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Section Four - Assessment One:   
Licensure Assessment or other content-based assessment. 


 
ACEI standards addressed in this entry could include but are not limited to 2.1-
2.8. If your state does not require licensure tests or professional examinations in 
the content area, data from another assessment must be presented to document 
candidate attainment of content knowledge. (Answer Required) 


 
1.  A brief description of the assessment and its use in the program. 


           See original report. 
 


2. A description of how this assessment specifically aligns with the standards it 
is cited for in Section III. 
 
Our PRAXIS II scores are not broken down into specific content areas; they are a 
representation of overall content knowledge for elementary education candidates.   
Hence, they align ACEI Curriculum Standards 2.1 – English Language Arts, 2.2 – 
Science, 2.3 – Mathematics, and 2.4 – Social Studies.  
 


3. A brief analysis of the data findings: 
 


The PRAXIS II data available on our program completers is better documented 
than in our first report, but still requires some attention. Our college has 
approximately 44% of its students from out of state.  Some of our program 
completers choose not to take their PRAXIS tests in NH, and take the tests 
required from their home state’s BOE, or will take it in NH and not list our 
college as a recipient of their test scores.  Hence, we are using proper channels at 
our institution to change the policy of the education department so that all 
program completers would be required to take PRAXIS II and report their test 
scores to us.  


 
Our two years of compiled data indicate that our students are at an 80% or better 
pass rate, with an improvement in this past year.   


 
4. An interpretation of how the data provides evidence for meeting standards. 


 
Our two years of compiled data indicate that our students are at an 80% or better 
pass rate, with an improvement in this past year.  Hence, we can state this is 
evidence that proves we are meeting the ACEI standards in this area.  


 
 
 
 
 
 
 







 
 


5. Attachment of assessment Documentation 
 
 


Section IV – Assessment 1 - Data 
         


PRAXIS II Elem Ed: Content Knowledge Test  #0014 
         


Passing Score Range      


Minimum 148 Maximum 200      
         


Academic Year  N =   # Pass  % Pass  Average Score 


                  


AY 2006-2007  138  111  80.43%  162 


                  


AY 2007-2008  109  93  85.32%  164 
 
 





Assessment 1 - Licensure Assessment




SECTION IV – Assessment 3 
 
ACEI standards that could be addressed in this assessment include but are not limited to 
1, 2.1-2.7, 3.1-3.5, 4, and 5.1-5.4. Assessments that address Standards 2.1-2.4 are 
required. (The assessments that address planning of instruction in the content areas of 
elementary education may entail multiple attachments; however, they will be considered 
in their entirety as Assessment #3.) Examples of assessments include the evaluation of 
candidates’ abilities to develop lesson or unit plans or individualized educational plans. 
 
 
1. A brief description of the assessment and its use in the program. 
 
Because we are in the midst of reshaping our curriculum, this assessment tool is different 
in many aspects than the one used in the original report.  Throughout the program, and 
especially in the Methods and student teaching portion of the program, candidates 
complete many detailed projects which contain elements of this assessment, and which 
are assessed with rubrics.  Their projects, their lesson planning, and their enactment of 
their lessons in the field are all part of their final grades.   Instead of selecting one or two 
project rubrics, there are components of several projects’ rubrics in this assessment. We 
have attached the complete rubrics from assignments used in this assessment, as well as 
an attachment clearly specifying which portions of the rubrics are specifically used for 
this assessment.   
 
2. A description of how this assessment specifically aligns with the standards it is 


cited for in Section III. 
 
This assessment was specifically designed to align with Standards 2.1-2.7, although 
components of it align with other ACEI standards, as indicated in the chart below.  
Components of a detailed project in literacy are used to show alignment with Standard 
2.1.   Components of an in-depth project in science are used to show alignment with 
Standard 2.2.  Components of an in-depth project in math show alignment with Standard 
2.3.  Elements from two in-depth projects in social studies (one from ESEC 320, one 
from Methods 1) are used to demonstrate alignment with Standard 2.4.  Components of a 
detailed project in health are used to show alignment with Standard 2.6.  Components of 
a detailed project in physical education are used to show alignment with Standard 2.7.  
Alignment with Standard 2.8 is demonstrated with components of detailed projects in 
science, math, social studies the arts, and health.  Alignment with Standard 3.1 is 
demonstrated with rubric components of detailed projects in literacy and social studies.  
Alignment with Standard 3.2 is demonstrated with rubric components of detailed projects 
in science, social studies, and art..  Alignment with Standard 3.4 is demonstrated with 
rubric sections taken from projects in science and social studies. Alignment with 
Standard 3.5 is demonstrated with a rubric section taken from an in-depth project in 
science. Alignment with Standard 4 is demonstrated with rubric sections taken from in-
depth projects in literacy, math, and social studies.  Alignment with Standard 5.2 is 
demonstrated with rubric sections taken from in-depth projects in science and social 







studies. Alignment with Standard 5.4 is demonstrated with rubric sections taken from in-
depth projects in literacy and math. 
 
 


Alignment with ACEI Standards 
 
 
2.1 English language arts— 
Candidates demonstrate a high 
level of competence in use of 
English language arts and they 
know, understand, and use  
concepts from reading, language 
and child development, to  
teach reading, writing, speaking, 
viewing, listening, and  
thinking skills and to help students 
successfully apply their  
developing skills to many different 
situations, materials, and ideas. 


Methods Literacy Project  (presented in our original report)  
I. Purpose - Candidate met with cooperating teacher to jointly determine 
purpose of the read-aloud. 
II. Standards - Candidate successfully selected and implemented curriculum 
standards to construct an age-appropriate literacy experience. 
III. Objectives and Assessment - Candidate administered assessments that 
aligned with learning objectives and determined students’ understanding and 
use of language. Candidate provided an opportunity for students to 
demonstrate their literacy learning. 
IV. Procedure - Candidate built on students’ prior knowledge and experiences 
to engage them with text. Candidate developed instruction in English language 
arts that used developmentally appropriate practices. Candidate used strategies 
that helped students correct misunderstandings by targeting concepts and 
vocabulary that were unfamiliar to them.  


2.2 Science— 
Candidates know, understand, and 
use fundamental concepts  
in the subject matter of science—
including physical, life, and earth 
and space sciences—as well as 
concepts in science and  
technology, science in personal 
and social perspectives, the  
history and nature of science, the 
unifying concepts of science,  
and the inquiry processes scientists 
use in discovery of  new 
knowledge to build a base for 
scientific and technological 
literacy. 


Methods – Science Project  (presented in our original report)  
STEP I. PLANNING AND PREPARATION  
A. Select the topic. Explanation of topic and description of project included. 
Plans align with state and local curriculum standards and are based on 
discussion with cooperating teacher. 
B. Research the topic. Used 3 teacher resources (not from the Internet), 1 
children’s book, 3 web sites.  Summary articulates basic understanding of the 
science topic and takes into consideration both the developmental needs and 
the individual learning needs of the students.  Some attention is given to how 
the topic influences every day life: health, changes in population and/or 
environments. Includes annotated bibliography with few errors in APA 
style.C. Define learning outcomes and construct appropriate assessments. 
Learning outcomes articulated. Reflect knowledge of the learning and 
developmental needs of all class members. Formative and summative 
assessment tools align with intended outcomes and are realistic means of 
measuring levels of student proficiency. 
D. Develop a lesson plan. All Lesson Plan components addressed in a basic 
manner. Some components addressed at a deeper level. Prior knowledge 
activation and examination of possible student misconceptions are key 
elements within the lesson plan. 


2.3 Mathematics— 
Candidates know, understand, and 
use the major concepts, 
procedures, and reasoning 
processes of mathematics that 
define number systems and 
number sense, geometry, 
measurement, statistics and 
probability, and algebra in order to 
foster student understanding and 
use of patterns, quantities, and 
spatial relationships that can 
represent phenomena, solve 
problems, and manage data 


ESEC 383/386 Methods – Math (presented in our original report) 
STEP I. PLANNING AND PREPARATION  
A. Research the topic and how it has been taught in your classroom. Met 
with CT and took into account the needs of the students, used a variety of 
resources to enhance understanding of the topic (texts, Web resources, a 
children’s book).  Summary showed understanding of the content of the unit, 
of connections to other content areas, and of the historical origin of the math 
concept. Annotated bibliography in APA style with few errors.  Five different 
resources used.     
B. Determine learning outcomes and develop corresponding assessments. 
Learning outcomes meet the needs of the majority of students, address 
concepts as well as skills. Some development of connections to other content 
areas and NCTM process standards. Formative and summative assessments 







feature some alignment with intended outcomes. STEP IIB.  Instruction  
Develop three consecutive lessons and teach at least one. Most components 
of the Methods Lesson Plan format addressed in a basic manner. Some 
components addressed at a deeper level. Lessons involve multiple ways to 
explore and present math concepts. Student work samples and final reflection 
both demonstrate some analysis of the effectiveness of the lesson and the 
teaching in terms of student learning. 
 


2.4 Social studies— 
Candidates know, understand, and 
use the major concepts and modes 
of inquiry from the social 
studies—the integrated study of 
history, geography, the social 
sciences, and other related areas —
to promote elementary students’ 
abilities to make informed 
decisions as citizens of 
a culturally diverse democratic 
society and interdependent world. 


ESEC 320 - Educational Environments/Practices - Social Studies  
9original Report) 
Part 3 – 2 Lesson plan Goals focus on Teaching Learning for social justice 
/anti-oppressive education 
Part 3 – 3 Format Standards - Relevant curriculum standards are included 
with appropriate citations. 
Part 3 – 4 Objectives - Objectives are meaningful and stated in measurable 
terms.                                  
Part 3 – 5 Assessments connection to objectives - Assessments match 
objectives                                        
EDUC 322 – Methods 1 – Social Studies rubric (Attachment Section IV – 
Assessment 2b_ 
STEP I. PLANNING AND PREPARATION  A. Selection of appropriate 
topic - Topic selection appropriate for social studies theme and developmental 
level of students. Connected to national, state, and/or local curriculum 
standards. Inspiration 8 web included with several, well-connected ideas. Met 
with CT to discuss lesson..   
C. Goals, curriculum standards, objectives and assessments - Goals, 
curriculum standards, objectives clearly articulated. Assessments address 
concepts as well as skills related to student development of critical thinking 
and/or problem solving. Formative and summative assessments align with 
intended lesson objectives. Comments on students’ work reflect some 
thoughtful assessment of students’ meeting (or not) lesson objectives. 


2.5 The Arts— 
Candidates know, understand, and 
use—as appropriate to their own 
understanding and skills—the 
content, functions, and achieve-
ments of dance, music, theater, and 
the several visual arts as primary 
media for communication, inquiry, 
and insight among elementary 
students. 


ESEC 450 – Seminar – Educational Principles (original report) 
Articulated Action Plan (3)- Action plan addresses how you might use the 
arts in your teaching to support and assess students’ learning. 
Arts Integration Web (4) - Web shows where and how to integrate the arts 
into content areas of the curriculum and into the social curriculum (affective 
areas) in your current student teaching setting 
Purpose (5)- Goal statement or broad purpose for lesson  addresses one or 
more of the following elements: 


Candidates know and understand the content of dance, music, and 
theater as a primary media for communication. Inquiry, and insight 
among elementary. Candidates know and understand the content of 
several visual arts as primary media for communication, inquiry, and 
insight among elementary students. Candidates know functions and 
achievements of dance, music and theater as a primary media for 
communication, inquiry, and insight among elementary students. 
Candidates know functions and achievements of visual arts as 
primary media for communication, inquiry, and insight among 
elementary students. Candidates use the arts as primary media for 
communication, inquiry, and insight among elementary students. 


Procedure (13)- Procedure allows for the students to demonstrate learning of 
skills, knowledge, and concepts articulated in the objectives using the arts as 
media for demonstrating knowledge.                                        
Arts as Identity (14) - Procedure fosters an appreciation for cultural identity 
and individual expression using the arts as media for demonstrating 
knowledge. 







EDUC 321 - Elementary Methods 1 Arts  (Section IV – Assessment 2 
attachments) 
I. PLANNING AND PREPARATION 
A. Research the arts and how they are integrated to support literacy 
instruction. Met with CT and took into account the current literacy 
curriculum. Used a minimum of 3 resources to enhance understanding of 
content. Citations included in research paper and reference page in A.P. A. 
Style, with few errors. 
B. Inspiration 8  web - A variety of concepts, skills and art-related ideas are 
included in curriculum planning web.  Inspiration 8 program applied. 
C. Determine goals, objectives and assessments.  Goals and/or objectives 
clearly defined. Curriculum standards clearly identified and well connected 
with L.P. goals. Assessments are clear and match L.P. objectives. Minimal 
errors in articulating these components. 
II. Instruction  
A. Fully develop and teach lesson - All L.P. format components developed at 
a basic level. Some addressed at a deeper level. Good lesson flow. Materials 
were ready for students’ use. 
 


2.6 Health education— 
Candidates know, understand, and 
use the major concepts in the 
subject matter of health education 
to create opportunities for student 
development and practice of skills 
that contribute to good health. 


ESEC 450 – Seminar – Educational Principles (See Original Report) 
Goals/Purpose The purpose or goal statement for this lesson includes one or 
more of the following elements: 
Candidates know and understand human movement.  
Candidates know and understand physical activity.  
Candidates use the knowledge of human movement and physical activity to 
foster active, healthy life styles and enhanced quality of like for k-6 students. 
Group appropriateness for lesson - Grouping is appropriate for the 
movement/physical activity incorporated in this lesson.    
Grouping considerations  - Grouping takes into consideration of different 
levels of skill and comfort with physical movement for individual students in 
the group. 
Objectives - Objectives are developmentally appropriate. 
Objectives connection to movement - Objectives incorporate movement and 
physical activity as a means for fostering learning. 
Proactive considerations - Proactive considerations are given to support 
students’ learning using their bodies. 


2.7 Physical education— 
Candidates know, understand, and 
use—as appropriate to their own 
understanding and skills—human 
movement and physical activity as 
central elements to foster active, 
healthy life styles and enhanced 
quality of life for elementary 
students. 


ESEC 450 – Seminar – Educational Principles 
Goals/Purpose The purpose or goal statement for this lesson includes one or 
more of the following elements: 
Candidates know and understand human movement.  
Candidates know and understand physical activity.  
Candidates use the knowledge of human movement and physical activity to 
foster active, healthy life styles and enhanced quality of like for k-6 students. 
Group appropriateness for lesson - Grouping is appropriate for the 
movement/physical activity incorporated in this lesson.    
Grouping considerations  - Grouping takes into consideration of different 
levels of skill and comfort with physical movement for individual students in 
the group. 
Objectives - Objectives are developmentally appropriate. 
Objectives connection to movement - Objectives incorporate movement and 
physical activity as a means for fostering learning. 
Proactive considerations - Proactive considerations are given to support 
students’ learning using their bodies. 


2.8 Connections across the 
curriculum — 
Candidates know, understand, and 
use the connections among 


Methods – Science Project  (presented in our original report)1B. Research 
the topic. Used 3 teacher resources (not from the Internet), 1 children’s book, 
3 web sites.  Summary articulates basic understanding of the science topic and 







use the connections among 
concepts, procedures, and 
applications from content areas to 
motivate elementary students, 
build understanding, and 
encourage the application 
 of knowledge, skills, and ideas to 
real world  
issues. 


takes into consideration both the developmental needs and the individual 
learning needs of the students.  Some attention is given to how the topic 
influences every day life: health, changes in population and/or environments. 
Includes annotated bibliography with few errors in APA style.  
Methods – Math (presented in our original report) IB . Determine learning 
outcomes and develop corresponding assessments. Learning outcomes meet 
the needs of the majority of students, address concepts as well as skills. Some 
development of connections to other content areas and NCTM process 
standards. Formative and summative assessments feature some alignment with 
intended outcomes. 
EDUC 322 – Methods 1 – Social Studies rubric (Attachment Section IV – 
Assessment 2b_ 
IC; Goals, curriculum standards, objectives and assessments - Goals, 
curriculum standards, objectives clearly articulated. Assessments address 
concepts as well as skills related to student development of critical thinking 
and/or problem solving. Formative and summative assessments align with 
intended lesson objectives. Comments on students’ work reflect some 
thoughtful assessment of students’ meeting (or not) lesson objectives. 
ESEC 450 – Arts Rubric (presented in our original report) 
Arts Integration Web Arts Integration Web  - Web shows where and how to 
integrate the arts into content areas of the curriculum and into the social 
curriculum (affective areas) in your current student teaching setting 
EDUC 321 - Elementary Methods 1 Arts  (Section IV – Assessment two 
attachments) IB  Inspiration 8  web - A variety of concepts, skills and art-
related ideas are included in curriculum planning web.  Inspiration 8 program 
applied. 
F. Health Education – Objectives (9) - Objectives are developmentally 
appropriate. Objectives connection to movement (10) - Objectives 
incorporate movement and physical activity as a means for fostering learning.. 
Proactive considerations (17) - Proactive considerations are given to support 
students’ learning using their bodies.    


3.1 Integrating and applying  
knowledge for instruction—
Candidates plan 
 and implement instruction based 
on knowledge of students, learning 
theory, subject matter, curricular 
goals, and community. 


 Methods Literacy Project  (presented in our original report)  IAPurpose - 
Candidate met with cooperating teacher to jointly determine purpose of the 
read-aloud. 
Methods – Science Project  (presented in our original report)) I B. 
Research the topic. Used 3 teacher resources (not from the Internet), 1 
children’s book, 3 web sites.  Summary articulates basic understanding of the 
science topic and takes into consideration both the developmental needs and 
the individual learning needs of the students.  Some attention is given to how 
the topic influences every day life: health, changes in population and/or 
environments. Includes annotated bibliography with few errors in APA 
style.C. Define learning outcomes and construct appropriate assessments. 
Learning outcomes articulated. Reflect knowledge of the learning and 
developmental needs of all class members. Formative and summative 
assessment tools align with intended outcomes and are realistic means of 
measuring levels of student proficiency. 
D. Develop a lesson plan. All Lesson Plan components addressed in a basic 
manner. Some components addressed at a deeper level. Prior knowledge 
activation and examination of possible student misconceptions are key 
elements within the lesson plan. 
C. Methods – Math (presented in our original report)IIB . Develop three 
consecutive lessons and teach at least one. Most components of the Methods 
Lesson Plan format addressed in a basic manner. Some components addressed 
at a deeper level. Lessons involve multiple ways to explore and present math 
concepts. Student work samples and final reflection both demonstrate some 
analysis of the effectiveness of the lesson and the teaching in terms of student 







learning. 
EDUC 322 – Methods 1 – Social Studies rubric (Attachment Section IV – 
Assessment 2b_ IA . Research the arts and how they are integrated to 
support literacy instruction. Met with CT and took into account the current 
literacy curriculum. Used a minimum of 3 resources to enhance understanding 
of content. Citations included in research paper and reference page in A.P. A. 
Style, with few errors.1C. Determine goals, objectives and assessments.  
Goals and/or objectives clearly defined. Curriculum standards clearly 
identified and well connected with L.P. goals. Assessments are clear and 
match L.P. objectives. Minimal errors in articulating these components. 2A. 
Fully develop and teach lesson - All L.P. format components developed at a 
basic level. Some addressed at a deeper level. Good lesson flow. Materials 
were ready for students’ use. 


