multiple perspectives and 
openness to diverse perspectives.  Candidates are also assessed on professional communication skills, work 
skills (diligence, punctuality, preparedness) as well as their ability to accept responsibility for their actions. 
 
Standard 10: Collaboration 
Candidates are assessed on their ability to work collaboratively and cooperatively in the special education 
internship placement.  Foundational skills related to collaboration are also assessed including taking initiative, 
responsibility, being punctual, exhibiting enthusiasm/passion for work, showing proficient communication 
skills, demonstrating respect, empathy, and caring for others.  The assessment also assesses a candidate’s 
understanding of diverse perspectives as well as their openness to these perspectives which is essential to the 
collaborative process.  
 
3.  A brief analysis of data findings 
Findings from Assessment 7, Teacher Candidate Dispositions include 2006-2007 and 2007-2008 data and are 
organized by each component of the assessment including an overall assessment score for both years.  Final 
averages are provided for the component data.  This assessment is used at both at the KSC Unit level and with 
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the PB SPED program.  It was designed to target a candidate’s dispositions including foundational collaborative 
and professional behaviors. 
 
Findings from Assessment 7 show that 100% of the 14 candidates (data from two candidates in 06-07 was not 
available to report) who were rated on this assessment by their Cooperating Professionals were “developing” or 
“acceptable” on all components of the assessment.  In fact, most candidates were rated as “acceptable” across all 
components.  The scale adopted for this assessment is different than the scale used on other PB SPED 
assessments.  In this case an “acceptable” is the highest score a candidate can achieve.  The scores reported here 
are very encouraging as foundational collaborative and professional dispositions are critical to success of special 
educators.  The consistency in data is evident in the summary of overall Assessment 7 scores.  In 06-07 and 07-
08, 100% of candidates were overall rated in the acceptable category.  (See attached data tables for Assessment 
7). 
 
4. Interpretation of how data provide evidence for meeting standards 
This assessment was piloted in the program in 05-06 for use as a foundational assessment addressing Standards 
9 and 10, so it is one of the newer assessments adopted in our program.  We formally adopted it in 06-07.  The 
scores reported here show a high degree of candidate competence in relation to these standards.  It was clear 
during the pilot that this assessment provided a useful evaluation of collaborative and professional behaviors and 
could be used in the PB SPED program to enhance the Field Work Evaluation that extends and is more specific 
in the assessment of Standards 9 and 10.  The scale used in this assessment is not as sensitive on the higher end 
of the scoring range as a score of acceptable is where we would like to see most candidates.  The data here 
reflects that a high majority of candidates received overall acceptable scores (100%).   
 
We need to examine the scale used in this assessment and consider potential revisions to this to be more in line 
with other scales used in program assessments.  Faculty in the program will be meeting to review undergraduate 
and PB SPED data from this tool to brainstorm possible revisions or extensions to this assessment to more 
accurately address special education collaborative and professional behaviors. We will need to keep in mind that 
the purpose the current assessment is to get a sense midway through the internship how candidates perform on 
important aspects of Standards 9 and 10 and use this to inform program improvement.  We will look to the data 
to inform us as well as feedback from Cooperating Professionals, faculty, and students.  At this point it appears 
to make sense to have Cooperating Professionals rate candidates as they receive training on the use of the 
assessment and have concentrated time observing candidate behaviors related to the assessment.  We will want 
to revisit this issue and consider the possibility of reporting other stakeholder ratings to achieve a more accurate 
picture of candidate skills in this area. 
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Assessment Documentation 
ATTACHMENT A 


Assessment Tool or Description of Assessment 
 


Teacher Candidate Dispositions Assessment 
 


Keene State College 
Teacher Candidate Dispositions Assessment  


 
Teacher Candidate’s Name ________________________________________________    Date ____________________ 


Program _____________________Name of Person Completing the Form: (please print) _________________________ 


Relationship to the Teacher Candidate: (please choose one)  
o Self 
o Course Instructor      
o Methods/Practicum Instructor 
o Cooperating/Mentor Teacher      
o College Supervisor 
o Site Supervisor  
o Other  Professional Educator (please 


describe)________________________________________________________ 
 
The purpose of this assessment is to obtain a variety of professional evaluations of the dispositions (behaviors and 
attitudes) of Keene State College Teacher Candidates at various points in their pre-service training. These dispositions are 
based on both the conceptual framework of KSC’s pre-service program and research-based educational preparation 
literature.   
 
Key: (see reverse for further explanation and rubric)  D– Developing (occasionally demonstrates this disposition) 
U – Unacceptable (does not demonstrate this disposition) A – Acceptable (consistently demonstrates this disposition)  
 
 
The above-named Teacher Candidate. . . 
Rating 
(circle) 


Professional Dispositions: Comments: (Rating of U or D requires a comment) 


A 
D 


U 


1. exhibits clear and accurate 
communication skills (e.g., listening, 
writing, speaking) 


 


A 
D 


U 


2. works cooperatively and 
collaboratively 


 
 
 


A 
D 


U 


3. presents appropriate professional 
appearance/demeanor 


 
 
 


A 
D 


U 


4. exhibits enthusiasm and passion for 
students and teaching 


 
 
 


A 
D 


U 


5. is committed to lifelong learning and 
service to the community 


 
 
 


A 
D 


U 


demonstrates clear understanding of 
legal and moral obligations of the 
profession 
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Dispositions Rating continued 
 
Rating Personal Dispositions:  


A 
D 


U 


1. demonstrates understanding of and is 
open to diverse perspectives 


 
 
 


A 
D 


U 


2. demonstrates respect, empathy, and 
caring for others 
 


 


A 
D 


U 


3. accepts responsibility for own actions 
 
 


 


A 
D 


U 


4. is present, punctual, and prepared 
 
 


 


A 
D 


U 


5. demonstrates consistent integrity and 
honesty 
 


 


A 
D 


U 


6. exhibits willingness to work diligently 
to achieve success 
 


 


 
 
              
Signature of person completing form     Signature of teacher candidate  
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ATTACHMENT B 
Scoring Guide for Assessment 


 
Teacher Candidate Dispositions Assessment 


 
KSC Teacher Candidate Dispositions Assessment 


RUBRIC 
Professional Dispositions: 
Disposition Unacceptable Developing Acceptable 
1. exhibits clear and 
accurate communication 
skills (e.g., listening, 
writing, speaking). 


Written work contains grammatical, 
mechanical and organizational 
errors; candidate does not 
participate in class; spoken 
language contains errors or 
excessive use of slang; candidate 
does not pay attention when others 
speak, interrupts, and/or indicates 
lack of listening skills 


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Written communication is well 
organized with good mechanics, 
including grammar, spelling, and 
punctuation; candidate participates in 
class; spoken language is fluent and 
grammatically correct; candidate 
demonstrates active listening skills. 


2.  works cooperatively 
and collaboratively. 


Candidate does not follow through 
on commitments in group projects; 
may dominate group or not 
participate well with others in the 
decision-making process; does not 
appear to value the contributions of 
others. 


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Candidate demonstrates excellent 
interpersonal skills in the professional 
setting with multiple constituencies (e.g. 
colleagues, families, students, and 
supervisors); participates actively in 
group projects and follows through on 
commitments, sometimes going beyond 
the minimal expectations. 


3.  presents appropriate 
professional appearance/ 
demeanor 


Candidate does not dress 
appropriately for the professional 
role; candidate does not 
demonstrate appropriate 
professional behavior. 


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Candidate is clean and neat and 
consistently dresses appropriately for the 
professional role; candidate’s words and 
behaviors reflect respect for the 
professional setting. 


4.  exhibits enthusiasm 
and passion for students 
and the craft of teaching.
  


Candidate does not consistently 
demonstrate enthusiasm in 
interactions with students and in the 
teaching role. 


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Candidate relates positively with 
students and demonstrates an appropriate 
level of motivation, enjoyment, and 
energy in interactions and in the teaching 
role. 


5.  demonstrates a 
commitment to lifelong 
learning and service to 
the community 


Candidate completes the basics but 
does not take initiative to learn 
beyond the minimum or assist in 
additional ways. 


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Candidate seeks out learning 
opportunities and is engaged in related 
professional experiences (e.g. attends 
conferences, volunteers for extra 
activities, studies new content areas, 
etc.). 


6.  demonstrates clear 
understanding of legal 
and moral obligations of 
the profession 


Candidate is unaware of state and 
national laws and codes of ethics 
and their application in the 
professional setting. 


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Candidate is aware of state and national 
laws and codes of ethics, and applies this 
knowledge as appropriate. 


Personal Dispositions: 
Disposition Unacceptable Developing Acceptable 
1.  demonstrates 
understanding of and is 
open to diverse 
perspectives 


Candidate has difficulty 
valuing a wide range of ideas, 
opinions, and diverse 
perspectives. 
 


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Candidate is open to a wide range of ideas, 
opinions, and diverse perspectives, including 
those influenced by cultural background, age, 
ability, learning needs, etc. 


2.  demonstrates respect, 
empathy, and caring for 
others  


Candidate does not 
demonstrate awareness of the 
needs of others. 


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Candidate is sensitive to the needs of others 
and shows compassion for the human 
condition. 


3.  accepts responsibility 
for own actions 


Candidate blames others 
and/or avoids taking 
responsibility for actions and 
events.  


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Candidate deals directly with the 
consequences of actions and events. 
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Rubric continued 
 
4.  is present, punctual, 
and prepared 


Candidate is late, misses 
appointments or events, or is 
unprepared to participate. 


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Candidate attends all expected events, 
arrives on time and is ready to 
participate. 


5.  demonstrates 
consistent integrity and 
honesty 


Candidate does not acknowledge 
sources of information, uses others’ 
ideas without attribution, or 
misrepresents information.  


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Candidate acknowledges all sources of 
information, does own work, and 
demonstrates integrity in all 
interactions (i.e. tells the truth.) 


6.  exhibits willingness 
to work diligently to 
achieve success 


Candidate does the basic minimum 
required, does not use feedback to 
improve. 


Candidate accepts 
feedback and seeks 
continuous improvement 
in this area. 


Candidate has a positive work ethic, 
uses feedback to improve, and is 
willing to revise to achieve quality. 
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Data for Assessment 7: Dispositions 
ATTACHMENT C 


                  2006-2007; 2007-2008     
               
Number of Candidates Who Completed Assessment 7       
               
2006-2007 
Candidates, N= 6              
                 
2007-2008 
Candidates, N= 8              


                 
Total Candidates 14              


               
Assessment 7: Data Summary            
For each component of the assessment, scores are reported by number of candidates and corresponding percentages. 
For each year an average is provided for each component.         
               
  


Unacceptable         (1) 
Developing 


(2) 
Acceptable 


 (3) Average Average   
Component of 
Assessment 


06-07       07-08 06-07       07-08 06-07       07-08 06-07       07-08 


Professional 
Dispositions:                             
1.) Exhibits clear and 
accurate 
communication skills 
(e.g., listening, writing, 
speaking) 0 0% 0 0% 1 17% 0 0% 5 83% 8 100% 2.83 3.00 
2.) Works 
cooperatively and 
collaboratively 0 0% 0 0% 1 17% 2 25% 5 83% 6 75% 2.83 2.75 
3.) Presents 
appropriate 
professional 
appearance/demeanor 0 0% 0 0% 0 0% 1 13% 6 100% 7 87% 3.00 2.88 
4.) Exhibits 
enthusiasm and 
passion for students 
and teaching 0 0% 0 0% 0 0% 1 13% 6 100% 7 87% 3.00 2.88 
5.) Is committed to 
lifelong learning and 
service to the 
community 0 0% 0 0% 0 0% 0 0% 6 100% 8 100% 3.00 3.00 
6.) Demonstrates 
clear understanding of 
legal and moral 
obligations of the 
profession 0 0% 0 0% 2 34% 0 0% 4 66% 8 100% 2.67 3.00 
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Personal 
Dispositions:                             
1.) Demonstrates 
understanding of and 
is open to diverse 
perspectives 0 0% 0 0% 0 0% 1 13% 6 100% 7 87% 3.00 2.88 
2.) Demonstrates 
respect, empathy, and 
caring for others 0 0% 0 0% 0 0% 1 13% 6 100% 7 87% 3.00 2.88 
3.) Accepts 
responsibility for own 
actions 0 0% 0 0% 0 0% 0 0% 6 100% 8 100% 3.00 3.00 
4.) Is present, 
punctual, and 
prepared 0 0% 0 0% 0 0% 1 13% 6 100% 7 87% 3.00 2.88 
5.) Demonstrates 
consistent integrity 
and honesty 0 0% 0 0% 0 0% 0 0% 6 100% 8 100% 3.00 3.00 
6.) Exhibits willingness 
to work diligently to 
achieve success 0 0% 0 0% 0 0% 0 0% 6 100% 8 100% 3.00 3.00 
               
Summary of Overall Assessment 7 Scores          
A minimum overall score of 24 is a passing score for Assessment 7.  Candidates can range from 0-36 points on their overall 
scores for the work sample.  Overall scores are reported in the following ranges by percentage and number of candidates in  
each of the three 
categories.              
               
  0-23 24-30 31-36   
  Needs Improvement        


(1) 
Meets Expectations        


(2) 
Exceeds Expectations 


(3) 
  


Year   
2006-2007 0 0% 0 0% 6 100%   
2007-2008 0 0% 0 0% 8 100%   
Total 0 0% 0 0% 14 100%   
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Assessment 8 (optional):  Additional assessment that addresses CEC Standards 
Section IV – Evidence for Meeting Standards 


Language Development, Differences, and Disabilities 
 
1. Description of the assessment and use in the program. 
 
The foundation knowledge on language development, differences, and disabilities will be used in a redesigned 
course EDUCSP 501, Foundations in Special Education.  This course replaces the PB SPED program course, 
SPED 301 Context for Special Education.  According to the 2007 NCATE/CEC National Recognition Report, 
our accreditation report did not adequately provide evidence of how we addressed Standard 6: Language.  A 
stronger emphasis on language and a corresponding assessment has been incorporated into this new course. 
Certain existing program assessments were also enhanced and more specifically aligned to address Standard 6.  
Although this enhancement of existing program assessments is adequate for addressing Standard 6, the Special 
Education program faculty felt that a new assessment would provide both the undergraduate and graduate 
program with a solid targeted assessment building on these enhancements.  Special Education program faculty 
began to meet in Summer 2007 to design this assessment and include it in the revised Undergraduate and PB 
SPED programs.  The new courses where this assessment tool will be integrated were approved through the 
KSC college wide curriculum process in December 2007. The tool was finalized in Spring/Summer 2008 for use 
in the Undergraduate program for Fall 2008.  Thus, data will be available for the PB SPED program beginning 
Summer 2009 (which is the first opportunity to use the assessment in the new program).  We will have one year 
of data from the undergraduate program to analyze before it is implemented in the PB SPED program. 
 
The CEC standards emphasize both the background knowledge (Knowledge) and the application of knowledge 
(Skills) for language.  The new 8th assessment titled Language Development, Differences, and Disabilities 
emphasizes the background knowledge that can be applied in later PB SPED courses. Each of these courses has 
a component related to the skills necessary for supporting the assessment and development of language.  The PB 
SPED assessments that have a language component include:   
 


Assessment #1 Content Based Special Educator Portfolio Review  
Assessment #2 Sped Process Work Sample  
Assessment #4 Field Work Evaluation    
 


A set of case studies that are based on research literature related to language/communication development have 
been created for this standard.  Given the complex nature of language, case studies are used so that candidates 
can demonstrate their understanding of language as well as consider the implications and strategies for 
intervention.  The series of case studies starts from basic language concepts to more complex with each layering 
more information and issues.  For each case study, the candidate must demonstrate knowledge of the 
components of language, cultural and experiential considerations, and the impact on learning and interventions. 
  
2. A description of how this assessment specifically aligns with the standards it is cited for in Section III. 
 
Given the importance of Standard 6 Language, one primary assessment has been created to focus on the content 
of the standard.  The candidates will be assessed on their knowledge of the following: 
 


 Typical language development for early childhood, elementary, middle school, and secondary level 
students 


o Receptive language 
o Expressive language 
o Phonology 
o Semantics 
o Syntax 
o Morphology 
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o Pragmatics 
o Discourse 
o Fluency 


 
 Atypical language development associated with: 


o Communication disorders 
o Learning disabilities 
o Autism 
o Physical disabilities 
o Other low incidence disabilities 


 
 Culturally responsive teaching for English language learners and the impact on learning including: 


o Bi-lingual and ELL learners 
o Stages of English acquisition 
o Cultural characteristics related to language/communication 
o Communication with families 
o Issues for immigrant and refugee families 


 
 Augmentative and assistive technology including: 


o Communication boards  
o Sign language 
o Voice input/output synthesizers 
o Voice recognition software (e.g. Dragon Naturally Speaking 
o Reading software (e.g. Kurzweil 


 
3. A brief analysis of data findings 


Formal data collection will begin Summer 2009.  The course targeted for use of this assessment is offered 
only in the summer for the PB SPED program and this assessment was created in Summer 2008.  Therefore, 
this assessment will not be initiated in the PB SPED program during the 08-09 academic year.  The PB 
SPED program faculty will review data from the undergraduate program which plans to institute this 
assessment in Fall 2008 so that data will be utilized to inform improvements for the PB SPED program. 
 
Informal curriculum assessment, curriculum redesign, the SPA Report with the CEC response has prompted 
the SPED faculty to redesign the curriculum and add this assessment that specifically addresses language. 


 
4. Interpretation of how data provide evidence for meeting standards 


Formal data analysis of our first year of data will be in Fall 2009 
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Assessment Documentation 
ATTACHMENT A 


 
Assessment Tool or Description of the Assessment   


 
Language Development, Differences, and Disabilities 


 
Language Development, Differences, and Disabilities 


 
Purpose:   
The purpose of these assignments is to document your understanding of language 
development, language differences, and language disabilities as language is central to the 
education of students with exceptional learning needs. Language is considered to be a 
central aspect of cognitive processes that includes other areas such as attention, memory, 
information processing, and production.  Limited language proficiency impacts both 
academic and social development and can be influenced by cultural and linguistic 
experiences.  A challenge for educators is differentiating between English Language learners 
and students with other exceptional learning needs, if any.  Your understanding of the broad 
range of communication skills that include receptive and expressive language as well as 
verbal, non-verbal, and non-vocal communication will enhance your foundation knowledge 
that will guide your later work in special education methods/practicum and student 
teaching.   
 
Part 1:  Background Knowledge 
Read assigned chapters from textbooks: 
 Collaborating with Parents & Families in a Culturally and Linguistically Diverse Society 
 Cognitive Processes – Input – Receptive Language, Processing Speed, Visual Processing, 


Chunk Size,  Concept Formation, Deductive and Inductive Reasoning 
 Cognitive Processes – Output – Expressive Language, Problem Solving, Organization 
 Communication Disorders 
 Journal articles – English Language Learners -- posted on our course Black Board site. 
 
Part II:  Case Studies 
 
Each case study progressively adds complexity to your understanding of communication 
and language.  The first case study examines typical language development to determine 
how you analyze the information in the areas of receptive and expressive language that 
includes fluency, phonology, semantics, syntax, morphology, pragmatics, and discourse.  The 
second focuses on aspects of receptive language and expressive language that may 
typically be associated with students with language/learning disabilities or physical 
disabilities.  The third case study explores the challenge of supporting students who are 
English Language Learners and may have concomitant disabilities.  The final case examines 
a student who can benefit from low and high level assistive technology and augmentative 
communication strategies. 
 


Case Study #1 Typical Language Development 
Case Study #2 Receptive and Expressive Language  
Case Study #3 English Language Learner  
Case Study #4 Assistive Technology/Augmentative Communication 
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For each case study, you are expected to describe objectively the developmental 
characteristics related to language for each of the students.  Then you should make 
inferences related to the student’s cultural and/or experiential background, explain the 
possible impact on the student’s ability to learn, and suggest interventions that educators, 
other professionals, or family members can use to promote the student’s 
communication/language skills.  The quality of your responses will be assessed on your ability 
to think analytically and critically while applying background knowledge from your readings 
and class discussions. 
 
Developmental Analysis 
This section demonstrates your ability to distinguish among the characteristics of receptive 
and expressive language as well as the facets of language including phonology, fluency, 
semantics, syntax, morphology, and discourse.   Your analysis should show that you 
understand the distinction between speech articulation and other more complex language 
differences.   
 
Cultural or Experiential Factors 
The impact of cultural or experiential factors can be complex and subject to personal bias 
and interpretation.  The section emphasizes the importance of posing questions and 
hypotheses that lead you to culturally sensitive responses as an instructional planner. 
 
Impact on Learning 
Learning differences or disabilities in receptive and expressive language can impact 
academic and social/emotional development.  In this section, you should make inferences 
based on your readings of the texts and journal articles.  References (APA style) to the 
research will be expected in this section.  Academic areas can include reading, writing, 
mathematics, or other language based subject areas.  Social/emotional development can 
include interactions with peers, teachers, and family members.  It can also impact the ability 
of a student with exceptional learning needs to express one’s needs and feelings and thus 
influence his/her behavior. 
 
Strategies for Intervention 
In this section, you should specify strategies that teachers, other professionals, 
paraprofessionals, and family members can use to strengthen language development 
through direct instruction or support the student through the use of accommodations/ 
modifications that can enhance language abilities.  In this section, include citations (APA 
style) from the readings of the text and journal articles. 
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ATTACHMENT B 


Scoring Guide for Assessment 
 


Language Development, Differences, and Disabilities 


 
Case Study Assessment Rubric 


 
 


CASE STUDY COMPONENT 
NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS EXPECTATIONS 


STANDARD 6LANGUAGE 
  


Developmental Analysis 
 
 


1   Narrative has errors of 
analysis of receptive or 
expressive language; weak 
distinction between speech 
and language; omission of 
components of language 
including fluency, 
phonology, semantics, 
syntax, morphology, 
pragmatics, and discourse; 
narrative not backed up by 
evidence from case study 
 


2   Narrative accurately 
describes the components of 
language; clear distinction 
between receptive and 
expressive language; 
general understanding of 
age appropriate language 
development; objective 
analysis of some of the data 
presented; several examples 
cited from case study 


3   Narrative clearly and 
accurately describes the 
components of language/ 
communication for the 
student; strong evidence of 
understanding of age-
appropriate language 
development; objective 
analysis of data presented 
and strong relevant 
examples provided from 
case study 


COMMENTS 
 


Cultural or Experiential Factors 
 


 
1  Little  evidence of 
understanding student’s 
cultural and experiential 
background; lack of insight 
into influence of culture on 
language development; 
poor recognition of impact 
of English language learning 
on student success in 
classroom environment 
 


2    Student’s background 
and history are referenced 
with some insights into 
cultural or experiential 
differences. Some research 
of cultural differences on 
language development; 
educational opportunities 
are examined 


3   Student’s background 
and history are referenced 
with strong insights into 
cultural and experiential 
differences; clear evidence 
of research into cultural 
differences that influence 
language development;  
educational opportunities 
are examined and 
understood 


COMMENTS 
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Impact on Learning 


 
 
 


1   Weak evidence of 
understanding of language 
development on academic 
and social/emotional 
development; little or no 
evidence of connection 
between language and 
academics areas; weak 
understanding of research 
literature on language and 
literacy 
 


2    Good understanding of 
impact of language on 
student’s academic and 
social development; 
connection with some of the 
academic and social areas; 
use of some of the research 
literature 


3   Strong understanding of 
impact of language  on 
student’s academic and 
social development; clear 
connections with reading, 
writing, spelling, and other 
academic areas; impact on 
social interactions with peers, 
teachers, and others in the 
environment; insight into 
language development on 
behavior; strong use of 
research literature   


COMMENTS 
 
 


Strategies for Intervention 
 


 
 


1   Interventions are not age 
appropriate or relevant to 
the needs of the student; 
limited range of interventions 
that are not comprehensive; 
not based on research 
literature; little use of 
appropriate assistive 
technology or augmentative 
communication 
 


2    Age appropriate and 
relevant intervention that 
can be used in the classroom 
or home environment; good 
plan for intervention that 
includes direct instruction, 
accommodations, or 
modifications as appropriate; 
some use of assistive 
technology, if deemed 
appropriate; some use of 
research literature 


3   Age appropriate and 
relevant interventions that 
can be used by teachers, 
other professionals, and 
family members to enhance 
language/communication 
skills; comprehensive plan for 
Interventions that includes 
direct instruction, 
accommodations, and 
modifications to the general 
curriculum; strong use of 
assistive technology or 
augmentative 
communication  tools; 
evidence of response based 
on research literature with 
APA citations 


COMMENTS 
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Individual Candidate Tracking Sheet 
Assessment #8 


Standard 6 Language 
 


Candidate’s Name ___________________________    ID#______________ Semester ______ 
 
Case Study #1 Typical Language Development 


CASE STUDY COMPONENT NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS 
EXPECTATIONS 


Developmental Analysis 1 2 3 
Cultural or Experiential 
Factors 


1 2 3 


Impact on Learning 1 2 3 
Strategies for Intervention 
 


1 2 3 


 
Case Study #2 Receptive & Expressive Language 


CASE STUDY COMPONENT NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS 
EXPECTATIONS 


Developmental Analysis 1 2 3 
Cultural or Experiential 
Factors 


1 2 3 


Impact on Learning 1 2 3 
Strategies for Intervention 
 


1 2 3 


 
Case Study #3 English Language Learner 


CASE STUDY COMPONENT NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS 
EXPECTATIONS 


Developmental Analysis 1 2 3 
Cultural or Experiential 
Factors 


1 2 3 


Impact on Learning 1 2 3 
Strategies for Intervention 
 


1 2 3 


 
Case Study #4 Assistive/Augmentative Strategies 


CASE STUDY COMPONENT NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS 
EXPECTATIONS 


Developmental Analysis 1 2 3 
Cultural or Experiential 
Factors 


1 2 3 


Impact on Learning 1 2 3 
Strategies for Intervention 
 


1 2 3 


 
OVERALL LANGUAGE SCORE: 


Needs Improvement 0-23 _____ 
 
Meets Expectations 24-30 _____ 
 
Exceeds Expectations 31-36 _____







8 
 


 
ATTACHMENT C 


Data Derived from Assessment 
 


Language Development, Differences, and Disability 
 
Data will be collected during the Summer Session 2009 and reported in June 2010 as a part of the 2009-2010 
academic year.  
 
