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Section I.7 
The Secondary English Education Program 


 
Candidates complete a 36 credit major outlined below:   
 
ENG 209 Critical Analysis:  This is an introduction to the major focused on the close reading of 
complex texts, an introduction to the vocabulary of the discipline and to literary elements, 
practice in articulating ideas and questions about a text, and using and correctly citing textual 
evidence.  All major genres are introduced and a variety of texts representing multiple 
perspectives are chosen. 
Course Conceptual Framework Standard Met Program Goals in 


Catalog 
ENG 209 Multiple perspectives 3.5.1-2 spectrum of 


literature, genres, cultures 
Content Knowledge in 
discipline 


 
Two Courses in British Literature, one pre-1789:  This requirement is meant to ensure that 
students know traditional British literature and that they learn about how the English language has 
changed over time. 
 
Courses Conceptual Framework Standard Met Program Goal 
ENG 220 Readings in 
English Literature 
ENG 321 English 
Literature: Beginnings to 
18th Century 
ENG 322 English 
Literature: 18th Century to 
Present 
ENG 323 Medieval 
Literature 
ENG 324 Chaucer 
ENG 326 Shakespeare: 
Comedies and Histories 
ENG 327 Shakespeare: 
Tragedies 
ENG 328 Milton 
ENG 329 19th-Century 
English Literature 
ENG 330 Studies in British 
Literature 
 


Understanding their own 
and others’ learning 
processes 
Professional standards for 
discipline 


3.51 Works in British 
Literature 
3.1.5 Evolution of 
language 


Historical development of 
English literature 


 
Two Courses in American Literature:  this requirement is meant to ensure that students know 
traditional American works.  However, a discussion of this requirement led to our changing our 
major.  Many students were taking Native American or Black American literature to meet this 
requirement and so were never reading traditional texts.  This led to our developing a clearer 
designation for our current Differing Cultural Perspectives requirement. 
 
Courses Conceptual Framework Standards Met Program Goals 
ENG 210 Introduction to 
American Studies 
ENG 240 Readings in 
American Literature 
ENG 247 Readings in 
American Indian Studies 
ENG 341 Early American 
Literature 


Understanding their own 
and others’ learning 
processes 
Professional standards for 
discipline 


3.5.1 Works in American 
Literature 


Historical development of 
American literature 
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ENG 342 19th-Century 
American Literature 
ENG 343 20th-Century 
American Literature 
ENG 344 Studies in 
American Literature 
ENG 345 Black American 
Literature 
ENG 346 
Transcendentalism 
ENG 347 Modern 
American Indian Literature 
 
 
Two Courses in Multicultural/Continental/ World Literature:  This requirement was meant to 
ensure that students took courses that were not traditional British and American.  However, the 
cross-listing of some American and MCW courses, plus the inclusion of some traditional 
“Western” courses, such as Classical Literature and Russian Literature made us conclude that we  
had created a “catch-all” requirement and needed to revise our curriculum.   
 
Courses Conceptual Framework Standards Met Program Goals 
ENG 247 Readings in 
American Indian Studies 
ENG 250 Readings in 
Continental Literature 
ENG 252 Literature of the 
Holocaust 
ENG 260 Readings in 
World Literature 
ENG 261 Classical 
Literature of Greece 
ENG 345 Black American 
Literature 
ENG 347 Modern 
American Indian Literature 
ENG 350 Studies in 
Continental Literature 
ENG 360 Studies in World 
Literature 
ENG 370 Studies in 
Literatures of the Americas 
 


Understanding their own 
and others’ learning 
processes 
Professional standards for 
discipline 


3.5.1 World and non-
Western literature 


European literatures, as 
well as other literary and 
rhetorical traditions 


 
One Course in Theory:  Our theory offerings ranged widely and offered students an excellent 
opportunity for examining how literature through this lens.  However,  we discovered that 
students often did not have enough preparation for this course; they would, for example, take a 
Theory of Romantic Poetry course without every having studied Romantic literature.  This led to 
our creation of the Advanced Sequence ENG 395/495 in which students would read primary texts 
in the first course and focus on theory in the second (see p. 6).   
 