3.2 Adaptation to diverse 
students— 
Candidates understand how 
elementary students 
 differ in their development and 
approaches to learning, and create 
instructional opportunities that are 
adapted to diverse students. 


ESEC 383  
Methods – Science Project  (presented in our original report)1B, Research 
the topic. Used 3 teacher resources (not from the Internet), 1 children’s book, 
3 web sites.  Summary articulates basic understanding of the science topic and 
takes into consideration both the developmental needs and the individual 
learning needs of the students.  Some attention is given to how the topic 
influences every day life: health, changes in population and/or environments. 
Includes annotated bibliography with few errors in APA style. IC . Define 
learning outcomes and construct appropriate assessments. Learning 
outcomes articulated. Reflect knowledge of the learning and developmental 
needs of all class members. Formative and summative assessment tools align 
with intended outcomes and are realistic means of measuring levels of student 
proficiency. ID. Develop a lesson plan. All Lesson Plan components 
addressed in a basic manner. Some components addressed at a deeper level. 
Prior knowledge activation and examination of possible student 
misconceptions are key elements within the lesson plan.. 
EDUC 322 – Methods 1 – Social Studies rubric (Attachment Section IV – 
Assessment 2b_ 
1C. Goals, curriculum standards, objectives and assessments - Goals, 
curriculum standards, objectives clearly articulated. Assessments address 
concepts as well as skills related to student development of critical thinking 
and/or problem solving. Formative and summative assessments align with 
intended lesson objectives. Comments on students’ work reflect some 
thoughtful assessment of students’ meeting (or not) lesson objectives. 
ESEC 450 Arts as Identity (14) - Procedure fosters an appreciation for cultural 
identity and individual expression using the arts as media for demonstrating 
knowledge. 
Health Education, Grouping Consideration(7/8)  Grouping takes into 
consideration of different levels of skill and comfort with physical movement 
for individual students in the group. 
Objectives (9/10) - Objectives are developmentally appropriate 
 
 


3.3 Development of critical 
thinking, problem solving, 
performance skills—Candidates 
understand and use a variety of 
teaching strategies that encourage 
elementary students’ development 
of critical thinking, problem 
solving, and performance skills. 


Methods – Science Project  (presented in our original report) ID Develop a 
lesson plan. All Lesson Plan components addressed in a basic manner. Some 
components addressed at a deeper level. Prior knowledge activation and 
examination of possible student misconceptions are key elements within the 
lesson plan 
EDUC 322 – Methods 1 – Social Studies rubric (Attachment Section IV – 
Assessment 2)_ 
IB Research on topic - Used a variety of resources including: Three children’s 
books, two professional resources (not from the Internet), two web sites or 
software programs. Research of content background covers lesson’s topic at a 







basic level. Covers differing perspectives in an adequate manner. Annotated 
bibliography meets basic requirements. Uses APA format for in-text citations 
and for bibliography with few errors.   
C. Goals, curriculum standards, objectives and assessments - Goals, 
curriculum standards, objectives clearly articulated. Assessments address 
concepts as well as skills related to student development of critical thinking 
and/or problem solving. Formative and summative assessments align with 
intended lesson objectives. Comments on students’ work reflect some 
thoughtful assessment of students’ meeting (or not) lesson objectives. 


3.4 Active engagement in 
learning—Candidates use their 
knowledge and understanding of 
individual and group motivation 
and behavior among students at the 
K-6 level to foster active 
engagement in learning, self 
motivation, and positive social 
interaction and to create supportive 
learning environments. 


Methods – Science Project  (presented in our original report)  
IC.  Define learning outcomes and construct appropriate assessments. 
Learning outcomes articulated. Reflect knowledge of the learning and 
developmental needs of all class members. Formative and summative 
assessment tools align with intended outcomes and are realistic means of 
measuring levels of student proficiency. D. Develop a lesson plan. All Lesson 
Plan components addressed in a basic manner. Some components addressed at 
a deeper level. Prior knowledge activation and examination of possible student 
misconceptions are key elements within the lesson plan. 


3.5 Communication to foster 
collaboration—Candidates use 
their knowledge and understanding 
of effective verbal, nonverbal, and 
media communication techniques 
to foster active inquiry, 
collaboration, and supportive 
interaction in the elementary 
classroom. 


Methods – Science Project  (presented in our original report)  Develop a 
lesson plan. All Lesson Plan components addressed in a basic manner. Some 
components addressed at a deeper level. Prior knowledge activation and 
examination of possible student misconceptions are key elements within the 
lesson plan. 
 
 
 
 


4. Assessment for Instruction - 
Candidates know, understand, and 
use formal and informal 
assessment strategies to plan, 
evaluate and strengthen instruction 
that will promote continuous 
intellectual, social, emotional, and 
physical development of each 
elementary student 


Methods Literacy Project  (presented in our original report) III. 
Objectives and Assessment - Candidate administered assessments that 
aligned with learning objectives and determined students’ understanding and 
use of language. Candidate provided an opportunity for students to 
demonstrate their literacy learning. .Science IC . Define learning outcomes 
and construct appropriate assessments. Learning outcomes articulated. 
Reflect knowledge of the learning and developmental needs of all class 
members. Formative and summative assessment tools align with intended 
outcomes and are realistic means of measuring levels of student proficiency. 
 Methods – Math (presented in our original report)IB, Determine learning 
outcomes and develop corresponding assessments. Learning outcomes meet 
the needs of the majority of students, address concepts as well as skills. Some 
development of connections to other content areas and NCTM process 
standards. Formative and summative assessments feature some alignment with 
intended outcomes. 
IIB Develop three consecutive lessons and teach at least one. Most 
components of the Methods Lesson Plan format addressed in a basic manner. 
Some components addressed at a deeper level. Lessons involve multiple ways 
to explore and present math concepts. Student work samples and final 
reflection both demonstrate some analysis of the effectiveness of the lesson 
and the teaching in terms of student learning. 
Social Studies –  ESEC 320 Standards - Relevant curriculum standards are 
included with appropriate citations. Objectives (4)- Objectives are meaningful 
and stated in measurable terms.                                  
 Assessments connection to objectives (5)- Assessments match objectives                                       


5.2 Reflection and evaluation—
Candidates are aware of and reflect 
on their practice in light of 
research on teaching and resources 
available for professional learning; 


Methods – Science Project  (presented in our original report)  ID. Develop 
a lesson plan. All Lesson Plan components addressed in a basic manner. 
Some components addressed at a deeper level. Prior knowledge activation and 
examination of possible student misconceptions are key elements within the 


 







available for professional learning; 
they continually evaluate the 
effects of their professional 
decisions and actions on students, 
parents, and other professionals in 
the learning community and 
actively seek out opportunities to 
grow professionally. 


lesson plan. 
EDUC 321 – Methods 1 – Social Studies rubric (Attachment Section IV – 
Assessment 2b_ 
IIA Instruction - Micro-teaching - Description of topic given.  Micro-taught 
lesson to peers. Evidence of thoughtful planning and preparation for micro-
teaching. Delivery was energetic and engaging. Review of micro-teaching 
included in final reflection indicating lesson modifications made based on 
peers’ feedback. 


5.4 Collaboration with 
colleagues and the community—
Candidates foster relationships 
with school colleagues and 
agencies in the larger community 
to support students’ learning and 
well-being. 


ESEC 383 Methods Literacy Project  (presented in our original report) III  
Objectives and Assessment - Candidate administered assessments that 
aligned with learning objectives and determined students’ understanding and 
use of language. Candidate provided an opportunity for students to 
demonstrate their literacy learning.  
Methods – Math (presented in our original report))  IA . Research the 
topic and how it has been taught in your classroom. Met with CT and took 
into account the needs of the students, used a variety of resources to enhance 
understanding of the topic (texts, Web resources, a children’s book).  
Summary showed understanding of the content of the unit, of connections to 
other content areas, and of the historical origin of the math concept. Annotated 
bibliography in APA style with few errors.  Five different resources used.     


 
 
 


3. A brief analysis of the data findings 
 
Generally, our candidates are achieving as would be expected.  A large majority 
are meeting or exceeding expectations.  A small percentage are not.  These are 
most likely candidates who do not complete the program.  As part of our future 
data collection, we will be able to trace exactly who is receiving these lower 
scores, and if they are, indeed, not completing the program. 
 
The areas with slightly larger percentages of candidates not meeting expectations 
are found in courses where lesson planning is first introduced, i.e. ESEC 320.  In 
our reconfiguration of curriculum, we are introducing portions of the lesson plan 
more slowly – not having candidates complete the entire planning form so early in 
their practice.  In addition, they are given many more opportunities to use the 
lesson plan forms, enact their lessons, and reflect upon the experience.  Thus far, 
as indicated by early responses in EDUC 321 (Methods 1), they appear to be 
doing better.  Nonetheless, we will expect our students to have slightly lower 
scores early in the program in this area, with improvement occurring as their 
knowledge and experience grows.  


 
 


4.  An interpretation of how the data provides evidence for meeting standards. 
 


Our data indicate that as candidates move through our program, their skills at 
planning for instruction improve.  Candidates who are taking courses early in 
their junior year are often just developing these skills. But the data derived from 
the later courses (EDUC 383) indicate that most of our students are mastering this 
component of teaching.  Unfortunately, every year there are a few students who 







are counseled into selecting a different career path, and although we are just 
beginning to collect data to be able to track this better, these candidates may 
represent the lower scores.   
 
In reviewing the data, evidence exists that our program effectively prepares our 
candidates according to ACEI Standards 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7, and 2.8, 
and this assessment also contributes to our meeting components of the other 
assessments as indicated.   
 


5. Attachment of assessment documentation 
See applicable project descriptions and rubrics in original report.  
See applicable project descriptions in Section IV, Assessment 2 
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Assessment 3




Section IV – Assessment 4 
 
4. ACEI standards that could be addressed in this assessment include but are not 
limited to 1, 2.1-2.7, 3.1-3.5, 4, and 5.1-5.4. The assessment instrument used in 
student teaching and the internship should be submitted. ACEI standards that 
could be addressed in this assessment include but are not limited to 1, 2.1-2.7, 3.1-
3.5, 4, and 5.1-5.4 (Answer Required) 
 


1. A brief description of the assessment and its use in the program. 
See original report, Assessment 4, assessment of student teaching. 


 
2. A description of how this assessment specifically aligns with the standards it 


is cited for in Section III. 
See original report, Assessment 4, assessment of student teaching. 


 
 


3. A brief analysis of the data findings 
 


Overall, our candidates are very successful in their student teaching evaluations.  
Their average scores are above the “met expectations” level.  There are very few 
scores that do not meet expectations. When this does occur (aka, a candidate does 
not meet expectations), faculty work with these cases on an individual basis to 
either address specific problems and/or counsel the candidate out of the 
Elementary Education program. 
 


     4.   An interpretation of how the data provides evidence for meeting standards. 
             


See original report.  With this additional data, we can be confident that our 
candidates are meeting ACEI standards.  By having two separate individuals, the 
cooperating teachers and the field supervisor assess the candidates, we can 
compare data. To date, analysis shows very little variance in scores.  Overall, 
when comparing the components of the evaluation, the ACEI standards, and the 
scores, it is evident our candidates are meeting the standards.  


        
      5.  Attachment of assessment documentation 
 
 See Student Teaching Evaluation Form (below0 
 See Section IV Assessment 4 Data (below) 
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Assessment 4




Section IV Assessment 8: Candidate Dispositions Form 
 
 
8. Additional assessment that addresses ACEI standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, tutoring assignments, and follow-up 
studies. 
 


1. A brief description of the assessment and its use in the program (one sentence may be 
sufficient); 
 
This document, Keene State College Teacher Candidate Disposition Assessment,      


       is completed by the site supervisor and cooperating teacher of the student teacher.   
      We have recently added that this form must be filled out by the Methods faculty  
      member as well.  The candidates self assess themselves with this document  
      throughout their education program, starting with EDUC 100, Issues in  
      Education.  
 
2. A description of how this assessment specifically aligns with the standards it is cited for in 


Section III. Cite SPA standards by number, title, and/or standard wording. 
 
This document specifically aligns to ACEI standard 5.1 – Practices and behaviors of developing 
career teachers.  It assesses areas that are not easily assessed through written work.  
 


       3.  A brief analysis of the data findings;  
 


This dispositions sheet assesses students especially in ACEI standard # 5.  Our students do well in 
these areas.  There exists one or two candidates who are unacceptable; these scores may  account 
for those rare candidates who are advised out of  teaching as a career.  With our new program 
introducing the candidates to the field earlier, even these few unacceptable ratings may become 
rare.  


 
      4.  An interpretation of how that data provides evidence for meeting standards,      
           indicating the specific SPA standards by number, title, and/or standard  
           wording;  
 


This data demonstrates that both our site supervisors and cooperating teachers have assessed our 
students in  areas specific to ACEI standard number five, and their scores indicate that generally, 
our students are doing very well with this standard – either developing skills (which can be 
expected as part of the growth of new pre-service teachers) or at the acceptable level.  


 
 5.  Attachment of assessment documentation: 
 
 See Candidate disposition form and rubric (below). 
 See Section IV Assessment 8 data (below). 
 


 
 
 
 
 
 







 
Keene State College 


Teacher Candidate Dispositions Assessment  
 
Teacher Candidate’s Name ___________________________________________KSC ID___________ Date _________ 


Program _____________________Name of Person Completing the Form: (please print) _________________________ 


Relationship to the Teacher Candidate: (please choose one)  
o Self 
o Course Instructor      
o Methods/Practicum Instructor 


o Cooperating/Mentor Teacher      
o College Supervisor 
o Site Supervisor  


o Other  Professional Educator (please describe)________________________________________________________ 
 
The purpose of this assessment is to obtain a variety of professional evaluations of the dispositions (behaviors and attitudes) of 
Keene State College Teacher Candidates at various points in their pre-service training. These dispositions are based on both 
the conceptual framework of KSC’s pre-service program and research-based educational preparation literature.   
 


Key: (see reverse for further explanation and rubric)  D– Developing (occasionally demonstrates this disposition) 
U – Unacceptable (does not demonstrate this disposition) A – Acceptable (consistently demonstrates this disposition) 
 


 The above-named Teacher Candidate. . . 
Rating 
(circle) 


Professional Dispositions: Comments: (Rating of U or D requires a comment) 


A 
D 


U 


1. exhibits clear and accurate 
communication skills (e.g., listening, 
writing, speaking) 


 


A 
D 


U 


2. works cooperatively and 
collaboratively 


 
 
 


A 
D 


U 


3. presents appropriate professional 
appearance/demeanor 


 
 
 


A 
D 


U 


4. exhibits enthusiasm and passion for 
students and teaching 


 
 
 


A 
D 


U 


5. is committed to lifelong learning and 
service to the community 


 
 
 


A 
D 


U 


6.    demonstrates clear understanding of 
legal and moral obligations of the 
profession 


 


Rating Personal Dispositions:  
A 


D 
U 


1. demonstrates understanding of and is 
open to diverse perspectives 


 
 
 


A 
D 


U 


2. demonstrates respect, empathy, and 
caring for others 
 


 


A 
D 


U 


3. accepts responsibility for own actions 
 
 


 


A 
D 


U 


4. is present, punctual, and prepared 
 
 


 


A 
D 


U 


5. demonstrates consistent integrity and 
honesty 
 


 


A 
D 


U 


6. exhibits willingness to work diligently 
to achieve success 
 


 


 
 
              
Signature of person completing form     Signature of teacher candidate
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Assessment 8 - Candidate Dispositions Form




Section IV –Assessment 7 
 


Additional assessment that addresses ACEI standards. Examples of assessments 
include evaluations of field experiences, case studies, portfolio tasks, tutoring 
assignments, and follow-up studies. (Answer Required)  
 
 
1. A brief description of the assessment and its use in the program. 
 
This assessment is a social studies unit assignment that the candidates are given during 
EDUC 321, Elementary Methods 1.  This course is the first of two newly-created 
Methods courses.  This assignment is a project that includes not only written work, but 
also involves having the candidates carry out their lesson in their field placements.   
 
2. A description of how this assessment specifically aligns with the standards it is 


cited for in Section III. 
 
This assessment clearly connects to ACEI Standard 2.4.   However, other components of 
this assessment’s rubric also align with standards.  The table below lists the specific 
rubric section next to the standard(s) with which they align.  
 


ACEI Standard Alignment w. EDUC 321 Social Studies 
Rubric 


2.1 English language arts—Candidates 
demonstrate a high level of competence in 
use of English language arts and they know, 
understand, and use concepts from reading, 
language and child development, to teach 
reading, writing, speaking, viewing, listening, 
and thinking skills and to help students 
successfully apply their developing skills to 
many different situations, materials, and 
ideas 


IIb. All components of the Methods Lesson Plan format 
addressed in a basic manner. Some components addressed 
at a deeper level. Follow-up activity/assessment is relevant 
to topic and demonstrates thoughtful planning.  
IIIA. Met project expectations and requirements. Basic 
analysis of candidate’s growth as a social studies educator. 
Presented project neatly - few editorial issues. Pseudonyms 
& professional terminology used. Demonstrated basic 
understanding of the teaching of social studies and use of 
children’s literature to enhance student learning. 
IIB Used a variety of resources including: Three children’s 
books, two professional resources (not from the Internet), 
two web sites or software programs. Research of content 
background covers lesson’s topic at a basic level. Covers 
differing perspectives in an adequate manner. Annotated 
bibliography meets basic requirements.  
Uses APA format for in-text citations and for bibliography 
with few errors.   