Proposed Data Tables: 
 
The percentage and number of candidates will be reported for each category of the work sample which will 
allow for analysis of intern performance on program skills related to developing and implementing formative 
assessment and instruction procedures. 
 


 Standard #6 Language 
Component 


Needs Improvement Meets Expectations Exceeds Expectations 
Fall 2008 Spring 2009 Fall 2008 Spring 2009 Fall 2008 Spring 2009 


Typical Language 
Development 
 
 
 
 


# % # % # % # % # % # % 


Receptive & Expressive 
Language 
 
 
 
 


            


English Language 
Learners 
 
 
 
 


            


Assistive Technology/ 
Augmentative 
Communication 
 
 
 


            


Tally             
 
 


OVERALL LANGUAGE SCORES 
 NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS EXPECTATIONS 
 0-23 24-30 31-36 
Fall 2008 % of Total N and the range 


of scores received 
% of Total N and the range 


of scores received 
% of Total N and the range of 


scores received 
Spring 2009 “ “ “ 
Fall 2009 “ “ “ 
Spring 2010 “ “ “ 
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Assessment 8 - Language Development, Differences & Disabilities




Assessment 1 (required) - Content Knowledge:   
Assessment of content knowledge in special education 


Section IV – Evidence for Meeting Standards 
 


Content-Based Special Educator Portfolio Review 
 
1. Description of the assessment and use in the program 
 
 


NO CHANGES 
 
 
 
 
 
 
 
 


 
2. A description of how this assessment specifically aligns with the standards it is cited for in Section III 
 


NO CHANGES 
 
 
 
 
 


 







Assessment 1   PB SPED  2 


Assessment 1 (required) - Content Knowledge:   
Assessment of content knowledge in special education 


Section IV – Evidence for Meeting Standards 
 


Content-Based Special Educator Portfolio Review 
1. Description of the assessment and use in the program 
 
NO CHANGES 
 
2. A description of how this assessment specifically aligns with the standards it is cited for in Section III 
 
NO CHANGES 
 
3.  A brief analysis of data findings 
 
Findings from Assessment 1, Content-Based Portfolio Review include 2006-2007 and 2007-2008 data and are 
organized by each component of the assessment including an overall assessment score for both years.  Overall 
averages are provided for the component data.  Final portfolio data is reported here (assessed at the end of the 
PB SPED program) although candidates receive ongoing feedback and evaluation related to portfolio progress 
throughout the program. 
 
Findings from Assessment 1, Content-Based Portfolio Review, show that 100% of PB SPED candidates met or 
exceeded expectations on all 10 components of this assessment.  The lowest ratings appeared to be related to 
Standard 3 (Instructional Strategies) and Standard 6 (Language).  The strongest ratings appear to be related to 
components that assessed Standards 2, 3, 9, and 10.  The individual component data and overall data revealed 
improvement in scores from 06-07 to 07-08.  In 06-07 only 12% of candidates exceeded expectations on this 
assessment and in 07-08 a majority of candidates (75%) exceeded expectations on this assessment. See attached 
data tables for Assessment 1. 
 
4. Interpretation of how data provide evidence for meeting standards 
This assessment was refined and implemented in 2006-2007.  The assessment targets the special education 
knowledge components of all 10 standards.  Candidates receive ongoing support in the development of artifacts, 
reflection on the artifacts, and construction of the portfolio.  There is a preliminary review at the beginning of 
the internship experiences, a mid-year review between internships and a final review at the end of the internship 
and program (final data reported here).  Candidates who do not show sufficient evidence documenting progress 
related to content knowledge in their portfolio are provided with an improvement plan.  If lack of progress 
continues, the candidate will not be allowed to continue in the program.  
 
The data clearly shows that candidates have successfully met or exceeded expectations related to the standards 
assessed by the components of the assessment tool.  In this case, all 10 standards were assessed.  The aggregate 
data provided here will help us to examine ways to improve how we build special education content knowledge 
throughout our program and will help to inform the future curriculum development of graduate level special 
education certification programs at KSC.  After the 2006-2007 academic year, it was clear that we needed to 
communicate this new portfolio process more effectively to students as well as to faculty who teach in the 
program.  In effect, this first year was a pilot and after examining data we made minor adjustments to the 
process and were more comfortable in using the assessment. 
 
While the data here is positive, anecdotal information and lower overall scores for certain components will help 
us to target program improvements.  Since a high percentage of special education content knowledge is found in 
Standards 1-3, it will be important to look at how the foundational special education coursework addresses these 
standards and how these standards are documented as artifacts for the portfolio review.  The Language standard 
as addressed in Component 6 of this assessment was also rated “average”.  At both the undergraduate and 







Assessment 1   PB SPED  3 


graduate levels, we have acknowledged the limitations in relation to documenting content knowledge related to 
this standard and plan to implement a new assessment targeted at the Language Standard. 
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Assessment Documentation 


ATTACHMENT A 
 


Assessment Tool or Description of the Assessment   
 


Content-Based Portfolio Review 
 


 
NO CHANGES TO DESCRIPTION OF THE ASSESSMENT
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ATTACHMENT B 


Scoring Guide for Assessment 
 


Content-Based Portfolio Review 
 
NO CHANGES TO SCORING GUIDE/RUBRIC
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Data for Assessment 1: Portfolio Review 
ATTACHMENT C 


                2006-2007; 2007-2008       
               
Number of Candidates Who Completed Assessment 1        
               
2006-2007 Candidates 
N= 8              
                
2007-2008 Candidates, 
N= 8              
                 


Total Candidates 16              
 


              
Assessment 1: Data Summary             
For each component of the assessment, scores are reported by number of candidates and corresponding percentages. 
For each year an average is provided for each component.         
               
  


Needs Improvement        
(1) 


Meets Expectations        
(2) 


Exceeds 
Expectations               


(3) Average Average   
Component of 
Assessment 06-07        07-08 06-07       07-08 06-07       07-08 06-07       07-08 


Standard 1 Foundations 0 0% 0 0% 7 88% 6 75% 1 12% 2 25% 2.13 2.25 
Standard 2 Development 
and Characteristics of 
Learners 0 0% 0 0% 2 25% 1 13% 6 75% 7 87% 2.75 2.88 
Standard 3 Individual 
Learning Differences 0 0% 0 0% 1 13% 1 13% 7 87% 7 87% 2.88 2.88 
Standard 4 Instructional 
Strategies 0 0% 0 0% 8 100% 4 50% 0 0% 4 50% 2.00 2.50 
Standard 5 Learning 
Environments and Social 
Interactions 0 0% 0 0% 6 75% 2 25% 2 25% 6 75% 2.25 2.75 
Standard 6 Language 0 0% 0 0% 8 100% 6 75% 0 0% 2 25% 2.00 2.25 
Standard 7 Instructional 
Planning 0 0% 0 0% 6 75% 3 38% 2 25% 5 62% 2.25 2.63 
Standard 8 Assessment 0 0% 0 0% 5 63% 5 63% 3 37% 3 37% 2.38 2.38 
Standard 9 Professional 
and Ethical Practice 0 0% 0 0% 3 38% 1 13% 5 62% 7 87% 2.63 2.88 
Standard 10 Collaboration 0 0% 0 0% 5 63% 1 13% 3 37% 7 87% 2.38 2.88 
  


 
            


Summary of Overall Assessment 1 Scores          
A minimum overall score of 20 is a passing score for Assessment 1.  Candidates can range from 0-30 points on their overall  
score for the work sample.  Overall scores are reported in the following ranges by percentage and number of candidates in  
each of the three categories.               


 0-19 20-25 26-30   


Year 
Needs Improvement        


(1) 
Meets Expectations        


(2) 
Exceeds 


Expectations (3)   
2006-2007 0 0% 7 88% 1 12%   
2007-2008 0 0% 2 25% 6 75%   


Total 0 0% 9 57% 7 43%   
 





Assessment 1 - Content-Based Special Educator Portfolio Review




Assessment 2 (required) - Content Knowledge in Special Education 
Section IV – Evidence for Meeting Standards 


Special Education Process Work Sample 
 
1. Description of the assessment and use in the program 
 
This assessment replaces Assessment 2, Grades for Core Courses, from the original PB SPED NCATE/SPA report.  In 
the previous report this assessment was labeled Assessment 7.   
 
This change was suggested by SPA reviewers.  In the previous report this assessment was named the IEP Work Sample 
and was renamed here in the response to conditions as the Special Education Process Work Sample to accurately 
represent this assessment.  See original report for the specific description of how this assessment is used in the program 
as this remains unchanged. 
  
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III 
 
This assessment requires candidates to apply the set of CEC Standards to authentic tasks that comprise key 
responsibilities of special educators while drawing direct parallels to the special education process as 
stipulated by IDEA.  The series of tasks require competence across the standards with different steps 
emphasizing different standards.  The prominent standards that are targeted per task are designated on the 
rubrics, even though student performance across the assignments requires mastery of others as well.  This is 
a significant assessment for our program and is intended to cover many aspects related to the content 
knowledge as well as skills across several standards.  Other assessments in the program specifically target 
certain assessments. Assessment 2 was reformatted and refined to more accurately and descriptively assess 
Standard 6.  The accompanying rubric was more descriptively developed, and descriptions of how the 
assessment aligns to standards were rewritten below.  This assessment which targets standards 1, 2, 3, 6, 7, 
and 8, is the same assessment used in the Undergraduate Special Education program. 
 
Standards Targeted by Assessment 2 
 
Standard 1: Foundations 
 
Assessment 2 provides evidence that candidates adhere to the steps and process of IDEA: assuring due 
process; adopting practices to support its implementation; wrestling with issues of definition and 
identification; and acquiring an understanding of rights and responsibilities of students, parents, and teachers.  
Developing an IEP and the related matrix of services also provides documentation of appreciation of how the 
continuum of services offers a range of opportunities and needs to be tailored to individual students. 
  
Standard 2: Development and Characteristics of Learners 
 
The Special Education Process Work Sample requires s to demonstrate understanding of typical and atypical 
growth and development and their educational implications as they plan assessment to determine what data 
are needed to describe the student comprehensively.  The way in which IEP plans and recommendations 
distinguish between specially-designed instruction and access to general education reflect candidates’ 
competence determining similarities and differences among individuals with and without exceptional 
learning needs and figuring out the necessary accommodations. 
 
Standard 3: Individual Learning Differences 
 







The ways in which candidates analyze and report assessment data and describe student profiles and present 
levels of performance are indicators of how they see the impact of exceptional needs on academic 
competence, attitudes toward learning, and responsiveness to instruction and interventions.  The objectivity 
and sensitivity with which candidates report on student status serve as evidence of their acknowledgement of 
differing approaches students take to learn and unbiased treatment of the circumstances that surround their 
lives (ex. cultural, economic, family constellation, etc.).  The way in which such status reports provide clear 
justification for requiring various strategies to address student needs is also evaluated through this work 
sample. 
   
Standard 6: Language 
 
Candidates’ understanding of typical and atypical language development is key to their developing 
assessment plans and tasks that offer students opportunities to demonstrate competence and challenges 
across academic and social areas.  The ways candidates connect student language to reading, writing, 
mathematics, or social competence are considered indicators that they understand the relationships among 
oral language patterns and patterns of errors or barriers to learning.  They are expected to embed language 
elements into their analyses of assessment data and hypotheses to account for student difficulties.  How 
candidates account for the challenges students face is examined with reference to  a student’s primary 
language and style as well as the impact of language used in learning and testing situations.  
 
Standard 7: Instructional Planning 
 
The treatment of goals and objectives/ benchmarks is seen as evidence of candidates’ competence in creating 
longitudinal individualized educational plans; applying curriculum design, task analysis, references to scope 
and sequences and curricular standards, and instructional content and strategies.  Making distinctions 
between modification to general education and focuses for specifically-designed instruction is also 
considered substantiation of comparing student needs to curricular standards. 
 
Standard 8: Assessment 
 
A number of artifacts in this work sample reveal candidates’ facility with gathering pertinent background 
information; designing individualized assessment plans, analyzing and interpreting results of instruments 
administered; integrating findings into a profile of the learner and articulation of present levels of 
performance to justify eligibility, instruction, and program needs; and identification of tools to document 
student progress once the IEP is implemented.  Assessment planning is viewed as verification that candidates 
use pre-referral (response to intervention)/ referral and other background data, legal requirements, and 
awareness of the use and limitations of formal and informal instruments to make and justify their selections 
of tools to outline individualized assessment to guide them through educational evaluation of the student in 
the area(s) of concern.  Approaches to documenting and monitoring student progress that are identified on 
the IEP substantiate candidates’ commitment to ongoing assessment and development of individualized 
assessments.  Further, recommendations for accommodations to state-wide testing are evaluated for 
consistency with monitoring techniques and evidence of effective assessment to verify student growth. 
 
Other Standards Addressed by Assessment 2 
 
Standard 4: Instructional Strategies 
 
The pre-service teacher is required to select, adapt, and use instructional strategies in order to identify the 
conditions under which goals and objectives/ benchmarks are achieved and outline what constitutes 
specially-designed and/ or alternative instruction provided under the guise of special education services.  In 
addition, the pre-service teacher’s facility with modifications, accommodations/ strategies to facilitate access 







to general education is evaluated through this task.  When appropriate, the ways in which candidates 
establish guidelines for transitions is examined.  The extent to which they comprehend academic content is 
evident and thus evaluated with regard to identifying and creating assessment tools; analyzing student 
performance; structuring the sequence of goals and objectives; and comparing student present levels with 
requirements of general education to determine access. 
   
Standard 5: Learning Environments and Social Interactions 
 
How candidates take into account the demands of learning environments in evaluating student participation 
and progress, justifying placements for instruction; and providing rationale for modifications are evident in 
the way they conduct assessments; analyze results; report assessment data on the IEP; and describe matching 
student needs with specific types of settings. 
 
Standard 9: Professional and Ethical Practice 
 
The IEP is viewed as a source for evaluating candidates’ treatment of student challenges in a non-biased, 
objective manner; conveying a positive, pro-active view of needs and program proposals.  Given the nature 
of the work sample, it is important that candidates maintain confidentiality, reflect on their own performance, 
and state goals for growth. 
  
Standard 10: Collaboration 
 
A primary expectation for completing the IEP is for candidates to write the document using language that is 
readily understood by the intended audience, consisting of: parents, classroom teachers, the student, 
paraprofessionals, and related service providers.  The written document is evidence of respect for the full 
audience for whom it is written, a basis for establishing follow-up collaborative activities with other team 
members.   
 
3.  A brief analysis of data findings 
Findings from Assessment 2, Special Education Process Work Sample include 2006-2007 and 2007-2008 data and are 
organized by each component of the assessment including an overall assessment score for both years.  Final averages 
are provided for the component data.   
 
Findings from Assessment 2, Special Education Process Work Sample, show that 100% of PB SPED candidates met or 
exceeded expectations on all 6 major components of this assessment.  Findings were mixed across all of the 
components of the assessment although the areas with the lowest ratings included Part II: Collect, Chart, and Analyze 
Assessment Data and Part III: Write Goals and Objectives.  The Part III component of the assessment which includes 
the accommodations, modifications, assistive technology and other related service delivery and instruction components 
dropped slightly in the ratings as fewer students appeared to exceed expectations on this assessment component.  On 
most components, the individual component data and overall data revealed improvement in scores from 06-07 to 07-
08.  In 06-07, 50% of candidates exceeded expectations on this assessment and in 07-08 62% exceeded expectations on 
this assessment. See attached data tables for Assessment 2. 
 
4. Interpretation of how data provide evidence for meeting standards 
This assessment was implemented in 2006-2007. It is a strong assessment tool that has been used in the KSC program 
for several years.  Since this is one of two large-scale assessments in the program, it is intended to be broad in nature 
and targets both content knowledge and skills.  Assessment 2, in the previous set of assessments for the program, was 
based on grades and it was suggested that grades be removed and the IEP work sample, renamed Special Education 
Process Work Sample, be moved to the Assessment 2 position.  This move was initiated in the 2006-2007. 
 
The assessment appears strong in relation to the assessment of a candidate’s ability to meet content knowledge 
requirements for Standards 1-3 as well as content knowledge and skills requirements for Standards 6, 7, and 8.  Each 
component of this assessment builds on others and is instituted at the beginning of the Internship I field experience.  







Candidates receive multiple sets of feedback on this assessment from a KSC Supervisor as well as a Cooperating 
Professional to submit a final product for evaluation by KSC Supervisor.  The data shows that candidates responded 
well to ongoing feedback across components of the assessment as a majority of candidates met or exceeded 
expectations. The assessment was refined to more descriptively assess various components and more specifically 
address Standard 6 by embedding aspects of this standard in the assessment and more explicitly describing where this 
standard is assessed.  After review of the data and based on qualitative review of this assessment, it appears that 
although the work sample addresses this standard, it may be important to look into the design of an additional targeted 
assessment for Standard 6.  A new assessment will help to provide foundational knowledge about Standard 6 thereby 
strengthening how this Standard is addressed. 
 
Additionally, the aggregate data provided here will help us to examine ways to improve how we build special 
education content knowledge and skills throughout our program and will help to inform the future curriculum 
development of graduate level special education certification programs at KSC.  In the PB SPED program, it was clear 
that Part III of this assessment needed to be redesigned so the program adopted the entire assessment from the 
undergraduate program for Part III in 2008-2009.  2007-2008 data reflect some of these changes and in 2008-2009 full 
implementation of Part III changes will be carried out (see data Section IV, Assessment 7, Attachments A-C of the 
original report).  The reflection component of the original assessment was dropped as all candidates provide a 
reflection on aspects of this assessment for their portfolio, and it seemed to duplicate efforts. 







Assessment Documentation 
ATTACHMENT A 


 
Assessment Tool or Description of the Assessment  


Special Education Process Work Sample 
 


Instructions for Candidates 
 


THE SPECIAL EDUCATION PROCESS WORK SAMPLE 
 
 
This assignment is designed to give practicum students direct experience with the series of tasks that move 
through the special education process and lead to and include writing an effective IEP.  Practicum students are 
required to complete and write up the process, one step at a time.  By submitting each step, practicum students 
will receive ongoing feedback, gaining an understanding of the thought processes involved in a systematic 
approach to the assessment and decisions that lead to writing IEPs.  This set of assignments supports practicum 
students as they develop their own writing styles for professional communications. 
 
The primary resource to assist candidates is provided through the model Responsive Steps, Voices and Practices (RSVP) 
found in the course text*.  The model and book defines the IEP as a product of a process and a way of thinking; 
which involves assessment planning, conducting the assessments, and related activities; the results of which are 
written into IEP documents.  Each of the components below is described specifically in the RSVP text, which includes 
examples.   Refer to the book for specific guidelines when analyzing a student's file, raising assessment questions, 
selecting assessment strategies, collecting data for the IEP, and writing each component required in the 
document. 
 
Part I.  Plan Assessment   (CEC Standards 1, 2, 3, 6, 8) 
   
Construct an assessment plan that…        
 proposes a set of assessment strategies to gather information about a referred student, using existing 


information and documentation, identified concerns, and corresponding questions to justify selection of 
assessments 


 makes clear connections among Know-Want-How columns so it is apparent why proposed assessment 
approaches are identified and how they promise to yield instructionally relevant data to eventually guide 
planning  


 is organized to indicate how existing information, questions, and assessment approaches are grounded to 
enhance understanding the student (skills, strategies, and responsiveness to learning/ social situations) and 
learning demands, classroom expectations, and instructional materials, arrangements, and environments. 


 conveys evidence of a comprehensive approach to collecting assessment data which looks at overall 
performance in the area(s) of concern along with specific skills and strategies and possible contributing 
factors 
 


Step 1: Start with What you Know - Organize the information you gathered about the student from her/ his file 
and your interview with your cooperating teacher including any information you have about student 
responsiveness to intervention that results from efforts made during the pre-referral stage.  Present the 
description of the learner (strengths, problem/ concern) in the K (know) column of the assessment plan.  


 







Step 2: Determine What Want to Learn – Given your understanding about the area(s) of concern (reading, 
writing, mathematics and grade –level expectations, curriculum, and standards) and existing 
information about the student, generate a list questions to direct assessment.   These questions are to 
reflect gaps in information concerning the skills the student has per relevant cluster, Place them in the 
W (want to learn) column of the assessment plan. 


 
Step 3: Propose How to Find Out - Identify strategies for gathering assessment data.  Include the approaches in 


the H (how find out) column of the assessment plan. 
 
Step 4: Map Out Schedule - Identify times for conducting assessments. 


 
Part II. Collect, Chart, and Analyze Assessment Data CEC Standards 1, 2, 3, 8) 
 
Conduct assessments and evaluate findings systematically in order to build a comprehensive picture of the 
student in the area(s) of concern, define present levels of performance, identify factors impacting learning and 
behaving, and justify needs. (CEC Standards 2, 3, 4, 6, 8) 
 


Step 1: Develop or select informal and formal assessment tools - Figure out what materials you need to 
implement your proposed assessment plan and access or develop the tools.  


 
Step 2: Prepare to conduct assessments - Create and maintain file folder(s) to keep assessment instruments, 


answer forms, analysis charts, and student work organized.   
 
Step 3: Conduct assessments -  Administer selected tools, collecting data by recording student responses and 


tracking performance as he or she working/ behaving and making notes of observations.  
 
Step 4: Chart and analyze student performance data - Analyze each data source individually and write up, 


attaching brief summaries of what each assessment strategy indicates. 
 


Part III (Stages IV & V): Write the IEP – (CEC Standards 1, 2, 3, 6, 7, 8) 
 
Report Assessment Findings and Plan Instruction (The IEP has two primary focuses – the first is the synthesis of 
assessment data to describe the student and identify needs in order to justify the second part, which consists of 
program plans – individualized curriculum framework, instructional plans, and service delivery. (CEC Standards) 
 


Step 1: Report the integration of assessment data -  Integrate the data into a narrative to describe the 
student in the area(s) of concern and account for challenges: a) profile/ learning style/ impact of 
disability, the student's approach to learning, participating, responding to the demands of instruction 
as well as interests and sense of self; and b) present levels of performance, identifying the student's 
skills in academic and social area(s).  


 
Step 2: Write the Goals, objectives/ benchmarks, and evaluation/ monitoring strategies -  Use 


assessment data as the basis for constructing an individualized curriculum framework.  Articulate: a) 
goals to establish instructional/ behavioral priorities, b) objectives/ benchmarks to create the 
progression from entry-level skills (PLOPs) to goal achievement, and c) evaluation/ monitoring 
strategies to set up how evidence to document student progress will be collected throughout 
implementation of plan.  If appropriate, given student age, include measurable postsecondary goals in 
the relevant transition areas of ex. goal setting, self-determination, employment-related skills, 







independent living, etc.  
 


Step 3: Write the plan for instruction – Describe the types of instructional strategies, approaches, activities, 
and materials that will optimize learning and address the area(s) of concern; responding to 
assessment results.  Identify the types of learning and social situations that are conducive for him or 
her to access to the general education curriculum.    Explain what qualities of general education 
learning and/ or social situations will be adjusted or modified to promote and ensure the student’s 
effective participation and progress.  Identify what constitutes specially-designed and direct 
instruction in the area(s) of concern.  Use assessment data as the basis for developing 
accommodations and modification including considering assistive technology as an option.   Address 
transition plans, when appropriate, to include four-year course of study, vocational/ employment 
experiences, related services, community opportunities, and preparation for post-school school and/ 
or adult living to address student academic and functional instruction needs. 


 
Step 4: Define Program Components - Design the matrix of services, indicating who, when, where, and how 


student receives specially-designed instruction and gains access to general education; ensuring that 
goals, objectives/ benchmarks are addressed.  


  
Portfolio Considerations: 
 
As you review your experience documenting the special education process and preparing the IEP, reflect on what 
you have learned about yourself as a special educator:  How did your understanding of IDEA, typical and atypical 
development, individual differences, the academic or social content area(s), assessment, curriculum design and 
instructional planning, and coordinating services support your work across the related tasks?  Consider how your 
work is evidence of specific competencies (refer to the rubrics, CEC Standards, and the Role Model), objectivity 
with viewing and understanding the student, and what you continue to work on to enhance your own proficiency.  
As you consider the challenges of the task, think about what you do to improve your facility with the thinking, 
decision making, problem solving, practices, and writing that supports your work and will improve your work in the 
future.   
 
     *Gleckel, E. & Koretz, E. (2008). Collaborative individualized education process: RSVP to IDEA. Upper Saddle 
River, NJ: Pearson Education, Inc. 


*







ATTACHMENT B 
Scoring Guide for Assessment 


 
Special Education Process Work sample 


 
 


The set of rubrics for this assessment are designed to support candidates as they move through the special 
education process as both practicum/ methods students and again as student teachers.  The rubrics refine the 
description of the assignments candidates receive and set expectations for performance.  Self-assessment 
requires candidates to reflect on their own performance and revisit the interrelationships among the identified 
tasks and their understanding of the different content areas to inform their practice.  The rubrics used follow. 







SPECIAL EDUCATION PROCESS WORK SAMPLE 
 


PART I: PLAN ASSESSMENT 
 
CANDIDATE’S NAME ___________________________________________________DATE__________________ 
 
COMPLETED BY:            
 
DIRECTIONS:  EXAMINE EACH ASPECT OF THE PART I: PLAN ASSESSMENT COMPONENT OF THIS WORK SAMPLE AND PROVIDE AN 
INDIVIDUAL RATING (1, 2, OR 3) FOR EACH SECTION IN PART I.  THEN PROVIDE AN OVERALL RATING (1, 2, OR 3) FOR PART I, 
TAKING INTO CONSIDERATION EACH OF YOUR INDIVIDUAL RATINGS.  CHECK  BOXES IN FIRST COLUMN IF YOU HAVE SPECIFIC 
CONCERNS. 
 