Course Conceptual Framework Standards Met Program Goals 
ENG 410 Understanding their own 


and others’ learning 
processes 
Professional standards for 
discipline 


3.5.4 Range of works of 
literary theory and 
criticism 


Theoretical sophistication 
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Additional requirements for Secondary English candidates:  Candidates take a grammar 
course that examines English grammar and theory, including traditional, transformational-
generative, and case grammar. Collateral readings will focus on applied linguistics and American 
dialects. Students develop skills for teaching grammar through written/oral exercises.  They also 
are required to complete a second writing course. 
 
Course Conceptual Framework Standards Met Program Goals 
ENG 312 Descriptive 
Grammar 


Teaching and learning 
process  
Multiple perspectives 
Just and equitable world 


3.1.1 Language acquisition 
and student learning 
3.1.3. Language and 
culture 
3.1.4 Regional differences 
3.1.6 Grammar in teaching 
3.1.7 Semantics, syntax, 
morphology, phonology 


Knowledge of relation of 
grammars to teaching 
ELA, especially 
composition, and including 
a sensitivity to dialect 
variations and cultural 
markers.   


 
To ensure familiarity with the composing process, the relation of writing to critical and creative 
thinking, critique strategies, and portfolio development, we require candidates to complete a 
writing course.   
 
Course Conceptual Framework Standards Met Program Goals 
ENG 202 Expository 
Writing 
ENG 204 Creative Writing 
ENG 203 Women’s 
Writing 
ENG 208 Topics in 
Writing 
ENG 301 Fiction 
Workshop 
ENG 302 Poetry Workshop  
ENG 303 Nonfiction 
Workshop 
ENG 304 Writing for 
Teachers 
ENG 308 Advanced Topics 
in Writing 
ENG 402 Theory and 
Practice 


Teaching and Learning 
process 


3.2.3 Composing process 
3.3.4 Demonstrate skills in 
writing 
3.3.5 Creating and 
critiquing texts 
3.4. Composing strategies, 
audiences, purposes 


Clear and effective writing 


 
All the candidates represented in the study completed the Education Program described on 
pages 1-2 of this report.  This program meets Standard 1. 
 
Course Conceptual Framework Standards Met Assessment Tools 
ESEC 150 Development, 
Exceptionality, Learning I 


Multiple Perspectives of diverse 
learners 


2.1 Inclusive environment Service learning 
project 


ESEC 250 Development, 
Exceptionality, Learning II 


Multiple Perspectives of diverse 
learners 


2.1 Inclusive environment In-school service 
learning project 


ESEC 320:  Educational 
Environments and Practices 


Teaching and learning process 2.3 Professional 
collaboration 


Interdisciplinary Unit 
plan 


ESEC 385 Methods All:  Teaching and learning 
Professional & ethical standards 
Multiple perspectives 
Equity 


2.0 Candidate Attitudes 
 


Lesson plans, reading 
responses, practice 
teaching, role playing, 
reading 


ESEC 356 Field Experience All 4.1-10 Candidate 
Pedagogy 
 


Reflections on 
fieldwork, designing, 
teaching and assessing 
lessons 
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ESEC 460 Student 
Teaching 


All 3.2, 3.3, 3.4, 3.5, 3.6 
Teaching literature, 
literacy, writing, media 
4.1-10 Candidate 
Pedagogy 


At least 3 weeks of 
full-time teaching 
Danielson evaluations 
Disposition assessment 
Assessment of Student 
Learning Project  


 ESEC 460 Educational 
Principles 


All 3.7 Portfolio, portfolio 
presentation 


 
 


ADVISING SHEET FOR 
SECONDARY CERTIFICATION ENGLISH MAJORS (ESEC) 


          
My 2 200-level courses are: 
1) ENG 200/209 Critical Analysis 
2) __________ 
 
My 4 300-level courses are: 
 1)  ENG 312 (Fall only) Descriptive Grammar 
 2)  __________ 
 3)  __________ 
 4)  __________ 
 
My 3 400-level courses are: 
 1) 410 Theory 
 2) __________ 
 3) __________ 
 
I have met my pre-1789 British requirement by taking _______________. 
I have met my pre-1789 requirement by taking _______________. 
My two British courses are 1) __________ and 2) __________. 
My two American courses are 1) __________ and 2) __________. 
My two Multicultural/World/Continental courses are 1) __________ and  
 __________. 
My second writing course is _______________. 
I took 410 in __________. 
 