2.4 Social studies—Candidates know, 
understand, and use the major concepts and 
modes of inquiry from the social studies—the 
integrated study of history, geography, the 
social sciences, and other related areas —to 
promote elementary students’ abilities to 
make informed decisions as citizens of a 
culturally diverse democratic society and 
interdependent world 


Entire project 


2.8 Connections across the curriculum— IB. Used a variety of resources including: Three children’s 







Candidates know, understand, and use the 
connections among concepts, procedures, and 
applications from content areas to motivate 
elementary students, build understanding, 
and encourage the application of knowledge, 
skills, and ideas to real world issues. 


books, two professional resources (not from the Internet), 
two web sites or software programs. Research of content 
background covers lesson’s topic at a basic level. Covers 
differing perspectives in an adequate manner. Annotated 
bibliography meets basic requirements.  
Uses APA format for in-text citations and for bibliography 
with few errors.   
All components of the Methods Lesson Plan format 
addressed in a basic manner. Some components addressed 
at a deeper level. Follow-up activity/assessment is relevant 
to topic and demonstrates thoughtful planning.  


3.1 Integrating and applying knowledge for 
instruction—Candidates plan and implement 
instruction based on knowledge of students, 
learning theory, subject matter, curricular 
goals, and community. 


IB Used a variety of resources including: Three children’s 
books, two professional resources (not from the Internet), 
two web sites or software programs. Research of content 
background covers lesson’s topic at a basic level. Covers 
differing perspectives in an adequate manner. Annotated 
bibliography meets basic requirements.  
Uses APA format for in-text citations and for bibliography 
with few errors.   
All components of the Methods Lesson Plan format 
addressed in a basic manner. Some components addressed 
at a deeper level. Follow-up activity/assessment is relevant 
to topic and demonstrates thoughtful planning.  


3.3 Development of critical thinking, 
problem solving, performance skills—
Candidates understand and use a variety of 
teaching strategies that encourage elementary 
students’ development of critical thinking, 
problem solving, and performance skills. 


IIb All components of the Methods Lesson Plan format 
addressed in a basic manner. Some components addressed 
at a deeper level. Follow-up activity/assessment is relevant 
to topic and demonstrates thoughtful planning.  
 


3.4 Active engagement in learning—
Candidates use their knowledge and 
understanding of individual and group 
motivation and behavior among students at 
the K-6 level to foster active engagement in 
learning, self motivation, and positive social 
interaction and to create supportive learning 
environments. 


IIb All components of the Methods Lesson Plan format 
addressed in a basic manner. Some components addressed 
at a deeper level. Follow-up activity/assessment is relevant 
to topic and demonstrates thoughtful planning.  
 


4. ASSESSMENT FOR INSTRUCTION—
Candidates know, understand, and use formal 
and informal assessment strategies to plan, 
evaluate and strengthen instruction that will 
promote continuous intellectual, social, 
emotional, and physical development of each 
elementary student. 


IIb All components of the Methods Lesson Plan format 
addressed in a basic manner. Some components addressed 
at a deeper level. Follow-up activity/assessment is relevant 
to topic and demonstrates thoughtful planning.  
 


5.1 Practices and behaviors of developing 
career teachers—Candidates understand and 
apply practices and behaviors that are 
characteristic of developing career teachers. 


IIb All components of the Methods Lesson Plan format 
addressed in a basic manner. Some components addressed 
at a deeper level. Follow-up activity/assessment is relevant 
to topic and demonstrates thoughtful planning.  
 


5.2 Reflection and evaluation—Candidates 
are aware of and reflect on their practice in 
light of research on teaching and resources 
available for professional learning; they 
continually evaluate the effects of their 
professional decisions and actions on 
students, parents, and other professionals in 


IC Goals, curriculum standards, objectives clearly 
articulated. Assessments address concepts as well as skills 
related to student development of critical thinking and/or 
problem solving. Formative and summative assessments 
align with intended lesson objectives. 
Comments on students’ work reflect some thoughtful 
assessment of students’ meeting (or not) lesson objectives. 







the learning community and actively seek out 
opportunities to grow professionally. 
 
3. A brief analysis of the data findings: 
 
This is the first semester that this course has been offered, and the first time we used the 
rubric for this assignment.  This type of project is new to our candidates; hence the lower 
scores are not all that surprising.  In looking more deeply at the rubric, the scoring in 
some sections is particularly difficult, with 1-3 points indicating that the candidates did 
not meet expectations, 4-5 indicating that they did meet expectations, and 6 indicating 
exceeding expectations.  We believe these factors interplayed in the lower scores of our 
candidates and will reexamine the scoring with other faculty in the Elementary Education 
program to ensure a fair and accurate scoring system.  


 
In addition, the candidates score lower in areas that were related to writing skills.  As our 
candidates are required to write more as their program continues, their writing skills have 
improved, as evidenced by the scores in this area on projects assigned later in the 
program (i.e. student teaching, Methods ESEC 383). 
 
 
4. An interpretation of how the data provides evidence for meeting standards. 
 
The data indicates that our candidates are meeting or exceeding expectations in all areas 
except professional presentation and reflection. These two areas are reinforced and 
improved upon throughout their remaining Methods experiences. Data provided in other 
assessments indicate there is definite improvement in these two areas over time.  Given 
the alignment of this rubric’s sections with the ACEI standards,  it is apparent that the 
data does provide evidence that the standards are met.   
 
5.  Attachment of assessment documentation 
            
 See applicable attachments in Section IV Assessment 2.  
 See data (below): 
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Assessment 7




Section IV – Assessment 6 
 


6. Additional assessment that addresses ACEI standards. Examples of assessments 
include evaluations of field experiences, case studies, portfolio tasks, tutoring 
assignments, and follow-up studies. Provide assessment information (items 1-5) as 
outlined in the directions for Section IV. 
 
1. A brief description of the assessment and its use in the program. 
      This assessment piece is the lesson plan format (See Attachment Section IV –       


Assessment 6 - Lesson Plan). Its use and appropriate completion is incorporated into 
the rubrics of most of our major projects, components of which are included 
throughout Section IV’s assessment pieces.  The specific sections of rubrics, that 
relate to completion of the components of the lesson plan are used as data for this 
assessment.  


 
2. A description of how this assessment specifically aligns with the standards it is 


cited for in Section III.  
This assessment contains two components – first, the lesson plan format that our 
candidates follow.  Next, there are rubrics from major, in-depth projects which 
candidates complete in Methods.  The first part of this alignment (the lesson plan 
format) is printed directly below. The specific rubric sections which assess the 
candidates’ success at lesson planning and enactment are presented beneath this 
lesson plan format as well.  


 
Lesson Plan’s Alignment with ACEI Standards 


 
ACEI Standard Section From Lesson plan format used to assess 


candidate skill in this area 
2.1 English language arts—Candidates 
demonstrate a high level of competence in 
use of English language arts and they know, 
understand, and use concepts from reading, 
language and child development, to teach 
reading, writing, speaking, viewing, listening, 
and thinking skills and to help students 
successfully apply their developing skills to 
many different situations, materials, and 
ideas 


Procedure:  Write in detail what you, as the teacher, will do as 
well as what the students will do. Your procedure must be in 
sufficient detail to allow someone to teach the lesson with only 
this plan as a guide. This will likely mean that this part is several 
pages long. 
Assessment What questions can you ask, actions can you take or 
assignments can you give so that you will have evidence of the 
extent to which each student has met the lesson’s objectives? 
How might you include physical movement and/or the arts into 
your assessment (either formative or summative)? 
Every Lesson Reflection has the following three components: 
1. Description: (This is the shortest part of the reflection. Be 
concise.)…  
2. Analysis:  
3. Planning: Now that you have taught this lesson and analyzed 
the experience, describe how you would plan for this lesson if 
you were going to teach it again 
 


2.2 Science—Candidates know, understand, 
and use fundamental concepts in the subject 
matter of science—including physical, life, 
and earth and space sciences—as well as 
concepts in science and technology, science 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 







in personal and social perspectives, the 
history and nature of science, the unifying 
concepts of science, and the inquiry 
processes scientists use in discovery of new 
knowledge to build a base for scientific and 
technological literacy 


Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.3 Mathematics—Candidates know, 
understand, and use the major concepts, 
procedures, and reasoning processes of 
mathematics that define number systems and 
number sense, geometry, measurement, 
statistics and probability, and algebra in order 
to foster student understanding and use of 
patterns, quantities, and spatial relationships 
that can represent phenomena, solve 
problems, and manage data. 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.4 Social studies—Candidates know, 
understand, and use the major concepts and 
modes of inquiry from the social studies—the 
integrated study of history, geography, the 
social sciences, and other related areas —to 
promote elementary students’ abilities to 
make informed decisions as citizens of a 
culturally diverse democratic society and 
interdependent world. 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.5 The arts—Candidates know, understand, 
and use—as appropriate to their own 
understanding and skills—the content, 
functions, and achievements of dance, music, 
theater, and the several visual arts as primary 
media for communication, inquiry, and 
insight among elementary students. 


Prerequisite Knowledge:T eacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.6 Health education—Candidates know, 
understand, and use the major concepts in the 
subject matter of health education to create 
opportunities for student development and 
practice of skills that contribute to good 
health. 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.7 Physical education—Candidates know, 
understand, and use—as appropriate to their 
own understanding and skills—human 
movement and physical activity as central 
elements to foster active, healthy life styles 
and enhanced quality of life for elementary 
students. 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the 







students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.8 Connections across the curriculum—
Candidates know, understand, and use the 
connections among concepts, procedures, and 
applications from content areas to motivate 
elementary students, build understanding, 
and encourage the application of knowledge, 
skills, and ideas to real world issues. 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Introduction: Make connections to students’ previous 
learning. Assessment –How might you include physical 
movement and/or the arts into your assessment (either 
formative or summative)? 


3.1 Integrating and applying knowledge for 
instruction—Candidates plan and implement 
instruction based on knowledge of students, 
learning theory, subject matter, curricular 
goals, and community. 


See entire lesson plan format (Attachment Section IV – 
Assessment 6 - Lesson Plan).  
 


3.3 Development of critical thinking, 
problem solving, performance skills—
Candidates understand and use a variety of 
teaching strategies that encourage elementary 
students’ development of critical thinking, 
problem solving, and performance skills. 


See main body of lesson plan, especially: 
1. Introduction: Make connections to students’ previous 
learning; Motivate, gain attention and create interest; 
Discuss purpose and tell students what they will be 
learning; 
2. Body of Learning Experience: Plan activities with 
objectives in mind; Use guided practice and modeling of 
expected activity/behavior; Use independent practice when 
appropriate; Use questioning techniques; Check for 
understanding (formative assessment)  
Conclusion: Summarize what students have learned 
Check for understanding;; Make connections to previous 
learning and upcoming lessons; Reteach/enrich/review as 
needed 


3.4 Active engagement in learning—
Candidates use their knowledge and 
understanding of individual and group 
motivation and behavior among students at 
the K-6 level to foster active engagement in 
learning, self motivation, and positive social 
interaction and to create supportive learning 
environments. 


2. Body of Learning Experience: Plan activities with 
objectives in mind; Use guided practice and modeling of 
expected activity/behavior; Use independent practice when 
appropriate; Use questioning techniques; Check for 
understanding (formative assessment)  
Proactive considerations: What will you do to prevent 
confusion and misunderstandings about directions?  
What will you do to prevent behavioral or attention issues 
for whole group or individuals? What is built into your 
plan to promote cooperation and positive social 
interaction? What will you do to promote participation by 
all students? 
Reactive considerations: What will you do in response to 
student misbehavior? Will you have a sequence of steps 
you will take? What will you do to redirect attention if 
students have difficulty attending? What will you do in 
response to student confusion about directions? 


3.5 Communication to foster collaboration—
Candidates use their knowledge and 
understanding of effective verbal, nonverbal, 
and media communication techniques to 
foster active inquiry, collaboration, and 
supportive interaction in the elementary 
classroom. 


Proactive considerations: What will you do to prevent 
confusion and misunderstandings about directions?  
What will you do to prevent behavioral or attention issues 
for whole group or individuals? What is built into your 
plan to promote cooperation and positive social 
interaction? What will you do to promote participation by 
all students? 







Reactive considerations: What will you do in response to 
student misbehavior? Will you have a sequence of steps 
you will take? What will you do to redirect attention if 
students have difficulty attending? What will you do in 
response to student confusion about directions? 
Differentiation section 


4. ASSESSMENT FOR INSTRUCTION—
Candidates know, understand, and use formal 
and informal assessment strategies to plan, 
evaluate and strengthen instruction that will 
promote continuous intellectual, social, 
emotional, and physical development of each 
elementary student. 


Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the students? 
How will you know the lesson’s objectives have been met? 
How will the student know a skill or concept has been 
learned or knowledge gained? 
1. Formative: What observations will you make and 
assessment techniques will you use while you are teaching 
that may influence choices you make in the lesson? 2. 
Summative: What questions can you ask, actions can you 
take or assignments can you give so that you will have 
evidence of the extent to which each student has met the 
lesson’s objectives? How might you include physical 
movement and/or the arts into your assessment (either 
formative or summative)? 
Differentiation: How have you planned for specific 
students’ needs? What instructional and/or environmental 
modifications are needed for students with learning, 
attention, behavior or emotional problems? What 
modifications are needed for those with advanced 
knowledge or level of interest? Have you planned for a 
diverse student population -socioeconomic status, 
ethnicity, race, gender, etc.?  (Be more specific than “an 
aide will assist student.” Tell what the aide will do to 
ensure success.) How does this lesson honor the multiple 
intelligences, prior experiences and interests of the 
students (individually and as a group)? 
What required skills within the lesson present challenges 
for individual students? What components of the lesson 
need enrichment to promote engagement? What 
components of the lesson need modification to promote 
full engagement due to diverse student population? How 
can the instructional plan be modified to ensure success 
for this student? How can the classroom environment be 
modified to ensure success? How can instructional 
materials be modified to ensure success? 


5.1 Practices and behaviors of developing 
career teachers—Candidates understand and 
apply practices and behaviors that are 
characteristic of developing career teachers. 


See entire lesson plan format (Attachment Section IV – 
Assessment 6 - Lesson Plan).  
 


5.2 Reflection and evaluation—Candidates 
are aware of and reflect on their practice in 
light of research on teaching and resources 
available for professional learning; they 
continually evaluate the effects of their 
professional decisions and actions on 
students, parents, and other professionals in 
the learning community and actively seek out 
opportunities to grow professionally. 


Most sections of the lesson plan, especially: 
Lesson Reflection: After teaching your lesson, spend some 
time reflecting on the experience with a critical eye. Look 
as objectively as you can on what went well in your 
teaching of the lesson and what did not go as well. As you 
do this, remember that your ultimate goal is for your 
students to learn. Keep in mind that all good teachers, no 
matter how experienced, are continually improving on 
their teaching practice and it is through this kind of 
reflection that you will grow as a teacher. 
 







2.1 English language arts—Candidates 
demonstrate a high level of competence in 
use of English language arts and they know, 
understand, and use concepts from reading, 
language and child development, to teach 
reading, writing, speaking, viewing, listening, 
and thinking skills and to help students 
successfully apply their developing skills to 
many different situations, materials, and 
ideas 


Procedure:  Write in detail what you, as the teacher, will do as 
well as what the students will do. Your procedure must be in 
sufficient detail to allow someone to teach the lesson with only 
this plan as a guide. This will likely mean that this part is several 
pages long. 
Assessment What questions can you ask, actions can you take or 
assignments can you give so that you will have evidence of the 
extent to which each student has met the lesson’s objectives? 
How might you include physical movement and/or the arts into 
your assessment (either formative or summative)? 
Every Lesson Reflection has the following three components: 
1. Description: (This is the shortest part of the reflection. Be 
concise.)…  
2. Analysis:  
3. Planning: Now that you have taught this lesson and analyzed 
the experience, describe how you would plan for this lesson if 
you were going to teach it again 
 


2.2 Science—Candidates know, understand, 
and use fundamental concepts in the subject 
matter of science—including physical, life, 
and earth and space sciences—as well as 
concepts in science and technology, science 
in personal and social perspectives, the 
history and nature of science, the unifying 
concepts of science, and the inquiry 
processes scientists use in discovery of new 
knowledge to build a base for scientific and 
technological literacy 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.3 Mathematics—Candidates know, 
understand, and use the major concepts, 
procedures, and reasoning processes of 
mathematics that define number systems and 
number sense, geometry, measurement, 
statistics and probability, and algebra in order 
to foster student understanding and use of 
patterns, quantities, and spatial relationships 
that can represent phenomena, solve 
problems, and manage data. 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.4 Social studies—Candidates know, 
understand, and use the major concepts and 
modes of inquiry from the social studies—the 
integrated study of history, geography, the 
social sciences, and other related areas —to 
promote elementary students’ abilities to 
make informed decisions as citizens of a 
culturally diverse democratic society and 
interdependent world. 


Prerequisite Knowledge::Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.5 The arts—Candidates know, understand, 
and use—as appropriate to their own 
understanding and skills—the content, 
functions, and achievements of dance, music, 
theater, and the several visual arts as primary 
media for communication, inquiry, and 
insight among elementary students. 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Assessment: How will you know how to adjust your 







insight among elementary students. teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.6  Health education—Candidates know, 
understand, and use the major concepts in the 
subject matter of health education to create 
opportunities for student development and 
practice of skills that contribute to good 
health. 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.7 Physical education—Candidates know, 
understand, and use—as appropriate to their 
own understanding and skills—human 
movement and physical activity as central 
elements to foster active, healthy life styles 
and enhanced quality of life for elementary 
students. 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives 
have been met? How will the student know a skill or 
concept has been learned or knowledge gained? 


2.8 Connections across the curriculum—
Candidates know, understand, and use the 
connections among concepts, procedures, and 
applications from content areas to motivate 
elementary students, build understanding, 
and encourage the application of knowledge, 
skills, and ideas to real world issues. 


Prerequisite Knowledge: Teacher: What content 
knowledge does the teacher need to teach this lesson?  
Student: What prerequisite knowledge does the student 
need for success in this lesson? Do you anticipate any 
misconceptions? If so, briefly describe them. 
Introduction: Make connections to students’ previous 
learning. Assessment –How might you include physical 
movement and/or the arts into your assessment (either 
formative or summative)? 


3.1 Integrating and applying knowledge for 
instruction—Candidates plan and implement 
instruction based on knowledge of students, 
learning theory, subject matter, curricular 
goals, and community. 


See entire lesson plan format. 


3.3 Development of critical thinking, 
problem solving, performance skills—
Candidates understand and use a variety of 
teaching strategies that encourage elementary 
students’ development of critical thinking, 
problem solving, and performance skills. 