 
 
 


Self Assessment and Evaluation Criteria 
 


 
1 


Needs Improvement 


 
2 


Meets Expectations 


 
3 


Exceeds Expectations 


STANDARDS 1, 2, 3 
 
What Know... 
 Reads student file or referral documentation and summarizes key 


issues, looking at student performance, participation, and 
progress with reference to the demands of (general education) 
learning experiences and  environment 


 Extracts information about the student as a  reader, writer,  or 
mathematician and organizes descriptive information by category 
(skill clusters,  formats for performance, strategic thinking, context 
for participation, investment) 


Includes information 
relevant to the area(s) of 
concern without using 
framework to organize it 


Includes information 
relevant to the area(s) of 
concern, placing it in 
some of the framework 
categories, reflecting a 
general understanding 
of how to examine and 
account for student 
struggles 


Includes information 
relevant to the area(s) of 
concern, placing it in the 
appropriate categories; 
reflecting a 
comprehensive 
understanding of how to 
examine and account for 
student struggles 


 
SECTION RATING 


   


STANDARDS 1, 2, 3, 6 
 


What Want to Learn... 
 Raises questions that build on what is known and gaps in 


information to describe the student in the area(s) of concern  
 Organizes questions according to categories that help to sort 


through factors that impact learning, participation, and progress 
(ex. skill clusters,  formats for performance, strategic thinking, 
context for participation, investment) 


 Uses open-ended questions to guide & justify the selection of 
assessment strategies 


Asks general questions 
about the area of 
concern that gives 
limited direction for 
assessment  


Asks a combination of 
open-ended and yes-no 
questions that generally 
corresponds with 
categories and provides 
some direction for 
assessment; addressing 
some relationships 
among instruction, 
student language and 
developmental status, 
and environment 


Asks open-ended 
questions to correspond 
with the categories of 
information and provides 
a clear direction for 
assessment; taking into 
account the impact of 
instructional approaches 
used and demands 
placed, student 
language and 
developmental status, 
and environmental 
factors  







 
 
 


Self Assessment and Evaluation Criteria 
 


 
1 


Needs Improvement 


 
2 


Meets Expectations 


 
3 


Exceeds Expectations 


STANDARD 8 
How find out 
 
 Includes identification of observations, informal tasks/ activities 


(surveys and probes) and interviews with teacher and/ or 
student, indicating understanding of how tools generate different 
types of data 


 Identifies assessments to directly address each question or set 
of questions raised 


 Selects assessments that give student opportunity to 
demonstrate her competence and challenges in the area(s) of 
concern 


 Diversifies assessment approaches to allow for isolate how 
student skills, language, responsiveness to tasks, environment, 
and situations give a view of performance, competence, and 
challenges 


 
Identifies a limited 
number of tools to 
assess the student in 
the area of concern 
 


 
Identifies a set of 
assessment strategies 
that begin to expand 
understanding of the 
student  


 
Identifies a set of 
assessment strategies 
that proposes to 
systematically sample 
student performance 
and skills with reference 
to the area of concern 
across categories, 
settings, materials and 
in response to the set of 
questions 


 
SECTION RATING  


   


 
STANDARD 8 


 
The Know-Want-How Assessment Plan: 


 Proposes a set of assessment strategies to gather information 
about a referred student, using existing information and 
documentation, identified concerns, and corresponding questions 
to justify selection of assessments 


 Makes clear connections among Know-Want-How columns so it is 
apparent why proposed assessment approaches are identified 
and how they promise to yield instructionally relevant data to 
eventually guide planning  


 Is organized to indicate how existing information, questions, and 
assessment approaches are grounded to enhance understanding 
the student (skills, strategies, and responsiveness to learning/ 
social situations) and learning demands, classroom expectations, 
and instructional materials, arrangements, and environments. 


 Conveys evidence of a comprehensive approach to collecting 
assessment data which looks at overall performance in the 
area(s) of concern along with specific academic, social, and 
language skills and strategies and possible contributing factors 


 
Lists ideas for 
assessments, based on 
identification of learning 
and/ or behavioral/ 
social concerns and 
general questions  


 
Outlines a set of 
assessment strategies 
based on what is known 
(file information and/ or 
referral information and 
documentation) and 
questions that justify 
organizing information 
and ideas generally and 
giving a sense of 
potential curriculum 
factors that may 
contribute 


 
Establishes a systematic 
approach to 
assessment, connecting 
what is known 
information to questions 
to assessment 
strategies, using a set of  
categories to organize  


 
SECTION RATING 


   


 
 


OVERALL RATING FOR PART I: PLAN ASSESSMENT (1, 2, OR 3):       
 
SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY) 
 
 
 
 
SUMMARIZE CANDIDATE’S STRENGTHS 
 







SPECIAL EDUCATION PROCESS WORK SAMPLE 
 


PART II: COLLECT, CHART, AND ANALYZE ASSESSMENT 
 
CANDIDATE’S NAME ___________________________________________________DATE__________________ 
 
COMPLETED BY:            
 
 
DIRECTIONS:  EXAMINE EACH ASPECT OF THE PART II: COLLECT, CHART, AND ANALYZE ASSESSMENT COMPONENT OF THIS WORK 
SAMPLE AND PROVIDE AN INDIVIDUAL RATING (1, 2, OR 3) FOR EACH SECTION IN PART II.  THEN PROVIDE AN OVERALL RATING (1, 
2, OR 3) FOR PART I TAKING INTO CONSIDERATION EACH OF YOUR INDIVIDUAL RATINGS. CHECK  BOXES IN FIRST COLUMN IF YOU 
HAVE SPECIFIC CONCERNS. 
 
 


 
Self Assessment and Evaluation Criteria 


 


 
1 


Needs Improvement 


 
2 


Meets Expectations 


 
3 


Exceeds Expectations 
 


 
STANDARD 8 


 
 Develop and access tasks and tools to use as 


assessments with the student, based on available 
information regarding challenges and persistent 
questions (Assessment Plan) 


 
Chooses survey and probe 
level tools that have 
minimal connection to the 
Know-Want-How 
assessment plan and 
provide pieces of 
information regarding who 
the student is in the area(s) 
of concern, focusing 
primarily on academic or 
social skills without 
reference to task demands 
or potential impact of 
environment 


 
Pulls together a set of 
survey and probe level 
tools that address some 
areas of the Know-Want-
How assessment plan, 
which provide some 
opportunities to examine 
who the student is in the 
area(s) of concern; taking 
into account some task 
demands and/ or some 
environmental factors 


 
Organizes a set of survey 
and probe level tools that 
correspond with the Know-
Want-How assessment 
plan, which provide 
opportunities to examine 
who the student is in the 
area(s) of concern 
systematically and 
thoroughly; taking into 
account different task 
demands (ex. formats, 
levels, response 
requirements, language 
complexities, etc.) and 
environmental factors (ex. 
individual vs. group, timed 
vs. untimed, etc.) 


 
SECTION RATING 


   


 
STANDARD 8 ASSESSMENT 


 
 Administer assessment tasks; describing student 


execution of tasks, documenting responses, 
collecting observation data, and recording pertinent 
interview information/ conversation.  


 
Gathers assessment data, 
collecting student work with 
scant notes of 
observations, student 
comments, variables 
impacting performance 


 
Collects student responses 
to assessment tasks, 
identifying some of what 
transpired, student 
responses, variables 
impacting performance 


 
Collects student responses 
to assessment tasks, 
identifying what transpired, 
student responses, 
variables impacting 
performance; tracking what 
transpires during 
assessment 


 
SECTION RATING 


   







 
 
 


Self Assessment and Evaluation Criteria 
 


 
1 


Needs Improvement 


 
2 


Meets Expectations 


 
3 


Exceeds Expectations 


STANDARDS 1, 2, 3, 8 
 


 Analyze performance and organize results through 
charting and application of criteria that is relevant to 
area(s) of concern, figuring out what patterns of 
competence and errors exist under what conditions 
with reference to academic skill hierarchies, language, 
and social skills along with the demands of tasks and 
situations 


 


 
Reviews student work, 
noting some errors and 
evidence of competence, 
missing out on the details 
that come from clustering 
similar errors, looking 
across comparable tasks, 
or evaluation of various 
skills and situations 


 
Develops criteria for 
analyzing student 
responses and 
incorporates into chart; 
entering information about 
student performance, 
focusing on relationship to 
academic, language, and/ 
or social demands and 
attending to some aspects 
of task and situational 
structures 


 
Develops charting devices 
to correspond with each 
assessment tool and 
criteria for evaluating 
performance; using 
descriptive phrases for 
capturing student 
competence and errors 
against corresponding 
academic, language, and/ 
or social demands and 
qualities of tasks and 
situations 


SECTION RATING    
 


STANDARD 8 
 
 Collate data to describe the student as a learner, 


cross-referencing what contributes to or interferes 
with successes in the area(s) of concern and 
discerning how levels, formats and qualities of tasks 
optimize and/ or detract from performance and/ or 
products. 
 


 
Examines student 
performance per tool, and 
offers broad 
generalizations to account 
for variations in 
competence and struggles 


 
Examines student 
performance across tools, 
using general criteria to 
account for task and 
environmental demands 
making references to 
aspects of student 
academic and social skills, 
strategies and/ or language 
in situations  


 
Examines student 
performance across tools, 
using common criteria to 
account for the impact of 
task and environmental 
demands with reference to 
what the student brings to 
academic and/ or social 
situation (skills, strategies, 
language) 


SECTION RATING    
 


STANDARDS 2, 3, 6 
 
 Hypothesize what contributes to student patterns of 


errors, challenges, and successes using evidence of 
skills (academic, social, language), strategies, and 
thinking documented through assessment. 


 
 Establish student needs; the basis for identifying 


focuses for instruction and potential teaching 
strategies that will support student progress. 


 
 


 
Makes general statements 
about student competence 
and struggles.  Uses 
student performance on 
probes and surveys to 
indicate directions for 
instruction 


 
Provides some ways to 
account for student 
competence and struggles, 
drawing on data collected.  
Uses student performance 
on probes and surveys to 
indicate some areas of 
instruction that require 
attention 


 
Provides ways to account 
for student competence 
and struggles, drawing on 
data collected as examples 
and making connections of 
evidence to use student 
performance on probes and 
surveys to indicate what 
skills/ skill clusters require 
attention and what 
approaches are preferable   


SECTION RATING    
 
OVERALL RATING FOR PART II: COLLECT, CHART, AND ANALYZE (1, 2, OR 3):     
 
SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY) 
 
 
 
SUMMARIZE CANDIDATE’S STRENGTHS 







 
SPECIAL EDUCATION PROCESS WORK SAMPLE 


 
PART III, A: WRITE THE IEP 


PROFILE AND PRESENT LEVELS OF PERFORMANCE 
 
CANDIDATE’S NAME ___________________________________________________DATE__________________ 
 
 
COMPLETED BY:            
 
DIRECTIONS:  EXAMINE EACH ASPECT OF THE PART III: WRITE THE IEP COMPONENT OF THIS WORK SAMPLE AND PROVIDE AN 
INDIVIDUAL RATING (1, 2, OR 3) FOR EACH SECTION IN PART III.  THEN PROVIDE AN OVERALL RATING (1, 2, OR 3) FOR PART I 
TAKING INTO CONSIDERATION EACH OF YOUR INDIVIDUAL RATINGS.  CHECK  BOXES IN FIRST COLUMN IF YOU HAVE SPECIFIC 
CONCERNS. 
 
 
Part III: Write the Present Level of Performance 


 
Self Assessment and Evaluation Criteria 


 
 


 
1 


Needs Improvement 


 
2 


Meets Expectations 


 
3 


Exceeds Expectations 


 
 


STANDARDS 1, 2, 3, 6 
 


Write a narrative that responds to: 
 
How does the PROFILE/ LEARNING STYLE 
section provide an overview of who the student is 
as reader, writer, mathematician, participant in the 
learning environment, and/ or member of the 
classroom community?  How does the narrative 
describe the quality of student performance and 
patterns of errors and struggles as a response to 
different learning conditions?  How does the 
description account for challenges the student 
experiences and indicate needs? 
 
How does the narrative ... 
 present both the challenges and successes 


the student has with participating in related 
reading, math, written language, content 
area instruction and/ or independent and 
group activities 


 elaborate the impact instructional materials, 
learning environment, teacher input, and/ or 
incentives have on student performance as a 
reader, writer, mathematician, participant 


 identify how language and personal 
experiences (background knowledge) affect 
performance and progress  


 
Presents information 
regarding student in general 
terms, focusing on areas of 
difficulty without 
acknowledging successes, 
factors impacting learning and 
behaving 


 
Offers a description of the 
student in the area of 
concern, accounting for some 
of the issues with which s/he 
struggles and competence 
s/he demonstrates; calling 
some attention to qualities of 
instruction, environment, and 
qualities the student brings to 
the learning situation (ex. 
strategies, language, etc.) 


 
Conveys a clear description of 
the student in the area of 
concern, taking into account 
what the student does with 
reference to different features 
of learning materials, 
approaches, settings; and 
recognizing the impact of 
curriculum demands in 
conjunction with student 
language, culture, and 
processing  


 







 
 


Self Assessment and Evaluation Criteria 
 
 


 
1 


Needs Improvement 


 
2 


Meets Expectations 


 
3 


Exceeds Expectations 


continued 
 characterize how the student approaches books, 


writing process, problem solving, and/ or 
participation in related activities 


 describe how the student performs when demands 
change (ex. dictate vs. write story, read silently vs. 
orally vs. read to, calculate equations by rote vs. 
using counters vs. in head) 


 indicate the strategies the student uses when 
challenged (ex. ways asks for help or relies on 
teacher prompts, deciphers unfamiliar words, uses 
prewriting or editing tools, figures out problems or 
equations) 
convey how student attitude or self perception relate 
to performance in the area(s) of concern 


 
Examines student 
performance per tool, and 
offers broad 
generalizations to account 
for variations in 
competence and struggles 


 
Examines student 
performance across tools, 
using general criteria to 
account for task and 
environmental demands 
making references to 
aspects of student 
academic and social skills, 
strategies and/ or language 
in situations  


 
Examines student 
performance across tools, 
using common criteria to 
account for the impact of 
task and environmental 
demands with reference to 
what the student brings to 
academic and/ or social 
situation (skills, strategies, 
language) 


SECTION RATING    
 


STANDARDS 2, 3, 4, 6 
 


Do the PRESENT LEVELS OF PERFORMANCE identify 
the student's skill repertoires per cluster? How are 
competencies described?   
In what way are these descriptions ... 
 
 organized according to categories/ skill clusters that 


collectively define what the student does as a reader 
(ex. fluency, word recognition, retell), writer (ex. 
prewriting, drafting, spelling), mathematician (ex. 
addition of single digits, word problems)?  


 an articulation of specific skills mastered and the 
corresponding conditions/ task demands (ex. in 
isolation vs. context, when prompted)  under which 
these are evidenced?     


 clarifications of how well the student is familiar with 
the skills, is at an independent level, and/ or applies 
them to authentic situations (ex. reading a book, 
writing a story or report, solving a math problem)? 


 indications of starting point(s) for instruction? 
 inclusive of student developmental status and 


language in relation to the designated area(s) of 
concern? 


 connected with grade level equivalents ONLY when 
referenced with specific instructional materials and 
demands and to make links with general education? 


Provides a broad overview 
of student skills with regard 
to the area of concern, 
offering grade levels as 
reference points with 
limited accounting for 
impact of specific skills on 
performance 


Provides constructive 
information regarding key 
skill clusters, with some 
specifics summarized or 
omitted so the starting 
points for instruction are 
indicated, but could be 
clearer 


Provides constructive 
information regarding 
relevant skill clusters, 
offering details relative to 
specific skills to 
substantiate clear starting 
points for instruction  


SECTION RATING    
 
OVERALL RATING FOR PART III, A, PROFILE & PLOP: (1, 2, OR 3):       
 
SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY) 
 
 
 
 
SUMMARIZE CANDIDATE’S STRENGTHS 







SPECIAL EDUCATION PROCESS WORK SAMPLE 
 


PART III, B: WRITE THE IEP 
GOALS, OBJECTIVES, AND MONITOR PROGRESS 


 
CANDIDATE’S NAME ___________________________________________________DATE__________________ 
 
 
COMPLETED BY:            
 
 
DIRECTIONS:  EXAMINE EACH ASPECT OF THE PART III: GOALS, OBJECTIVES, MONITORING PROGRESS COMPONENT OF THIS WORK 
SAMPLE AND PROVIDE AN INDIVIDUAL RATING (1, 2, OR 3) FOR EACH SECTION IN PART III.  THEN PROVIDE AN OVERALL RATING (1, 
2, OR 3) FOR PART I TAKING INTO CONSIDERATION EACH OF YOUR INDIVIDUAL RATINGS. CHECK  BOXES IN FIRST COLUMN IF YOU 
HAVE SPECIFIC CONCERNS. 
 
 
PART III:  Goals, Objectives, Monitoring 
Progress 


 
Self Assessment and Evaluation Criteria 


 


 
1 


Needs Improvement 


 
2 


Meets Expectations 


 
3 


Exceeds Expectations 


 
STANDARDS 7, 8 


 
How do GOAL STATEMENTS ... 


   


 
 directly address the present levels of 


performance? 
 convey priorities for the student's program 


and set direction(s)/ parameters for instruction 
in terms of each skill cluster warranting 
attention that will addressed? 


 state the general outcomes of instruction in 
measurable terms and indicate targets for 
instruction? 


 include an expected level of mastery and 
conditions for performance? 


 


Provides an overview for 
instruction, broadly stated 


Sets direction for instruction; 
giving a broad focus, making 
some connection to PLOP,  
making general area(s) of 
need, and/ or establishing 
criteria for mastery  


Sets focused direction for 
instruction, making a specific 
connection with PLOP,  
honing in on area(s) of need, 
and establishing criteria for 
mastery 


SECTION RATING    
How do OBJECTIVES/ BENCHMARKS ...    
 
 begin at the "next step" that comes after the 


present levels of performance/ entry-level 
skills?  


 establish skill sequences that progress toward 
each of the goals? 


 articulate the skills and actions the student will 
demonstrate? 


 identify the conditions (tasks or activities) 
under which the student will perform/ behave? 


 define criteria for reaching mastery of the 
specific skills?   


 


Suggests some steps for 
attaining goals; missing 
sequence, specificity of 
desired outcomes, and 
criteria for mastery 


Provides a set of steps for 
attaining goals; indicating 
some of the skills needed, 
identifying the conditions 
under which student will 
perform, and/ or elaborating 
the criteria for judging 
mastery 


Specifies a sequence of steps 
for attaining goals; using the 
PLOP as the starting point 
and indicating particular skills 
to be acquired, identifying the 
conditions under which 
student will perform, and 
elaborating the criteria for 
judging mastery 


SECTION RATING    







 
 


Self Assessment and Evaluation Criteria 
 


 


 
1 


Needs Improvement 


 
2 


Meets Expectations 


 
3 


Exceeds Expectations 


 
How do MONITORING STRATEGIES ... 


   


 
 reflect the criteria for mastery set by the 


specific objectives/ benchmarks? 
 specify the types of evaluative strategies to be 


used? 
 identify the frequency of measurement? 
 directly reflect instruction provided? 
 document descriptive accounts of 


performance, error patterns, behaviors? 
 count number of correct items or appropriate 


behaviors? 
 provide substantial data to judge student 


progress and the effectiveness of the 
educational plan (specific components or 
overall program)? 


Strategies for documenting 
student progress are omitted, 
general, or not coordinated 
with intended outcomes of 
instruction defined by goals 
and objectives 


Strategies for documenting 
student progress are 
identified and have some 
relationship with intended 
outcomes of instruction 
defined by goals and 
objectives 


Strategies for documenting 
student progress are 
specified, correlate directly 
with intended outcomes 
defined by goals and 
objectives and apply criteria 
set 


    
SECTION RATING    


 
OVERALL RATING FOR PART III, GOALS, OBJECTIVES, MONITORING PROGRESS: (1, 2, OR 3):    
 
 
SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY) 
 
 
 
 
 
SUMMARIZE CANDIDATE’S STRENGTHS 
 







SPECIAL EDUCATION PROCESS WORK SAMPLE 
 


PART III, C: WRITE THE IEP 
DESIGN CURRICULUM, PLAN INSTRUCTION (ACCOMMODATIONS/MODIFICATIONS/ASSISTIVE TECHNOLOGY),  


AND IDENTIFY PROGRAM COMPONENTS 
 
CANDIDATE’S NAME ___________________________________________________DATE__________________ 
 
 
COMPLETED BY:            
 
 
DIRECTIONS:  EXAMINE EACH ASPECT OF THE PART III: DESIGN CURRICULUM, PLAN INSTRUCTION (ACCOMMODATIONS/ 
MODIFICATIONS/ASSISTIVE TECHNOLOGY), AND IDENTIFY PROGRAM COMPONENTS COMPONENT OF THIS WORK SAMPLE AND 
PROVIDE AN INDIVIDUAL RATING (1, 2, OR 3) FOR EACH SECTION IN PART III.  THEN PROVIDE AN OVERALL RATING (1, 2, OR 3) FOR 
PART I TAKING INTO CONSIDERATION EACH OF YOUR INDIVIDUAL RATINGS. CHECK  BOXES IN FIRST COLUMN IF YOU HAVE SPECIFIC 
CONCERNS. 
 
 
PART III:  Design Curriculum, Plan Instruction 
(Accommodations/ Modifications/Assistive 
Technology), and Identify Program Components 
 


Self Assessment and Evaluation Criteria 
 


 
1 


Needs Improvement 


 
2 


Meets Expectations 


 
3 


Exceeds Expectations 


STANDARDS 1, 2, 3, 7 
 
How does DIRECT INSTRUCTION/ Alternative 
Teaching Approaches and Materials (Special 
Education)  


   


 
 designate types of instructional approaches, 


materials, activities, conditions that promise to 
support student growth in the area(s) of 
concern? 


 address direct instruction of the identified goals 
and objectives? 


 reflect the descriptions provided in the profile/ 
assessment report? 


 prepare the student to participate in the next 
Least Restrictive Environment? 


 consider assistive technology approaches 
 


Indicates general 
approaches to instruction 


Provides some guidelines for 
the design of instructional 
strategies, materials, and/ or 
approaches related to 
area(s) of need 


Provides guidelines for the 
design of instructional 
strategies, materials, and 
approaches that correspond 
with stated goals and 
objectives/ benchmarks and 
reflect student description 


SECTION RATING    







 
PART III:  Design Curriculum, Plan Instruction 
(Accommodations/ Modifications/Assistive 
Technology), and Identify Program Components 
 
Self Assessment and Evaluation Criteria 
 


 
1 


Needs Improvement 


 
2 


Meets Expectations 


 
3 


Exceeds Expectations 


 
How does ACCESS TO GENERAL EDUCATION 
(mainstreaming/ inclusion) include attention to:  


   


 
 alternatives to/ or modification strategies for 


classroom materials approaches and 
environmental arrangements? 


 suggestions for cueing devices, time & task 
management techniques, study & cognitive 
strategies that would enhance student 
performance?  


 positive behavior supports and strategies for 
classroom? 


 design of groupings for instruction that 
incorporate skill needed? 


 substantiate need for modified and/ or alternative 
classroom, district, and state-wide testing?  


 


Indicates when student will 
participate in the general 
education curriculum 


Indicates a set of 
modifications to use to 
support student involvement 
in the general education 
curriculum, identifying ideas 
for adjusting assignments, 
materials, and/ or 
environments 


Indicates a specific set of 
modifications to use to 
support student active 
engagement in the general 
education curriculum, 
identifying particular ideas 
for adjusting assignments, 
instructional materials, and/ 
or learning environments to 
accommodate student needs 


SECTION RATING    
 
How do modifications/ accommodations to support 
ACCESS TO GENERAL EDUCATION 
CURRICULUM provide constructive ideas that 
indicate:  


   


 
Ways to modify or adapt instructional strategies and 
materials so the student participates in classroom 
activities even with challenges in area(s) of concern. 
How will the student…    
 gain introductory information (ex. from lecture, 


text, activity)?  
 practice skills or information (ex. through 


assigned readings, writing tasks, calculations)? 
 show what learned (ex. through essays, 


discussion)? 
Types of supportive conditions which help the student 
to... 
 organize and manage time (scheduling)? 
 attend to the pace of lessons? 
 tolerate frustration? 
 maintain on-task behavior (support task 


completion)? 
 respond to teacher direction? 
 enhance or engage in peer interaction? 
 be independent in daily activity? 
 be an active part of group activities? 
 find learning spaces in which to work 


productively? 
 seek systematic feedback and incentives? 
see ties with own interests in the learning context? 
 


Indicates when student will 
participate in the general 
education curriculum 


Indicates a set of 
modifications to use to 
support student involvement 
in the general education 
curriculum, identifying ideas 
for adjusting assignments, 
materials, and/ or 
environments 


Indicates a specific set of 
modifications to use to 
support student active 
engagement in the general 
education curriculum, 
identifying particular ideas 
for adjusting assignments, 
instructional materials, and/ 
or learning environments to 
accommodate student needs 


SECTION RATING    







 
PART III:  Design Curriculum, Plan Instruction 
(Accommodations/ Modifications/Assistive 
Technology), and Identify Program Components 
 
Self Assessment and Evaluation Criteria 
 


 
1 


Needs Improvement 


 
2 


Meets Expectations 


 
3 


Exceeds Expectations 


 
How does the SPECIAL EDUCATION SERVICE 
DELIVERY PLAN/ CHART: 
 
 relate the nature of services the student and 


general education teacher will receive (remedial, 
supportive, integrated, consultative)? 


 address goals with respect to the concept of LRE 
and access to general education? 


 specify logistics of service delivery (location, 
hours, frequency and personnel)? 


 indicate student eligibility status (code or 
program prototype)? 


 identify consultation activities between classroom 
and SPED teacher to insure continuity of 
program, ongoing evaluation of progress and 
continued mutual support? 