 
ESEC requirements: 
100 __________    320 __________ 
150  __________    385-86 __________(Offered Fall Only)  
250  __________    450-60 __________ (2.5 gpa cumulative 
Praxis I passed __________    and in major required for  
       student teaching) 
 
Transitional General Education 
ENG 101/ITW/equivalent 
A&H (12 credits):     Sciences:  (9 credits): 
 Literature  200/209    Phys Sci __________ 
 US History  ___________    Sci/Math __________ 
 A&H course:  ___________ (Mod Lang)  Biology __________ 
Social Science (9 credits):  3 different disciplines 
 SS #1: (Geography) __________ 
 SS #2:   __________ 
 SS #3:   __________ 
 





The Secondary English Program




 1


Assessment 1:  Praxis II Content Knowledge Scores 
English Language, Literature, and Composition:  Content Knowledge (0041) 


Standard 3.0 
 
1.  Assessment Description 
The state of New Hampshire requires teacher candidates to pass the Praxis II English 
Language, Literature, and Composition:  Content Knowledge (0041) for state licensure.  
This test is not a requirement for program completion but is a New Hampshire state 
certification requirement.  While content knowledge measured by a multiple choice test is 
limited, as noted by NCTE’s report on assessment for teacher candidates, and does not 
reflect the best practices for assessment used within English department courses, the test 
is used as a partial measurement for meeting standards 3.1-3.5.  We are also addressing 
the inadequacy of this test by developing a content knowledge test of our own, which will 
be piloted in fall 2008 by students entering the program.  This test will parallel a test we 
will administer in the semester before candidates complete student teaching, thus 
providing us with content knowledge assessment for students at the beginning and end of 
our program.   
 
Because the limitations of Praxis II, we do not base curricular decisions on this test.  On 
the other hand, because we are all aware of the exam, we take every opportunity to point 
out when something we are teaching is helping to prepare candidates for the test.  
Candidates in ESEC 385 Methods take practice mini-tests nearly every day so they 
become familiar with the types of questions on the test and become more comfortable 
with retrieving the information they know from their coursework when it is comes to 
them in this particular format.  The most valuable consequence of these practice tests is 
that students discover areas of literary history that they are not familiar with.  This leads 
them to learn the major authors and works of this period.   
 
2. Alignment of Assessment with NCTE Standards 
The following information on the alignment of Praxis II 0041 with NCTE standards is 
taken from the ETS website (www.ets.org/Praxis).  While the claims ETS makes for a 
multiple choice test are far-ranging, to say the least, the test does, indeed, include 
questions covering each of these topics and touching on standards related to reading, 
writing, and language.   
 
State Standard ETS description of alignment 
READING  
3.3. Reading Process Recognizing and identifying various instructional 


approaches to and elements of teaching reading and 
textual interpretation, e.g., cueing systems, 
activating prior; Paraphrasing, comparing, and 
interpreting (literally and inferentially) various 
types of texts, including fiction, poetry, essays, and 
other nonfiction. constructing meaning through 
context, and metacognitive strategies. 
Identifying and interpreting figurative language and 
other literary elements, e.g., metaphor, simile, 
voice, point of view, tone, style, setting, diction, 
mood, allusions, irony, clichés, analogy, hyperbole, 
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personification, alliteration, and foreshadowing 
 


3.5.1. US, British, World, and non-Western 
literature 


Identifying major works and authors of American, 
British, and World literature from various cultures, 
genres, and periods 


3.5.2. Literature of variety of cultures/genres Identifying patterns, structures, and characteristics 
of literary forms and genres, e.g., elements of fiction 
and features of different poetic and prose forms and 
understanding how these patterns, structures, and 
characteristics may influence the meaning and effect 
of a work; 
Situating and interpreting texts within 
historical/cultural contexts 