See main body of lesson plan, especially: 
1. Introduction: Make connections to students’ previous 
learning; Motivate, gain attention and create interest; 
Discuss purpose and tell students what they will be 
learning; 
2. Body of Learning Experience: Plan activities with 
objectives in mind; Use guided practice and modeling of 
expected activity/behavior; Use independent practice when 
appropriate; Use questioning techniques; Check for 
understanding (formative assessment)  
Conclusion: Summarize what students have learned 
Check for understanding;; Make connections to previous 
learning and upcoming lessons; Reteach/enrich/review as 
needed 


3.4 Active engagement in learning—
Candidates use their knowledge and 


2. Body of Learning Experience: Plan activities with 
objectives in mind; Use guided practice and modeling of 







understanding of individual and group 
motivation and behavior among students at 
the K-6 level to foster active engagement in 
learning, self motivation, and positive social 
interaction and to create supportive learning 
environments. 


expected activity/behavior; Use independent practice when 
appropriate; Use questioning techniques; Check for 
understanding (formative assessment)  
Proactive considerations: What will you do to prevent 
confusion and misunderstandings about directions?  
What will you do to prevent behavioral or attention issues 
for whole group or individuals? What is built into your 
plan to promote cooperation and positive social 
interaction? What will you do to promote participation by 
all students? 
Reactive considerations: What will you do in response to 
student misbehavior? Will you have a sequence of steps 
you will take? What will you do to redirect attention if 
students have difficulty attending? What will you do in 
response to student confusion about directions? 


3.5 Communication to foster collaboration—
Candidates use their knowledge and 
understanding of effective verbal, nonverbal, 
and media communication techniques to 
foster active inquiry, collaboration, and 
supportive interaction in the elementary 
classroom. 


Proactive considerations: What will you do to prevent 
confusion and misunderstandings about directions?  
What will you do to prevent behavioral or attention issues 
for whole group or individuals? What is built into your 
plan to promote cooperation and positive social 
interaction? What will you do to promote participation by 
all students? 
Reactive considerations: What will you do in response to 
student misbehavior? Will you have a sequence of steps 
you will take? What will you do to redirect attention if 
students have difficulty attending? What will you do in 
response to student confusion about directions? 
Differentiation section 


4. ASSESSMENT FOR INSTRUCTION—
Candidates know, understand, and use formal 
and informal assessment strategies to plan, 
evaluate and strengthen instruction that will 
promote continuous intellectual, social, 
emotional, and physical development of each 
elementary student. 


Assessment: How will you know how to adjust your 
teaching to meet the immediate needs of the students? 
How will you know the lesson’s objectives have been met? 
How will the student know a skill or concept has been 
learned or knowledge gained? 
1. Formative: What observations will you make and 
assessment techniques will you use while you are teaching 
that may influence choices you make in the lesson? 2. 
Summative: What questions can you ask, actions can you 
take or assignments can you give so that you will have 
evidence of the extent to which each student has met the 
lesson’s objectives? How might you include physical 
movement and/or the arts into your assessment (either 
formative or summative)? 
Differentiation: How have you planned for specific 
students’ needs? What instructional and/or environmental 
modifications are needed for students with learning, 
attention, behavior or emotional problems? What 
modifications are needed for those with advanced 
knowledge or level of interest? Have you planned for a 
diverse student population -socioeconomic status, 
ethnicity, race, gender, etc.?  (Be more specific than “an 
aide will assist student.” Tell what the aide will do to 
ensure success.) How does this lesson honor the multiple 
intelligences, prior experiences and interests of the 
students (individually and as a group)? 
What required skills within the lesson present challenges 
for individual students? What components of the lesson 







need enrichment to promote engagement? What 
components of the lesson need modification to promote 
full engagement due to diverse student population? How 
can the instructional plan be modified to ensure success 
for this student? How can the classroom environment be 
modified to ensure success? How can instructional 
materials be modified to ensure success? 


5.1 Practices and behaviors of developing 
career teachers—Candidates understand and 
apply practices and behaviors that are 
characteristic of developing career teachers. 


Entire lesson plan 


5.2 Reflection and evaluation—Candidates 
are aware of and reflect on their practice in 
light of research on teaching and resources 
available for professional learning; they 
continually evaluate the effects of their 
professional decisions and actions on 
students, parents, and other professionals in 
the learning community and actively seek out 
opportunities to grow professionally. 


Most sections of the lesson plan, especially: 
Lesson Reflection: After teaching your lesson, spend some 
time reflecting on the experience with a critical eye. Look 
as objectively as you can on what went well in your 
teaching of the lesson and what did not go as well. As you 
do this, remember that your ultimate goal is for your 
students to learn. Keep in mind that all good teachers, no 
matter how experienced, are continually improving on 
their teaching practice and it is through this kind of 
reflection that you will grow as a teacher. 
 


 
There are specific sections of the rubrics of our core projects in Math, Science, Social 
Studies and the Arts that assess how our students are meeting our expectations on 
completion of the lesson plan.  These sections are as follows:  
 
Elementary Methods – Math ( In original report)   
Section IIB  Most components of the Methods Lesson Plan format addressed in a basic manner. Some components 
addressed at a deeper level. Lessons involve multiple ways to explore and present math concepts. Student work samples 
and final reflection both demonstrate some analysis of the effectiveness of the lesson and the teaching in terms of 


student learning. 


  
Methods – Science Project  (In original report)  
Section ID  All Lesson Plan components addressed in a basic manner. Some components addressed at a deeper level. 
Prior knowledge activation and examination of possible student misconceptions are key elements within the lesson plan. 


Section 2B  All components of Lesson Plan format addressed. Response to student work samples & rubrics 
demonstrates ability to analyze effectiveness of the lesson in terms of students’ learning of science concepts and includes 
discussion of appropriate next steps. 


 
EDUC 321 - Elementary Methods 1 Social Studies (See Section IV Assessment 2)   
Section IIB. All components of the Methods Lesson Plan format addressed in a basic manner. Some components addressed at a 
deeper level. Follow-up activity/assessment is relevant to topic and demonstrates thoughtful planning.  
 
EDUC 321 - Elementary Methods 1 Arts  (See Section IV Assessment 2)   
Section 3  All L.P. format components developed at a basic level. Some addressed at a deeper level. Good 
lesson flow. Materials were ready for students’ use. 
 
3. A brief analysis of the data findings 
 
Generally, our candidates did well on preparing their lesson plans.  The average was 
above the “meet expectations” category.  There only exists one semester of data for 
Social studies – the new program, but it is of interest that these students are grasping 
lesson planning well.  







 
 


4. An interpretation of how the data provides evidence for meeting standards 
The specific sections of the rubrics examined in this section were very specifically 
geared towards completion of the lesson plan in a satisfactory manner.  In 
referring back to the sections above, the examiners can see that sections of the 
lesson plan directly relate to the ACEI standards identified.  The data indicates 
that our candidates are meeting the expectations in each of these critically 
important areas. 


 
5. Attachment of assessment documentation 


 
See applicable project description and rubrics in original report.   
See applicable project description and rubrics in Section IV Assessment 2. 
See Lesson Plan Format (below). 
See Section IV Assessment 6 data (below).  
 
 


LESSON PLAN FORMAT 
 


Name: ______________________________ Date: ______________  Grade Level:    
 
Subject:_____________________________           Topic:     
 
Purpose: Write the broad purpose or goal of this lesson. 
 
Curriculum Standard : State the curriculum standard using either NH State Standards or 
National Standards. 
 
Objective(s): What skills, concepts, and knowledge do you expect the children will learn? Keep 
the standards in mind and use specific (observable, measurable) learning verbs. 
  
Materials Needed for Learning Experience: 


 Teacher:          
           


 Student: 
 


Anticipated Length of Learning Experience:    
 
Student Grouping: Whole group, small group, individual? If small group how will you create 
groups and provide work space? (Keep in mind that it may be beneficial to use more than one 
grouping modality within a single lesson.) 
 
Prerequisite Knowledge:  


Teacher: What content knowledge does the teacher need to teach this lesson?  
 


Student: What prerequisite knowledge does the student need for success in this lesson? 
Do you anticipate any misconceptions? If so, briefly describe them. 


        







Procedure:  Write in detail what you, as the teacher, will do as well as what the students will 
do. Your procedure must be in sufficient detail to allow someone to teach the lesson with 
only this plan as a guide. This will likely mean that this part is several pages long. While 
your lesson plans in student teaching and beyond will be much shorter, the detail here 
serves two purposes—it makes you think about the many aspects of planning, and it enables 
your instructor to see more clearly what your thinking is, and thus makes the feedback 
from the instructor more helpful. (Note: If you include what the teacher might say, print 
those sections in italics.) 
 


1. Introduction:           
   Make connections to students’ previous learning 
  Motivate, gain attention and create interest 
  Discuss purpose and tell students what they will be learning 


2. Body of Learning Experience:  
 Plan activities with objectives in mind 
 Use guided practice and modeling of expected activity/behavior 
 Use independent practice when appropriate 


  Use questioning techniques 
  Check for understanding (formative assessment)  


Include plans for early finishers that enhance learning within the subject area 
(reach beyond silent reading and/or worksheets) 


 3. Conclusion: 
  Summarize what students have learned 
  Check for understanding 
  Make connections to previous learning and upcoming lessons 
  Reteach/enrich/review as needed 
  Include students in clean up when appropriate 
  Link to next lesson/activity 
 
Assessment: How will you know how to adjust your teaching to meet the immediate needs of the 
students? How will you know the lesson’s objectives have been met? How will the student know 
a skill or concept has been learned or knowledge gained? 
 


1. Formative: What observations will you make and assessment techniques will you use 
while you are teaching that may influence choices you make in the lesson? 


.                                 
2. Summative: What questions can you ask, actions can you take or assignments can you 
give so that you will have evidence of the extent to which each student has met the 
lesson’s objectives? How might you include physical movement and/or the arts into your 
assessment (either formative or summative)? 


 
Child Guidance:  







Proactive Considerations: 
 
What will you do to prevent confusion and 
misunderstandings about directions?  
 
What will you do to prevent behavioral or attention 
issues for whole group or individuals? 
 
What is built into your plan to promote cooperation 
and positive social interaction? 
 
What will you do to promote participation by all 
students? 
 


Reactive Considerations: 
 
What will you do in response to student 
misbehavior? Will you have a sequence of steps 
you will take? 
 
What will you do to redirect attention if students 
have difficulty attending? 
 
What will you do in response to student confusion 
about directions? 
 
 
 
 


 
 
 
Differentiation: How have you planned for specific students’ needs? What instructional and/or 
environmental modifications are needed for students with learning, attention, behavior or 
emotional problems? What modifications are needed for those with advanced knowledge or level 
of interest? Have you planned for a diverse student population -socioeconomic status, ethnicity, 
race, gender, etc.?  (Be more specific than “an aide will assist student.” Tell what the aide will 
do to ensure success.) How does this lesson honor the multiple intelligences, prior experiences 
and interests of the students (individually and as a group)? 
 
 
 
 Needs for Lesson Participation: Modification Required: 
 
What required skills within the lesson present 
challenges for individual students? 
 
What components of the lesson need enrichment to 
promote engagement? 
 
What components of the lesson need modification 
to promote full engagement due to diverse student 
population? 
 
 


 
How can the instructional plan be modified to 
ensure success for this student? 
 
How can the classroom environment be modified 
to ensure success? 
 
How can instructional materials be modified to 
ensure success? 


 
Resources Used: 
 
 
Lesson Reflection: After teaching your lesson, spend some time reflecting on the 
experience with a critical eye. Look as objectively as you can on what went well in your 
teaching of the lesson and what did not go as well. As you do this, remember that your 
ultimate goal is for your students to learn. Keep in mind that all good teachers, no matter 







how experienced, are continually improving on their teaching practice and it is through 
this kind of reflection that you will grow as a teacher. 
 
 Every Lesson Reflection has the following three components: 
 


1. Description: (This is the shortest part of the reflection. Be concise.)Write a 
brief summary of the lesson. Who was involved? When did it happen? Where did 
it happen? What happened? What was your role?  
 
2. Analysis: You can use the following questions to guide your thinking; although 
you are not limited to these and you are not required to respond to these prompts. 
What went well with the lesson? Why did you teach the lesson the way you did?  
Were the objectives achieved? What did the students learn and how do you know 
they learned this? Did students have misconceptions and what were they? What 
were the areas of confusion for students? What positive impact did you have on 
students? What interventions were tried with student(s)? What interventions 
worked?  What interventions didn’t work? 


    
3. Planning: Now that you have taught this lesson and analyzed the experience, 
describe how you would plan for this lesson if you were going to teach it again. 
Use these guiding questions: What will you do the same in the future based on 
this lesson? What would you do differently? What new strategies might you use? 
What strategies might you use again? What interventions could you use with other 
children? What interventions with students might you never use again? What 
impact did the children have on your teaching philosophy?  How did your values 
change as a result of this experience? 
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Assessment 6




Program of Study – Addendum 
 
 
See original report.   
 
We are still phasing out some of these courses, but they are all being offered at present.  
The data we are including is from students who started in the original ESEC program. 
There is a small amount of data from thirteen students who started in the ESEC program, 
but they are our first group to finish the program in the new EDUC curriculum, and have 
taken many of the ESEC courses as core courses until they started Methods 1, EDUC 
321. 
 





Program of Study Addendum




Section IV Assessment 2 
 
Section IV – Part 2. ACEI standards addressed in this entry could include but are not 
limited to Standards 2.1-2.8. Assessments that address Standards 2.1-2.4 are 
required. (The assessments of the different content areas of elementary education 
may entail multiple attachments; however, they will be considered in their entirety as 
Assessment #2.) Examples of assessments include comprehensive examinations, 
course grades from content fields, and portfolio tasks. 15. (Answer Required) 
 
Provide assessment information (items 1-5) as outlined in the directions for Section 
IV 
 
Assessment 2: Assessment of content knowledge in elementary education 
 
1. A brief description of the assessment and its use in the program. 


Because we are in the midst of reshaping our curriculum, this assessment tool is 
different in many aspects than the one used in the original report.  Throughout the 
program, and especially in the Methods and student teaching portion of the 
program, candidates complete many detailed projects which contain elements of 
this assessment, and which are assessed with rubrics.  Instead of selecting one or 
two project rubrics, there are components of several projects’ rubrics from several 
courses included this assessment. We have attached the complete rubrics from 
assignments used in this assessment (many are included in the original report – 
new ones are included as attachments to this section). We also have included an 
attachment specifying which portions of the rubrics are specifically used for 
Assessment 2.   


 
2. A description of how this assessment specifically aligns with the standards it 


is cited for in Section III. 
 


This assessment was specifically designed to align with Standards 2.1-2.7, 
although components of it align with other ACEI standards, as indicated in the 
chart below.  Detailed projects in literacy and presentation components of other 
major projects in Methods (science, math, social studies) are used to show 
alignment with Standard 2.1.   An in depth project in science is used to show 
alignment with Standard 2.2.  An in depth project in math is used to show 
alignment with Standard 2.3.  Two in depth projects in social studies (one from 
ESEC 320, one from Methods 1) are used to demonstrate alignment with Standard 
2.4.  A detailed project in health is used to show alignment with Standard 2.6.  A 
detailed project in physical education is used to show alignment with Standard 
2.7.  Alignment with Standard 2.8 is demonstrated with components of detailed 
projects in literacy, science, math, social studies and the arts.  Alignment with 
Standard 3.1 is demonstrated with rubric components of detailed projects in 
literacy, science, math, and social studies.  Alignment with Standard 3.2 is 
demonstrated with rubric components of detailed projects in literacy, math, and 
social studies.  Alignment with Standard 3.3 is demonstrated with rubric 







components of a detailed project in literacy.  Alignment with Standard 3.4 is 
demonstrated with rubric components of detailed projects in literacy, math and 
social studies. Components of an in depth project in literacy is used to show 
alignment with standard 3.5.  Components of projects in literacy and art align 
with standard 4.  Components of the in depth project in math align with Standard 
5.2.  
 


Alignment with ACEI Standards 
 
ACEI Standard Rubric Section 
2.1 English language arts—Candidates 
demonstrate a high level of competence in 
use of English language arts and they know, 
understand, and use concepts from reading, 
language and child development, to teach  
reading, writing, speaking, viewing, listening, 
and thinking skills and to help students 
successfully apply their developing skills to 
many different situations, materials, and 
ideas 


Methods Literacy Project  (original report) 
II. Standards Candidate successfully selected and 
implemented curriculum standards to construct an age-
appropriate literacy experience. 
IV. Procedure Candidate built on students’ prior 
knowledge and experiences to engage them with text. 
Candidate developed instruction in English language arts 
that used developmentally appropriate practices. Candidate 
used strategies that helped students correct 
misunderstandings by targeting concepts and vocabulary 
that were unfamiliar to them. VII. Format & Delivery  
Candidate demonstrates competence in the use of English 
language arts and adjusts communication convention 
(written and/or spoken) appropriate to function, purpose 
and audience. 
Methods – Science Project  (original report) 
III. Professional Presentation 
A. Quality of final product and completion of self-
assessment rubric. Met project expectations and 
requirements. Work presented neatly with few editorial 
issues. Demonstrated basic understanding of the teaching of 
science. Scoring rubric completed. 
Elementary Methods – Math (original report) 
IV. Professional Presentation -  
Ensure quality of final product and complete self-
assessment rubric.  Met project expectations and 
requirements. Basic analysis of candidate’s growth as a 
math educator. Presented project neatly - few editorial 
issues. Pseudonyms & professional terminology. 
Demonstrated basic understanding of the teaching of math.  
Scoring rubric completed. 
 


2.2 Science—Candidates know, understand, 
and use fundamental concepts in the subject 
matter of science—including physical, life, 
and earth and space sciences—as well as 
concepts in science and technology, science 
in personal and social perspectives, the 
history and nature of science, the unifying 
concepts of science, and the inquiry 
processes scientists use in discovery of new 
knowledge to build a base for scientific and 
technological literacy 


Methods – Science Project  (original report) 
ESEC 383/386 – Elementary Methods – Science I.B. 
Research the topic. Used 3 teacher resources (not from the 
Internet), 1 children’s book, 3 web sites.  Summary 
articulates basic understanding of the science topic and 
takes into consideration both the developmental needs and 
the individual learning needs of the students.  Some 
attention is given to how the topic influences every day life: 
health, changes in population and/or environments. Includes 
annotated bibliography with few errors in APA style. 
I. D. All Lesson Plan components addressed in a basic 
manner. Some components addressed at a deeper level. 