 


 
Completes the service 
matrix with times assigned, 
but no clear avenues for 
connecting general and 
special education and 
reliance on para-
professionals to exceed 
responsibilities 


 
Designs a system for 
creating times and 
complement-tary 
experiences by allocating 
time, services, location, 
groupings that serve student 
and connections between 
general and special 
education 


 
Designs a system for 
creating times and 
complement-tary 
experiences by allocating 
time, services, location, 
groupings to serve student 
and make connections 
among general and special 
education and related 
service providers 


SECTION RATING    
 
OVERALL RATING FOR PART III, DESIGN CURRICULUM, PLAN INSTRUCTION (ACCOMODATIONS/ 
MODIFICATIONS/ASSISTIVE TECHNOLOGY),  AND IDENTIFY PROGRAM COMPONENTS: (1, 2, OR 3):  
 
      
 
SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY) 
 
 
 
 
 
 
 
SUMMARIZE CANDIDATE’S STRENGTHS 
 







        


Data for Assessment 2: SPED Process 
Work Sample 
ATTACHMENT C 


                2006-2007; 2007-2008       
Number of Candidates Who Completed Assessment 2         
               
2006-2007 Candidates, 
N= 8              
                 
2007-2008 Candidates, 
N= 8              
                 


Total Candidates 16              
               
Assessment 2: Data Summary             
For each component of the assessment, scores are reported by number of candidates and corresponding percentatges.  
For each year an average is provided for each component.          
               


  
Needs Improvement                     


(1) 
Meets Expectations     


(2) 
Exceeds 


Expectations         (3) Average Average 


Component of Assessment 06-07       07-08 06-07       07-08 06-07       07-08 06-07       07-08 


Part I Assessment Plan                                     
CEC Standards 1, 2, 3, 6, 8 0 0% 0 0% 4 50% 5 63% 4 50% 3 37% 2.50 2.63 
Part II Collect, Chart, and 
Analyze Assessment Data                                
CEC Standard 1, 2, 3, 8 0 0% 0 0% 6 75% 4 50% 2 25% 4 50% 2.25 2.50 
Part III, A. Write the Present 
Levels of Performance                  
CEC Standards 1, 2, 3, 6 0 0% 0 0% 4 50% 4 50% 4 50% 4 50% 2.5 2.56 
Part III, B. Write the Goals and 
Objectives CEC 7, 8 0 0% 0 0% 5 63% 3 38% 3 37% 5 62% 2.38 2.63 
Part III, C. Write 
Accommodations, 
Modifications, and Assistive 
Technology CEC 1, 2, 3, 7 0 0% 0 0% 2 25% 3 38% 6 75% 5 62% 2.75 2.63 
Part IV. Reflection on IEP Work 
Sample                                    
CEC Standards 9,10 0 0% 0 0% 0 0% 3 38% 8 100% 5 62% 3.00 2.63 
               
Summary of Overall Assessment 2 Scores           
A minimum overall score of 12 is a passing score for Assessment 2.  Candidates can range from 0-18 points on their overall 
score for the work sample.  Overall scores are reported in the following ranges by percentage and number of candidates in 
each of the three categories.               
  0-11 12-15 16-18   


Year 
Needs Improvement        


(1) 
Meets Expectations        


(2) 
Exceeds 


Expectations (3)   
2006-2007 0 0% 4 50% 4 50%   
2007-2008 0 0% 3 38% 5 62%   
Total 0 0% 7 44% 9 56%   







 





Assessment 2 - SPED Process Work Sample




Assessment 3 (required): Pedagogical and Professional Knowledge, Skills, and Dispositions:  
Assessment that demonstrates candidates can effectively plan classroom-based instruction or 


activities for other roles as special educators 
Section IV – Evidence for Meeting Standards 


Lesson Planning Work Sample 
 
1. Description of the assessment and use in the program 
 
NO CHANGES 
 
2. A description of how this assessment specifically aligns with the standards it is cited for in 
Section III 
 
The assessment has been redesigned to focus on fewer standards as recommended by NCATE/CEC.  
The task of lesson planning is a culminating activity that requires students to integrate and incorporate 
background knowledge and skills from a range of CEC standards.  The emphasis is on Standards 4 and 
7.  Standard 5 is addressed in this work sample but is not a targeted standard for this assessment. See 
original report for descriptions about how this assessment aligns with standards 4 and 7. 
 
3.  A brief analysis of data findings 
Findings from Assessment 3, Lesson Plan Work Sample include 2006-2007 and 2007-2008 data and are 
organized by each component of the assessment including an overall assessment score for both years.  Final 
averages are provided for each component.  Candidates in the PB SPED Program complete three Lesson Plan 
Work Samples during the Internship I field experience.  Aggregate data from the third and final Lesson Plan 
Work Sample are provided here which is in line with how data are reported on this assessment.  The 
undergraduate and PB SPED program use and report on the same assessment. 
 
Findings from Assessment 3 show that a high majority of candidates met or exceeded expectations on all 
components of this assessment.  Only 1 candidate was rated as needing improvement on three components of the 
assessment.  The lowest ratings appeared to be writing instructional objectives, rationale, procedures, and 
assessment although the range of scores limits the interpretation here.  The mixed nature of this data makes it 
clear that further analysis of each component including some refinement may be necessary.  Upon examination 
of the overall data, candidates are showing improvement in the overall rating.  Only one candidate (12%) in 06-
07 exceeded expectations for this work sample.  In 07-08 four (50%) of the candidates exceeded expectations.  
See attached data tables for Assessment 3. 
 
4. Interpretation of how data provide evidence for meeting standards 
The data clearly shows that the strong majority of candidates have successfully met or exceeded expectations 
related to the standards assessed by the components of the assessment tool.  In this case, Standards 4, 5,7 and 8 
are targeted.  The aggregate data provided here will help us to examine ways to improve how we teach to the 
appropriate standards in the context of this work sample, and we look forward to refining and implementing this 
tool in the redesigned PB SPED program which is currently being developed into an M.Ed. program.  The data 
here as well as feedback from KSC instructors and students will help us to continually improve on aspects of our 
program addressed by this assessment tool. 
 
The Lesson Plan Work Sample is a long-standing assessment in the program, and has evolved over years and has 
been enhanced to explicitly show the connection to CEC standards.  This assessment was refined to be more 
clearly aligned to the standards and more descriptively reflect each component of the assessment.  The updates 
on this assessment took place over the last two years as these were driven by examination of the data and 
feedback from the initial SPA review of program.  Various teaching strategies have been implemented to 
address areas of instructional planning that prove difficult in the context of lesson planning.  Areas targeted 







include (but are not limited to) the writing of solid instructional objectives and documenting the procedures of 
the lesson plan.  The importance of reflecting on lesson effectiveness has also been stressed in our revised 
assessment tool.      
 
 
 







Assessment Documentation 
ATTACHMENT A 


Assessment 3 (required) – Assessment Tool or Description of the Assignment 
Lesson Planning Work Sample 


 
Instructions for Candidates 


 
NO CHANGES 


 







ATTACHMENT B 
Scoring Guide for Assessment 


 
Lesson Planning Work Sample 


 
NEW RUBRIC--  SEE NEXT PAGES 







 
 LESSON PLAN SCORING GUIDE 


 
INTERN’S NAME ____________________________      SUBMISSION DATE__________________  LESSON DATE __________________ 
COMPLETED BY:   
KSC SUPERVISOR  ___________________   COOPERATING PROFESSIONAL  ___________________    OTHER   ___________________ 
                                                NAME                                    NAME                             NAME 
 
DIRECTIONS:  EXAMINE EACH ASPECT OF THE LESSON PLAN (1-8) AND THEN PROVIDE AN OVERALL RATING (1, 2, OR 3) FOR A TOTAL OF 24 POINTS. CHECK BOXES IN FIRST 
COLUMN IF YOU HAVE SPECIFIC CONCERNS. 
 


 
LESSON PLAN COMPONENT 


NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS EXPECTATIONS 


STANDARD 4 INSTRUCTIONAL STRATEGIES 
STANDARD 7 INSTRUCTIONAL PLANNING 


1.  Instructional Objective  
 State expected outcomes and identify what student will learn 


under what conditions and at what criterion 
 Connect instructional objective to the NH Curriculum 


Frameworks or general education curriculum  


1  Lesson plan does not 
have a clear outcome tor 
the student(s) with little or no 
connection to the General 
Education Curriculum; 
objective does not include 
conditions or a criterion for 
assessment 
 


2  Lesson plan identifies 
outcome but does not 
systematically connect to 
General Curriculum; short 
range objective may be 
difficult to measure using 
informal assessment 


3  Lesson plan clearly 
identifies the short-range 
outcome  that connects with 
General Curriculum (NH 
Curriculum Frameworks): 
objective includes conditions 
for instruction and criteria 
that is observable using 
informal assessment 


COMMENTS 
 
 
 


STANDARD 4 INSTRUCTIONAL STRATEGIES 
STANDARD 7 INSTRUCTIONAL PLANNING 


2.  Rationale  
 Exceptional learning needs of student(s) are evident in 


planning 
 Level of expectations are appropriate and challenging 
 Lesson connects to student’s developmental needs, interests, 


and strengths 
 Lesson has direct connection to student needs as identified on 


IEP 


1 Lesson plan does not 
describe the student’s 
exceptional learning needs 
and does not have a direct 
connection to student’s IEP; 
lesson plan seems generic 
and not tailored to the 
student’s individual interests 
and strengths  


2  Lesson plan describes 
the student’s exceptional 
learning needs or directly 
connects to student’s IEP, but 
not both; lesson plan does 
not provide detail on the 
student’s individual interests 
and strengths  


3  Lesson plan has direct 
connection to student’s 
exceptional learning needs 
and long-range goals of IEP; 
expectations are 
appropriate and 
challenging;  understanding 
of student’s individual 
interests and strengths are 
incorporated 


COMMENTS 
 
 
 
 







STANDARD 4 INSTRUCTIONAL STRATEGIES 
STANDARD 7 INSTRUCTIONAL PLANNING 


3.  Resources, Curriculum Materials, Supplies, and Space  
 Review physical layout and learning environment concerns 


(e.g., seating, proximity to instruction, group vs. individual) 
 Arranges physical layout and learning environment (e.g., 


seating, proximity to instruction, group vs. individual) relative to 
proposed activities sequence of lesson and student needs 


 Selects materials, strategies, and methods to use, taking into 
account learner needs (entry-levels, cultural, linguistic, and 
gender 


 Incorporate assistive technology (low-tech to high tech) and/or 
other communication aids into the plan  


 Incorporate material, resources, and other supports that 
correspond to cultural, linguistic, and gender needs  of student 


 Incorporates modification of materials, directions, and assistive 
technology into the plan where appropriate 


 Identify staff to collaborate with for the success of the lesson 
(e.g., paraprofessionals, school counselors, volunteers) 


 


1 Lesson plan does not 
explicitly describe resources, 
curriculum materials, 
supplies, or space; 
appropriate assistive 
technology not used; does 
not show evidence of 
anticipating the 
individualized cultural, 
linguistic, or gender needs 
of the student; little or no 
collaboration with resource 
people in classroom 


2  Lesson plan includes 
some description of 
resources, materials, 
supplies, and space; plan 
for appropriate assistive 
technology; some general 
comments on cultural, 
linguistic, or gender needs; 
unclear use of resource 
people  


3  Lesson plan clearly 
anticipates and plans 
instructional strategies that 
include the physical/learning 
environment and resource 
people; appropriate assistive 
technology is integrated into 
plan; evidence of 
understanding  student’s 
cultural, linguistic, and gender 
needs;  very clear 
collaboration with resource 
people 


COMMENTS 
 
 
 


STANDARD 4 INSTRUCTIONAL STRATEGIES 
STANDARD 5 LEARNING ENVIRONMENTS 
STANDARD 7 INSTRUCTIONAL PLANNING 


4.  Procedures 
 
NOTE TO EVALUATOR:  This section has a significant number of 
subcategories.  Each category needs to be considered individually 
to determine the overall rating for section 4: Procedures.  The 
subcategories allow for more specific feedback to candidate about 
procedures in the lesson. 


1 Non-systematic planning 
of lesson with little or no 
detail; introduction, body, 
and conclusion are not 
explicit; lack of clarity of 
establishing positive learning 
environment or fostering 
active engagement of 
students 


2  Basic outline for 
executing lesson with 
specifics on sequence of 
activities; some detail on 
phrasing, specific questions, 
and directions; expectations, 
body, and conclusion are 
included but needs more 
detail to demonstrate 
advanced planning 


3  Excellent annotated 
outline for executing the 
lesson with a specific 
sequence of activities (e.g., 
phrases, specific questions to 
be posed, directions for 
task/activity); rules and 
expectation, body, and 
conclusion demonstrate 
strong understanding of 
planning procedures 
 


 4a.  Rules and Expectations  
 Defined behaviors and performance expectations for 


students including positive behavior interventions as well as 
responses to rule infractions and student error correction 
procedures 


 


Little or no clarity on rules or 
expectations for lesson; no 
evidence of anticipating the 
use of positive behavior 
supports or consequences 


Plan has general 
expectations for behavior 
that tends to be reactive 
rather than pro-active;  self-
motivation of students needs 
to be clarified 


Plan demonstrates strong 
understanding of  how to 
create effective learning 
environments that foster 
active engagement and self-
motivation; clear 
expectations of behavior 
and use of positive behavior 
supports and consequences  


4b.  Introduction/Anticipatory Set  
 Identify cues for gaining students’ attention and interest 
 Share goal for the lesson with students in their language 
 Review previous learning to activate prior knowledge 


 


Weak or no introduction to 
provide an anticipatory set 
of understanding for the 
students; lack of clarity on 
purpose of lesson or 
connection to prior work 


Introduction provides basic 
cues for student 
engagement; purpose 
written in general terms that 
students may not 
understand; some specifics 
on prior knowledge 


Introduction has a hook for 
engagement of students; 
clear cues for attention; 
purpose of lesson in 
language the students can 
understand; plan to activate 
prior knowledge 







4c.  Body  
 List a step-by-step approach to presenting information, 


techniques for active engagement, and the sequence of 
activity 


 Identify how the skill/concept to be learned is 
demonstrated or modeled (I do it) 


 Identify and guide student in practice (We do it) 
 Identify independent practice activities (You do it) 


designing task to check for and document understanding 
(formative/summative) 


 Script key definitions, explanations, questions, transitions 
between tasks and feedback to support student 
understanding and involvement, insuring language 
reflective of student needs 


 Identify ways to prompt, provided positive feedback, and 
correct errors 
 


Steps do not follow a logical 
sequence that  build on 
modeling or generalization; 
little or no explicit 
expectation of students’ use 
of language/ 
communication concepts 
and skills; plan does not 
demonstrate understanding 
of how to actively engage 
students; no plan to check 
for individual student 
understanding 


Steps are in logical order; 
uses modeling, guided 
practice,  and 
encouragement of 
independent work;  fostering 
of communication skills is 
implicit, not explicit; the 
check for student 
understanding is general and 
not specific to all individual 
students 


Steps of lesson demonstrate 
components with explicit 
modeling and guided 
practice for students; fosters 
independent work and 
generalization;  students are 
strongly encouraged to use 
range of language/ 
communication skills 
throughout lesson; clear plan 
to check for individual 
student understanding 


4d.  Conclusion  
 Identify ways to review  
 Identify how to provide positive feedback 
 Plan for overall closure of lesson 
 Plan for previewing  next lesson 
 Plan for transitioning to next activity 


Plan does not include detail 
on the conclusion and how 
to review, provide feedback, 
closure, or preview  next 
lesson; no discussion of 
transition to next activity 
 


Plan for conclusion has a 
review of lesson and 
feedback to students;  
closure and next steps are 
provided; transition to next 
lesson is generic and not 
specific to this lesson 


Plan for lesson conclusion 
clearly wraps up lesson that 
includes review, feedback, 
closure, anticipation of next 
lesson, and effective 
transition to next lesson 


COMMENTS 


STANDARD 8 ASSESSMENT 
5.  Assessment  
 State ways to evaluate student understanding and progress of 


throughout lesson 
 Develop assessment tools/tasks that directly address lessons 


objective(s) 


1 Little or no planning to 
assess student behavior or 
learning; assessment is not 
connected to learning 
outcomes; no plan for use of 
rubrics, charts, or work 
samples 


2  Basic use of informal 
assessment that needs 
refining to be more useful for 
progress monitoring; rubrics 
and charts need to 
correspond to outcomes for 
progress monitoring 


3  Excellent use of informal 
assessment to monitor 
progress of relevant student 
behavior and  learning; 
assessment appropriate to 
learning outcomes; specific 
plan to use rubrics, charts, or 
work samples, if appropriate 


COMMENTS 
 
 
 







 
STANDARD 4 INSTRUCTIONAL STRATEGIES 
STANDARD 5 LEARNING ENVIRONMENTS 
STANDARD 7 INSTRUCTIONAL PLANNING 


6.  Anticipated Problems  
 Consider factors that may interfere with participation in lesson 


and propose ways to deal with these factors (e.g., 
development, language, communication, attention, social and 
behavioral issues, confusion, difficulty with materials, cultural or 
language barriers) 


1 Little or no planning for 
barriers to learning; lack of 
anticipation of students not 
responding to lesson plan  


2  Lesson plan provides 
insight into anticipated 
learning needs of individual 
students; evidence of 
understanding differentiated 
learning styles/ needs of 
students  


3  Lesson plan includes 
section that anticipates 
individual learning needs of 
students; specific ideas on 
ways to modify lesson/ 
procedures based on 
response of student to lesson; 
e.g,, developmental, 
language, attention, 
memory, cultural, or behavior 
barriers  


COMMENTS 
 
 


STANDARD 8 ASSESSMENT 
7.  Reflection on Lesson Effectiveness  
 Effectiveness of the lesson in terms of the materials, strategies, 


interventions, and language and communication needs 
 Appropriateness of the lesson objective and targets for the 


lesson 
 Participation level of the students, positives aspects about the 


lesson, and problems encountered 
 Reflection about challenges and next steps for your 


improvement 


1 Reflection of lesson is 
general and descriptive but 
not analytical; little sense of 
aspects of lesson that 
worked or didn’t work; little 
attention to individual 
students 


2  Reflection of lesson 
focuses on a few aspects of 
the lesson; basic approach 
of beginning teacher who 
focuses on global aspects of 
lesson but not specific 
attention to individual 
students and their progress; 
some personal insight 


3  Reflection of lesson 
demonstrates analytical 
thinking on the strengths and 
weaknesses of the lesson 
plan and implementation; 
insight into adjustments that 
can be made for future 
lesson; utilizes informal 
assessment data to monitor 
progress of individual 
students; open and honest 
appraisal of own attitude, 
behavior, and ways of 
communicating 


COMMENTS 
 
 


STANDARD 7 INSTRUCTIONAL PLANNING 
8.  Organization and Technical Aspects of Lesson Plan  
 Headings included 
 Sentences clear, concisely worded, and easily understood 
 Logic and sequence is easy to follow 
 Organization and format allows for a colleague to follow the 


lesson if asked to teach it 
 Writing is free of mechanical errors, including spelling, grammar, 


and punctuation 


1 Written language of 
candidate is unprofessional 
with difficulties in numerous 
areas including organization, 
vocabulary, grammar, or 
other writing mechanics 


2  Written language of 
candidate is professional 
with minor difficulties in a 
couple of areas including 
organization, vocabulary, 
grammar, or other writing 
mechanics 


3  Written language of 
candidate is professional with 
few or no difficulties in 
organization, vocabulary, 
grammar, andr other writing 
mechanics 


COMMENTS 
 
 
 


 
FINAL SCORE/GRADE FROM OVERALL RATINGS 


 
________/24 


 







        


Data for Assessment 3: Lesson Plan 
Work Sample 
ATTACHMENT C 


                2006-2007; 2007-2008     
               
Number of Candidates Who Completed Assessment 3       
               
2006-2007 Candidates, 
N= 8              
2007-2008 Candidates, 
N= 8              


Total Candidates 16              
               
Assessment 3: Data Summary             
For each component of the assessment, scores are reported by number of candidates and corresponding percentages. 
For each year an average is provided for each component.         
  


Needs Improvement        
(1) 


Meets Expectations        
(2) 


Exceeds 
Expectations          


(3) 


    


 Component of Assessment Average Average 
Bold faced targeted CEC standard 06-07       07-08 06-07       07-08 06-07       07-08 06-07       07-08 
Instructional Objective 
CEC Standards: 4, 7 1 13% 0 0% 2 25% 5 63% 5 62% 3 37% 2.50 2.38 
Rationale 
CEC Standards: 2, 3 0 0% 0 0% 7 88% 5 63% 1 12% 3 37% 2.13 2.38 
Resources, Materials, 
Supplies, and Space 
CEC Standards: 4, 7 0 0% 0 0% 6 75% 3 38% 2 25% 5 62% 2.25 2.63 
Procedures 
CEC Standards: 4, 5, 7 0 0% 0 0% 7 88% 4 50% 1 12% 4 50% 2.13 2.50 
Assessment 
CEC Standards: 8 0 0% 0 0% 8 100% 3 38% 0 0% 5 62% 2.00 2.63 
Anticipated Problems 
CEC Standards: 4, 5, 7 1 13% 1 13% 2 25% 1 13% 5 62% 6 75% 2.13 2.63 
Reflection on Lesson 
Effectiveness 
CEC Standards: 8,10 1 13% 0 0% 6 75% 5 63% 1 12% 3 37% 2.00 2.38 
Organization and Technical 
Aspects of Lesson Plan 
CEC Standards: 7 0 0% 0 0% 4 50% 3 38% 4 50% 5 62% 2.50 2.63 
Summary of Overall Assessment 3 Scores           
A minimum overall score of 16 is a passing score for Assessment 3.  Candidates can range from 0-24 points on their overall  
score for the work sample.  Overall scores are reported in the following ranges by percentage and number of candidates in 
each of the three categories. 
               
  0-15 16-20 21-24   


Year 
Needs Improvement 


(1) 
Meets Expectations        


(2) 


Exceeds 
Expectations             


(3)   
2006-2007 1 13% 6 75% 1 12%   
2007-2008 1 13% 3 38% 4 50%   
Total 2 12% 9 57% 5 31%   







 





Assessment 3 - Lesson Planning Work Sample
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Assessment 4 (required): Pedagogical and Professional Knowledge, Skills, and Dispositions: 
Assessment that demonstrates candidates’ knowledge, skills, and dispositions are applied 


effectively in practice 
Section IV – Evidence for Meeting Standards 


Special Education Internship:  Field Work Evaluation  
 
1. Description of the assessment and use in the program 
 
The Special Education Internship: Field Work Evaluation tool is used to developmentally assess candidate 
progress and performance during the Internship I and II field experiences.  This is a comprehensive assessment 
that has been refined to descriptively connect to CEC skill related standards.  The tool is organized by CEC 
Content Standards rather than the Danielson Framework so that candidates can clearly see the connection 
between the standards and their internship work. The KSC Education Department uses Charlotte Danielson’s 
Framework for Teaching as a foundation for all teacher education courses.  Thus, the connection to the 
Danielson Framework is articulated for each component on the assessment tool.  
 
The Cooperating Professional in the field rates a candidate’s performance and the candidate also self-assesses 
their performance at various critical junctures during Internship I and II (midterm and at the end of each 
internship).  The KSC Site Supervisor assigns an overall rating based on an integration of the Cooperating 
Professionals ratings, the candidate’s self assessment and their own perspective to determine the final ratings on 
individual components of the field work evaluation.  The overall rating for each component and the assessment 
is used for candidate evaluation and for the purpose of program assessment.  
 
Candidates who experience low ratings on specific components of the internship develop a plan with the KSC 
Site Supervisor to address concerns.  Various components of the assessment may not be addressed during 
Internship I and in this case a N/A is recorded.  It is important to note that many of the candidates in this 
program are working on their certification while employed as special educators under NH Alternative IV 
certification (critical shortage certification, temporary).  Therefore, candidates range dramatically in the skills 
that they bring to the internship, and it is very important to use the same tool throughout the internship to gauge 
initial skills and document the development of skills as a special educator as they progress during the internship.  
Candidates who do not show adequate progress during Internship I are not allowed to continue into Internship II.   
 
A final assessment of a candidate’s skills will take place at the end of Internship II.  Candidates must minimally 
“meet expectations” on each of the 10 dimensions of the assessment tool in order to successfully meet the 
requirements at the end of Internship II.  For program assessment purposes, the data reported here is from the 
end of Internship II (see attached data from 06-07 and 07-08).   
 
2. A description of how this assessment specifically aligns with the standards it is cited for in Section III 
 
The assessment has been redesigned to focus on fewer standards as recommended by NCATE/CEC.  
The emphasis is now on Standards 4-10.  Standards 1-3 are addressed, but minimally.  The assessment 
was also written in a rubric fashion to more descriptively and specifically align with standards.  The 
assessment component related to Standard 10: Collaboration, was also redesigned during the revision 
of this assessment, and the descriptors will help us to more clearly assess observed collaborative 
behaviors.   
 
(See original report for descriptions about how this assessment aligns with standards).   
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3.  A brief analysis of data findings 
 
Findings from Assessment 4, Special Education Internship:  Field Work Evaluation include 2006-2007 and 
2007-2008 data and are organized by each component of the assessment including an overall assessment score 
for both years.  Final averages are provided for the component data.  Data reported here reflect the final rating 
from the KSC Supervisor collected at the end of the Internship II experience.  
 
Findings from Assessment 4, show that 100% of PB SPED candidates met or exceeded expectations on all 10 
components of this assessment over the past two years of formal data collection.  The lowest ratings appeared to 
be related to Standard 6 (Language) although candidates did appear to meet expectations related to these skills 
assessed in the field.  All other components of the assessment were extremely positive with over 50% of 
candidates “exceeded expectations”.  The individual component data and overall data revealed improvement in 
scores from 06-07 to 07-08.  In 06-07 50% of the candidates exceeded expectations on this assessment and this 
improved to 62% in 07-08. (See attached data tables for Assessment 4). 
 
4. Interpretation of how data provide evidence for meeting standards 
 
This assessment was refined and implemented in 2006-2007 and has been used in the PB SPED program since 
its inception.  The data provided here provides strong evidence of candidate success in addressing various skill 
components identified in the CEC Standards targeted by this assessment. In this case, the skill components 
related to Standards 4-10 are targeted.  Other aspects of Standards 1-3 are addressed by this tool but the 
emphasis of this assessment is on how well students meet aspects of Standards 4-10.   
 