3.5.3 Young adult literature Identifying major works and authors including 
literature for young adults 


LANGUAGE  
3.1.1, 3, 4, 5 Language acquisition and 
cultural/historical awareness 


Understanding the principles of language 
acquisition and development, including social, 
cultural, and historical influences and the role and 
nature of dialects 


3.1.4 Language change Understanding elements of the history and 
development of the English language and American 
English, including linguistic change, etymology, 
and processes of word formation 


3.1.7 Elements of Grammar Understanding and applying the elements of 
traditional grammar, e.g., syntax, sentence types, 
sentence structure, parts of speech, modifiers, 
sentence combining, phrases and clauses, 
capitalization, and punctuation 
Understanding and applying the elements of 
traditional grammar, e.g., syntax, sentence types, 
sentence structure, parts of speech, modifiers, 
sentence combining, phrases and clauses, 
capitalization, and punctuation 


COMPOSITION  
3.2.1 Influence of language/images on composing Strategies for the organization, development, and 


presentation of print, electronic, and visual media 
3.2.3 Composing process 
3.4.1 Composing strategies 


Understanding and applying elements of teaching 
writing, including 
1. Individual and collaborative approaches to 
teaching writing, e.g., stages of the writing process 
(prewriting, drafting, revising, editing, publishing, 
evaluating) and how those stages work recursively 
Organization in a piece of writing and the creation 
and preservation of coherence. Recognition of bias, 
distinguishing between fact and opinion, and 
identifying stereotypes, inferences, and assumption.  
Style, tone, voice, and point of view as part of 
rhetorical strategies 


3.4.2 Purpose and audience Understanding and evaluating rhetorical features in 
writing, including. Purposes for writing and 
speaking and the role of the audience within varying 
contexts 
Discourse aims, e.g., creative, expository, 
persuasive.  Methods of argument and types of 
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appeals, e.g., argumentative strategies, analogy, 
extended metaphor, allusion 


 
3. Data Findings  
Over the last three years, we have achieved an average 86.5% pass rate for the Content 
Knowledge test, thus meeting NCATE’s pass rate requirement.  While the department is more 
concerned about what we would identify as authentic assessment than it is about multiple choice 
tests, we were pleased with these results. 
 
4.  Interpretation of Data as Evidence for Meeting Standards: 
The English Department faculty is aware of NCTE’s position on the limited relevance of the 
Praxis II exam to meeting NCTE standards.  However, passing this test does provide some 
evidence of our candidates’ ability to meet content knowledge standards, however restricted that 
knowledge may be by the nature of the test.  For example, 36% of the test covers questions on 
British, American, and World literature from various cultures, genres, and periods (Standard 
3.5.1).  Candidates must be able to identify authors, works, literary periods, and literary devices 
associated with particular periods.  The questions are challenging and demand some genuine 
knowledge and the ability to apply that knowledge.  Also, 25% of the test is on language 
(Standards 3.1.6, 7), and a direct question about whether a particular construction is 
grammatically correct does, indeed, demonstrate knowledge of traditional English grammar rules.   
 
5.  Assessment Data 
 
Praxis II Data 2002-2005:  Test English Language, Literature, and Composition:  
Content Knowledge (0041) 
 
Content Test (0041)  
 
Year Test  


0041 
# of Test 
Takers 


Passing Pass Rate Statewide 
Pass Rate 


      
2006-07 Content 


Knowledge 
14 13 93% 93% 


      
2005-06 Content 


Knowledge 
9 6 66.67 89% 


      
2004-05 Content 


Knowledge 
5 5 100% Not 


available 
      
3-Year  Content   86.5%  
 
 
 





Assessment 1 - Praxis II Content Knowledge Scores




Assessment #2 Content Knowledge in English 
Grades in Required English Courses  


Standard 3.0 
 


1.  Assessment Description 
Candidates for a B.A. in English with Secondary Certification must take 10 four-credit courses in 
English (see Section 1: Attachment).  This assessment of content knowledge is based on the 
grades in required content courses in the major.  These required aspects of our program provide 
candidates with the content knowledge required by NCTE standards.  As shown in Table 2-1 
below, candidates in our program are required to take courses that cover most of the content 
knowledge specified in NCTE Standard 3.0    
 