Prior knowledge activation and examination of possible 
student misconceptions are key elements within the lesson 
plan. 


2.3 Mathematics—Candidates know, 
understand, and use the major concepts, 
procedures, and reasoning processes of 
mathematics that define number systems and 
number sense, geometry, measurement, 
statistics and probability, and algebra in order 
to foster student understanding and use of 
patterns, quantities, and spatial relationships 
that can represent phenomena, solve 
problems, and manage data. 


Elementary Methods – Math (original report) 
I A. Research the Topic and how it  has been taught in 
your classroom. Met with CT and took into account the 
needs of the students, used a variety of resources to enhance 
understanding of the topic (texts, Web resources, a 
children’s book).  Summary showed understanding of the 
content of the unit, of connections to other content areas, 
and of the historical origin of the math concept. Annotated 
bibliography in APA style with few errors.  Five different 
resources used.    
IIB. Develop three consecutive lessons, and teach at least 
one.  Most components of the Methods Lesson Plan format 
addressed in a basic manner. Some components addressed 
at a deeper level. Lessons involve multiple ways to explore 
and present math concepts. Student work samples and final 
reflection both demonstrate some analysis of the 
effectiveness of the lesson and the teaching in terms of 
student learning. 


2.4 Social studies—Candidates know, 
understand, and use the major concepts and 
modes of inquiry from the social studies—the 
integrated study of history, geography, the 
social sciences, and other related areas —to 
promote elementary students’ abilities to 
make informed decisions as citizens of a 
culturally diverse democratic society and 
interdependent world. 


ESEC 320 – Educational Environment/Practices 
(Original report) (8) Background Information – Mini-
Research Paper Paper focuses upon lesson’s topic/subject, 
including a minimum  of 6 different curriculum resources 
as specified in assignment guidelines 
EDUC 321 - Elementary Methods 1 Social Studies STEP 
IA .Selection of appropriate topic. Topic selection 
appropriate for social studies theme and developmental 
level of students. Connected to national, state, and/or local 
curriculum standards. Inspiration 8 web included with 
several, well-connected ideas.  Met with CT to discuss 
lesson. IB. Research on topic Used a variety of resources 
including: Three children’s books, two professional 
resources (not from the Internet), two web sites or software 
programs. Research of content background covers lesson’s 
topic at a basic level. Covers differing perspectives in an 
adequate manner. Annotated bibliography meets basic 
requirements. Uses APA format for in-text citations and for 
bibliography with few errors.  III A . Met project 
expectations and requirements. Basic analysis of 
candidate’s growth as a social studies educator. Presented 
project neatly - few editorial issues. Pseudonyms & 
professional terminology used. Demonstrated basic 
understanding of the teaching of social studies and use of 
children’s literature to enhance student learning. 


2.5 The arts—Candidates know, understand, 
and use—as appropriate to their own 
understanding and skills—the content, 
functions, and achievements of dance, music, 
theater, and the several visual arts as primary 
media for communication, inquiry, and 
insight among elementary students. 


ESEC 450 – Arts Rubric (original report) 
(6)Content Knowledge in the Arts Content knowledge for 
the teacher demonstrates an understanding of distinctions, 
functions, achievements and connections within the arts 
disciplines and with other disciplines. (24) There is 
evidence in the reflection of knowing, understanding, and 
using the content, functions, and achievements of dance, 
music, theater, and the several visual arts as primary media 
for communication, inquiry, and insight.  
EDUC 321 - Elementary Methods 1 Arts  







I A. Research the arts and how they are integrated to 
support literacy instruction. Met with CT and took into 
account the current literacy curriculum. Used a minimum of 
3 resources to enhance understanding of content. Citations 
included in research paper and reference page in A.P. A. 
Style, with few errors. 


2.6 Health education—Candidates know, 
understand, and use the major concepts in the 
subject matter of health education to create 
opportunities for student development and 
practice of skills that contribute to good 
health. 


ESEC 450 –Seminar – Educational Principles  (original 
report) (2)Concepts  of language of kinesthetic learning 
.Concepts using the language of kinesthetic learning are 
explored in the student teaching setting 
(5) Lesson Pan Purpose – The broad purpose or goal 
statement …candidates know and understand human 
movement….etc. 
 (6) Teacher Prerequisite Knowledge Content knowledge 
for the teacher demonstrates an understanding of physical 
development and movement forms, and concepts and 
principles of motor skills and their importance for the 
student. 
(12) Physical activity incorporated into the procedure of the 
lesson is developmentally appropriate and fosters learning 
skills, knowledge, concepts articulated in the objectives. 
(14) Values and Benefits of Movement Procedure fosters 
an appreciation and intrinsic value and benefits associated 
with physical activity. 
(24)Evidence of knowledge There is evidence in the 
reflection of knowing, understanding and using human 
movement and physical activity as central elements to 
foster active, healthy life styles and enhance the quality of 
life of elementary students. 


2.7 Physical education—Candidates know, 
understand, and use—as appropriate to their 
own understanding and skills—human 
movement and physical activity as central 
elements to foster active, healthy life styles 
and enhanced quality of life for elementary 
students. 


ESEC 450 –Seminar – Educational Principles  (original 
report) (2)Concepts  of language of kinesthetic learning 
.Concepts using the language of kinesthetic learning are 
explored in the student teaching setting 
(5) Lesson Pan Purpose – The broad purpose or goal 
statement …candidates know and understand human 
movement….etc. 
 (6) Teacher Prerequisite Knowledge Content knowledge 
for the teacher demonstrates an understanding of physical 
development and movement forms, and concepts and 
principles of motor skills and their importance for the 
student. 
(12) Physical activity incorporated into the procedure of the 
lesson is developmentally appropriate and fosters learning 
skills, knowledge, concepts articulated in the objectives. 
(14) Values and Benefits of Movement Procedure fosters 
an appreciation and intrinsic value and benefits associated 
with physical activity. 
(24)Evidence of knowledge There is evidence in the 
reflection of knowing, understanding and using human 
movement and physical activity as central elements to 
foster active, healthy life styles and enhance the quality of 
life of elementary students. 


2.8 Connections across the curriculum— 
Candidates know, understand, and use the 
connections among concepts, procedures, and 
applications from content areas to motivate 


ESEC 383/386 (Methods) Literacy project – read aloud 
(original report) IV. Procedure Candidate built on 
students’ prior knowledge and experiences to engage them 
with text. Candidate developed instruction in English 







elementary students, build understanding, 
and encourage the application of knowledge, 
skills, and ideas to real world issues. 


language arts that used developmentally appropriate 
practices. Candidate used strategies that helped students 
correct misunderstandings by targeting concepts and 
vocabulary that were unfamiliar to them.  
Elementary Methods – Math (original report) 
I A. Research the Topic and how it  has been taught in 
your classroom. Met with CT and took into account the 
needs of the students, used a variety of resources to enhance 
understanding of the topic (texts, Web resources, a 
children’s book).  Summary showed understanding of the 
content of the unit, of connections to other content areas, 
and of the historical origin of the math concept. Annotated 
bibliography in APA style with few errors.  Five different 
resources used.    
EDUC 321 - Elementary Methods 1 Social Studies IA 
.Selection of appropriate topic. Topic selection 
appropriate for social studies theme and developmental 
level of students. Connected to national, state, and/or local 
curriculum standards. Inspiration 8 web included with 
several, well-connected ideas.  Met with CT to discuss 
lesson. IB. Research on topic Used a variety of resources 
including: Three children’s books, two professional 
resources (not from the Internet), two web sites or software 
programs. Research of content background covers lesson’s 
topic at a basic level. Covers differing perspectives in an 
adequate manner. Annotated bibliography meets basic 
requirements. Uses APA format for in-text citations and for 
bibliography with few errors.   
ESEC 450 – Arts Rubric (original report) 
(6) Content Knowledge in the Arts Content knowledge 
for the teacher demonstrates an understanding of 
distinctions, functions, achievements and connections 
within the arts disciplines and with other disciplines. 


3.1 Integrating and applying knowledge 
for instruction —Candidates plan and 
implement instruction based on knowledge of 
students, learning theory, subject matter, 
curricular goals, and community. 


ESEC 383/386 (Methods) Literacy project – read aloud 
(original report) IV. Procedure Candidate built on 
students’ prior knowledge and experiences to engage them 
with text. Candidate developed instruction in English 
language arts that used developmentally appropriate 
practices. Candidate used strategies that helped students 
correct misunderstandings by targeting concepts and 
vocabulary that were unfamiliar to them.  
Elementary Methods – Math (original report) IVA.  Met 
project expectations and requirements. Basic analysis of 
candidate’s growth as a math educator. Presented project 
neatly - few editorial issues. Pseudonyms & professional 
terminology. Demonstrated basic understanding of the 
teaching of math.  Scoring rubric completed. IA. Met with 
CT and took into account the needs of the students, used a 
variety of resources to enhance understanding of the topic 
(texts, Web resources, a children’s book).  Summary 
showed understanding of the content of the unit, of 
connections to other content areas, and of the historical 
origin of the math concept. Annotated bibliography in APA 
style with few errors.  Five different resources used.     
Methods – Science Project  (original report) 
Professional Presentation .I.B. Research the topic. Used 







3 teacher resources (not from the Internet), 1 children’s 
book, 3 web sites.  Summary articulates basic 
understanding of the science topic and takes into 
consideration both the developmental needs and the 
individual learning needs of the students.  Some attention is 
given to how the topic influences every day life: health, 
changes in population and/or environments. Includes 
annotated bibliography with few errors in APA style. IIIa.  
Met project expectations and requirements. Work presented 
neatly with few editorial issues. Demonstrated basic 
understanding of the teaching of science. Scoring rubric 
completed  
EDUC 321 - Elementary Methods 1 Social Studies IA 
.Selection of appropriate topic. Topic selection 
appropriate for social studies theme and developmental 
level of students. Connected to national, state, and/or local 
curriculum standards. Inspiration 8 web included with 
several, well-connected ideas.  Met with CT to discuss 
lesson. . IB. Research on topic Used a variety of resources 
including: Three children’s books, two professional 
resources (not from the Internet), two web sites or software 
programs. Research of content background covers lesson’s 
topic at a basic level. Covers differing perspectives in an 
adequate manner. Annotated bibliography meets basic 
requirements. Uses APA format for in-text citations and for 
bibliography with few errors.   


3.2 Adaptation to diverse students—
Candidates understand how elementary 
students differ in their development and 
approaches to learning, and create 
instructional opportunities that are adapted to 
diverse students. 


ESEC 383/386 (Methods) Literacy project – read aloud 
(original report)  IV. Procedure Candidate built on 
students’ prior knowledge and experiences to engage them 
with text. Candidate developed instruction in English 
language arts that used developmentally appropriate 
practices. Candidate used strategies that helped students 
correct misunderstandings by targeting concepts and 
vocabulary that were unfamiliar to them.  
Elementary Methods – Math (original report) 
I A. Research the Topic and how it  has been taught in 
your classroom. Met with CT and took into account the 
needs of the students, used a variety of resources to enhance 
understanding of the topic (texts, Web resources, a 
children’s book).  Summary showed understanding of the 
content of the unit, of connections to other content areas, 
and of the historical origin of the math concept. Annotated 
bibliography in APA style with few errors.  Five different 
resources used.    
EDUC 321 - Elementary Methods 1 Social Studies STEP 
IA .Selection of appropriate topic. Topic selection 
appropriate for social studies theme and developmental 
level of students. Connected to national, state, and/or local 
curriculum standards. Inspiration 8 web included with 
several, well-connected ideas.  Met with CT to discuss 
lesson. . IB. Research on topic Used a variety of resources 
including: Three children’s books, two professional 
resources (not from the Internet), two web sites or software 
programs. Research of content background covers lesson’s 
topic at a basic level. Covers differing perspectives in an 
adequate manner. Annotated bibliography meets basic 







requirements. Uses APA format for in-text citations and for 
bibliography with few errors.   


3.3 Development of critical thinking, 
problem solving, performance skills—
Candidates understand and use a variety of 
teaching strategies that encourage elementary 
students’ development of critical thinking, 
problem solving, and performance skills. 


ESEC 383/386 (Methods) Literacy project – read aloud 
(original report) IV. Procedure Candidate built on 
students’ prior knowledge and experiences to engage them 
with text. Candidate developed instruction in English 
language arts that used developmentally appropriate 
practices. Candidate used strategies that helped students 
correct misunderstandings by targeting concepts and 
vocabulary that were unfamiliar to them.  
V. Child guidanceCandidate helped students monitor their 
own comprehension and think critically about the book 
being read. Candidate responded consistently to behavioral 
issues using the CT’s guidelines.                                         


3.4 Active engagement in learning—
Candidates use their knowledge and 
understanding of individual and group 
motivation and behavior among students at 
the K-6 level to foster active engagement in 
learning, self motivation, and positive social 
interaction and to create supportive learning 
environments. 


ESEC 383/386 (Methods) Literacy project – read aloud 
(original report) IV. Procedure Candidate built on 
students’ prior knowledge and experiences to engage them 
with text. Candidate developed instruction in English 
language arts that used developmentally appropriate 
practices. Candidate used strategies that helped students 
correct misunderstandings by targeting concepts and 
vocabulary that were unfamiliar to them. V. Child guidance 
Candidate helped students monitor their own 
comprehension and think critically about the book being 
read. Candidate responded consistently to behavioral issues 
using the CT’s guidelines.                                           
Elementary Methods – Math (original report) I A. 
Research the Topic and how it has been taught in your 
classroom. Met with CT and took into account the needs of 
the students, used a variety of resources to enhance 
understanding of the topic (texts, Web resources, a 
children’s book).  Summary showed understanding of the 
content of the unit, of connections to other content areas, 
and of the historical origin of the math concept. Annotated 
bibliography in APA style with few errors.  Five different 
resources used.    
EDUC 321 - Elementary Methods 1 Social Studies STEP 
IA .Selection of appropriate topic. Topic selection 
appropriate for social studies theme and developmental 
level of students. Connected to national, state, and/or local 
curriculum standards. Inspiration 8 web included with 
several, well-connected ideas.  Met with CT to discuss 
lesson. IB. Research on topic Used a variety of resources 
including: Three children’s books, two professional 
resources (not from the Internet), two web sites or software 
programs. Research of content background covers lesson’s 
topic at a basic level. Covers differing perspectives in an 
adequate manner. Annotated bibliography meets basic 
requirements. Uses APA format for in-text citations and for 
bibliography with few errors.   


3.5 Communication to foster 
collaboration—Candidates use their 
knowledge and understanding of effective 
verbal, nonverbal, and media communication 
techniques to foster active inquiry, 


ESEC 383/386 (Methods) Literacy project – read aloud 
(original report) IV. Procedure Candidate built on 
students’ prior knowledge and experiences to engage them 
with text. Candidate developed instruction in English 
language arts that used developmentally appropriate 







collaboration, and supportive interaction in 
the elementary classroom. 


practices. Candidate used strategies that helped students 
correct misunderstandings by targeting concepts and 
vocabulary that were unfamiliar to them.  


4.  Assessment for Instruction - Candidates 
know, understand, and use formal and 
informal assessment strategies to plan, 
evaluate and strengthen instruction that will 
promote continuous intellectual, social, 
emotional, and physical development of each 
elementary student 


ESEC 383/386 (Methods) Literacy project (original 
report) – read aloud (original report) IV. Procedure 
Candidate built on students’ prior knowledge and 
experiences to engage them with text. Candidate developed 
instruction in English language arts that used 
developmentally appropriate practices. Candidate used 
strategies that helped students correct misunderstandings by 
targeting concepts and vocabulary that were unfamiliar to 
them.  


5.2 Reflection and evaluation—Candidates 
are aware of and reflect on their practice in 
light of research on teaching and resources 
available for professional learning; they 
continually evaluate the effects of their 
professional decisions and actions on 
students, parents, and other professionals in 
the learning community and actively seek out 
opportunities to grow professionally. 


Elementary Methods – Math (original report) I A. 
Research the Topic and how it has been taught in your 
classroom. Met with CT and took into account the needs of 
the students, used a variety of resources to enhance 
understanding of the topic (texts, Web resources, a 
children’s book).  Summary showed understanding of the 
content of the unit, of connections to other content areas, 
and of the historical origin of the math concept. Annotated 
bibliography in APA style with few errors.  Five different 
resources used.    


 
             
         Associated Project Descriptions and Rubrics  
 


While many of the rubrics and project descriptions are in the original report, we 
have attached project descriptions and rubrics from our newly created course, 
Methods I, at the end of this section. 


 
3. A brief analysis of the data findings: 
 


In reviewing our data analysis, generally, the large majority of the candidates are 
meeting expectations or exceeding expectations.  Areas of weakness occurred in 
the arts (ACEI 2.5) in EDUC 321– wherein approximately 15 percent of the 
candidates (2 students) did not meet expectations.  In math (ACEI 2.3), in Spring 
08, 12% of the candidates (3 students) did not meet expectations.  We are 
incorporating two Methods courses into our program now, and will be focusing 
on math and science in more detail in Methods 2.  In addition, candidates will be 
spending more time in the field working with students in math and science, which 
should also help improve these scores.  In ESEC 320, a course we are phasing out, 
we had an unusual record from semester to semester regarding the percentage of 
students not meeting expectations in social studies (ACEI 2.4), with weaker 
results in the Spring of 08, and Fall of 06.  However, we have just started the new 
social studies curriculum in EDUC 321, and thus far, the scores look much better.  
Higher scores indicate better understanding of content in this area for our 
candidates in the new EDUC 321.   
 
A rather high percentage of candidates struggled with content knowledge of 
language arts (ACEI 2.1) in Section 9 of social studies in ESEC 320.  This section 







of the rubric graded candidates on how well they applied APA standards to their 
projects.  This represented one of the earlier courses wherein candidates were 
expected to use APA guidelines, and their lack of ability in this area was apparent 
in their scores.  We now have candidates introduced to this early in the program, 
in EDUC 100, Issues in Education, wherein they must write essays utilizing the 
APA guidelines in their freshmen year, and are continuing with this approach in 
their education coursework throughout the remainder of their program. As we 
gather data from students who start in the new program, hopefully we will see an 
improvement in their understanding by the time they are juniors and seniors.  
 