This evaluation tool is used while candidates progress through Internships I and II.  Candidates who do not show 
sufficient evidence of progress related to their work in the internships are provided with an improvement plan.  
If candidates do not address concerns as reflected by scores on this tool, they are not allowed to continue in the 
program.  As reported here in the final ratings of candidates’ performance, in the vast majority of cases 
candidates have met or exceeded expectations on various aspects of the internship experience. 
 
While the data here is positive, anecdotal information and lower overall scores for certain components will 
inform how we will improve the internship experience so that candidates can continue to successfully meet CEC 
standards.  The PB SPED field experience is a partnership between the KSC Supervisor, the candidate, and the 
Cooperating Professional.  Feedback about the field experience and this assessment tool will be essential to 
future improvements.  We have significantly refined this tool in recent years as it is highly descriptive to 
improve its reliability.  As we amass future data related to this key assessment of our field experience, we look 
forward to how this will improve our program and candidate success. The aggregate data provided here will help 
us to examine ways to improve how we conduct our PB SPED Internship experience as we move to develop this 
program into an M.Ed. option.  







Assessment 4   PB SPED  3 
 


Assessment Documentation 
ATTACHMENT A 


 
Assessment Tool or Description of the Assignment 


 
Special Education Internship:  Field Work Evaluation  


 
Instructions for Candidates and Cooperating Teachers 


KEENE STATE COLLEGE 
SPECIAL EDUCATION PROGRAMS 


POST-BACCALAUREATE SPECIAL EDUCATION INTERNSHIP:   
FIELD WORK EVALUATION FORM 


CHECK ONE: 
   Internship I 
   Internship II 
 
OVERVIEW FOR THE RATER 
The Cooperating Professional and KSC Site Supervisor individually rate candidate performance on skills organized by the Council for Exceptional Children (CEC) 
Content Standard areas.  Candidates will also be asked to self-assess their performance during both Internship I and II. The KSC Site Supervisor will take into account 
these perspectives to make a rating of candidates performance during the internship.  The first formal assessment of the internship will be conducted at the end of 
Internship I and feedback to the candidate in relation to progress during internship I will be shared at the midterm.  At this time, some areas will not be rated until 
Internship II because there may not have been an opportunity to observe performance in all areas. This will vary per candidate depending on their background and 
experiences.  A final assessment of an candidate’s skills will take place at the end of Internship II.    
 
The Internship Field Work Evaluation is organized by each CEC standard area.  Within each standard area elements are identified and candidates are rated on each 
element.  Taking into consideration each individual element, an overall rating for each CEC standard is then given.  Candidates who receive a majority of “1” scores for a 
standard area will receive an overall score of “1” for that standard area.  Candidates overall score can range from 0-30 points on the field work evaluation.  A minimum 
score of “20” is necessary for all candidates in order to successfully complete Internship II with no “Needs Improvement” identified in the overall scores for each area of 
the assessment.   
 
During Internship I, candidates will likely receive some “needs improvement” scores.  It is important to review individual element performance so that supports can be 
targeted as a student progresses through the internship experience.  If the candidate receives a majority of “needs improvement” scores, the KSC Supervisor, 
Cooperating Professional, and Candidate will work together to determine if the Candidate is allowed to continue in the Internship II. 
 
See below for the rating scale used for this assessment as well as implications for supports based on each numerical rating.  A detail rubric is then provided to assist the 
rater to accurately assess skill development.
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RATING SCALE 


 
 


1 = Needs Improvement (NI) 
Through observation of internship activities and tasks, the candidate shows overall below average performance.  The candidate needs to 
focus more energy on bringing this aspect of teaching to a basic level.  The observer should provide resources and specific suggestions 
for improvement in any such areas.  It is expected that candidates will have many areas that need improvement initially, but that with 
focused and supportive supervision, they will be able to improve in most of these areas.  
 
2 = Meeting Expectations (ME) 
Through observation of internship activities and tasks, the candidate shows overall average performance.  The candidate’s skill 
development shows that she/he has the ability to begin as a special educator.  Remember that it is not appropriate to compare 
candidate’s work to that of an experienced teacher.  The observer should provide suggestions and next steps for the candidate so she/he 
can continue to improve and strengthen his/her performance. The general expectation is that many candidates fall within this level of 
performance.  
 
3 = Exceeding Expectations (EE) 
Through observation of internship activities and tasks, the candidate shows overall above average performance.  The candidate’s skill 
development shows an excellent application and generalization of skills and the ability to be a special educator.  Criteria where the 
candidate is exceeding expectations are considered strengths of the candidate, and should be noted as such in comments and in the 
final narrative.  The general expectation is that fewer candidates fall within this level of performance.  
 
NA = Not Applicable or Not Observed 
Any item on the form that does not apply or was not observed during that specific observation should be marked NA.  In some cases the 
items will be N/A for Internship I since certain experiences are not required but will be for Internship II.  The rater should make every 
effort to observe at varied times during the school day and week in order to observe the range of teacher behaviors outlined in the rubric. 
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ATTACHMENT B 
Scoring Guide for Assessment 


 
Special Education Internship:  Field Work Evaluation  


KEENE STATE COLLEGE 
POST-BACCALAUREATE SPECIAL EDUCATION PROGRAM 


POST-BACCALAUREATE SPECIAL EDUCATION INTERNSHIP:  FIELD WORK EVALUATION 
 
DIRECTIONS: EXAMINE AND RATE EACH INDIVIDUAL ELEMENT FOR EACH CEC STANDARD AREA (1, 2, 3, OR N/A) AND THEN PROVIDE AN OVERALL RATING FOR EACH OF THE 10 CEC STANDARD 
AREAS  USING THE SAME RATING. 


STANDARD 1: FOUNDATIONS 
 


ELEMENTS FOR CEC 
STANDARD 1: 
FOUNDATIONS 


1 
NEEDS IMPROVEMENT 


2 
MEETS EXPECTATIONS 


3 
EXCEEDS EXPECTATIONS 


 
Danielson reference:  


I, II, III  
 


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery 
of the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of candidate 
mastery of the following elements of the standard: 


Applies evidence-based 
principles and theories 
to special education 
practice 


 Candidate shows minimal use of evidence based 
principles and theories integrated into instructional and 
collaborative environments. 
 


 Candidate shows some use of evidence based 
principles and theories which are integrated into various 
instructional and collaborative environments. 
 


 Candidate shows consistent use of evidence based 
principles and theories which are clearly integrated into 
all instructional and collaborative environments. 
 


Knowledge of the laws 
and policies that apply 
to special education 
practice 


 Minimal evidence of the knowledge and application of 
Laws and policies related to special education practice. 
 


 Some evidence of the knowledge and application of 
laws and policies related to special education practice. 
 


 Strong evidence of knowledge and application of laws 
and policies related to special education practice. 
 


Impact of human 
diversity on special 
education practice 


 Candidate demonstrates minimal understanding of the 
impact of human diversity on special education practice. 
 


 Candidate demonstrates an adequate understanding 
of the impact of human diversity on special education 
practice. 
 


 Candidate demonstrates a thorough understanding of 
the impact of human diversity on special education 
practice by diversifying curriculum in response to 
individual student needs. 
 


Understanding of how 
organizations and 
agencies support 
special education 
including transition 
planning practices  


 Candidate shows limited understanding of how 
organizations and agencies support students in special 
education including transition planning practices. 
 


 Candidate exhibits sufficient understanding of how 
organizations and agencies support students in special 
education including transition planning practices. 
 


 Candidate exhibits a clear understanding of how 
organizations and agencies support students in special 
education including transition planning practices. 


Score:    


COMMENTS: 
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STANDARD 2: DEVELOPMENT AND CHARACTERISTICS OF LEARNERS 
 


ELEMENTS FOR CEC STANDARD 
2: DEVELOPMENT AND 


CHARACTERISTICS OF LEARNERS 


1 
NEEDS IMPROVEMENT 


2 
MEETS EXPECTATIONS 


3 
EXCEEDS EXPECTATIONS 


 
Danielson reference:   


I, II, III  
 


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery 
of the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of 
candidate mastery of the following elements of the 
standard: 


Respect for students and 
their unique strengths and 
limitations 


 Candidate shows limited respect for and 
understanding of students’ and their unique strengths 
and limitations. 
 


 Candidate shows respect for and an understanding 
of students’ unique strengths and limitations.  
 


 Candidate exhibits a high level of respect for and 
understanding of students’ unique strengths and 
limitations. 
 


Applies knowledge of 
development and disability to 
respond to the varying 
abilities and behaviors of 
individuals with disabilities 


 Candidate shows limited knowledge of development 
and disability when responding to the varying abilities 
and behaviors of individuals with disabilities. 
 


 Candidate accurately applies knowledge of 
development and disability when responding to the 
varying abilities and behaviors of individuals with 
disabilities. 
 


 Candidate thoroughly applies knowledge of 
development and disability when responding to the 
varying abilities and behaviors of individuals with 
disabilities. 
 


 
Score:    


COMMENTS: 
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STANDARD 3: INDIVIDUAL LEARNING DIFFERENCES 
 


ELEMENTS FOR CEC 
STANDARD 3: INDIVIDUAL 
LEARNING DIFFERENCES 


1 
NEEDS IMPROVEMENT 


2 
MEETS EXPECTATIONS 


3 
EXCEEDS EXPECTATIONS 


 
 


Danielson reference:  
I, II, III  


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery 
of the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of candidate 
mastery of the following elements of the standard: 


Understands planning 
and instruction the 
impact of disability on 
an individuals learning 
both socially and 
academically 


 Candidate shows limited understanding of planning 
and instruction and the impact of disability on an 
individual’s learning both socially and academically. 


 Candidate shows adequate understanding of planning 
and instruction and the impact of disability on an 
individual’s learning both socially and academically. 


 Candidate shows full and complete understanding of 
planning and instruction and the impact of disability on an 
individual’s learning both socially and academically.  


Sensitivity toward and 
an understanding of 
how primary language, 
culture, and family 
background interact 
with an individual’s 
disability 


 Candidate shows minimal understanding of how 
primary language, culture, and family background interact 
with an individual’s disability. 


 Candidate shows sufficient understanding of how 
primary language, culture, and family background interact 
with an individual’s disability. 


 Candidate shows exceptional understanding of how 
primary language, culture, and family background interact 
with an individual’s disability. 


 
Score:    


COMMENTS: 
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STANDARD 4: INSTRUCTIONAL STRATEGIES 
 


ELEMENTS FOR CEC 
STANDARD 4: 


INSTRUCTIONAL 
STRATEGIES 


1 
NEEDS IMPROVEMENT 


2 
MEETS EXPECTATIONS 


3 
EXCEEDS EXPECTATIONS 


Danielson reference: 
III 


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery of 
the following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 
 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of candidate 
mastery of the following elements of the standard: 


Repertoire of 
evidenced-based 
instructional strategies 
in order to individualize 
instruction 


 Candidate demonstrates a limited repertoire of 
evidenced-based instructional strategies in order to 
individualize instruction. 


 Candidate demonstrates an adequate repertoire of 
evidenced-based instructional strategies in order to 
individualize instruction in K-12 settings. 


 Candidate consistently demonstrates a 
comprehensive repertoire of evidenced-based 
instructional strategies in order to individualize instruction 
in K-12 settings. 


Select, adapt, and use 
instructional strategies 
to promote positive 
learning results in 
general and special 
curricula including the 
use of inclusive 
practices  


 Candidate demonstrates limited ability to select, 
adapt, and use instructional strategies to promote 
positive learning results in general and special curricula 
including the use of inclusive practices.  


 Candidate demonstrates a sufficient ability to select, 
adapt, and use instructional strategies to promote 
positive learning results in general and special curricula 
including the use of inclusive practices.  


 Candidate demonstrates an outstanding ability to 
select, adapt, and use instructional strategies to promote 
positive learning results in general and special curricula 
including the use of inclusive practices. 


Shows evidence of 
infusing critical thinking 
and problem solving 
into instruction  


 Candidate shows little evidence of infusing critical 
thinking and problem solving into instruction. 


 Candidate shows evidence of infusing critical thinking 
and problem solving into instruction. 


 Candidate consistently shows strong evidence of 
infusing critical thinking and problem solving into 
instruction. 


Shows evidence of 
emphasizing 
development, 
maintenance, and 
generalization of 
knowledge and skills 
across environments, 
settings, and the life 
span 


 Candidate does not show evidence of emphasizing 
development, maintenance, and generalization of 
knowledge and skills across environments, settings, and 
the life span. 


 Candidate often shows evidence of emphasizing 
development, maintenance, and generalization of 
knowledge and skills across environments, settings, and 
the life span. 


 Candidate consistently shows evidence of 
emphasizing development, maintenance, and 
generalization of knowledge and skills across 
environments, settings, and the life span. 
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STANDARD 4 (CONT) 
INSTRUCTIONAL 


STRATEGIES 
   


Provides appropriate 
positive feedback to 
students and uses a 
correction procedure 
that leads to success 


 Candidate seldom provides appropriate positive 
feedback to students and inconsistently uses a correction 
procedure that leads to success. 


 Candidate frequently provides appropriate positive 
feedback to students and  often uses a correction 
procedure that leads to success. 


 Candidate continuously provides clear, appropriate 
positive feedback to students and consistently uses a 
correction procedure that leads to success. 


Uses an appropriate 
lesson structure which 
begins with gaining the 
student's attention and 
ends with transition to a 
new activity 


 Candidate inconsistently follows a lesson structure 
which begins with gaining the student's attention and 
ends with transition to a new activity 


 Candidate, in most cases, uses an appropriate lesson 
structure which begins with gaining the student's 
attention and ends with transition to a new activity. 


 Candidate’s lesson structure is exceptional. 
Consistently begins with gaining the student's attention 
and ends with transition to a new activity consistently.  


Ability to keep students’ 
attention by having 
materials ready, 
eliciting frequent 
responses and 
maintaining an 
appropriate pace during 
instruction 


 Candidate struggles and is inconsistent in his/her 
ability to keep students’ attention, have materials ready, 
elicit frequent responses and maintain an appropriate 
pace during instruction. 


 Candidate, in most cases, demonstrates the ability to 
keep students’ attention by having materials ready, 
eliciting frequent responses and frequently maintains an 
appropriate pace during instruction. 


 Candidate clearly and consistently demonstrates the 
ability to keep students’ attention by having materials 
ready, eliciting frequent responses and consistently 
maintains an appropriate pace during instruction. 


Provides instruction 
using a variety of 
appropriate instructional 
techniques including 
modeling and 
demonstration, guided 
and independent 
practice activities to 
achieve planned 
objectives, including 
cueing and prompting 
strategies 


 Candidate rarely varies instructional techniques that  
include modeling and demonstration, guided and 
independent practice activities to achieve planned 
objectives, including cueing and prompting strategies. 


 Candidate often provides instruction using a variety of 
appropriate instructional techniques including modeling 
and demonstration, guided and independent practice 
activities to achieve planned objectives, including cueing 
and prompting strategies. 


 Candidate regularly provides excellent instruction 
using a wide variety of appropriate instructional 
techniques including modeling and demonstration, guided 
and independent practice activities to achieve planned 
objectives, including cueing and prompting strategies. 


Provides appropriate 
positive feedback and 
correction procedures 
that lead to student 
success. 


Candidate provides limited appropriate positive 
feedback and correction procedures that lead to student 
success  


Candidate frequently provides appropriate positive 
feedback and correction procedures that lead to student 
success in a variety of K-12 educational settings. 


Candidate continuously provides appropriate positive 
feedback and correction procedures that lead to student 
success in a variety of K-12 educational settings 


 
Score:    


COMMENTS: 
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STANDARD 5: LEARNING ENVIRONMENTS 
 


ELEMENTS FOR CEC 
STANDARD 5: LEARNING 


ENVIRONMENTS AND SOCIAL 
INTERACTIONS 


1 
NEEDS IMPROVEMENT 


2 
MEETS EXPECTATIONS 


3 
EXCEEDS EXPECTATIONS 


 
Danielson reference: 


II 
 
 


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery 
of the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of candidate 
mastery of the following elements of the standard: 


Creates caring learning 
environments that 
foster cultural 
understanding, safety, 
and emotional well-
being and value of 
diversity in learning 


 Candidate seldom creates caring learning 
environments that foster cultural understanding, safety, 
and emotional well-being and value of diversity in 
learning. 


 Candidate creates caring learning environments that 
foster cultural understanding, safety, and emotional well-
being and value of diversity in learning 


 Candidate clearly and consistently creates caring 
learning environments that foster cultural understanding, 
safety, and emotional well-being and value of diversity in 
learning. 


Creates learning 
environments that 
encourage 
independence, self-
direction, personal 
empowerment, and 
self-determination 


 Candidate haslimited opportunities for or does not 
emphasize independence, self-direction, personal 
empowerment, and self-determination in learning 
environments. 


 Candidate, a majority of learning environments, 
creates learning environments that encourage 
independence, self-direction, personal empowerment, 
and self-determination. 


 Candidate clearly creates learning environments that 
consistently encourage independence, self-direction, 
personal empowerment, and self-determination. 


Collaborates with 
general educators to 
meaningfully integrate 
students with 
disabilities into general 
education environments 


 Candidate is not effective in the collaboration with 
general educators to meaningfully integrate students with 
disabilities into general education environments. 


 Candidate collaborates often and effectively with 
general educators to meaningfully integrate students with 
disabilities into general education environments. 


 Candidate shows excellent collaborative skills in the 
context of their work collaborates with general educators 
to meaningfully integrate students with disabilities into 
general education environments. 


Provides direct, positive 
and motivational 
interventions for 
students requiring 
behavioral supports in 
educational settings 


 Candidate provides limited direct, positive and 
motivational interventions for students requiring 
behavioral supports in educational settings. 


 Candidate provides frequent direct, positive and 
motivational interventions for students requiring 
behavioral supports in educational settings. 


 Candidate provides clear and consistent direct, 
positive and motivational interventions for students 
requiring behavioral supports in educational settings. 
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STANDARD 5 (CONT) 
 
Elements for CEC 
Standard 5: learning 
environments and 
social interactions 
(cont) 


1 
Needs Improvement 


2 
Meets Expectations 


3 
Exceeds Expectations 


 
 
 


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery of 
the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of candidate 
mastery of the following elements of the standard: 


Ability to adjust the 
physical learning 
environment to 
enhance student 
participation and 
completion of tasks 


 Candidate rarely considers and shows the ability to 
adjust the physical learning environment to enhance 
student participation and completion of tasks. 


 Candidate, in a majority of learning environments, 
adjusts the physical learning environment to enhance 
student participation and completion of tasks. 


 Candidate consistently adjusts the physical learning 
environment to enhance student participation and 
completion of tasks. 


Ability to safely 
intervene with 
individuals with 
disabilities who are in 
crisis 


 Candidate does not effectively show the ability to 
safely intervene with individuals with disabilities who are 
in crisis.  


 Candidate clearly shows the ability to safely intervene 
with individuals with disabilities who are in crisis. 


 Candidate consistently demonstrates the ability to 
safely intervene with individuals with disabilities who are 
in crisis in a variety of educational settings. 


Ability to provide 
guidance and direction 
to paraeducators, 
tutors, and volunteers 


 Candidate rarely shows the ability to provide guidance 
and direction to paraeducators, tutors, and volunteers. 


 Candidate emerging as an effective guide to 
paraeducators, tutors, and volunteers. 


 Candidate consistently and systematically provides 
guidance and direction to paraeducators, tutors, and 
volunteers. 


 
Score:    


COMMENTS: 
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STANDARD 6: LANGUAGE 
 


ELEMENTS FOR CEC STANDARD 6: 
LANGUAGE 


1 
NEEDS IMPROVEMENT 


2 
MEETS EXPECTATIONS 


3 
EXCEEDS EXPECTATIONS 


 
Danielson reference 


I, III 
 
 
 


Through observation of internship activities and 
tasks, the candidate shows overall below 
average performance.  Candidate performance 
does not provide convincing evidence of 
candidate mastery of the following elements of 
the standard:  


Through observation of internship activities 
and tasks, the candidate shows overall 
average performance.  Candidate 
performance provides convincing evidence of 
candidate mastery of the following elements 
of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of 
candidate mastery of the following elements of the 
standard: 


Infuses the teaching of communication 
skills in lessons taught 


 Candidate inconsistently infuses the teaching of 
communication skills in lessons taught. 


 Candidate infuses the teaching of 
communication skills in most instruction 
settings at a basic level. 


 Candidate consistently and methodically infuses 
the teaching of communication skills across a 
multitude of different settings. 


Incorporates augmentative, alternative, 
and assistive technologies to meet the 
unique learning and social needs of 
students, when appropriate 


 Candidate rarely consider or incorporates 
augmentative, alternative, and assistive 
technologies into instruction and settings in order 
to meet the unique learning and social needs of 
students 


 Candidate considers and in most cases 
incorporates augmentative, alternative, and 
assistive technologies into instruction and 
settings in order to meet the unique learning 
and social needs of students 


 Candidate demonstrates a high level of 
understanding of and incorporates augmentative, 
alternative, and assistive technologies into 
instruction and settings in order to meet the unique 
learning and social needs of students.                 


Understanding of subject matter for 
students whose primary language is 
not English and is sensitive to the 
impact of culture on language 
development (if opportunity arises) 


 Candidate infrequently demonstrate the ability to 
facilitate the understanding of subject matter for 
students whose primary language is not English 
and is sensitive to the impact of culture on 
language development. 


 Candidate shows a basic understanding and 
ability to facilitate the understanding of subject 
matter for students whose primary language is 
not English and is sensitive to the impact of 
culture on language development. 


 Candidate shows a high level of ability to facilitate 
the understanding of subject matter for students 
whose primary language is not English and is 
sensitive to the impact of culture on language 
development in a variety of subject areas  


Understanding of typical and atypical 
language development 


 Candidate demonstrates a limited understanding 
of typical and atypical language development.  


 Candidate frequently demonstrates an 
understanding of typical and atypical language 
development which is evident in their 
instructional planning which is based on 
individual student needs. 


 Candidate shows a solid understanding of typical 
and atypical language development which is 
evident in their instructional planning which is 
based on individual student needs. 
 


 
Score:    


COMMENTS: 
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STANDARD 7: INSTRUCTIONAL PLANNING 
 


ELEMENTS FOR CEC 
STANDARD 7: 


INSTRUCTIONAL PLANNING 


1 
NEEDS IMPROVEMENT 


2 
MEETS EXPECTATIONS 


3 
EXCEEDS EXPECTATIONS 


 
Danielson 
reference: 


I 
 


 
 


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery 
of the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of candidate 
mastery of the following elements of the standard: 


Develops long-range 
instructional plans 
anchored in both general 
and special education 
curricula  


 Candidate inconsistently anchors long-range 
instructional plans in both general and special education 
curricula or fails to consistently consider the general 
education environment in lessons developed. 


 Candidate develops long-range instructional plans 
anchored in both general and special education curricula 
designed to meet individual student needs. 


 Candidate systematically develops clear long-range 
instructional plans anchored in both general and special 
education curricula designed to meet individual student 
needs. 


Emphasizes explicit 
modeling and efficient 
guided practice in lesson 
plans 


 Candidate’s lesson plans lack explicit modeling and 
efficient guided practice. 


 Candidate lesson plans emphasize explicit modeling 
and efficient guided practice. 


 Candidate’s lesson plans clearly and consistently 
emphasize concise explicit modeling and efficient guided 
practice. 


Modifies lessons based 
on analysis of the 
individual’s learning 
progress 


 Candidate demonstrates limited ability to modify 
lessons based on analysis of the individuals learning 
progress. 


 Candidate demonstrates the ability to modify lessons 
based on analysis of the individuals learning progress. 


 Candidate clearly and consistently demonstrates the 
ability to modify lessons based on analysis of the 
individual’s learning progress. 


Facilitates instructional 
planning in a 
collaborative way with all 
stakeholders in the 
student’s life (e.g., the 
student,  parents, general 
educators, agency 
personnel) 


 Candidate inconsistently and rarely shows a 
collaborative approach to instructional planning through 
the IEP process with all stakeholders in the student’s life 
(e.g., the student, parents, general educators, agency 
personnel). 


 Candidate demonstrates sufficient skills in facilitating 
instructional planning in a collaborative way through the 
IEP process with all stakeholders in the student’s life 
(e.g., the student, parents, general educators, agency 
personnel). 


 Candidate demonstrates solid skills in facilitating 
instructional planning through the IEP Process in a 
collaborative way with all stakeholders in the student’s life 
(e.g., the student, parents, general educators, agency 
personnel). 


Includes appropriate 
technologies to support 
instructional planning 


Candidate demonstrates limited understanding of and 
the ability to include appropriate technologies to support 
instructional planning. 


Candidate demonstrates an understanding of and 
incorporates appropriate technologies to support 
instructional planning in many learning situations. 


Candidate demonstrates a solid understanding of and 
consistently includes appropriate technologies to support 
instructional planning in all learning situations. 
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STANDARD 7 (CONT) 
 


Instructional Planning 
(IEP Development) 


1 
Needs Improvement 


2 
Meets Expectations 


3 
Exceeds Expectations 


 
 
 


Through observation of internship activities and tasks, 
the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery of 
the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of candidate 
mastery of the following elements of the standard: 


Knows and complies 
with procedural 
safeguards in the IEP 
process 


 Candidate show limited understanding of and 
compliance with the procedural safeguards in the IEP 
process and in the paperwork generated about a student. 


 Candidate demonstrates an adequate understanding 
of and complies with the procedural safeguards included 
in the IEP process. 


 Candidate demonstrates a comprehensive 
understanding of and consistently complies with the 
procedural safeguards included in the IEP process. 


ability to apply the 
principle of LRE in 
choosing instructional 
setting(s) 


 Candidate does effectively articulate in IEP documents 
the ability to apply the principle of LRE in choosing 
instructional setting(s). 
 
 


 Candidate demonstrates the ability to apply the 
principle of LRE in choosing instructional setting(s) when 
determining the instructional setting(s) for delivery of 
goals and objectives as shown on IEP documents. 
 


 Candidate demonstrates a solid ability to apply the 
principle of LRE when determining the instructional 
setting(s) for delivery of goals and objectives on IEP 
documents. 
 