2. Alignment of Assessments with NCTE Standards 
 
Table 2-1 Required English Courses and Alignment with NCTE Standards 
 
Courses that Meet Requirements NCTE Standards 
British Literature (two courses required, 
one pre-1789).  Course offerings include: 
ENG 220 Readings in English Lit 
321 Beginnings to 18th Century 
322 18th Century to Present 
323 Medieval 
324 Chaucer 
326/7 Shakespeare 
328 Milton 
329 19th Century 
330 Studies in British Literature 


Standard 3.5.1:  British literature 


American Literature (two courses required).  
Course offerings include: 
ENG 210 Intro to American Studies 
240 Readings in American Lit 
341 Early American Lit 
342 19th Century American Lit 
343 20th Century American Lit 
344 Studies in American Lit 
346 Transcendentalism 


Standard 3.5.1: US literature 


Multicultural/Continental/World (two 
courses required.  Course offerings include: 
ENG 247 American Indian Studies 
250 Continental Lit 
252 Lit of the Holocaust 
260 Readings in World Lit 
261 Classical Lit 
345 Black American Lit 
347 Modern American Indian Lit 
350 Studies in Continental Lit 
360 Studies in World Lit 
370 Studies in Lit of the Americas 


Standard 3.5.1:  World, non-Western 
literature 


ENG 209 Literary Analysis  Standard 3.6:  Multiple texts 







Designed primarily and required for those 
intending to major in English, this course 
concentrates on writing critical essays and 
analyzing types of narrative, poetry, drama, and 
experimental texts. Serves to introduce students 
to literary themes. 
Note:  All instructors include all genres, 
female authors, and writers of color. 


Standard 3.5.2: Genres, female authors, 
authors of color 
Standard 3.3:  Reading process 


Writing course (one beyond ENG 101).  
Course offerings include: 
ENG 202 Expository Writing 
203 Women’s Writing 
204 Creative Writing 
208 Topics in Writing 
301 Fiction Workshop 
302 Poetry Workshop 
303 Nonfiction Workshop 
304 Writing for Teachers 
308 Advanced Topics in Writing 


Standards 3.4: Composing process 
3.2:  Written literacy 


ENG 312 Descriptive Grammar 
Examination of English grammar and theory, 
including traditional, transformational-
generative, and case grammar. Collateral 
readings will focus on applied linguistics and 
American dialects. Students develop skills for 
teaching grammar through written/oral 
exercises. Required for secondary English 
teacher certification. 


Standard 3.1:  English language  
4.4:  Social/cultural contexts of language 


ENG 410 Theory 
Intensive study of a particular school or schools 
of theory. Topics may focus on poetics, genre 
study, rhetorical theory, or literary criticism. 


Standard 3.5.4:  Literary theory and criticism 


 
 
3. Data Findings 


Candidates are assessed on the grades required by the English Education Program 
through Unit assessment standards.  Candidates must maintain a 2.5 grade point average in 
English to remain in the program. Acceptable grades, then, are those that allow students to 
maintain that average.  Our desired pass rate is 80%, and, as the chart below indicates, at least 
90% of our candidates achieve a 2.5 in all their required courses.  The single exception to this is 
their required grammar course.  This course is very difficult, and students’ preparation for this 
course is often very weak.  We prefer to maintain high standards around this course, even though 
it sometimes means students must repeat it because we believe grammar instruction is crucial.  
On the other hand, it is interesting to note that their highest grades are in what the department 
considers the most difficult course—theory.   
 
4. Evidence for Meeting Standards: 
NCTE content knowledge standards are definitely integrated into the structure of the English 
Education Program.  Candidates must study a wide variety of literature across time periods, 
geographic areas, authors, and genres (Standards 3.5.1-2).  They also must study theory 
(Standard 3.5.4).  The required writing courses (Standards 3.4 and 3.2.2) and the grammar 







course, which also deals with dialects and language in relation to culture and race (Standard 3.1 
and 4.4), are requirements only for English majors pursuing secondary English teacher 
certification.  ENG 209, the introduction to the major, is designed to ensure that candidates will 
be introduced to methods for reading texts (Standard 3.3), including all the major genres 
(Standard 3.5.2), non-traditional forms of “text” (Standard 3.6.3), female authors, and works by 
authors of color (Standard 3.5.2).  Since candidates must take and pass all of these courses, these 
standards are met through our curriculum.    
 