4. An interpretation of how the data provides evidence for meeting standards. 
Overall, our data indicate that a large percent of our candidates are meeting the 
standards for content knowledge, with exceptions denoted above.  Roughly two 
percent of our candidates may not meet the standards.  Many of these candidates 
received rubric grades of 1.5 in categories, but we rounded down to 1 for these 
scores.  Also, there are often one or two candidates in Methods who fail to 
become program completers.  Hence, they may be close to meeting expectations 
but need more work, which our new program should allow.  These students often 
represent the lower scores.   
In reviewing the data, evidence exists that our program effectively prepares our 
candidates according to ACEI Standards 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7, and 2.8, 
and this assessment also contributes to our meeting components of the other 
indicated assessments as indicated.   


 
 


5.  Attachment of assessment documentation 
           See Projects included in original report, and the following: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 







 
SECTION  IV – ASSESSMENT 2 – Methods 1 Projects 


EDUC 321 
Integrated Social Studies Project 


 
Project Description: 
 
This integrated Social Studies project is the culminating academic experience for 
Methods I. It has been designed to support Methods I students in focusing on Social 
Studies content knowledge, skills and methods for teaching in the elementary grades  
(K-5), while integrating the content knowledge and teaching skills in the major subjects 
of study for this course: 


• Design and thorough development of lesson plans. 
• Children’s Literature. 
• Literacy. 
• The Arts. 
• Effective teaching practices for developmentally appropriate grade level. 
 


During the Social Studies and Children’s Literature workshops in which you have 
participated throughout the semester, you have been learning about the value of 
informational children’s books in supporting children’s understanding of the Social 
Studies. This project will enable you to integrate your research on a theme or a culture 
appropriate to the Keene School District’s Social Studies elementary curriculum into a 
lesson plan of your creation and teach it to students in your field placement.  
  
Project Objectives: 
 


• Students will apply their knowledge and skills on lesson planning to develop a 
fully developed lesson plan, using the KSC lesson plan format. 


• Students will research a Social Studies theme or culture using at least two 
professional resources and two websites to develop the background knowledge on 
the lesson’s topic. 


• Students will research for, select, and integrate at least three children’s books on 
the lesson’s topic that are developmentally appropriate for the grade level in which 
they are teaching and develop annotated bibliographies for these books. 


•  Students will apply a software program (Inspiration 8) as a curriculum resource to 
support the organization and integration of their ideas for the lesson plan. 


• Students will integrate a literacy skill into their lesson. 
• Students will design a lesson extension activity integrating at least one of the arts 


(visual, theater, dance, music). 
• Students will teach their lesson to elementary school children (K-5). 


 
 
 
 
 







 
Requirements for assignment: 
 
 The final project will include the following components: 


• Inspiration 8 thematic web with lesson plan ideas. 
• A fully developed lesson plan, using the KSC lesson plan format. 
• An art(s) lesson extension activity.  You are not required to teach this component. 
• In the teacher’s prerequisite knowledge section of the lesson plan, you will include 


a two-page research paper on the topic of your lesson. In order to get credit for this 
section, you MUST include appropriate citations and a reference page using 
A.P.A. style, 5th Edition. Failure to do this constitutes plagiarism and will be 
penalized accordingly. Your research must include the following curriculum 
resources: 


o Two professional resources (either professional journals, textbooks, or 
other professional texts on the topic of your lesson). 


o Two websites or software programs related to the topic. There are many 
interactive games, projects, virtual fieldtrips, etc. to support your research. 
You are not required to integrate these resources into your lesson. 


o A minimum of three informational children’s books on the lesson’s topic, 
for which you will provide an annotated bibliography. Include important 
descriptive information about each book, why the book is developmentally 
appropriate for the students you are teaching, and include a personal 
assessment on the quality of the book. 


• Include any handouts or worksheets you used as lesson plan appendices. If you are 
using worksheets, you must design and develop your own. 


•  Teach the lesson and collect samples of students’ work (a minimum of five). 
•  Summative assessment: Include Post-it notes on students’ work indicating your 


observations on how each student met or did not meet the lesson’s objectives. 
• Write a one to two-page reflection on what you learned from this project 


assignment. Include what you learned from the lesson planning process, your 
research, teaching and your student outcomes. Include a paragraph on a plan of 
action for future lessons based on your insights. 


• Organize your project in a three-ring binder. Include the following: 
o An Artifact Cover Sheet (we will mail you the template electronically). 
o A cover page with your name, course and project title. 
o A table of contents. 
o The Inspiration 8 web. 
o The complete lesson plan including the art(s) lesson extension activity. 
o Any handouts, visuals, worksheets used in your lesson. Photographs of 


your teaching experience is encouraged, but not required. 
o Samples of students’ work with your summative assessments on Post-it 


notes. 
o The final reflection. 
o The grading rubric for this assignment. 
 


 







 
 
Project guidelines: 


1. Topic selection: Based on the grade level that you are teaching, you will 
select a topic or culture that relates to the following National or Keene 
School District’s Social Studies elementary curriculum themes: 


 
• Kindergarten: Self 
• First Grade: Family or Asia 
• Second Grade: Africa 
• Third Grade: South America 
• Fourth Grade: The State of New Hampshire 
• Fifth Grade: The United States 


 
2. Explore children’s literature related to your grade level’s theme. 
3. Using Inspiration 8 brainstorm different lesson topic ideas and make 


curriculum connections with literacy skills, children’s books, and the arts. 
Identify a couple of possible topics to share with your cooperating teacher. 


4. Discuss with your cooperating teacher ideas on how to teach these topics 
in a developmentally appropriate manner for your students, determine how 
much time you can have to teach your lesson and how your lesson can 
support the Social Studies curriculum your students are working on 
currently. 


5. Define your lesson’s topic. Narrow it down so it can be taught in one 
lesson. 


6. Determine your lesson goals and research the curriculum standards for 
Social Studies that match your goals. Search on nheon.org website, or look 
for the National Curriculum Standards in your Farris’s textbook.  


7. Determine your lesson objectives (two or three) and make sure the 
curriculum standards match the focus of your lesson.  


8. Determine how you will assess these objectives. Make sure your 
assessment matches your lesson objectives. 


9. Develop your research on the lesson’s topic and write a two- page 
summary of your research including appropriate citations and a reference 
page using A.P.A. Style, 5th Edition. 


10. Develop an annotated bibliography for the children’s books you will be 
integrating in your lesson. 


11. Complete the lesson plan format including all components. Include a 
lesson extension activity integrating at least one of the arts. (You are not 
required to teach this art extension activity). 


12. Determine a teaching time with your cooperating teacher and sign-up for 
your supervisor to observe your teaching. 


13. Teach your lesson and collect student work samples. Write your 
assessment on Post-it notes for a minimum of five student-work samples. 


14. Reflect on the whole experience and type your reflection. 







15.  Compile and organize all project components in a three-ring binder as 
described above. Turn in your project on the due date. 


 
Methods Social Studies Project Rubric 


   Attributes: K (Knowledge); S (Skills); (D) Dispositions; (I) Impact on Student Learning 
 
 
Steps & Point Range Needs Improvement  Meets Expectations  Exceptional  Attributes & 


Standards 
STEP I. PLANNING 
AND 
PREPARATION  
A. Selection of 
appropriate topic.  
(1-6 pts.) 


 
 
 
 
 
 
 


Topic does not fit well 
into social studies 
theme and 
developmental level of 
students. Weakly 
connected or not 
connected to state, 
national and/or local 
curriculum standards.  
Inspiration 8 web not 
included or few or 
unconnected ideas. Did 
not meet with CT to 
discuss lesson.   
 
 
1-3 pts. 


Topic selection 
appropriate for social 
studies theme and 
developmental level of 
students. Connected to 
national, state, and/or 
local curriculum 
standards. Inspiration 8 
web included with 
several, well-connected 
ideas.   
Met with CT to discuss 
lesson. 
 
 
  
4-5 pts 


Topic fits very well into 
social studies theme 
and developmental 
level of students.  Topic 
supports grade level 
current Social Studies 
curriculum.  
Connected to  national,                            
state, and/or local 
curriculum  standards. 
Inspiration 8 web 
included with many 
well-thought-out 
interconnected ideas.  
Met with CT to discuss 
lesson. 
6 pts.       
              


Standards: 
1.0, 2.1, 2.4, 3.1, 5.1, 
5.2 


B. Research on topic 
(1-6 pts.) 


Few resources 
explored. Description 
does not reflect 
appropriate depth of 
knowledge needed to 
effectively teach lesson. 
Weak content 
background of topic. 
Research covers few 
perspectives. Does not 
meet minimal 
requirements for 
curriculum resources. 
Annotated bibliography 
does not meet 
requirements. Not 
completed in correct 
APA style.   
 
 
1-3 points 


Used a variety of 
resources including: 
Three children’s books, 
two professional 
resources (not from the 
Internet), two web sites 
or software programs. 
Research of content 
background covers 
lesson’s topic at a basic 
level. Covers differing 
perspectives in an 
adequate manner. 
Annotated bibliography 
meets basic 
requirements.  
Uses APA format for 
in-text citations and for 
bibliography with few 
errors.   
4-5 pts. 


Used a wide variety of 
resources including at 
least 5 children’s 
books, two professional 
resources (not from the 
Internet), two web sites 
or software programs. 
Rich, detailed research 
of content background 
reflects depth of 
knowledge on lesson’s 
topic. Covers multiple 
perspectives. Annotated 
bibliography reflects in-
depth knowledge and 
evaluation of books. No 
errors in APA style in 
text citations and 
bibliography.   
 
6 pts 


Standards: 
2.1, 2.4 


C. Goals, curriculum 
standards, objectives 
and assessments.  
(1-6 pts.) 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 


Goals, curriculum 
standards, objectives 
not articulated to the 
extent needed. 
Assessments are 
minimal, mostly skills- 
focused, with little 
attention to student 
development of critical 
thinking, problem 
solving and/or not 
appropriately aligned 
with lesson objectives. 
No comments or 
minimal reflection on 
students’ work. 
Comments do not 
address students’ 
meeting (or not) lesson 
objectives. 


Goals, curriculum 
standards, objectives 
clearly articulated. 
Assessments address 
concepts as well as 
skills related to student 
development of critical 
thinking and/or 
problem solving. 
Formative and 
summative assessments 
align with intended 
lesson objectives. 
Comments on students’ 
work reflect some 
thoughtful assessment 
of students’ meeting (or 
not) lesson objectives. 


 
 


Goals, curriculum 
standards, objectives 
clearly and thoroughly 
articulated. 
Assessments address 
concepts, skills and 
process competencies 
necessary for 
development of student 
critical thinking and/or 
problem solving. 
Formative and 
summative assessments 
align with intended 
lesson objectives. 
Comments on students’ 
work clearly reflect 
thoughtful assessment 
of students’ meeting (or 
not) lesson objectives. 


Standards: 
1, 2.1, 2.4,  3.1, 3.3, 4 







1-3 pts. 4-5 pts. 6 pts. 
 
 
 


STEP II. 
INSTRUCTION  
A. Micro-teaching  
(3-6 pts.) 
 
 
 


Minimal description of 
topic given.  Several 
elements of lesson were 
incomplete and/or 
underdeveloped. Micro-
teaching showed basic 
effort in preparation 
and minimal planning. 
Delivery was weak, 
lacking in enthusiasm 
or engagement.  
 
 
 


 
 
1-3 pts. 
 


Description of topic 
given.  Micro-taught 
lesson to peers. 
Evidence of thoughtful 
planning and 
preparation for micro-
teaching. Delivery was 
energetic and engaging. 
Review of micro-
teaching included in 
final reflection 
indicating lesson 
modifications made 
based on peers’ 
feedback. 
                        
4-5 pts. 


                 


Thorough description 
of topic given. Micro-
taught a carefully-
prepared, age- 
appropriate and 
engaging lesson to 
peers. Delivery was 
energetic, enthusiastic 
and engaging. Review 
of micro-teaching 
included in final 
reflection thoughtfully 
indicating lesson 
modifications made 
based on peers’ 
feedback. 
6 pts. 


Standards: 
1, 2.1, 2.4,  3.1,  3.3, 
3.4,  3.5, 5.1, 5.2 


B. Develop and teach 
Lesson.  
(1-6 pts.) 
 
 
 
 
 
 
 
 


Some components of 
the Methods Lesson 
Plan format missing 
and little detail 
included. 
Follow-up 
activity/assessment is 
missing or weakly 
developed. 
 


 
 
1-3 pts. 


All components of the 
Methods Lesson Plan 
format addressed in a 
basic manner. Some 
components addressed 
at a deeper level. 
Follow-up 
activity/assessment is 
relevant to topic and 
demonstrates thoughtful 
planning.  
 
4-5 pts. 


All components of the 
Methods Lesson Plan 
format addressed in a 
detailed/thoughtful 
manner. Follow-up 
activity/assessment is 
relevant to topic and 
demonstrates creativity 
and thoughtful 
planning. 
 
6 pts. 


Standards: 
1, 2.1, , 2.4, 3.1, 3.3, 
3.4, 3.5, 4 


STEP III 
PROFESSIONAL 
PRESENTATION 
A. Ensure quality of 
final product.  
 (1-3 pts.) 
 
 
 
 
 
 
 
 
 
 


Did not meet all project 
expectations and 
requirements. Editing 
needed. Included little 
analysis of teaching 
effectiveness and/or 
growth as a social 
studies educator.  
Project did not reflect 
adequate understanding 
of the teaching of social 
studies and use of 
children’s literature to 
enhance student 
learning. 


 
 
 


1 pt. 


Met project 
expectations and 
requirements. Basic 
analysis of candidate’s 
growth as a social 
studies educator. 
Presented project neatly 
- few editorial issues. 
Pseudonyms & 
professional 
terminology used. 
Demonstrated basic 
understanding of the 
teaching of social 
studies and use of 
children’s literature to 
enhance student 
learning. 


2 pts. 


Met and/or exceeded all 
project expectations and 
requirements. Used 
pseudonyms and 
professional 
terminology 
throughout. Presented 
project neatly with no 
editorial issues. 
Demonstrated in-depth 
understanding of the 
teaching of social 
studies and use of 
children’s literature to 
enhance student 
learning. 


 
 


3 pts. 


Standards: 
2.1, 5.1 


B.  Final reflection on 
project and teaching 
experience. (1-3 pts.) 
 
 
 
 
 
 
 
 
 
 


Final reflection shows 
little analysis. 
Discussion of the value 
of the social studies 
project experience is 
minimal. Does not 
include comments on 
the effect of the lessons 
on candidate growth.  
Does not include 
information regarding 
input from CT and/or 
other colleagues. 


 
 
 


Final reflection 
demonstrates some 
analysis of the 
effectiveness of the 
lesson and teaching 
experience. 
Analysis of candidate’s 
own growth as a social 
studies educator 
demonstrates the value 
of the social studies 
project experience. 
Discusses information 
regarding input from 
CT and/or other 
colleagues. 


Final reflection 
demonstrates careful 
and in-depth analysis of 
the effectiveness of the 
lesson and teaching 
experience. 
Reflection of 
candidate’s own growth 
as a social studies 
educator fully explores 
the value of the social 
studies project 
experience. Describes 
collaborative process 
with CT and/or other 
colleagues in 


Standards: 
1, 2.1, 2.4, 3.4, 4, 5.1, 
5.2 







 
1 pt. 


 
2 pts. 


developing and 
executing lesson. 


3 pts. 
 
 
 
 
 
Grading: A=(35-36); AB=(31-34); B=(25-30); BC=(21-24); C=(16-20); CD=(13-15); D=(12)         Total Score: _____ 
 
 


 
EDUC 321 


Arts Integration Project 
 


Project Description: 
This arts integration project has been designed to support Methods I students in the 
development of lesson planning skills. During the Art workshops in which you have 
participated, you have been learning about the importance and value of teaching 
elementary students about, with, and through the arts and across the curriculum. This 
project will enable you to integrate your new understanding of the value of the arts in 
creating a meaningful lesson and learning experience for your students. The arts 
integration project will also allow you to build on your literacy teaching methods and 
expand your understanding and application of cross-curricular integration. 
  
Project Objectives: 


• Students will apply their knowledge and skills on lesson planning to develop a 
fully developed lesson plan, using the KSC lesson plan format. 


• Students will research the arts curriculum standards for the grade level where they 
are teaching and become familiarized with the content, skills, and achievement 
goals in at least one of the arts (visual, theater, dance, music) for that specific 
grade level. 


• Students will apply the use of a software program (Inspiration 8) as a curriculum 
resource to support the organization and integration of their ideas for the lesson 
plan. 


• Students will research, develop and apply an art medium and/or technique of their 
choice to teach their students. 


• Students will design and implement an art(s) lesson plan as a means to support the 
children’s development of literacy skills.   


 
Requirements for assignment: 
 The final project will include the following components: 


• Inspiration 8 thematic web with lesson plan ideas. 
• A fully developed lesson plan, using the KSC lesson plan format. 
• In the teacher’s prerequisite knowledge section of the lesson plan, you will include 


a two-page research paper on the medium and/or technique you will be teaching 
your students. In order to get credit for this section, you MUST include appropriate 
citations and a reference page using A.P.A. style, 5th Edition. Failure to do this 
constitutes plagiarism and will be penalized accordingly. You must include a 
minimum of three curriculum resources to inform your research. 







• Include any handouts or worksheets you used as lesson plan appendices. 
•  Teach the lesson and collect samples of students’ work. 
•  Summative assessment: Include Post-it notes on students’ work indicating your 


observations on how each student met or did not meet the lesson’s objectives. 
• Write a one to two-page reflection on what you learned from this project 


assignment. Include what you learned from the lesson planning process, your 
research, teaching and your student outcomes. Include a paragraph on a plan of 
action for future lessons based on your insights. 


• Organize your project in a three-ring binder. Include the following: 
o An Artifact Cover Sheet (we will mail you the template electronically). 
o A cover page with your name, course and project title. 
o A table of contents. 
o The Inspiration 8 web. 
o The complete lesson plan. 
o Any handouts, visuals, worksheets used in your lesson. 
o Samples of students’ work with your summative assessments on Post-it 


notes. 
o The final reflection. 
o The grading rubric for this assignment. 
 


Project guidelines: 
1. Where to start? Like planning any trip, before we start planning a lesson, 


we have to determine where we are going. Define your lesson goals. 
Research the curriculum standards in one of the arts of special interest to 
you (visual arts, music, dance, theater). Search on nheon.org website, or 
look for the National Curriculum Standards. Your Art Workshop I packet 
contains the National Standards for Visual Arts.   