 


Uses initial assessment 
data to write present 
levels of performance 
(PLoPs) for IEPs 


 Candidate provides limited reference to initial 
assessment data in a present levels of performance 
(PLoPs). 


 Candidate frequently and effectively references initial 
assessment data to write present levels of performance 
(PLoPs) for IEP’s. 


 Candidate shows a thorough understanding and 
strong ability to use initial assessment data to reinforce 
all appropriate statements in the present levels of 
performance (PLoP’s.) 


Develops measurable 
annual goals and short 
term objectives with 
required elements 
IEP goals and 
objectives reference NH 
Curriculum Frameworks 


 Candidate demonstrates limited ability to write, 
measureable annual goals and objectives that include all 
required elements. They do not reference the NH 
Curriculum Frameworks. 


 Candidate demonstrates, in a majority of cases, the 
ability to write, measureable annual goals and objectives 
that include all required elements and reference the NH 
Curriculum Frameworks. 


 Candidate always writes clear and comprehensive 
measureable annual goals and objectives that include all 
required elements and reference the NH Curriculum 
Frameworks.  


Addresses transition 
planning in IEPs for 
students > 14 yrs or 
when determined by 
IEP team 


 IEP written by candidate does not adequately address 
transition planning requirements (MPSG, age appropriate 
assessments, transition services) for students > 14yrs or 
when determined by the IEP team. 


 IEP written by candidate shows transition planning 
requirements completed (MPSG, age appropriate 
assessments, transition services) for students > 14yrs or 
when determined by the IEP team. 


 IEP written by candidate consistently addresses 
transition planning which show effective coordination 
across all elements of the IEP (MPSG, age appropriate 
assessments, transition services)  for students > 14yrs or 
when determined by the IEP team. 


 


Score:    


COMMENTS: 
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STANDARD 8: ASSESSMENT 
 


ELEMENTS FOR CEC 
STANDARD 8: ASSESSMENT 


1 
NEEDS IMPROVEMENT 


2 
MEETS EXPECTATIONS 


3 
EXCEEDS EXPECTATIONS 


 
Danielson reference: 


I  
 
 


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery 
of the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of candidate 
mastery of the following elements of the standard: 


Administers multiple 
types of assessment 
tools and information 
for decision making that 
are nonbiased and 
meaningful 


 Candidate demonstrates a limited understanding of 
and ability to administer multiple (including formal and 
informal) types of assessment tools and information for 
nonbiased and meaningful decision making. 


 Candidate demonstrates an adequate understanding 
of and ability to administer multiple (including formal and 
informal) types of assessment tools and information for 
nonbiased and meaningful decision making. 


 Candidate demonstrates a solid understanding of and 
ability to administer multiple (including formal and 
informal) types of assessment tools and information for 
nonbiased and meaningful decision making. 


Applies legal policies 
and ethical principles of 
measurement and 
assessment 


 Candidate is infrequent in their application of legal 
policies and ethical principles of measurement and 
assessment. 


 Candidate applies legal policies and ethical principles 
of measurement and assessment appropriately in most 
cases. 


 Candidate consistently applies legal policies and 
ethical principles of measurement and assessment in all 
situations where they apply. 


Interprets, analyzes, 
and uses assessment 
information to identify 
supports and 
adaptations 


 Candidate demonstrates limited ability to interpret, 
analyze and use assessment information to identify 
supports and adaptations. 


 Candidate is effective in their approach to 
interpretation and analysis of assessment information for 
identifying and designing supports and adaptations. 


 Candidate demonstrates a solid understanding of and 
an excellent ability to interpret, analyze, and use 
assessment information to identify supports and 
adaptations across all situations which necessitate the 
use of assessment information. 


Selects, adapts, and 
modifies assessments 
to accommodate 
individual needs 


 Candidate shows a limited ability to select, adapt, and 
modify assessments to accommodate individual needs. 


Candidate is emerging in their ability to select, adapt, 
and modify assessments to accommodate individual 
needs and does this effectively in most situations. 


 Candidate is adept at selecting, adapting, and 
modifying assessments to accommodate individual needs 
and does this in all situations. 
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STANDARD 8 (CONT) 
 


ELEMENTS FOR CEC 
STANDARD 8: ASSESSMENT 


1 
Needs Improvement 


2 
Meets Expectations 


3 
Exceeds Expectations 


 
 
 


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery of 
the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of candidate 
mastery of the following elements of the standard: 


MONITORING AND 
EVALUATING STUDENT 


PROGRESS 


   


Uses a variety of 
instruments and other 
assessment procedures 
(tests, observation, 
student and parent 
interviews, etc.) to 
evaluate student 
progress and frequently 
record data on student 
performance 


 Candidate is inconsistent in their ability to use a 
variety of instruments and other assessment procedures 
(tests, observation, student and parent interviews, etc. ) 
to evaluate student progress and frequently record data 
on student performance. 


 Candidate is emerging to consistently use a variety of 
instruments and other assessment procedures (tests, 
observation, student and parent interviews, etc. ) to 
evaluate student progress and frequently record data on 
student performance. 


 Candidate is skillful and consistent at using a variety 
of instruments and other assessment procedures (tests, 
observation, student and parent interviews, etc. ) to 
evaluate student progress and frequently record data on 
student performance. 


Makes changes when 
advancements or 
alterations are reflected 
in assessment results 


 Candidate infrequently uses data (advancements or 
alterations in student performance) to inform and modify 
instructional approaches. 


 Candidate can respond to data (advancements or 
alterations in student performance), in most learning 
situations, by modifying instructional approaches if 
appropriate.  


 Candidate demonstrates strong skills in the ability to 
respond to data (advancements or alterations in student 
performance) by modifying instructional approaches if 
appropriate.  Assessment data is central to all 
instructional decisions made by the candidate. 


 
Score:    


COMMENTS: 
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STANDARD 9: PROFESSIONAL AND ETHICAL PRACTICE 
 


ELEMENTS FOR CEC 
STANDARD 9: 


PROFESSIONAL AND 
ETHICAL PRACTICE 


1 
NEEDS IMPROVEMENT 


2 
MEETS EXPECTATIONS 


3 
EXCEEDS EXPECTATIONS 


 
 
 


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery 
of the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of candidate 
mastery of the following elements of the standard: 


Applies ethical 
standards to special 
education practice 


 Candidate does not consistently consider or in some 
cases show ethical standards in his/her special education 
practice. 


 Candidate shows evidence of applying ethical 
standards to special education practice. 


 Candidate consistently applies ethical standards to 
special education practice and is a model for other 
educators. 


Reflects on growth as a 
practicing special 
educator and presents 
self with assurance and 
poise indicating an 
awareness of own 
professional strengths 
and areas in need of 
improvement 


 Candidate rarely and ineffectively reflects on own 
growth, seldom demonstrates an awareness of own 
professional strengths and weaknesses as a practicing 
special educator and areas in need of improvement. 
Does not present self professionally with assurance or 
poise. 


 Candidate reflects on own growth, demonstrates an 
awareness of own professional strengths and 
weaknesses as a practicing special educator and areas 
in need of improvement. Consistently presents self 
professionally with assurance and poise in most 
professional interactions. 


 Candidate continually reflects on own growth, 
demonstrates a strong awareness of own professional 
strengths and weaknesses as a practicing special 
educator and areas in need of improvement. Consistently 
presents self professionally with assurance and poise in 
all professional interactions. 


Is responsible by 
following through on 
assigned 
responsibilities 
including arriving when 
scheduled and being 
prepared (reports 
absences to site 
supervisor and 
cooperating teacher) 


 Candidate inconsistently takes responsibility for 
internship work. Does not always follow through on 
assigned responsibilities, is sometimes late and 
unprepared (does not consistently report absences to site 
supervisor and cooperating teacher). 


 Candidate demonstrates responsibility by following 
through on assigned responsibilities including arriving 
when scheduled and prepared (reports absences to site 
supervisor and cooperating teacher). 


 Candidate is highly reliable and responsible. Always 
follows through on assigned responsibilities including 
arriving when scheduled and prepared (reports absences 
to site supervisor and cooperating teacher). 


Responds appropriately 
to feedback and makes 
changes when specified 
by cooperating 
professional and KSC 
supervisor 


 Candidate struggles to effectively respond 
appropriately to feedback, does not consistently make 
changes when specified by mentor and supervisors. 


 Candidate responds appropriately to feedback and in 
almost all situations strives to make changes specified by 
mentor and supervisors. 


 Candidate seeks and responds positively to feedback 
by making changes when specified by mentor and 
supervisors and often goes beyond the recommendations 
made by supervisors. 
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STANDARD 9 (CONT) 
 
Elements for CEC 
Standard 9: 
professional and 
ethical practice 


1 
Needs Improvement 


2 
Meets Expectations 


3 
Exceeds Expectations 


 
Danielson 
reference: 


IV 
 


 


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery of 
the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing and overwhelming evidence of candidate 
mastery of the following elements of the standard: 


Takes initiative in 
assuming 
responsibilities, finding 
materials and 
resources, and 
improving own teaching 


 Candidate seldom takes initiative in assuming 
responsibilities, finding materials and resources, and 
improving own teaching. 


 Candidate often takes initiative in assuming 
responsibilities, finding materials and resources, and 
improving own teaching. 


 Candidate regularly and consistently takes initiative in 
assuming responsibilities, finding and creating materials 
and resources and striving to improve own teaching. 


Follows rules and 
policies of class, 
school, and district 
including discussing 
issues pertaining to 
students discretely and 
in a confidential manner 


 Candidate infrequently follows rules and policies of 
class, school, and district including discussing issues 
pertaining to students discretely and in a confidential 
manner. 


 Candidate follows rules and policies of class, school, 
and district including discussing issues pertaining to 
students discretely and in a confidential manner. 


 Candidate consistently and systematically follows 
rules and policies of class, school, and district including 
discussing issues pertaining to students respectfully, 
discretely and in a confidential manner.  


Participates 
professionally in 
meetings, parent 
conferences, and 
consultations with 
colleagues 


 Candidate attends but does not actively participate 
professionally in meetings, parent conferences, and does 
not consult regularly with colleagues. 


 Candidate participates professionally in meetings, 
parent conferences, and consultations with colleagues by 
contributing relevant information. 


 Candidate is an active participant professionally in 
meetings, parent conferences, and consults with and 
provides support to colleagues on an ongoing basis and 
in some cases takes on a leadership role. 


Manages and organizes 
the multiple tasks and 
responsibilities of a 
special education 
teacher 


 Candidate demonstrates limited organizational skills 
and the ability to perform the multiple tasks and 
responsibilities of a special education teacher. 


 Candidate demonstrates solid organizational skills and 
the ability to perform the multiple tasks and 
responsibilities of a special education teacher. 


 Candidate demonstrates strong organizational skills 
and an exceptional ability to carry out the multiple tasks 
and responsibilities of a special education teacher with. 


Advocates for 
individuals with 
disabilities 


 Candidate shows little evidence of being an advocate 
for individuals with disabilities and does not show this in 
day-to-day interactions with students. 


 Candidate shows evidence of being an advocate for 
individuals with disabilities in most professional 
situations. 


 Candidate shows evidence of being a strong advocate 
for individuals with disabilities. 


 
Score:    


COMMENTS: 
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STANDARD 10: COLLABORATION 
ELEMENTS FOR CEC 


STANDARD 10: 
COLLABORATION 


1 
NEEDS IMPROVEMENT 


2 
MEETS EXPECTATIONS 


3 
EXCEEDS EXPECTATIONS 


 
Danielson reference: 


IV 
 
 


Through observation of internship activities and 
tasks, the candidate shows overall below average 
performance.  Candidate performance does not 
provide convincing evidence of candidate mastery 
of the following elements of the standard:  


Through observation of internship activities and 
tasks, the candidate shows overall average 
performance.  Candidate performance provides 
convincing evidence of candidate mastery of the 
following elements of the standard: 


Through observation of internship activities and 
tasks, the candidate shows overall above average 
performance.  Candidate performance provides 
convincing overwhelming evidence of candidate 
mastery of the following elements of the standard: 


Communicates 
effectively to school 
personnel and families 
about the 
characteristics, 
strengths, interests, and 
needs of students 


 Candidate demonstrates limited ability to 
communicate effectively with school personnel and 
families about the characteristics, strengths, interests, 
and needs of students. 


 Candidate demonstrates sufficient ability to 
communicate effectively with school personnel and 
families about the characteristics, strengths, interests, 
and needs of students. 


 Candidate clearly and consistently demonstrates an 
outstanding ability to communicate effectively with school 
personnel and families about the characteristics, 
strengths, interests, and needs of students. 


Collaborates with team 
members to plan 
transition to adulthood 
that encourages full 
community participation 


 Candidate shows little evidence of collaboration with 
team members to plan transition to adulthood that 
encourages full community participation. 


 Candidate shows evidence of collaboration by 
communicating regularly with team members to plan 
transition to adulthood that encourages full community 
participation. 


 Candidate shows strong evidence of collaboration by 
communicating regularly with team members to plan 
transition to adulthood that encourages full community 
participation. 


Uses community (local, 
state, and national) 
resources to assist in 
programming for 
individuals with 
disabilities 


 Candidate does not demonstrate full knowledge of 
community (local, state, and national) resources to assist 
in programming for individuals with disabilities. 


 Candidate shows a baseline knowledge of and uses 
community (local, state, and national) resources to assist 
in programming for individuals with disabilities. 


 Candidate demonstrates complete knowledge of and 
consistently uses community (local, state, and national) 
resources to assist in programming for individuals with 
disabilities. 


Fosters respectful and 
beneficial relationships 
between families and 
professionals in the 
context of being an 
advocate for the needs 
of individuals with 
disabilities 


 Candidate shows little evidence of fostering and 
maintaining respectful and beneficial relationships 
between families and professionals in the context of 
being an advocate for the needs of individuals with 
disabilities and does not seem to understand the 
importance of fostering these relationships. 


 Candidate shows solid evidence of fostering respectful 
and beneficial relationships between families and 
professionals in the context of being an advocate for the 
needs of individuals with disabilities. 


 Candidate shows strong evidence of fostering and 
maintaining respectful and beneficial relationships 
between families and professionals in the context of 
being an advocate for the needs of individuals with 
disabilities. 


Collaborate with 
paraeductors to meet 
the instructional and 
social needs of 
students 


 Candidate shows little evidence of collaboration with 
paraeducators in order to meet the instructional and 
social needs of students. 


 Candidate shows evidence of collaboration by 
communicating with paraeducators in order to meet the 
instructional and social needs of students. 


 Candidate shows strong evidence of collaboration by 
communicating regularly with paraeducators in order to 
meet the instructional and social needs of students. 


 


Score:    


COMMENTS: 
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KEENE STATE COLLEGE 
SPECIAL EDUCATION PROGRAMS 


POST-BACCALAUREATE SPECIAL EDUCATION INTERNSHIP:   
FIELD WORK EVALUATION FORM SUMMARY OF OVERALL COMPONENT SCORES 


 
 


CANDIDATE:         
 
 


 
OVERALL RATING OF INTERNSHIP PERFORMANCE IN EACH CEC CONTENT AREA 


 


NEEDS IMPROVEMENT 
(1) 


MEETS EXPECTATIONS 
(2) 


EXCEEDS 
EXPECTATIONS 


(3) 
CEC STANDARD ONE: 


FOUNDATIONS 
   


CEC STANDARD TWO: 
DEVELOPMENT AND CHARACTERISTICS OF LEARNERS 


   


CEC STANDARD THREE: 
 INDIVIDUAL LEARNING DIFFERENCES 


   


CEC STANDARD FOUR: 
INSTRUCTIONAL STRATEGIES 


   


CEC STANDARD FIVE: 
LEARNING ENVIRONMENTS AND SOCIAL INTERACTIONS 


   


CEC STANDARD SIX: 
LANGUAGE 


   


CEC STANDARD SEVEN: 
INSTRUCTIONAL PLANNING 


   


CEC STANDARD EIGHT: 
ASSESSMENT 


   


CEC STANDARD NINE: 
PROFESSIONAL AND ETHICAL PRACTICE 


   


CEC STANDARD TEN: 
COLLABORATION 


   


 
Total Score:      
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SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY) 
 
 
SUMMARIZE CANDIDATE’S STRENGTHS/HIGHLIGHTS 
 
 
 
RECOMMENDATIONS 
 
 
 
 
 
OTHER COMMENTS 
 
 
 
 
 
 
 
 
 
INTERNSHIP GRADE (KSC SUPERVISOR ONLY):      
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      Data for Assessment 4: Field Work Evaluation 
      ATTACHMENT C 
            2006-2007; 2007-2008           
               
Number of Candidates Who Completed Assessment 4        
               
2006-2007 Candidates, 
N= 8              
                 
2007-2008 Candidates, 
N= 8              
                 


Total Candidates 16              
               
Assessment 4: Field Work Evaluation            
For each component of the asessment, scores are reported by number of candidates and corresponding percentages. 
For each year an average is provided for each 
component.          
               
  Needs Improvement        


(1) 
Meets Expectations               


(2) 
Exceeds Expectations                      


(3) 
    


  Average Average 
Component of 
Assessment 


06-07       07-08 06-07       07-08 06-07       07-08 06-07       07-08 


Standard 1 Foundations 0 0% 0 0% 4 50% 3 38% 4 50% 5 62% 2.50 2.63 
Standard 2 Development 
and Characteristics of 
Learners 0 0% 0 0% 1 13% 2 25% 7 87% 6 75% 2.88 2.75 
Standard 3 Individual 
Learning Differences 0 0% 0 0% 4 50% 1 13% 4 50% 7 87% 2.50 2.88 
Standard 4 Instructional 
Strategies 0 0% 0 0% 4 50% 3 38% 4 50% 5 62% 2.50 2.63 
Standard 5 Learning 
Environments and Social 
Interactions 0 0% 0 0% 4 50% 3 38% 4 50% 5 62% 2.50 2.63 
Standard 6 Language 0 0% 0 0% 7 88% 4 50% 1 12% 4 50% 2.13 2.50 
Standard 7 Instructional 
Planning 0 0% 0 0% 4 50% 3 38% 4 50% 5 62% 2.50 2.63 
Standard 8 Assessment 0 0% 0 0% 5 63% 7 88% 3 37% 1 12% 2.38 2.13 
Standard 9 Professional 
and Ethical Practice 0 0% 0 0% 2 25% 2 25% 6 75% 6 75% 2.75 2.75 
Standard 10 Collaboration 0 0% 0 0% 5 63% 3 38% 3 37% 5 62% 2.38 2.63 
Summary of Overall Assessment 4 Scores           
A minimum overall score of 20 is a passing score for Assessment 4.  Candidates can range from 0-30 points on their overall 
score for the work sample.  Overall scores are reported in the following ranges by percentage and number of candidates in 
each of the three 
categories.               
               
  0-19 20-25 26-30   
  Needs Improvement        


(1) 
Meets Expectations        


(2) 
Exceeds Expectations                                   


(3) 
  


Year   
2006-2007 0 0% 4 50% 4 50%   
2007-2008 0 0% 3 38% 5 62%   
Total 0 0% 7 44% 9 56%   
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Assessment 4 - SPED Internship Field Work Evaluation




Assessment 5 (required) - Effects on Student Learning:  
Assessment that demonstrates candidate effects on student learning 


Section IV – Evidence for Meeting Standards 
Formative Assessment and Instruction Work Sample 


 
1. Description of the assessment and use in the program 
 
NO CHANGES 
 
2. A description of how this assessment specifically aligns with the standards it is cited for in Section III 
The assessment has been redesigned to focus on fewer standards as recommended by NCATE/CEC.  
The emphasis is on now on Standards 4, 5, 7, and 8.  Standard 6 and 10 are addressed, but minimally.  
The assessment was also written in a rubric fashion to more descriptively align with standards.  See 
original report for descriptions about how this assessment aligns with standards 4, 5, 7, and 8 as this 
remains unchanged. 
 
3.  A brief analysis of data findings 
Findings from Assessment 5, Formative Assessment Work Sample include 2006-2007 and 2007-2008 data and 
are organized by each component of the assessment including an overall assessment score for both years.  Final 
averages are provided for the component data.  This work sample is unique to the PB SPED program and was 
designed to target a candidate’s skills in both the instructional and assessment realms. 
 
Findings from Assessment 5 show that a majority of the 16 candidates who completed this assessment over two 
years met or exceeded expectations on all assessment components.  Only 1 candidate was rated as needs 
improvement on four components of the assessment.  Ratings across components appear to be consistent over 
the two years of data.  One area that may need some examination is related to candidate design of pre-testing 
and post-testing materials as well as the design of the educational plan.   The consistency in data is also evident 
in the summary of overall Assessment 5 scores, for example, 62% of candidates exceeded expectations in 06-07 
and in 07-08, 63% of candidates exceeded expectations.  (See attached data tables for Assessment 5). 
 
4. Interpretation of how data provide evidence for meeting standards 
This work sample is unique to the PB SPED program and was designed to clearly assess a candidate’s ability to 
impact student learning.  It is designed to specifically provide program improvement data related to candidates’ 
assessment and instruction skills.  The data clearly shows that a strong majority of candidates have successfully 
met or exceeded expectations related to the standards assessed by the components of the assessment tool.  In this 
case, Standards 4, 6, 7 and 8 are targeted.  The aggregate data provided here will help us to examine ways to 
improve how we teach to the appropriate standards in the context of this work sample, and we look forward to 
refining and implementing this tool in the redesigned PB SPED program which is currently being developed into 
an M.Ed. program.  This assessment tool was improved to more descriptively align to the standards addressed in 
the assessment.  This has helped with the reliability of ratings as well as candidate understanding of the 
outcomes related to this assessment.  The data here as well as feedback from KSC instructors and students will 
help us to continually improve on aspects of our program addressed by this assessment tool. 
 
The updates on this assessment took place over the last two years as these were driven by examination of the 
data and feedback from the initial SPA review of program.  Based on this data as well as information from 
faculty and students, further refinement of the tool will be necessary, particularly in the area of designing 
appropriate pre and post-tests and data tracking of the impact of educational interventions on student learning.  
These are critical skills that special educators will need in the context of the response to intervention initiatives 
occurring in NH schools.  Additionally, various teaching strategies have been implemented to address areas of 
difficulty related to designing instruction and monitoring progress.  This has been a solid work sample since the 
inception of the PB SPED program and the positive data here shows progress on the standards it assesses.  
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Assessment Documentation 
ATTACHMENT A 


 
Assessment Tool or Description of the Assessment   


 
Formative Assessment and Instruction Work sample 


 
 


NO CHANGES TO DESCRIPTION OF THE ASSESSMENT







ATTACHMENT B 
Scoring Guide for Assessment 


 
Formative Assessment and Instruction Work sample 


 
NEW RUBRIC--  SEE NEXT PAGES 
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FORMATIVE ASSESSMENT WORK SAMPLE EVALUATION 


 
 


INTERN’S NAME ____________________________      SUBMISSION DATE__________________  LESSON DATE __________________ 
 
COMPLETED BY:            
 
DIRECTIONS:  EXAMINE EACH ASPECT OF THE FORMATIVE ASSESSMENT WORK SAMPLE (1-8) AND THEN PROVIDE AN OVERALL RATING (1, 2, OR 3) FOR A TOTAL OF 24 POINTS.  CHECK BOXES IN FIRST 
COLUMN IF YOU HAVE SPECIFIC CONCERNS. 
 


 
ELEMENT OF WORK SAMPLE 


NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS EXPECTATIONS 


STANDARD 2 CHARACTERISTICS OF LEARNERS 
STANDARD 3 INDIVIDUAL LEARNING DIFFERENCES 


 
1.  Background information about student 
  
 Include educationally relevant background information regarding the 


student’s individual learning difficulties, language/communication 
needs, student's disability, work habits, or behavior characteristics 


 Articulate clearly the impact of the student’s disability on learning 
 Highlight the student post-school goals (transition-age students), 


interests, preferences, and strengths 
 Identify cultural factors that impact the student’s learning and 


development 
 


1  Candidate does not provide 
adequate background information 
about the student that is essential to 
understanding the context for the 
formative assessment work sample. 
 


2  Candidate provides adequate 
background information about the 
student including information about 
learning difficulties, behavior 
characteristics, the impact of disability 
on learning, and transition-related 
information.  Cultural factors that 
impact the student’s learning are also 
identified. 


3  Candidate provides 
comprehensive background 
information about the student including 
information about learning difficulties, 
behavior characteristics, the impact of 
disability on learning, and transition 
related information.  Cultural factors 
that impact the student’s learning are 
also identified.  The background 
information clearly covers a range of 
factors and rovides an extensive 
context for understanding the student. 


COMMENTS 
 
 
 
 
 


STANDARD 5 LEARNING ENVIRONMENTS 
 
2.  Describe environment where instruction will take place 
 
 Describe setting (general education and/or special education) and 


list factors in the environment that will potentially promote or hinder 
instruction 
 
 
 


1  Candidate does not provide an 
adequate description of the setting and 
only lists 1-2 factors that will promote 
or hinder instruction. 


2  Candidate describes setting and 
lists several factors in the environment 
that promote or hinder instruction.  The 
information provides an adequate 
understanding of the setting where 
instruction will take place.  


3  Candidate provides a rich 
description of the setting and lists 
several factors in the environment that 
promote or hinder instruction.  The 
information shows a high level of 
understanding where instruction will 
take place. 


COMMENTS 
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ELEMENT OF WORK SAMPLE 


NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS EXPECTATIONS 


STANDARD 8 ASSESSMENT 
 


3.  Pre-test skills and report results 
  
 Select appropriate pretest  
 Report results of pretest to inform educational plan  


1 Candidate does not select an 
appropriate pretest and therefore the 
results provide limited information to 
establish a baseline of data to inform 
the educational plan. 


2  Candidate selects an appropriate 
pretest that provides adequate 
baseline data to inform the design of 
the educational plan.  A general 
picture of skill strengths and 
weaknesses is established. 


3  Candidate selects an appropriate 
pretest that provides adequate baseline 
data to inform the design of the 
educational plan.  A general picture of 
skill strengths and weaknesses is 
established and the pretest also pinpoints 
specific skill deficits and strengths 
provided added knowledge to inform the 
educational plan. 