5. Assessment Documentation  
 
5a. Assessment tool 
Content Knowledge is being assessed through grades in courses required for the English major 
(see chart above).   
 
5b. Scoring guide 
 
(1) Course Grades 
There are no explicit standards for grading in the English Department or the College.  The 2.5 
grade point standards for Teacher Education were used as guidelines for determining whether 
standards were met.  The grades are taken from student transcripts.   
 
5c. Data 
 
(1) Grades in Courses that Fulfill Standards 
 
Grades were analyzed for 36 candidates.  However, since there are a number of reasons (study 
abroad, transfer credit, course substitutions, independent studies) why grades would not be 
recorded for a specific course, the results are in the form of percentage of recorded grades in each 
category.   
 







Grades in Required English Courses 
 
Requirement Not 


Acceptable 
Acceptable Target Desired 


Pass Rate  
 Below 2.5  


Student 
jeopardizing 
status in 
Program 


3.5-2.5 
Required for 
continuation in 
the Teacher 
Education 
Program 


A or AB (4.0-
3.5 
Eligible for 
Honors and 
Dean’s List 


 
 
80% 


ENG 209 Critical 
Analysis 


 
6% 
 


 
44% 


 
50% 


 
94% 


British (2 courses 
required, one pre-1789) 


 
 
10% 
 
 


 
 
28% 


 
 
62% 


 
 
90% 


American (2 courses 
required) 


 
5% 
 
 
 


 
47.5% 


 
47.5% 


 
95% 


Multicultural/Continental 
/World (2 courses 
required)  


 
5% 
 
 


 
41% 


 
54% 


 
95% 


ENG 410 Theory  
0% 
 
 


 
43% 


 
57% 


 
100% 


ENG 312 Descriptive 
Grammar 


20% 53% 27% 80% 


Writing Course  
1% 
 
 
 


 
24% 


 
75% 


 
99% 


 
 





Assessment 2 - Grades in Required English Courses
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Assessment 3:  Professional Knowledge and Skills within the Context of a Program 
Standards 2.4 and 4.1 Designing Instruction 


Standard 3.0 Content Knowledge 
 
1) Assessment Description 
Candidates in the Methods course (ESEC 385) complete four lesson plans, write a unit 
plan, and teach one practice lesson for the other Methods students in the class.  All of 
these are practice activities in preparation for their Methods fieldwork (ESEC 386) during 
which they need to teach four lessons to students at their placement site.  The Methods 
instructor conducts a formal observation of one of the four lessons taught at the 
placement and evaluates candidates based on a rubric.  The rubric is meant to assess the 
skills that are essential to the successful teaching of a lesson:  providing a context for the 
lesson, using time well, having a clear focus and purpose and a carefully crafted plan, 
using appropriate and effective methods so that students are engaged in the learning, 
providing clear transitions so the class flows and a clear sense of closure to the lesson, 
and giving clear instructions.  In addition, one item on the rubric assesses information 
about content knowledge. 
 
While reviewers suggested that the skills being assessed here reflect general principles of 
good teaching, the categories describe the specific skills needed for a successful ELA 
lesson and reflect the general principles described in the Standards. This assessment 
reflects a first lesson before a real audience of students.  The purpose of this first formal 
evaluation is basic but essential.  It is the way in which candidates discover if they can 
actually do this job—stand up in front of a classroom of students and deliver an effective 
lesson.  If they cannot complete this task, the rubric becomes the basis for a conversation 
about whether the candidate should go any further in the program.  In these two cohorts 
of candidates, for example, the two students who consistently performed below an 
acceptable level dropped out of the program after Methods.  A lesson that receives an 
acceptable rating but is not particularly successful, often leads to a modification of the 
student’s plans, e.g., changing the student teaching placement to a school that is closer to 
the College or where other student teachers are being placed so more support will be 
available.   
 