2. Discuss with your cooperating teacher what lesson ideas would be 
developmentally appropriate for your students and determine how much 
time you can have to teach your lesson. Discuss literacy ideas that could 
be integrated to the lesson and support the literacy curriculum your 
students are working on currently. 


3. Using Inspiration 8, brainstorm different themes, literacy skills, art 
media/techniques that could be included in your lesson. 


4. Define your lesson topic. Determine your lesson objectives (two or three) 
and make sure the curriculum standards match the focus of your lesson.  


5. Determine how you will assess these objectives. Make sure your 
assessment matches your lesson objectives. 


6. Discuss steps 4 and 5 with your cooperating teacher before you go any 
further in your planning and make sure your cooperating teacher approves 
of these components. 


7. Develop your research on the medium/technique you will be using for 
your lesson and write a two- page summary of your research including 
appropriate citations and a reference page using A.P.A. Style, 5th Edition. 


8. Complete the lesson plan format including all components. 







9. Determine a teaching time with your cooperating teacher and sign-up for 
your supervisor to observe your teaching. 


10. Teach your lesson and collect student work samples. Write your 
assessment on Post-it notes for a minimum of three student-work samples. 


11. Reflect on the whole experience and type your reflection. 
12.  Compile and organize all project components in a three-ring binder as 


described above. Turn in your project on the due date. 
SECTION IV – ASSESSMENT 2 – ATTACHMENT C 


 
Arts Integration Project Grading Rubric 


 
Criteria Needs 


improvement 
1-3 pts 


Meets 
expectations 


4-5 pts 


Exceeds 
expectations 


6 pts. 


Score 


I. PLANNING 
AND 
PREPARATION 
A. Research the 
arts and how they 
are integrated to 
support literacy 
instruction. 


Few or irrelevant 
sources explored. 
Minimal research 
regarding the 
medium used. 
Citations not 
included in research 
paper and/or 
reference page does 
not apply A.P. A. 
Style.  


Met with CT and 
took into account 
the current literacy 
curriculum. Used a 
minimum of 3 
resources to 
enhance 
understanding of 
content. Citations 
included in 
research paper and 
reference page in 
A.P. A. Style, with 
few errors. 


Met with CT and 
effectively integrated 
the current literacy 
curriculum. Used a 
variety of resources to 
enhance understanding 
of content. Citations 
included in research 
paper and reference 
page in correct  A.P. A. 
Style. 


 


B. Inspiration 8  
web 


Little detail in 
curriculum planning 
web.  Inspiration 8 
program not applied. 


A variety of 
concepts, skills and 
art-related ideas 
are included in 
curriculum 
planning web.  
Inspiration 8 
program applied. 


A variety of concepts, 
skills, art-related ideas 
and literacy concepts 
and skills clearly 
integrated/connected in 
curriculum planning 
web.  Inspiration 8 
program applied. 
 


 


B. Determine 
goals, objectives 
and assessments. 


Goals and/or 
objectives not 
clearly defined or 
articulated. 
Curriculum 
standards not clearly 
identified or not 
connected with L.P. 
goals. Assessments 
are minimal and/or 
do not match L.P. 
objectives. 


Goals and/or 
objectives clearly 
defined. 
Curriculum 
standards clearly 
identified and well 
connected with 
L.P. goals. 
Assessments are 
clear and match 
L.P. objectives. 
Minimal errors in 
articulating these 
components. 


Goals and/or objectives 
clearly defined. 
Curriculum standards 
clearly identified and 
well connected with 
L.P. goals. Assessments 
are clear and match L.P. 
objectives. 
Clear connections to 
ACEI Art standards. 
All components are 
clearly articulated. 
 


 


II. Instruction Some L.P. format 
components missing 


All L.P. format 
components 


All L.P. format 
components fully 


 







A. Fully develop 
and teach lesson 
. 


or little detail 
included.  Lesson 
lacked good flow. 
Materials were not 
ready for students’ 
use. 


developed at a 
basic level. Some 
addressed at a 
deeper level. Good 
lesson flow. 
Materials were 
ready for students’ 
use. 


developed. Excellent 
lesson flow. Materials 
were accessible and 
ready for students’ use. 
Proactive considerations 
in materials’ 
management. 
 
 


B. Assess student 
learning/Assess 
lesson 
effectiveness 


Student work 
samples and final 
reflection show 
minimal 
understanding of 
lesson effectiveness 
in terms of student 
learning. No Post-it 
notes with 
assessment of 
students’ work. 
Students’ names 
remain on work 
samples.  


Student work 
samples and final 
reflection show 
some 
understanding of 
lesson 
effectiveness in 
terms of student 
learning. Post-it 
notes with basic 
assessment of 
students’ work. 
Students’ names 
not on work 
samples. 


Student work samples 
and final reflection 
show in-depth 
understanding of lesson 
effectiveness in terms of 
student learning. Post-it 
notes with insightful 
assessment of students’ 
work. Students’ names 
not on work samples. 


 


III. 
PROFESSIONAL 
PRESENTATION 
A. Quality of final 
project. 


All project 
expectations and 
requirements not 
met. Editing needed. 
Neatness and 
organization needed. 
Minimal analysis of 
teaching 
effectiveness. Weak 
integration of the 
arts and literacy 
curriculum. 


All project 
expectations and 
requirements met. 
Few editorial 
issues. Neatness 
and organization 
are evident. Basic 
analysis of 
teaching 
effectiveness. 
Basic integration 
of the arts and 
literacy 
curriculum. 


All project expectations 
and requirements are 
exceeded. Neatness and 
organization are 
evident. No editorial 
errors. In-depth analysis 
of teaching 
effectiveness. Strong 
integration of the arts 
and literacy curriculum. 


 


 
Total number of points: ________ 
 
Grade:______ 
 
34-36= A 
30-33= AB 
26-29= B 
21-24= BC 
18-20= C 
15-17= CD 
12-14= D 
Below 12= F 
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Assessment 2




Section IV – Assessment 5  
 


 
5. ACEI standards that could be addressed in this assessment include but are not 
limited to 2.1-2.8, and 3.1. Examples of assessments include those based on student 
work samples, portfolio tasks, case studies, follow-up studies, and employer surveys. 
(Answer Required) 
 
 


1. A brief description of the assessment and its use in the program. 
 


Because we are in the midst of reshaping our curriculum, this assessment tool, 
Student Effect on Learning, is different in many aspects than the one used in the 
original report.  Throughout the program, and especially in the Methods and 
student teaching experiences, candidates complete many detailed projects which 
contain elements of this assessment, and which are assessed with rubrics.  Their 
projects, their lesson planning, and their enactment of their lessons in the field are 
all part of their final grades.   Instead of selecting one or two project rubrics, there 
are components of several projects’ rubrics in this assessment. We have attached 
the complete rubrics from assignments used in this assessment, as well as an 
attachment clearly specifying which portions of the rubrics are specifically used 
for this assessment.   


 
 


2. A description of how this assessment specifically aligns with the standards it 
is cited for in Section III. 


 
This assessment was designed to align with Standards 2.8, 3.5, 3.5, and 5.2. and 
some specific content area standards. Candidates complete projects/lesson plans 
in science, mathematics, and the arts as part of their Methods projects, field 
placement requirements, and student teaching.  Components of these projects 
involve the candidates utilizing their skills as future educators to assure their work 
is having an effect on student learning. A section of the science project aligns 
with Standard 2.2. A section of the math project aligns with Standard 2.3.  A 
section of the art project aligns with Standard 2.5.  A section of the math project 
aligns with Standard 2.3.  A section of the art project aligns with Standard 2.8.  
Sections of the math and art project align with Standard 3.3. A section of the math 
project aligns with Standard 2.3.  A section of the art project aligns with Standard 
3.5.    A section of the art project aligns with Standard 4.  Sections of the math 
and science project align with Standard 5.2. 


 
Section IV – Assessment 5  


 Student Effect on Learning Alignment to Standards – 
 


2.2 Science— 
Candidates know, understand, and use 
fundamental concepts  


Methods – Science Project  (original report) 
IIB Teach your lesson and collect work samples. All 
components of Lesson Plan format addressed. Response to 







in the subject matter of science—including 
physical, life, and  
earth and space sciences—as well as concepts 
in science and  
technology, science in personal and social 
perspectives, the  
history and nature of science, the unifying 
concepts of science,  
and the inquiry processes scientists use in 
discovery of  new knowledge to build a base for 
scientific and technological literacy. 


student work samples & rubrics demonstrates ability to 
analyze effectiveness of the lesson in terms of students’ 
learning of science concepts and includes discussion of 
appropriate next steps.III B. Final Reflection - Includes 
analysis of effectiveness of the development and teaching of 
the lessons in light of student learning. Analysis of 
candidate’s own growth as a science educator examined. 
 


2.3 Mathematics— 
Candidates know, understand, and use the major 
concepts, procedures, and reasoning processes 
of mathematics that define number systems and 
number sense, geometry, measurement, 
statistics and probability, and algebra in order to 
foster student understanding and use of patterns, 
quantities, and spatial relationships that can 
represent phenomena, solve problems, and 
manage data 
 


 


Elementary Methods – Math (original report) 
IIB Develop three consecutive lessons and teach at least 
one.Most components of the Methods Lesson Plan format 
addressed in a basic manner. Some components addressed at 
a deeper level. Lessons involve multiple ways to explore and 
present math concepts. Student work samples and final 
reflection both demonstrate some analysis of the 
effectiveness of the lesson and the teaching in terms of 
student learning. 
Methods – Science Project  (original report) 
IIB Teach your lesson and collect work samples. All 
components of Lesson Plan format addressed. Response to 
student work samples & rubrics demonstrates ability to 
analyze effectiveness of the lesson in terms of students’ 
learning of science concepts and includes discussion of 
appropriate next steps.III B. Final Reflection - Includes 
analysis of effectiveness of the development and teaching of 
the lessons in light of student learning. Analysis of 
candidate’s own growth as a science educator examined. 
        
 


2.5 The Arts— 
Candidates know, understand, and use—as 
appropriate to their own understanding and 
skills—the content, functions, and achievements 
of dance, music, theater, and the several visual 
arts as primary media for communication, 
inquiry, and insight among elementary students. 


EDUC 321 - Elementary Methods 1 Arts (Section IV 
assessment 2 attachments) 
IIB Assess lesson effectiveness Student work samples and 
final reflection show some understanding of lesson 
effectiveness in terms of student learning. Post-it notes with 
basic assessment of students’ work. Students’ names not on 
work samples. 
 


2.8 Connections across the curriculum—
Candidates know, understand, and use the 
connections among concepts, procedures, and 
applications from content areas to motivate 
elementary students, build understanding, and 
encourage the application of knowledge, skills, 
and ideas to real world issues. 


Elementary Methods – Math (original report) 
IIB Develop three consecutive lessons and teach at least 
one.Most components of the Methods Lesson Plan format 
addressed in a basic manner. Some components addressed at 
a deeper level. Lessons involve multiple ways to explore and 
present math concepts. Student work samples and final 
reflection both demonstrate some analysis of the 
effectiveness of the lesson and the teaching in terms of 
student learning. 
         
 


3.2 Adaptation to diverse students—
Candidates understand how elementary students 
differ in their development and approaches to 
learning, and create instructional opportunities 
that are adapted to diverse students. 


Elementary Methods – Math (original report) 
STEP III. INTERVIEW A STUDENT  
 Meet with one student to explore his/her understanding 
of mathematics concepts. Interview questions adequately 
determine effectiveness of lessons. Written response to 







interview demonstrates candidate’s basic ability to adjust 
lessons to enhance student learning in the future. 
 EDUC 321 - Elementary Methods 1 Arts (Section IV 
assessment 2 attachments) 
IIB work samples and final reflection show some 
understanding of lesson effectiveness in terms of student 
learning. Post-it notes with basic assessment of students’ 
work. Students’ names not on work samples. 
 


 
3.3 Development of critical thinking, 
problem solving, performance skills—
Candidates understand and use a variety of 
teaching strategies that encourage elementary 
students’ development of critical thinking, 
problem solving, and performance skills. 


Methods – Science Project  (original report) 
IIB Teach your lesson and collect work samples. All 
components of Lesson Plan format addressed. Response to 
student work samples & rubrics demonstrates ability to 
analyze effectiveness of the lesson in terms of students’ 
learning of science concepts and includes discussion of 
appropriate next steps.III B. Final Reflection - Includes 
analysis of effectiveness of the development and teaching of 
the lessons in light of student learning. Analysis of 
candidate’s own growth as a science educator examined. 
Math IIB Develop three consecutive lessons and teach at 
least one.Most components of the Methods Lesson Plan 
format addressed in a basic manner. Some components 
addressed at a deeper level. Lessons involve multiple ways to 
explore and present math concepts. Student work samples 
and final reflection both demonstrate some analysis of the 
effectiveness of the lesson and the teaching in terms of 
student learning..  III B Meet with one student to explore 
his/her understanding of mathematics concepts. 
Interview questions adequately determine effectiveness of 
lessons. Written response to interview demonstrates 
candidate’s basic ability to adjust lessons to enhance student 
learning in the future 
 


3.5 Communication to foster collaboration—
Candidates use their knowledge and 
understanding of effective verbal, nonverbal, 
and media communication techniques to foster 
active inquiry, collaboration, and supportive 
interaction in the elementary classroom. 


Elementary Methods – Math (original report) 
 III B Meet with one student to explore his/her 
understanding of mathematics concepts. 
Interview questions adequately determine effectiveness of 
lessons. Written response to interview demonstrates 
candidate’s basic ability to adjust lessons to enhance student 
learning in the future 
 


4.  Assessment for Instruction - Candidates 
know, understand, and use formal and informal 
assessment strategies to plan, evaluate and 
strengthen instruction that will promote 
continuous intellectual, social, emotional, and 
physical development of each elementary 
student 


EDUC 321 - Elementary Methods 1 Arts (Section IV 
assessment 2 attachments) 
IIB Student work samples and final reflection show some 
understanding of lesson effectiveness in terms of student 
learning. Post-it notes with basic assessment of students’ 
work. Students’ names not on work samples. 


5.2 Reflection and evaluation—Candidates are 
aware of and reflect on their practice in light of 
research on teaching and resources available for 
professional learning; they continually evaluate 
the effects of their professional decisions and 
actions on students, parents, and other 
professionals in the learning community and 


Methods – Science Project  (original report) IIB Teach 
your lesson and collect work samples. All components of 
Lesson Plan format addressed. Response to student work 
samples & rubrics demonstrates ability to analyze 
effectiveness of the lesson in terms of students’ learning of 
science concepts and includes discussion of appropriate next 
steps.III B. Final Reflection - Includes analysis of 







actively seek out opportunities to grow 
professionally. 


steps.III B. Final Reflection - Includes analysis of 
effectiveness of the development and teaching of the lessons 
in light of student learning. Analysis of candidate’s own 
growth as a science educator examined. 
Elementary Methods – Math (original report) III 
INTERVIEW A STUDENT  Meet with one student to 
explore his/her understanding of mathematics concepts. 
Interview questions adequately determine effectiveness of 
lessons. Written response to interview  
demonstrates candidate’s basic ability to adjust lessons to 
enhance student learning in the future. STEP IV. 
PROFESSIONAL PRESENTATION 
B. Write thoughtful final reflection Basic analysis of 
effectiveness of the development and teaching of the lessons 
in light of  student learning. Analysis of candidate’s own 
growth as a mathematics educator demonstrates  the value of 
the Math Project experience. 
 


 
 


3. A brief analysis of the data findings 
 


These data indicate that our candidates’ work is definitely having a positive effect 
on student learning.  This is evidenced by the candidates’ relatively high scores 
(predominantly 2s and 3s) on the rubric sections of their projects specifically 
related to effect on student learning.  In our restructuring of curriculum, we are 
also going to introduce more techniques into the projects that allow us to measure 
the candidate’s effect on student learning, such as pre-tests and post-tests.   


 
4. An interpretation of how the data provides evidence for meeting standards. 
5.  


Using these rubric segments, and assuring they align with the standards, we can 
get a good sense that we are meeting the standards. When examining the data, we 
are pleased to note that the majority of our students are successful in these areas. 
It is readily apparent that we are meeting the standards related to our candidates’ 
effect on student learning.   
 


6. Attachment of assessment documentation 
 


See applicable project descriptions and rubrics in original report.  
See project descriptions and rubrics in Section IV – Assessment 2. 
See data below: 
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Assessment 5



Molly Lim

Phone: Ext.

( ) -603 358 2546  

E-mail:

mlim@keene.edu

    6.  Name of institution's program
Elementary Education

    7.  NCATE Category
Elementary or Childhood Education

    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

K-8

    9.  Program Type

nmlkj Advanced Teaching

nmlkji First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkji Baccalaureate

nmlkj Post Baccalaureate

nmlkj Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 



    13.  Title of the state license for which candidates are prepared
New Hampshire Elementary Education Teaching License

    14.  Program report status:

nmlkj Initial Review

nmlkji Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of ACEI 
standards. (Response limited to 4,000 characters)
See original report.

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)
See original report. In addition, we are in the process of changing our program in response to the 
institutional report’s response suggesting the need for more hours in the field and a richer literacy 
experience for our candidates. Our new program is being phased in, and the curriculum changes thus far 
enacted are related to Methods; student teaching hours remain the same. We are now having 2 semesters 
of Methods. This significantly increases our candidates’ time in the field. In EDUC 321, Methods I, 
candidates Methods 1 (EDUC 321) involves approximately seventeen three-hour classes (51 
hours/semester) spent in the college classroom, and seven hours per week (two mornings) in an 
elementary classroom for thirteen weeks. In Methods 2 (EDUC 322), students spend 16 hours in the 
college classroom (39 hours/semester), and spend two full days per week in an elementary classroom 
(169 hours/semester). However, we are just initiating Methods 2 this semester, so there is no data from it 
included in this report. 

The data in this report is based predominantly upon the program that was in existence at the time of our 
original report, drawing especially from the Methods course and student teaching.. There is a small 
amount of data from one of our newly instituted courses – EDUC 321, Methods I. The original 
program’s courses have prefixes of ESEC, while new courses have prefixes of EDUC. 

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)
See original report.



    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

See original report.

Addition to Section 1, Attachment 1

EDUC-321-01 Elementary Methods I – 8 credits
Catalog Description

Practical approaches to creating literacy rich environments in which children can grow and develop as 
listeners, speakers, readers, writers. Lesson planning techniques introduced, including writing objectives 
and designing assessments. Curriculum integration examined through literacy, social studies, and the 
arts. Supervised field experience included. Prereq: Admission to Teacher Education, EDUC 200 and 
EDSP 202, MATH 172. 