COMMENTS 
 
 
 


STANDARD 4 INSTRUCTIONAL STRATEGIES 
STANDARD 5 LEARNING ENVIRONMENTS AND SOCIAL INTERACTIONS 
STANDARD 6 LANGUAGE 
STANDARD 7 INSTRUCTIONAL PLANNING 
STANDARD 8 ASSESSMENT 
 
4.  Educational Plan 
 
 List related IEP goals  
 Develop a long-range (4-6 weeks) instructional goal and appropriate 


objectives that are results-oriented and include elements of a well 
written goal/objectives 


 Describe the evidenced-based interventions incorporated in the 
plan to include curriculum materials, accommodations/ 
modifications, and strategies. 


 Include paraeducator supports  
 Identify any cultural factors 
 Embed language/communication needs across the plan  
 Describe how you will use augmentative, alternative, and assistive 


technologies to support and enhance communication of individuals 
with exceptional needs 


 Use results of pretest to design educational plan 


1 Candidate does not connect plan to 
related IEP goals for student.  The long 
range goal and objectives do not 
provide clear and specific outcomes 
that can be assessed. The proposed 
plan for instruction provides limited 
information about instructional 
supports and needs.  Language and 
communication issues are not 
addressed in the plan nor is the use of 
assistive technology.  Unclear 
connection to the pretest results. 


2  Candidate connects plan to 
related IEP goals for student.  The long 
range goal and objectives provide 
outcomes that can be assessed. The 
proposed plan for instruction provides 
information about instructional 
supports and needs and references 
evidence-based interventions and 
curricula.  Individualized strategies and 
accommodations for teaching 
language and communication are 
embedded in the plan to include 
assistive and augmentative devices as 
appropriate. Clear connection to 
pretest results is evident. 


3  Candidate connects plan to 
related IEP goals for student and 
overall shows a high level of 
educational plan development.  The 
long range goal and objectives provide 
clear and specific outcomes that can 
be easily assessed. The proposed plan 
for instruction provides detailed 
information about instructional 
supports and needs and references 
evidence-based interventions and 
curricula.  Individualized strategies and 
accommodations for teaching 
language and communication are 
clearly described and embedded in the 
plan to include assistive and 
augmentative devices as appropriate. 
Clear connection to the pretest results 
is evident. 


 COMMENTS 
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ELEMENT OF WORK SAMPLE 


 


NEEDS IMPROVEMENT MEETS EXPECTATIONS EXCEEDS EXPECTATIONS 


STANDARD 8 ASSESSMENT 
5.  Description of Data Keeping Procedures 
 
 Describe specific data to be collected and the curriculum-based 


approach  
 Describe when data will be collected, and how data will be 


displayed including charting, graphing, and other relevant specifics 
(include how the student will be involved in data collection) 


 Describe the validity and reliability of the curriculum-based 
approach 
 


1 Candidate provided an incomplete 
description of data keeping procedures 
including how data will be collected 
and displayed. No reference to validity 
and reliability. 


2  Candidate provided a general 
description of data keeping procedures 
including how data will be collected 
and displayed.  Descriptions about the 
role of the student in data collection 
are included. Validity and reliability are 
implied in the design of the 
procedures. 


3  Candidate provided a 
comprehensive description of data 
keeping procedures including how data 
will be collected and displayed.  
Descriptions about the role of the 
student in data collection and other 
data keeping procedures are included. 
Validity and reliability are explicitly 
referenced and described. 


COMMENTS 
 
 
 
 


STANDARD 7 INSTRUCTIONAL PLANNING 
STANDARD 8 ASSESSMENT 


 
6.  Progress Reporting  
 
 Provide an overall summary of progress in relation to the 


educational plan including the degree to which learning gains were 
made in the context of goals and objectives (reference charts, 
graphs in Appendix) 


 Report weekly progress on WILG form that note changes in 
instruction based on the data collected (in Appendix) 


 Complete daily/weekly lesson plans that show instructional 
adjustments (in Appendix) 


 Describe how you involved student in data collection and analysis 


1 Candidate does not provide a 
complete summary of progress and 
lacks sufficient information about 
weekly gains or progress on goals and 
objectives in the educational plan.  
Candidate may or may not have 
included lesson plans that show 
adjustments.  


2  Candidate provided a complete 
summary of progress and included 
specific information about  weekly 
gains  including progress on objectives 
in the educational plan.   Candidate 
referenced lesson plans that showed 
adjustments based on assessment 
data and descriptions. A description 
about student involvement in data 
collection was included in the 
summary. 


3  Candidate provided a very 
descriptive summary of progress and 
included specific information about  
weekly gains including progress on 
objectives in the educational plan.  A 
rationale was provided if gains were 
not achieved.  Candidate referenced 
lesson plans that showed adjustments 
based on assessment data and 
descriptions. A description about 
student involvement in data collection 
was included in the summary. 


COMMENTS 
 
 
 
 


STANDARD 8 ASSESSMENT 
 


7.  Post-Test Skills and Report Results  
 
 Select appropriate post-test  
 Report results of post-test 


(materials included in Appendix) 
 


1 Candidate did not select an 
appropriate post-test and results of the 
post-test were not well documented.  


2  Candidate chose a post-test that 
provided an overall assessment of 
progress in the context of the 
educational plan.  The most important 
results were reported from the post-test.   
A rationale was provided if learning gains 
were not met for all objectives. 


3  Candidate chose a post-test that 
provided an overall assessment and 
pinpointed progress in the context of the 
educational plan. The results were 
reported in an efficient, comprehensive, 
and understandable way. A rationale was 
provided if learning gains were not met 
for all objectives. 


COMMENTS 
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STANDARD 9 PROFESSIONAL PRACTICE 
 


8.  Reflections and Recommendations (overall summary) 
 Describe the effectiveness of your instruction  
 Describe the decisions you made about your instruction that were 


based on the data you collected 
 Describe collaborative challenges and how addressed 
 List recommendations for instructing student 
 List recommendations for the parent 


 


1 Candidate reflections and 
recommendations were incomplete that 
did not address all necessary areas.   
 
 


2  Candidate reflections and 
recommendations addressed all major 
areas and adequately provided 
information to the student, parent, and 
case manager.  Reflections were 
thoughtful but could have been 
expanded. 


3  Candidate showed a high level of 
thoughtfulness in the reflections and 
recommendations. All major areas and 
adequately provided information to the 
student, parent, and case manager. 


COMMENTS 
 
 
 


Title Page and Table of Contents 
 


Y  or N COMMENTS 


Appendices 
 


  


Daily/weekly lesson plans Y  or N  
Pre-test materials Y  or N  
Ongoing assessment materials—probes, graphs, charts Y  or N  
Samples of student work Y  or N  
Post-test materials Y  or N  


 
 
 


FINAL SCORE/GRADE FROM OVERALL RATINGS 


 
 
 
________/24 


 
GRADING CRITERIA: Below 16 = C; 16-20 = B; 21> = A. 
 
SUMMATIVE EVALUATION COMMENTS: (USE BACK OF THIS FORM IF NECESSARY) 
 
 
 
 
 
 
SUMMARIZE INTERN’S STRENGTHS 
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Data for Assessment 5: Formative Assessment 
ATTACHMENT C 


            2006-2007; 2007-2008         
               
Number of Candidates Who Completed Assessment 5        
               
2006-2007 Candidates, N= 8              
                 
2007-2008 Candidates, N= 8              
                 


Total Candidates 16              
               
Assessment 5: Data Summary             
For each component of the assessment, scores are reported by number of candidates and corresponding percentages. 
For each year an average is provided for each component.          
  


Needs Improvement        
(1) 


Meets Expectations        
(2) 


Exceeds Expectations            
(3) Average Average   


Component of Assessment 06-07       07-08 06-07       07-08 06-07       07-08 06-07       07-08 
Background                                  
CEC Standards 2,3  0 0% 0 0% 2 25% 4 50% 6 75% 4 50% 2.75 2.50 
Description of Environment           
CEC Standard 5 0 0% 1 13% 3 38% 2 25% 5 62% 5 62% 2.63 2.50 
Pre-Test                                        
CEC Standard 8 1 12% 1 13% 3 38% 2 25% 4 50% 5 62% 2.38 2.50 
Educational Plan                                      
CEC Standards 4,5,6,7 0 0% 0 0% 5 63% 4 50% 3 37% 4 50% 2.38 2.50 
Component of Assessment                  
CEC Standard 8 0 0% 1 13% 5 63% 3 38% 3 37% 4 50% 2.38 2.38 
Progress Reporting                                  
CEC Standards 7,8 0 0% 0 0% 5 63% 4 50% 3 37% 4 50% 2.38 2.50 
Post-Test                                     
CEC Standard 8 0 0% 1 13% 3 38% 2 25% 5 62% 5 62% 2.63 2.50 
Reflections and 
Recommendations                                 
CEC Standard 9 0 0% 0 0% 4 50% 2 25% 4 50% 6 75% 2.5 2.75 
               
Summary of Overall Assessment 5 Scores           
A minimum overall score of 16 is a passing score for Assessment 5.  Candidates can range from 0-24 points on their overall 
score for the work sample.  Overall scores are reported in the following ranges by percentage and number of candidate in  
each of the three categories.               
               
  0-15 16-20 21-24   
  


Needs Improvement        
(1) 


Meets Expectations  
(2) 


Exceeds 
Expectations       


(3) 


  


Year   
2006-2007 0 0% 3 38% 5 62%   
2007-2008 1 12% 2 25% 5 63%   
Total 1 6% 5 31% 10 63%   


 





Assessment 5 - Formative Assessment & Instruction Work Sample




Assessment 6 (required): Additional assessment that addresses CEC standards 
Section IV – Evidence for Meeting Standards 


Functional Behavioral Assessment (FBA ) and Behavioral Intervention Plan 
(BIP)Work Sample 


 
1. Description of the assessment and use in the program 
 
NO CHANGES 
  
2. A description of how this assessment specifically aligns with the standards it is cited for in 
Section III 
The emphasis of this assessment is on Standards 4, 5, 7, and 8.  Although this assessment is focused 
primarily on Standard 5 Learning Environments and Social Interactions, it is vital for an assessment 
such as this to also integrate the importance of instruction and assessment.  This is why standards 4, 7, 
and 8 are also included.  Other standards minimally addressed are included in the assessment but these 
are not examined for the purpose of program assessment.  See original report for descriptions about 
how this assessment aligns with standards. 
 
3.  A brief analysis of data findings 
 
Findings from Assessment 6, FBA/BIP Work Sample include 2006-2007 and 2007-2008 data and are organized 
by each component of the assessment including an overall assessment score for both years.  Final averages are 
provided for the component data.  This work sample is utilized by both the undergraduate and PB SPED 
program.   
 
Findings from Assessment 6 show that a high majority of the 16 candidates who completed this assessment over 
two years met or exceeded expectations on all components of this assessment.  Only 1 candidate was rated as 
needs improvement on two components of the assessment.  Ratings across components appear to be consistent 
over the two years of data although there was some minor slippage from 06-07 to 07-08 on a couple of 
components.  One area that may need some examination is candidates’ ability to establish a record keeping plan 
although further data will help us to clarify how well we are teaching our candidates to achieve this standard.   
The slight drop in overall scores from 06-07 to 07-08 was impacted by one candidates needs improvement score.  
Overall it is important to note that 68% of candidates exceeded expectations on this assessment which shows a 
high degree of candidate competency in relation to the standards assessed by the FBA/BIP. 
 
4. Interpretation of how data provide evidence for meeting standards 
 
The data clearly shows that a majority of candidates have successfully met or exceeded expectations related to 
the components of  this assessment.  This is a very solid assessment in our program and has been utilized in our 
coursework and field experiences for several years.  It has undergone several improvements and will continue to 
be examined in light of this data and information from faculty and candidates in the program.  As a program, we 
realized the need to establish more foundational work on the standards addressed here, especially Standard 5.  
Therefore, in the graduate initial certification curriculum proposal for 08-09 (this will replace the PB SPED 
program), we hope to add a new course, Positive Behavior Supports.  In this course we will introduce the 
concept of FBA/BIP and focus energies on content and skills for Standard 5.  Candidates will still have to 
complete the FBA/BIP during Internship II, but will have some foundational work completed in the newly- 
proposed course.  It will be important to examine the data in upcoming years to document the impact of this 
important move.  In any case, we are pleased with how this assessment has worked in our program as is evident 
in the data summary. 
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Assessment Documentation 
ATTACHMENT A 


 
Assessment Tool or Description of the Assessment 
 


Functional Behavioral Assessment (FBA) and Behavioral Intervention Plan (BIP) Work Sample 
 
NO CHANGES TO DESCRIPTION OF THE ASSESSMENT
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ATTACHMENT B 
Scoring Guide for Assessment 


 
Formative Assessment and Instruction Work sample 


 
NO CHANGES TO DESCRIPTION OF THE ASSESSMENT 
  







Assessment 5   PB SPED   
 


         


Data for Assessment 6: FBA-BIP  
ATTACHMENT C 
2006-2007; 2007-2008 


                       
Number of Candidates Who Completed Assessment 6       
               
2006-2007 Candidates, 
N= 8              
                 
2007-2008 Candidates, 
N= 8              
                 


Total Candidates 16              
               
Assessment 6: Data Summary             
For each component of the assessment, scores are reported by number of candidates and corresponding percentages. 
For each year an average is provided for each component.         
               
  Needs Improvement        


(1) 
Meets Expectations        


(2) 
Exceeds Expectations 


(3) Average Average   
Component of 
Assessment 06-07       07-08 06-07       07-08 06-07       07-08 06-07       07-08 


Part I: FBA                             
Collect Data: Anecdotal 
Records                                
CEC Standards 5,8 0 0% 0 0% 3 38% 4 50% 5 62% 4 50% 2.63 2.50 
Conduct a Functional 
Analysis: Chart                                                            
CEC Standard 8 0 0% 0 0% 4 50% 4 50% 4 50% 4 50% 2.50 2.50 
Conduct a Functional 
Analysis: Develop a Set of 
Hypothesis                   
CEC Standards 5,7,8 0 0% 0 0% 4 50% 5 63% 4 50% 3 37% 2.50 2.38 
Summarize Findings           
CEC Standards 5,7,8 0 0% 0 0% 3 38% 2 25% 5 62% 6 75% 2.63 2.75 
Part II: BIP                             
Overview 0 0% 1 13% 2 25% 2 25% 5 62% 5 62% 2.63 2.50 
Formalize a Behavioral 
Intervention Plan                         
CEC Standards 4,5,7, 0 0% 0 0% 4 50% 2 25% 4 50% 6 75% 2.50 2.75 
Establish a Record 
Keeping Plan                                                     
CEC Standards 5,8 0 0% 1 13% 4 50% 4 50% 4 50% 3 37% 2.50 2.25 
Summary of Overall Assessment 6 Scores          
A minimum score of 14 is a passing score for Assessment 6.  Candidates can range from 0-21 points on their overall 
score for the work sample.  Overall scores are reported in the following ranges by percentage and number of candidates in 
each of the categories.               
  0-13 14-17 18-21   
  Needs Improvement        


(1) 
Meets Expectations     


(2) 
Exceeds Expectations        


(3) 
  


Year   
2006-2007 0 0% 2 25% 6 75%   
2007-2008 1 13% 2 25% 5 62%   
Total 1 7% 4 25% 11 68%   
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Assessment 6 - FBABIP Work Sample



    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

K-12

    9.  Program Type

nmlkj Advanced Teaching

nmlkji First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkj Baccalaureate

nmlkji Post Baccalaureate

nmlkj Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
General Special Education K-12 (New Hampshire)

    14.  Program report status:

nmlkj Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkji Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?



nmlkj Yes

nmlkji No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of CEC 
standards. (Response limited to 4,000 characters)
NO CHANGES TO SECTION, SEE PREVIOUS REPORT

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)

The Internships in Special Education I and II are designed to facilitate candidate development of 
knowledge and skills in a flexible, integrated, and seamless fashion. Candidates build skills as they 
progress through the program by completing work sample assignments, reviewing evaluations of skills 
on the Field Work Evaluation form, and documenting this work in their Special Educator Portfolio. 

All candidates complete foundational summer coursework and within these courses students have early 
field experiences including site visits to special education programs and student case studies for a total 
of 10-15 hours. All candidates have had significant previous work in schools. They also complete 
preliminary work on their portfolios to prepare them for the Internship I and II experiences. The 
Internship I and II experiences are equivalent in clock hours to the undergraduate special education 
program and are distributed over the entire academic year. Since this is a one year program, candidates’
field experiences are concentrated in the internship and connected to concurrent coursework. The 
internship clock hour requirement was approved by the Director of Keene State College (KSC) Teacher 
Education and Graduate Studies and meets state certification guidelines for field experiences in special 
education (see below). For Alternative IV candidates who work in a special education teaching position, 
the time on-the-job is utilized to meet the initial certification in special education competencies. 
Candidates are required to attend a seminar throughout the year which focuses on problem solving and 
skill development. Below are the clock hours required for combined Internships I and II:

Minimum Clock Hour Requirements 
Candidate does not have current or prior teacher certification - 700 hours (25 hrs per wk/ 28 wks, I & II)

Minimum Clock Hour Requirements 
Candidate has current or prior teacher certification - 400 hours (14 hrs per wk/28 wks, I & II)

In order to formalize the Internship experience all candidates and site representatives work during the 
summer to complete a Post-Baccalaureate Special Education Internship I Cooperative Agreement 
between the cooperating school district and KSC. All candidates in PB SPED are assigned a KSC 
Supervisor and a site based Cooperating Professional which now mirrors all field experiences at KSC. 
Previously, site based personnel were referred to as Mentors. Cooperating Professionals possess required 
knowledge and skills in special education, and KSC faculty members consult with school district 
personnel (e.g., advisory board members, school principals, special education directors) to select 
Cooperating Professionals that are a good fit for each candidate. This is one of the most important steps 
in the program because KSC relies on solid collaboration with school districts to support the success of 
candidates. Cooperating Professionals are required to attend training sessions at KSC to assist with the 
evaluation of a candidate’s performance in relation to KSC competencies. 



The program quickly establishes a baseline of special education skills as candidates enter the fall 
Internship I experiences. The baseline knowledge and skills are assessed in the beginning of Internship I 
through a self assessment of knowledge and skills in the context of CEC Standards. This self-assessment 
is revisited again at the end of Internship I and again at the end of Internship II in connection with the 
final portfolio exhibition and evaluation. The KSC Supervisor coordinates all aspects of the experience 
and works closely with the candidate and Cooperating Professional. 

The fall Internship I experience focuses on foundation instruction (Standards 4 and 7), language 
(Standard 6), and assessment (Standard 8) skills. Social and behavior issues (Standard 5) are introduced 
in the context of the work on instruction and assessment. Foundational collaborative and professional 
behaviors are also assessed during Internship I. Further special education content knowledge is explored 
through the Special Education Process Work Sample ( program Assessment #2). This extensive case 
study experience shows candidates strengths and weaknesses in knowledge and skills in an applied 
manner. Candidates also concurrently take the Assessment and Evaluation in Special Education course 
(EDUCSP 520) during the Internship I experience which helps to connect the knowledge they are 
gaining about assessment with the students they are working with in the field. This has proven to be a 
very effective way for candidates to attain foundational assessment knowledge and skills as it gives 
candidates a context to connect this work.

At the end of the Internship I experience, candidates and a KSC supervisor meet to discuss and 
document growth in special education skills. The portfolio tool and the field work evaluation tool are 
used to stimulate this discussion (see next section for KSC faculty role in evaluation of candidate). In the 
spring Internship II experience candidates extend their instruction and assessment skills established in 
the fall and build on their strengths and focus energies on improving weaker skill areas. These skill 
strengths and weaknesses are documented in the Internship Action Plan which includes activities all 
candidates will complete during Internship II as well as individually designed activities to either extend 
special education skills or target areas for improvement. This approach helps KSC faculty to fill 
competency gaps for candidates and provides more advanced candidates an opportunity to extend their 
special education work. It is important to note that all candidates complete a series of work samples 
during the Internship II. An emphasis on social and behavior issues (Standard 5) and collaboration 
(Standard 10) takes place during the Internship II. All candidates take a specialized course in transition 
planning (EDUCSP 525) where, as in EDUCSP 520, candidates learn about transition content 
knowledge and skills while they complete the field experience.

KSC Supervisors provide the primary evaluation of the candidate during the field experience which 
includes a field work evaluation for Internship I and II, Portfolio evaluations, observations, and work 
sample evaluations. The Cooperating Professional also completes a field work evaluation during 
Internship I and II, observations, and provides preliminary evaluations on various work samples for the 
Internship. Candidates are also required to self-assess their skills in the context of the field experience. 
The Cooperating Professional documents and self-assessments are submitted to a KSC Supervisor, who 
reviews all documents to make final evaluations of performance during the field experience. The KSC 
Supervisor follows up with the Cooperating Professional and candidate throughout the Internship to 
obtain an accurate picture of candidate performance.

The culminating experience for the program and internships involves a portfolio exhibition which takes 
place at the end of the Internship II. At this session, students discuss their growth as a beginning special 
educator in the context of sharing artifacts that demonstrate competence. Cooperating Professionals are 
also invited to attend this final experience. All candidates have an exit interview with the KSC 
supervisor at the end of the Internship II to discuss future goals for professional development, job 
prospects, as well as review the year’s progress.



    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)
NO CHANGE

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

NO CHANGE

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

NO CHANGE

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Program:

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)



    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Stephen Bigaj

Highest Degree, Field, & 
University(5) Ph.D. The University of Connecticut

Assignment: Indicate the role 
of the faculty member(6)

PB SPED Program Co-Coordinator Teach courses and internship Secondary 
Special Education coordination 

Faculty Rank(7) Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

• Manuscript: Madaus, J., Bigaj, S., Chafouleas, S.M., & Simonsen, B. (in press). 
Mining the files: What key information can be included in a comprehensive 
summary of performance. Career Development for Exceptional Individuals; • 
Project Consultant, Monadnock Center for Successful Transitions (NH 
Developmental Disabilities Council and US Department of Labor grant project, 
co-wrote proposal); • Editorial Board Member, The Journal for Vocational Special 
Needs Education 

Teaching or other 
professional experience in P-
12 schools(11)

• Supervisor of PB SPED Internship, Special Education Practicum and Student 
Teaching (undergraduate program); • Inservice training to local high school 
special education staff about transition planning and programming; • NH Special 
Education Certification K-12, General Special Education, LD, and ED (2003) 

Faculty Member Name Nancy S. Lory

Highest Degree, Field, & 
University(5) Ed.D. George Peabody College of Vanderbilit University 1983 Field: Education 

Assignment: Indicate the role 
of the faculty member(6) Co-program designer; Faculty member who teaches courses in program 

Faculty Rank(7) Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

• Manuscript: Live Story Books: Windows into the Lives of Your Students and 
Their Families (unpublished, 2005); • Court Appointed Special Advocate (CASA) -
Guardian ad Litem (2005-06); • Internal Consultant -- KSC Integrative Studies 
Institute (2006) 

Teaching or other 
professional experience in P-
12 schools(11)

• Special Education Teacher -- 1971-75 -- public school & federally funded 
program; • Clinic Coordinator, KSC, 1975-1979 (demonstration center for 
teaching students with learning disabililites and emotional disabilities, and 
preschoolers with disabilities 

Faculty Member Name Ann Beaudry-Torrey

Highest Degree, Field, & 
University(5) MEd. Special Education, Keene State College 

Assignment: Indicate the role 
of the faculty member(6)

Adjunct faculty, teach core courses, cooperating teacher for candidates in the 
field. Teach EDUC SP 501: Foundations of Special Education & EDUC SP 502: 
Curriculum & Instruction

Faculty Rank(7) Adjunct 

Tenure Track YESgfedc

Scholarship(8), Leadership in 



Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

- Professional learning communities; - Differentiated instruction; - Member: 
International Reading Association; - Member: CEC; -Member: ASCD; - Literacy 
instructor 

Teaching or other 
professional experience in P-
12 schools(11)

27 years teaching in P-12 schools as special educator, inclusive educator, regular 
educator 

Faculty Member Name Daniel G. Lafleur

Highest Degree, Field, & 
University(5) Ph.D. Counseling Psychology, University of Massachusetts, Amherst 

Assignment: Indicate the role 
of the faculty member(6) Teaches SPED 520, Assessment and Evaluation for Special Educators

Faculty Rank(7) Adjunct Faculty

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

• 1999-2001 School psychologist Winchester, NH; • 2001-2005 Special Ed 
Coordinator, SAU #38; • 2005-present School psychologist Keene School District 

Faculty Member Name Edward McCaul

Highest Degree, Field, & 
University(5) Ed.D, University of Maine

Assignment: Indicate the role 
of the faculty member(6) Adjunct faculty, Internship I teaching and supervision

Faculty Rank(7) Adjunct Faculty

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

• Editorial Review Board, Journal of Research in Rural Education; • Presenter on 
Adequate Yearly Progress, MA Director’s Association; • Technical Assistance 
Consultant, NH Dept. of Education 

Teaching or other 
professional experience in P-
12 schools(11)

30 years of experience in education and special education. Currently, Director of 
Pupil Personnel Services, Gardner, MA, public schools 

Faculty Member Name *Deborah Merchant NOTE: New Faculty member hired August, 2007 

Highest Degree, Field, & 
University(5) PhD, Special Education, Penn State University

Assignment: Indicate the role 
of the faculty member(6)

Faculty, teach core courses and supervise in the field, co-coordinate post-bac 
program

Faculty Rank(7) Assistant Professor



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

• Presentations – Current Issues in Special Education • Editorial board Member –
Journal of Postsecondary Education and Disability • Panel Review Board Member 
– ETS Office of Disability Policy • Faculty Liaison – Camp Vision, Project eye-to-
eye for students with learning disabilities 

Teaching or other 
professional experience in P-
12 schools(11)

• Field supervisor for internships/ student teaching experiences • Special 
education administrator 

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  In this section, list the 6-8 assessments that are being submitted as evidence for meeting the 
CEC standards. All programs must provide a minimum of six assessments. If your state does not 
require a state licensure test in the content area, you must substitute an assessment that documents 
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or 
form of the assessment and when it is administered in the program. (Response limited to 250 
characters each field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Content-Based 
Portfolio Review

Portfolio

Candidates 
provided ongoing 

assessment of 
content-based 

portfolio 
throughout the 

program 
(beginning with a 
final assessment 
administered at 

completion of the 
program

Assessment #2: 
Assessment of 
content knowledge 

Special Education 
Process Work Case Study, Work 

Assessment 
administered 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

in special education 
(required)

Sample Sample Method Internship I (fall)

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Lesson Planning 
Work Sample

Work Sample 
Method

Assessment 
administered 

during Internship I 
(fall)

Assessment #4: 
Assessment of 
student teaching 
(required)

Special Education 
Internship: Field 
Work Evaluation

Comprehensive 
Field Experience 

Evaluation

Preliminary 
assessment 

administered upon 
completion of 

Internship I; final 
assessment for 
program upon 
completion of 

program 
(Internship II, 

spring)
Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Formative 
Assessment and 
Instruction Work 

Sample

Case Study, Work 
Sample Method

Assessment 
administered 

during Internship 
II, spring

Assessment #6: 
Additional 
assessment that 
addresses CEC 
standards 
(required)

Functional 
Behavioral 

Assessment and 
Behavioral 

Intervention Plan 
Work Sample

Case Study, Work 
Sample Method

Assessment 
administered 

during Internship 
II, spring

Assessment #7: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Teacher Candidate 
Dispositions 
Assessment

Rating of 
Dispositions

Assessment 
administered 
during the 

Internship I, fall

Assessment #8: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Language 
Development, 
Differences, 

and Disabilities

Case Study and 
Reflection project

Assessment 
administered 

during the during 
the Summer 

Session I, EDUC SP 
501, Foundations in 
Special Education 

course

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each CEC standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple CEC standards.

    1.  FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD



Special education candidates progress through a series of developmentally sequenced field experiences 
for the full range of ages, types and levels of abilities, and collaborative opportunities that are appropriate 
to the license or roles for which they are preparing. These field and clinical experiences are supervised by 
qualified professionals.

Information should be provided in Section I (Context) to address this standard.

    2.  CONTENT STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

1. Foundations. Special educators understand the field as an evolving and 
changing discipline based on philosophies, evidence-based principles and 
theories, relevant laws and policies, diverse and historical points of view, 
and human issues that have historically influenced and continue to 
influence the field of special education and the education and treatment of 
individuals with exceptional needs both in school and society. Special 
educators understand how these influence professional practice, 
including assessment, instructional planning, implementation, and program 
evaluation. Special educators understand how issues of human diversity
can impact families, cultures, and schools, and how these complex human 
issues can interact with issues in the delivery of special education services. 
They understand the relationships of organizations of special education
to the organizations and functions of schools, school systems, and other 
agencies. Special educators use this knowledge as a ground upon which to 
construct their own personal understandings and philosophies of special 
education.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedcb gfedcb gfedc gfedc gfedc gfedc gfedc gfedc

2. Development and Characteristics of Learners. Special educators 
know and demonstrate respect for their students first as unique human 
beings. Special educators understand the similarities and differences in 
human development and the characteristics between and among 
individuals with and without exceptional learning needs (ELN). Moreover, 
special educators understand how exceptional conditions can interact
with the domains of human development and they use this knowledge to 
respond to the varying abilities and behaviors of individual’s with 
ELN. Special educators understand how the experiences of individuals 
with ELN can impact families, as well as the individual’s ability to learn, 
interact socially, and live as fulfilled contributing members of the 
community. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedcb gfedcb gfedc gfedc gfedc gfedc gfedc gfedc



3. Individual Learning Differences. Special educators understand the 
effects that an exceptional condition can have on an individual’s 
learning in school and throughout life. Special educators understand that 
the beliefs, traditions, and values across and within cultures can affect 
relationships among and between students, their families, and the school 
community. Moreover, special educators are active and resourceful in 
seeking to understand how primary language, culture, and familial 
backgrounds interact with the individual’s exceptional condition to 
impact the individual’s academic and social abilities, attitudes, values, 
interests, and career options. The understanding of these learning 
differences and their possible interactions provides the foundation upon 
which special educators individualize instruction to provide meaningful 
and challenging learning for individuals with ELN. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedcb gfedcb gfedc gfedc gfedc gfedc gfedc gfedc

4. Instructional Strategies. Special educators posses a repertoire of 
evidence-based instructional strategies to individualize instruction for 
individuals with ELN. Special educators select, adapt, and use these 
instructional strategies to promote positive learning results in general 
and special curricula and to appropriately modify learning environments 
for individuals with ELN. They enhance the learning of critical thinking, 
problem solving, and performance skills of individuals with ELN, and 
increase their self-awareness, self-management, self-control, self-reliance, 
and self-esteem. Moreover, special educators emphasize the development, 
maintenance, and generalization of knowledge and skills across 
environments, settings, and the lifespan. 

Beginning special educators demonstrate their mastery this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc

5. Learning Environments and Social Interactions. Special educators 
actively create learning environments for individuals with ELN that foster 
cultural understanding, safety and emotional well-being, positive social 
interactions, and active engagement of individuals with ELN. In addition, 
special educators foster environments in which diversity is valued and 
individuals are taught to live harmoniously and productively in a culturally 
diverse world. Special educators shape environments to encourage the 
independence, self-motivation, self-direction, personal empowerment, and 
self-advocacy of individuals with ELN. Special educators help their 
general education colleagues integrate individuals with ELN in regular 
environments and engage them in meaningful learning activities and 
interactions. Special educators use direct motivational and instructional 
interventions with individuals with ELN to teach them to respond 
effectively to current expectations. When necessary, special educators can 
safely intervene with individuals with ELN in crisis. Special educators 
coordinate all these efforts and provide guidance and direction to 
paraeducators and others, such as classroom volunteers and tutors.

gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc



Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.
6. Language. Special educators understand typical and atypical language 
development and the ways in which exceptional conditions can interact 
with an individual’s experience with and use of language. Special 
educators use individualized strategies to enhance language development 
and teach communication skills to individuals with ELN. Special educators 
are familiar with augmentative, alternative, and assistive technologies to 
support and enhance communication of individuals with exceptional 
needs. Special educators match their communication methods to an 
individual’s language proficiency and cultural and linguistic differences. 
Special educators provide effective language models and they use 
communication strategies and resources to facilitate understanding of 
subject matter for individuals with ELN whose primary language is not 
English.

Beginning special educators demonstrate their mastery of language for and 
with individuals with ELN through the mastery of the CEC Common Core 
Knowledge and Skills, as well as through the appropriate CEC Specialty 
Area(s) Knowledge and Skills for which the preparation program is 
preparing candidates.

gfedcb gfedcb gfedc gfedcb gfedc gfedc gfedc gfedcb

7. Instructional Planning. Individualized decision-making and instruction 
is at the center of special education practice. Special educators develop 
long-range individualized instructional plans anchored in both general and 
special curricula. In addition, special educators systematically translate 
these individualized plans into carefully selected shorter-range goals and 
objectives taking into consideration an individual’s abilities and needs, the 
learning environment, and a myriad of cultural and linguistic factors. 
Individualized instructional plans emphasize explicit modeling and 
efficient guided practice to assure acquisition and fluency through 
maintenance and generalization. Understanding of these factors as well as 
the implications of an individual’s exceptional condition, guides the 
special educator’s selection, adaptation, and creation of materials, and the 
use of powerful instructional variables. Instructional plans are modified 
based on ongoing analysis of the individual’s learning progress. Moreover, 
special educators facilitate this instructional planning in a collaborative 
context including the individuals with exceptionalities, families, 
professional colleagues, and personnel from other agencies as appropriate. 
Special educators also develop a variety of individualized transition plans, 
such as transitions from preschool to elementary school and from 
secondary settings to a variety of postsecondary work and learning 
contexts. Special educators are comfortable using appropriate technologies 
to support instructional planning and individualized instruction.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc



8. Assessment. Assessment is integral to the decision-making and teaching 
of special educators and special educators use multiple types of assessment 
information for a variety of educational decisions. Special educators use 
the results of assessments to help identify exceptional learning needs and 
to develop and implement individualized instructional programs, as well as 
to adjust instruction in response to ongoing learning progress. Special 
educators understand the legal policies and ethical principles of 
measurement and assessment related to referral, eligibility, program 
planning, instruction, and placement for individuals with ELN, including 
those from culturally and linguistically diverse backgrounds. Special 
educators understand measurement theory and practices for addressing 
issues of validity, reliability, norms, bias, and interpretation of assessment 
results. In addition, special educators understand the appropriate use and 
limitations of various types of assessments. Special educators collaborate 
with families and other colleagues to assure non-biased, meaningful 
assessments and decision-making. Special educators conduct formal and 
informal assessments of behavior, learning, achievement, and 
environments to design learning experiences that support the growth and 
development of individuals with ELN. Special educators use assessment 
information to identify supports and adaptations required for individuals 
with ELN to access the general curriculum and to participate in school, 
system, and statewide assessment programs. Special educators regularly 
monitor the progress of individuals with ELN in general and special 
curricula. Special educators use appropriate technologies to support their 
assessments.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedcb gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc

9. Professional and Ethical Practice. Special educators are guided by the 
profession’s ethical and professional practice standards. Special educators 
practice in multiple roles and complex situations across wide age and 
developmental ranges. Their practice requires ongoing attention to legal 
matters along with serious professional and ethical considerations. Special 
educators engage in professional activities and participate in learning 
communities that benefit individuals with ELN, their families, colleagues, 
and their own professional growth. Special educators view themselves as 
lifelong learners and regularly reflect on and adjust their practice. Special 
educators are aware of how their own and others attitudes, behaviors, and 
ways of communicating can influence their practice. Special educators 
understand that culture and language can interact with exceptionalities, and 
are sensitive to the many aspects of diversity of individuals with ELN and 
their families. Special educators actively plan and engage in activities that 
foster their professional growth and keep them current with evidence-
based best practices. Special educators know their own limits of practice 
and practice within them.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 

gfedcb gfedc gfedc gfedcb gfedc gfedc gfedcb gfedc



Skills for which the preparation program is preparing candidates.
10. Collaboration. Special educators routinely and effectively collaborate 
with families, other educators, related service providers, and personnel 
from community agencies in culturally responsive ways. This 
collaboration assures that the needs of individuals with ELN are addressed 
throughout schooling. Moreover, special educators embrace their special 
role as advocate for individuals with ELN. Special educators promote and 
advocate the learning and well being of individuals with ELN across a 
wide range of settings and a range of different learning experiences. 
Special educators are viewed as specialists by a myriad of people who 
actively seek their collaboration to effectively include and teach 
individuals with ELN. Special educators are a resource to their colleagues 
in understanding the laws and policies relevant to Individuals with ELN. 
Special educators use collaboration to facilitate the successful transitions 
of individuals with ELN across settings and services.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedcb gfedc gfedc gfedcb gfedc gfedc gfedcb gfedc

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;



4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  State licensure tests or professional examinations of content knowledge. CEC standards 
addressed in this entry could include all of the standards. If your state does not require licensure 
tests or professional examinations in the content area, data from another assessment must be 
presented to document candidate attainment of content knowledge. Provide assessment information 
(items 1-5) as outlined in the directions for Section IV (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 1 - Content-Based Special Educator Portfolio Review

See Attachments panel below.

    2.  Assessment of content knowledge(15) in special education. CEC standards addressed in this 
assessment could include but are not limited to Standards 1 and 2. Examples of assessments include 
comprehensive examinations; written interpersonal/presentational tasks; capstone projects or 
research reports addressing cross-disciplinary content; philosophy of teaching statement that 
addresses the role of culture, literature, and cross-disciplinary content; and other portfolio tasks
(16) . (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children's learning and development in these areas.
    (16) A portfolio is a collection of candidate work. The information to be reported here requires an assessment of candidates’ content knowledge as 
revealed in the work product contained in a portfolio. If the portfolio contains pieces that are interdependent and the portfolio is evaluated by faculty as 
one assessment using a scoring guide, then the portfolio could be counted as one assessment. Often the assessment addresses an independent product 
within the portfolio rather than the complete portfolio. In the latter case, the assessment and scoring guide for the independent product should be 

presented.

Assessment 2 - SPED Process Work Sample

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan classroom-based instruction 



(e.g., unit plan) or activities for other roles as special educators. CEC standards that could be 
addressed in this assessment include but are not limited to 7. Examples of assessments include the 
evaluation of candidates’ abilities to develop lesson or unit plans. An example would be a 
differentiated unit of instruction

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 3 - Lesson Planning Work Sample

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. CEC standards that could be addressed in this assessment include but are 
not limited to 4, 5, 6, 7, 8, 9, and 10. The assessment instrument used in student teaching and the 
internship or other clinical experiences should be submitted (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 4 - SPED Internship Field Work Evaluation

See Attachments panel below.

    5.  Assessment that demonstrates candidate effects on student learning. CEC standards that 
could be addressed in this assessment include but are not limited to 4, 5, 6, 7, and 8. Examples of 
assessments include those based on student work samples, portfolio tasks, case studies, follow-up 
studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 5 - Formative Assessment & Instruction Work Sample

See Attachments panel below.

    6.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. (Answer Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 6 - FBABIP Work Sample

See Attachments panel below.

    7.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. 



Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 7 - Teacher Candidate Dispositions Assessment

See Attachments panel below.

    8.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 8 - Language Development, Differences & Disabilities

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

The PB SPED program conducted a thorough curriculum review based on recommendations from the 
initial CEC SPA review. Significant revisions to assessments took place to provide more accurate 
descriptions in scoring guides and rubrics as well as to align and target more closely assessments to 
standards (see Section IV). A curriculum proposal for a change to the PB SPED program will be 
submitted for KSC review in Fall, 2008 which will include moving this program from post-
baccalaureate certification to graduate initial certification including an M.Ed. This program will build on 
the assessment system established for our undergraduate and PB SPED program as well as add a 
graduate special education research and capstone component to enhance the critical thinking and 
research skills of candidates who receive special education certification. With the movement in the field 
of special education to the use of evidence-based practices this will be an important addition to our 
existing PB SPED program. 

The revised as well as new assessments (Assessments 7 and 8) provide more thorough coverage of CEC 
Core Standards and will help guide our future program development. In the revised assessments, a 
strong attempt was made to align each of the new assessments to the CEC Core Standards. Also, 
Assessment 2, Grades in Core Courses, was deleted as a program assessment and the Special Education 
Process Work Sample (formerly the IEP Work Sample Assessment 7 in previous report) was moved to 
the Assessment 2 slot. This was a suggestion from the initial CEC SPA review.

Data is provided for Assessments 1-7. Assessment 8 is a new assessment targeting Standard 6: 



Language and will be initiated in the newly-proposed graduate initial certification and M.Ed. program as 
well as the Undergraduate Special Education Program.

1. Content knowledge
The grade scores from the previous report and the additional data from the Content Based Portfolio 
Review and Special Education Process Work Sample, show evidence of overall candidate mastery of 
special education content knowledge. Currently, New Hampshire does not require the PRAXIS II test for 
certification so we have utilized these two comprehensive assessments to measure content knowledge of 
our candidates. 

The assessment tools that are utilized to assess content knowledge are comprehensive and systematic and 
provide an accurate picture of the content knowledge for PB SPED candidates. The Special Education 
Process Work Sample has traditionally been used as an assessment in the Undergraduate program and 
was adopted in its entirety for the PB SPED program. It has been descriptively aligned to the standards 
to more accurately assess content knowledge of our candidates. As we move to a significant curriculum 
proposal in connection to the PB SPED program, we will utilize the data related to content knowledge to 
make important curricular adjustments. One important change will be the addition of a new course, 
Positive Behavior Supports, to insure that we have solid content knowledge coverage related to Standard 
5. Much of this course content was integrated into the internships.

2. Professional and pedagogical knowledge, skill, and dispositions
The two year set of data for each program assessments show that candidates achieve solid mastery of 
CEC knowledge, skills, and dispositions. The interpretation section for each of these assessments 
provides specific insights into how well candidates have achieved mastery of standards in the PB SPED 
program (see Section IV). We have improved assessments to be more descriptive and aligned them 
accurately to standards. Assessments 1 (portfolio), 2 (special education process), and 4 (field work 
evaluation) are comprehensive in nature and provide broad program improvement data. The other 
assessments provide encouraging data related to candidate’s instruction and assessment skills. 

It is important to note that assessments were redesigned to address Standard 6: Language and a new 
assessment will be instituted (Assessment 8) to provide foundational content knowledge related to this 
standard area. We are excited about this assessment as comments from our previous SPA review, 
information from instructors, and two years of data showed we needed to develop a more targeted 
assessment for Standard 6. 

Assessment 7, Teacher Candidate Dispositions Assessment, is a KSC Unit assessment that was included 
as a new program assessment. This, in combination with our revised Field Work Evaluation rubric, 
provided us with solid evaluation data related to Standards 9 and 10. Overall, candidates appear to be 
strong in the areas of collaboration and professional behaviors, but we plan to meet as a program faculty 
to discuss ways to more specifically tailor or extend the dispositions assessment to special education. We 
are looking forward to accumulating more data to make accurate program evaluation decisions in the 
future as the existing two years of data with small sample sizes limits our interpretation.

3. Student learning
Assessment 5, Formative Assessment and Instruction Work Sample, provides solid data on the impact of 
candidates’ teaching on student learning. The data tracking components of this work sample provide 
clear data-based evidence of a candidate’s impact on student learning. Candidates showed mastery of 
CEC skills related to standards 4, 7, and 8 through this assessment. Results from this assessment show 
that candidates can demonstrate, in the various components of the assessment, the link between 
evidenced based interventions they use and the impact of these on student learning. The assessment tool 
was rewritten in a rubric fashion to more accurately align to the standards as well as provide for a more 



rich description of the outcomes related to the work sample. Based on the use of this work sample and 
data, we will need to improve and refine how we teach candidates to track student improvement based 
on curriculum-based assessment techniques. Again, we look to the data in future years as well as 
qualitative feedback from various stakeholders to make improvements in the area of student learning.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

Keene State College has undergraduate and post-baccalaureate level special education certification 
programs. We were advised to submit two accreditation reports because the programs have some 
differences and serve different populations of teacher candidates. NCATE/CEC reviewed both programs 
and reviewed the reports in one National Recognition Report. Both programs were given National 
Recognition with Conditions. This Response to Conditions section provides the reviewer an overview of 
how we have responded to the conditions from the perspective of the Post-Baccalaureate Special 
Education (PB SPED) program. 

In Fall, 2007 a PB SPED program curriculum proposal was submitted and approved to reflect a new 
Education Department special education prefix, 500 level designations, and new titles for specific 
courses. Course descriptions were also adjusted to be in line with undergraduate program changes. The 
chart below reflects the changes in program courses including course prefixes and course titles. Please 
reference this table as you review this report. 

* Table A: New Courses & Old Courses (See Section I Part 7 for attachment of table).

An additional curriculum proposal for a change to the PB SPED program will be submitted for KSC 
review in Fall, 2008 which will include moving this program from post-baccalaureate certification to 
graduate initial certification including an M.Ed. This program will build on the assessment system 
established for our undergraduate and PB SPED program and add a graduate special education research 
and capstone component to enhance the critical thinking and research skills of candidates who receive 
special education certification. With the movement in the field of special education emphasize evidence-
based practices, this will be an important addition to our existing PB SPED program. 

Response to Conditions from Part G
1. Examine the number of assessments reported for each of the standards. Additionally, refine the 
alignment of the CEC Standards to each assessment to more clearly demonstrate the intent of the 
standard.

For both the undergraduate and post-baccalaureate programs, faculty systematically examined the 
feedback and clarified the number of standards per assessment; key standards are now emphasized for 
each assessment rather than including minor aspects of standards. Alignment adjustments were made 
where appropriate. Faculty agreed that emphasizing key standards is helpful for teacher candidates to 
reflect on their growth and for program review. We also believe that this work will improve assessment 
instrument reliability and validity. 



Assessment 1, Content Based Portfolio Review; Assessment 2, Special Education Process Work Sample 
(formerly IEP Work Sample); and Assessment 4, Special Education Internship: Field Work Evaluation 
provide a broader assessment of candidate competency across CEC standards and minor alignment 
issues were addressed. It is important to note that New Hampshire does not require PRAXIS II for 
certification. In its place, the Assessment 1, Content Based Portfolio Review is intended to provide a 
broad content knowledge assessment across all standards. Therefore, this assessment is evident within 
each standard. (see Section III). 

As is evident in Section IV, Assessments 3, 5, 6, 7, and 8 were examined, refined, and in the case of 
Assessment 8 developed to clearly target specific standards. The alignment of assessments to standards 
for Standards 7 and 8 remain similar as SPA reviewers commended the program for selecting 
assessments that address the range of instructional planning and assessment skills required by special 
educators (see Initial Review Response, Standards 7 and 8, pages 7-8). For an overall understanding of 
how we refined the alignment to standards see Section II-List of Assessments and Section III-
Relationship of Assessment to Standards. 

Additionally, faculty in both the Undergraduate and PB SPED program worked to revise rubrics to more 
descriptively demonstrate the intent of the standards assessed by that rubric. The scoring guide for 
Assessment 2, Special Education Process Work Sample was reworked and more descriptively targeted to 
standards. In the previous report, this work sample was referred to as the IEP Work Sample. The PB 
SPED program adopted, in its entirety, the Undergraduate version of this work sample and substituted it 
for the previous Assessment 2, Grades for Core Courses. (see Section IV, Assessment 2) 

Assessment 3, Lesson Plan Work Sample; Assessment 4, Special Education Internship: Field Work 
Evaluation; and Assessment 5, Formative Assessment Work Sample were all refined to more accurately 
align to standards and a more descriptive rubric was developed for each tool. The components of each 
assessment remained unchanged as well as the description for each assessment. (see Section IV, 
Assessments 3, 4, and 5)

The new Assessment 7, Teacher Candidate Dispositions Assessment provides a specific assessment of 
candidate observed collaborative (Standard 10) and professional behaviors (Standard 9) and is also a 
KSC Unit assessment that is applied to all certification programs. (see Section IV, Assessment 7)

Assessment 8 Language Development, Differences, and Disability was designed to clearly assess 
candidate knowledge related to Standard 6. Standard 6 is addressed in other program assessments, and 
we determined that a newly-designed assessment will more accurately support our understanding of 
candidate mastery of this standard. (see Section IV, Assessment 8).

See Section I, Part 2 for a complete description of PB SPED program alignment to the Field Experiences 
and Clinical Practices Standard as this was “met with condition”. The description in Section I thoroughly 
outlines the developmental and sequential aspects of the field experiences and clarifies the role faculty 
play in the process of evaluation PB SPED candidates. See also Section IV, Assessment 4, Special 
Education Internship: Field Work Evaluation, assessment documentation that has been reworked to 
clearly address this alignment to the field experiences standard.

2. Data must be reported for all assessments. Data is to be aggregated.

Data has been collected for the past two years (2006-2007 and 2007-2008) and aggregated for 
Assessments 1-7. In the PB SPED program, data for Assessment 8 is not provided as this will be a new 
assessment and will be incorporated into the program in the Summer, 2009. A data chart for how this 



assessment will be displayed is provided. In Summer, 2008, the Education Department adopted Tk20, an 
electronic assessment management system to assist with the data management of PB SPED program 
assessment data. (see Section IV Assessments 1-8 and Section V, Use of Candidate Results to Improve 
Candidate and Program Performance.)

3. Consider replacing or removing the “grades” assessment with an assessment that demonstrates 
candidate knowledge. This assessment can also just be eliminated and not replaced given the post-
baccalaureate programs has 7 total assessments.

Assessment 2, Grades in Core Courses, was replaced with the PB SPED Assessment 7, IEP Work 
Sample. Since the last report, Assessment 7 was renamed, Special Education Process Work Sample. This 
move more mirrors the program assessments in the Undergraduate Special Education program as the 
Undergraduate program used Assessment 2 IEP Work Sample in the previous report as well as in the 
current set of assessments. Both programs now utilize the same Assessment 2 and two years worth of 
data was also reported. (see Section IV Assessment 2)

4. Modify or design assessments that meet Standards 6 and 10.

Based on feedback from CEC and our own analysis, we recognized the need to emphasize Standard 6: 
Language and Standard 10: Collaboration for the PB SPED program. 

Standard 6: Language
The special education faculty created Assessment 8 Language Development, Differences, and 
Disabilities that is used in EDUCSP 501 Foundations in Special Education which is one of the 
foundation courses in the PB SPED program (formerly SPED 301). The application of the background 
knowledge related to language from this assessment is enhanced and developed during the Internships 
and is assessed in components of Assessment 1, Portfolio; Assessment 2, Special Education Process 
Work Sample; and Assessment 4, Internship Evaluation. Standard 6 has been difficult to assess 
individually in the PB SPED program as it is embedded in many of our activities and assignments. We 
recognize that it is critical for language concerns to be considered in both instructional and assessment 
activities in the program. The newly developed Assessment 8 allows us to specifically assess candidate 
knowledge in the context of Standard 6.

See Section IV, 8 Language Development, Differences, and Disabilities for details related to the 
description of the assessment, how the assessment aligns to standards, an example of the work sample, 
the rubric for assessment, and the format for aggregating data. Also refer to Assessments 1, 2, 4, and 6.

Standard 10: Collaboration
The KSC Teacher Education Unit has created a Dispositions assessment that is used across all teacher 
education programs at KSC. This assessment clearly assesses foundational collaboration skills that are 
emphasized in the CEC Standards. Rather than creating our own specialty assessment, we adopted the 
use of this assessment for the PB SPED program to assist us in the assessment of foundational 
collaborative skills of candidates. It is used throughout the program at various junctures, but reported for 
program assessment purposes at the end of Internship I. Additionally, Assessment 4, Special Education 
Internship: Field Work Evaluation, has been more descriptively aligned to Standard 10 and is used to 
provide more specific assessment of observed collaborative behaviors (program assessment data for this 
assessment is reported at the end of Internship II). These two assessments will provide us with a more 
accurate developmental assessment of the standard from the perspective of directly observing 
collaborative behaviors and subsequently assessing collaborative skills. (see Section IV, Assessment 4 
and 7)



Please click "Next"

    This is the end of the report. Please click "Next" to proceed.
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