(taken from KSC Catalog http://keene.edu/catalog/)

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

See original report.

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

Program of Study Addendum

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Program:
Elementary Education

Note: 2007 - 2008* Higher number of completers probably indicates candidates who did not complete the prior year 
choosing to complete this year. 

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2005-2006 210 101

2006-2007 167 121

2007-2008* 175 181

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Shirley Wade McLoughlin

Highest Degree, Field, & 
University(5) Ph.D. In Administration/Educational Leadership

Assignment: Indicate the role 
of the faculty member(6) Teaching courses, , Methods team leader, supervising in the field

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Book Chapter - McLoughlin, S. (In Press)."Teaching about race: A White 
woman's perspective" in Voices from the field , ed. by Terrell, R. & Heuberger, 
B., New York: Sage. Book - McLoughlin, S. (In Press). A pedagogy of the blues. 
Series Eds. Kincheloe, J., Steinberg, S. Taipei: Sense Publishers. Leadership in 
Professional Associations and Service: American Educational Research, Presented 
Papers at AERA 2006, 2007, 2008. Association Reviewer (AERA), Division B, 
Curriculum Studies 2007, Spirituality Sig 2008 Editorial Board; New Hampshire 
Journal of Education 2007 AERA Reviewer 

Teaching or other 
professional experience in P-
12 schools(11)

Taught 8 years in kindergarten, 1 year as a music teacher, grades K-8, 2 years 
second grade.

Faculty Member Name Judith G. Lister

Highest Degree, Field, & 
University(5)

Ed.D., Human Services/Applied Behavioral Science, Early Childhood Program, 
University of Massachusetts/Amherst

Assignment: Indicate the role 
of the faculty member(6) Teaching courses and student observations.

Faculty Rank(7) Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 

Leadership in Professional Associations and Service: Development of PATH 
Program; Design & instruction of the course ‘The Circle of Life’; The Reina Trust 
Building Certification Program and application of material into KSC courses 
Emotional Intelligence: MSCEIT Certification Program and application of material 



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

years(10) into KSC courses; FEAC; Sabbatical Committee; KSC Critical Incident Support 
Team (inclusive of three training workshops) 

Teaching or other 
professional experience in P-
12 schools(11)

Supervision of Elementary Methods students in grades 1-6 ; Elementary School 
Teacher – 9 years

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ACEI 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Licensure 
assessment or 
other content

Praxis II -
Standardized exam 

of candidate 
content knowledge 
in science, math, 
social studies and 
reading/language 

arts

Senior year after 
successful 

completion of 
student teaching

Assessment #2: 
Assessment of 
content knowledge 
in elementary 
education 
(required)

Content knowledge 
document

Content-specific 
sections of 

assignments 
developed in ESEC 

320, ESEC 
383/386, and ESEC 

450, and in the 
new Methods 

course, EDUC 321.

Junior and senior 
years – assessed 

during the specified 
courses.

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 

Planning 
Instruction 
document

Portions of 
assignments 

developed in ESEC 
320, ESEC 

383/386, and ESEC 
450, and the new 
Methods course, 

Junior and senior 
years – assessed 

during the specified 
courses.



(required) EDUC 321. Focus 
on lesson plans 

created as part of 
these assignments.

Assessment #4: 
Assessment of 
student teaching 
(required)

Student Teaching 
Evaluation 

(Danielson/ACEI 
Standards 

frameworks)

Final Student 
teaching 

evaluations at k-6 
levels. Ratings by 

candidate, 
cooperating 
teacher, and 
supervisor.

Senior year during 
student teaching

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Effect on Student 
Learning document

Portions of 
assignments 

developed in ESEC 
383/386, and ESEC 

450, and in our 
new course, EDUC 

321. Focus on 
lesson plans 

created as part of 
these assignments.

Junior and senior 
years – assessed 

during the specified 
courses.

Assessment #6: 
Additional 
assessment that 
addresses ACEI 
standards 
(required)

Lesson Plan 
(Danielson format)

The form must be 
completed in its 
entirety before 

candidates teach 
any lesson. In 

addition, this form 
is included in all of 
the rubric- graded 

assignments 
included as 

evidence in this 
report (ESEC 

383/386, and ESEC 
450, and in our 

new course, EDUC 
3

Junior and senior 
year – addressed 

during the specified 
courses.

Assessment #7: 
Additional 
assessment that 
addresses ACEI 
standards 
(optional)

Social Studies 
Lesson and rubric

This lesson and 
accompanying 

rubric are 
completed in 
Methods 1. 

Junior year

Assessment #8: 
Additional 
assessment that 
addresses ACEI 
standards 
(optional)

Candidate 
Dispositions Form

Self Assessment 
and assessment by 
student teaching 

supervisor, 
Methods 

supervisor, and CT. 
If indicated, form is 
filled out by other 
education faculty 
who have worked 
with the candidate 
should concerns 

arise. 

Self assessments 
during freshman, 

sophomore, junior, 
and senior years. 
Assessment by 
faculty during 
Methods and 

student teaching.



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each ACEI standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple ACEI standards.

    1.  DEVELOPMENT, LEARNING AND MOTIVATION
  #1 #2 #3 #4 #5 #6 #7 #8

1. DEVELOPMENT, LEARNING AND MOTIVATION—Candidates 
know, understand, and use the major concepts, principles, theories, and 
research related to development of children and young adolescents to 
construct learning opportunities that support individual students’
development, acquisition of knowledge, and motivation.

gfedc gfedc gfedc gfedc gfedc gfedc gfedc gfedc

    2.  CURRICULUM STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

2.1 English language arts—Candidates demonstrate a high level of 
competence in use of English language arts and they know, understand, 
and use concepts from reading, language and child development, to teach 
reading, writing, speaking, viewing, listening, and thinking skills and to 
help students successfully apply their developing skills to many different 
situations, materials, and ideas.

gfedcb gfedcb gfedcb gfedcb gfedc gfedcb gfedcb gfedcb

2.2 Science—Candidates know, understand, and use fundamental concepts 
in the subject matter of science—including physical, life, and earth and 
space sciences—as well as concepts in science and technology, science in 
personal and social perspectives, the history and nature of science, the 
unifying concepts of science, and the inquiry processes scientists use in 
discovery of new knowledge to build a base for scientific and 
technological literacy.

gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

2.3 Mathematics—Candidates know, understand, and use the major 
concepts, procedures, and reasoning processes of mathematics that define 
number systems and number sense, geometry, measurement, statistics and 
probability, and algebra in order to foster student understanding and use of 
patterns, quantities, and spatial relationships that can represent 
phenomena, solve problems, and manage data.

gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

2.4 Social studies—Candidates know, understand, and use the major 
concepts and modes of inquiry from the social studies—the integrated 
study of history, geography, the social sciences, and other related areas —
to promote elementary students’ abilities to make informed decisions as 
citizens of a culturally diverse democratic society and interdependent 
world.

gfedcb gfedcb gfedcb gfedcb gfedc gfedcb gfedcb gfedc

2.5 The arts—Candidates know, understand, and use—as appropriate to 
their own understanding and skills—the content, functions, and 
achievements of dance, music, theater, and the several visual arts as 

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc



primary media for communication, inquiry, and insight among elementary 
students.
2.6 Health education—Candidates know, understand, and use the major 
concepts in the subject matter of health education to create opportunities 
for student development and practice of skills that contribute to good 
health.

gfedc gfedcb gfedcb gfedcb gfedc gfedcb gfedc gfedc

2.7 Physical education—Candidates know, understand, and use—as 
appropriate to their own understanding and skills—human movement and 
physical activity as central elements to foster active, healthy life styles and 
enhanced quality of life for elementary students.

gfedc gfedcb gfedcb gfedcb gfedc gfedcb gfedc gfedc

2.8 Connections across the curriculum—Candidates know, understand, and 
use the connections among concepts, procedures, and applications from 
content areas to motivate elementary students, build understanding, and 
encourage the application of knowledge, skills, and ideas to real world 
issues.

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

    3.  INSTRUCTION STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

3.1 Integrating and applying knowledge for instruction—Candidates plan 
and implement instruction based on knowledge of students, learning 
theory, subject matter, curricular goals, and community.

gfedc gfedcb gfedcb gfedcb gfedc gfedcb gfedcb gfedc

3.2 Adaptation to diverse students—Candidates understand how 
elementary students differ in their development and approaches to 
learning, and create instructional opportunities that are adapted to diverse 
students.

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

3.3 Development of critical thinking, problem solving, performance 
skills—Candidates understand and use a variety of teaching strategies that 
encourage elementary students’ development of critical thinking, problem 
solving, and performance skills.

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

3.4 Active engagement in learning—Candidates use their knowledge and 
understanding of individual and group motivation and behavior among 
students at the K-6 level to foster active engagement in learning, self 
motivation, and positive social interaction and to create supportive 
learning environments.

gfedc gfedcb gfedcb gfedc gfedc gfedcb gfedcb gfedc

3.5 Communication to foster collaboration—Candidates use their 
knowledge and understanding of effective verbal, nonverbal, and media 
communication techniques to foster active inquiry, collaboration, and 
supportive interaction in the elementary classroom.

gfedc gfedcb gfedcb gfedc gfedcb gfedcb gfedc gfedc

4. ASSESSMENT FOR INSTRUCTION—Candidates know, understand, 
and use formal and informal assessment strategies to plan, evaluate and 
strengthen instruction that will promote continuous intellectual, social, 
emotional, and physical development of each elementary student.

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

5.1 Practices and behaviors of developing career teachers—Candidates 
understand and apply practices and behaviors that are characteristic of 
developing career teachers.

gfedc gfedcb gfedc gfedcb gfedc gfedcb gfedcb gfedcb

5.2 Reflection and evaluation—Candidates are aware of and reflect on 
their practice in light of research on teaching and resources available for 
professional learning; they continually evaluate the effects of their 

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc



professional decisions and actions on students, parents, and other 
professionals in the learning community and actively seek out 
opportunities to grow professionally.
5.3 Collaboration with families—Candidates know the importance of 
establishing and maintaining a positive collaborative relationship with 
families to promote the academic, social and emotional growth of children.

gfedc gfedc gfedc gfedc gfedc gfedc gfedc gfedc

5.4 Collaboration with colleagues and the community—Candidates foster 
relationships with school colleagues and agencies in the larger community 
to support students’ learning and well-being.

gfedc gfedc gfedcb gfedc gfedc gfedc gfedcb gfedc

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.



All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  ACEI standards addressed in this entry could include but are not limited to 2.1-2.8. If your 
state does not require licensure tests or professional examinations in the content area, data from 
another assessment must be presented to document candidate attainment of content knowledge. 
(Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 1 - Licensure Assessment

See Attachments panel below.

    2.  ACEI standards addressed in this entry could include but are not limited to Standards 2.1-2.8. 
Assessments that address Standards 2.1-2.4 are required. (The assessments of the different content 
areas of elementary education may entail multiple attachments; however, they will be considered in their 
entirety as Assessment #2.) Examples of assessments include comprehensive examinations, course grades 
from content fields, and portfolio tasks. 15. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Assessment 2

See Attachments panel below.

    3.  ACEI standards that could be addressed in this assessment include but are not limited to 1, 2.1-2.7, 
3.1-3.5, 4, and 5.1-5.4. Assessments that address Standards 2.1-2.4 are required. (The assessments 
that address planning of instruction in the content areas of elementary education may entail multiple 
attachments; however, they will be considered in their entirety as Assessment #3.) Examples of 
assessments include the evaluation of candidates’ abilities to develop lesson or unit plans or 
individualized educational plans (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 3

See Attachments panel below.

    4.  ACEI standards that could be addressed in this assessment include but are not limited to 1, 
2.1-2.7, 3.1-3.5, 4, and 5.1-5.4. The assessment instrument used in student teaching and the 
internship should be submitted. ACEI standards that could be addressed in this assessment include 



but are not limited to 1, 2.1-2.7, 3.1-3.5, 4, and 5.1-5.4 (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 4

See Attachments panel below.

    5.  ACEI standards that could be addressed in this assessment include but are not limited to 2.1-
2.8, and 3.1. Examples of assessments include those based on student work samples, portfolio tasks, 
case studies, follow-up studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 5

See Attachments panel below.

    6.  Additional assessment that addresses ACEI standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, tutoring assignments, and follow-up 
studies. (Answer Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 6

See Attachments panel below.

    7.  Additional assessment that addresses ACEI standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, tutoring assignments, and follow-up 
studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 7

See Attachments panel below.

    8.  Additional assessment that addresses ACEI standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, tutoring assignments, and follow-up 
studies.

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 8 - Candidate Dispositions Form

See Attachments panel below.



SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Our department is undergoing significant changes in part due to the NCATE original report suggestions 
and in part to a college wide change. As we gather data and as we use this data to determine areas that 
need to be strengthened, this informs our curricular changes. This is a time of tremendous growth and 
we have used the findings in the evidence to help assure we are moving in a positive direction.

CONTENT KNOWLEDGE

The process of going through the NCATE accreditation process has most significantly impacted the 
manner in which we gather evidence to assure our candidates have strong content knowledge in the 
appropriate areas. We have, in response to suggestions from our original report, significantly increased 
the amount of time candidates are in the field, and now require candidates to successfully complete two 
semesters of Methods. This allows us to strengthen their content knowledge by closely paralleling our 
work in the college classroom in core content areas with their practice in the field. 

All faculty teaching key assignments that provide evidence of content knowledge report their assessment 
data to a central source. The Methods faculty, who collect much of the data, meets on a monthly basis to 
discuss areas that may need more reinforcement, data tool adaption, and candidates’ progress.

We have strengthened our existing program by adding two positions to help with the collection of 
evidence and use of evidence as well – a data collection person, and a half time faculty/NCATE 
coordinator with strong experience in this field. In addition, we are purchasing a computer system that 
will allow our candidates to build electronic portfolios wherein evidence of their content knowledge will 
be easily assessable. 

PROFESSIONAL AND PEDAGOGICAL KNOWLEDGE, SKILL, AND DISPOSITIONS

We continue to emphasize planning especially in the core areas of language arts, math, science, and 
social studies. We have increased our collection of data in this area, and are using our interpretation of 
the data to help our candidates become stronger in their lesson planning skills. Our initial data show 
steady improvement in planning as our candidates move through our program, and we anticipate this 
trend will continue as we begin to gather more data as the curriculum changes are enacted. 

We are making more effective use of our candidate dispositions form, assuring that t he candidates are 
assessed in this area in their Methods courses and student teaching. We have had multiple meetings 
throughout the year to develop the new curriculum, assuring that the outcomes to key assignments in our 
newly developed courses adhere to the ACEI guidelines. We have strengthened existing coursework, 



and infused the ACEI standards throughout our new courses. We will continue to closely analyze data to 
determine if our candidates are, indeed, continuing to grow in these areas.

CANDIDATE LEARNING

This is the core of our work at the college, and we continue to strive to assure our candidates are leaving 
the college with a strong knowledge base from which to begin their careers in elementary education. We 
recognize that we need to develop a more effective means of gathering data for licensure tests, and are 
instituting a policy change in this area. We are examining the potential of creating a liberal arts second 
major for our candidates, which could allow them to become very strong in one area of interest, i.e. 
math, science, etc., that would be directly applicable to their future work with children. 

In collecting and analyzing the data we do have, we have evidence that our candidates do have 
acceptable levels of content knowledge across the broad field of subjects necessary for elementary 
school teachers. We will continue to build upon this base with our new courses, hopefully strengthening 
this. 

SUMMARY

Our college and our department have undergone and continue to undergo tremendous changes. As we 
have moved from a three credit model to a four credit model throughout the campus, our department has 
used this opportunity to create a richer educational program for our elementary education candidates. 
When coupled with the introspection that occurs throughout the accreditation process, the program has 
been able to effect changes that may not have been so easily undertaken in different circumstances. We 
have used the ACEI standards as a map in assisting us in our curricular changes, yet have still been able 
to maintain the uniqueness of our program that has earned it an excellent reputation for the past century. 
These factors interplay in making this a time of positive growth for our faculty, our program, and our 
department.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

When the Keene State College Elementary Education program faculty created and sent our original 
report, we were not adequately prepared to address the revised ACEI structure with its emphasis on 
outcomes-based assessment. While we believed in our program and what our candidates were gaining 
within the courses and experiences we offered, our work was not set up in a way that made it easy for us 
to show quantitative results. Therefore, our original report resulted in rankings of “not met” in all 
standard areas except Standard 1 and Standard 5.3. Our response to this report addresses issues related to 
lack of data as well as lack of a collection/analysis system for using this data for program improvement. 
We also realigned our key assessments to show how content knowledge is addressed across numerous 
field projects.

Over the past year, Keene State College administration has dedicated time and resources to the creation 
of a centralized and focused effort on outcomes-based assessment across all of our Teacher Education 
programs, with particular emphasis on the largest of these programs – Elementary Education. We have 



hired a half/time faculty member who is dedicated to the coordination of all accreditation efforts, 
including implementation of TK20 – a data system that will help us to collect and use the data from our 
key assessments. To support the coordinator’s work, we have also hired a half/time data analyst.

Simultaneous to our program adjustment, the college as a whole instituted a curricular change from a 
three credit model to a four credit model. We have had in depth curricular deliberation for all the courses 
in our educational program, creating, essentially, a stronger, outcomes based program that is centered on 
a four credit model. We are in the midst of phasing out the original program (upon which the original 
report was written) and introducing the new program. Some projects, rubrics, and data from the new 
program are included in this report. We have also strengthened the assignments and data collection in the 
original program, and have much of our evidence based upon this. We continue to evaluate and adjust 
newly instituted assignments upon which our current and future data collection and analysis will be 
based. 

Some specific changes to our program in response to our first NCATE visit are increasing our 
candidates’ time in the field and increasing the amount of literacy instruction they receive. Our newly 
developed curriculum courses (Methods I and II) and all of the projects required of our candidates are 
directly related to ACEI standards. As we implement these courses, we will use our new data system in 
order to analyze strengths and weaknesses in our candidates and in our work. 

Finally, we are instituting policy change regarding the collection and use of Praxis II data as determining 
our candidates’ content knowledge. Our intention is to assure effective collection of this data and its 
analysis. 

Because of the extensiveness of our revisions to our program, nearly all of this report has been rewritten 
or edited. In the few instances wherein the original report sections are deemed adequate, we have clearly 
indicated this. 

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.
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