2) Alignment of Assessment with NCTE Standards  
 
Skills:  This assessment focuses on Standard 4.1 because candidates must select 
appropriate curriculum, methods, and materials to meet the needs of the particular 
students they are teaching.  They must also successfully manage the class through 
effective teaching and student engagement (Standard 4.2).  In addition, Standard 2.1 is 
addressed in that candidates are assessed on how well they engage students in their 
learning, and Standard 2.4 is met because candidates must design and implement 
instruction.  Finally, candidates are assessed, according to Standard 3.1.7 concerning 
“their own effective use of language” in teaching.   
 
Knowledge: One element of the rubric assesses Candidate Knowledge (Standard 3.0) of 
whatever material the candidates are teaching.  The fact that this is only one element out 
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of fourteen is meant to reinforce the idea that, no matter how well they know their 
subject, if they cannot communicate that knowledge, they have not yet learned how to 
teach.  The focus of this assessment is on skills.   
 
3. Data Findings 
The data show that the vast majority of candidates who reach this level in the program 
belong there and are headed for success in their student teaching.  Between 86-96% of the 
candidates met the desired expectations in each category for their first formal observed 
and assessed lesson and were, therefore, judged sufficiently ready for student teaching.  
Two students consistently fell below the acceptable level and withdrew from the 
program.     
 
4. Evidence for Meeting Standards 
 
Skills Standards:  All but one student met or exceeded expectations for engaging 
students in their learning (Standard 2.1), and the high scores in the methodology and 
instruction categories indicate success in their ability to “design and implement 
instruction” (Standard 2.4).  All candidates but one met or exceeded expectations in 
their ability to use correct grammar in teaching (Standard 3.1.7).  In terms of Standard 
4.1, while twenty-four candidates communicated the purpose of their lesson, four did not.  
While this is a major focus in Methods, some candidates still struggle at this stage to 
articulate the rationale for their lessons. The high scores on engagement and instruction in 
these lessons demonstrate candidates’ ability to create interaction and manage a class to 
promote a classroom community (Standard 4.2). 
Knowledge Standard:  Ninety-three percent of the candidates met or exceeded 
expectations for content knowledge.  Candidates are informed by their cooperating 
teachers what they will teach, so candidates are not allowed to choose material they are 
most comfortable with.  These scores demonstrate candidates’ ability to acquire the 
knowledge they need to teach successfully (Standard 3.0).   
 
The effectiveness of this assessment tool is demonstrated by the withdrawal from the 
program of the two students who consistently fell below expectations.   
 
5. Assessment Documentation 
 
5a. Assessment Tools 
 


Assignment from Methods syllabus:  Four Lessons 
In addition to the observations, you will need to teach four lessons.  If whole period 
lessons cannot be arranged, do mini-lessons, but try to teach on four separate occasions.   
 
For each of your lessons, you will need to turn in:  
 Your lesson plan:  When you are actually teaching, you are no longer following 


anyone else’s formula for creating lesson plans.  You need to write down whatever 
you need to get you through that lesson successfully, and you need to turn in to me 
what you actually used. 
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 A self-evaluation:  After you have completed the lesson, you need to reflect on it and 
explain what went well and what didn’t, what you expected and what actually 
happened, and how you might adjust the lesson were you to do it again. 


 A written critique:  You need to ask your cooperating teaching to critique one of 
your lessons.  Occasionally, a teacher will not want to do this.  In this case, you need 
to have a conversation with the teacher about your lesson, and you need to turn in the 
notes you take during this conversation. This critique may be just informal 
observation notes or may be recorded on the evaluation form I will provide.  


 My observation of your teaching:  I will need to come to observe you teach once 
during the semester.  Since our schedules may conflict, let me know as soon as 
possible what days you will be teaching.  You will be evaluated based on the same 
rubric we have been using for your in-class teaching. 


 
 
5b. Scoring Guide 
 


Methods Teaching Observation Form 
Rating Indicator 1 = Unacceptable  2 = Needs 


Improvement 
3 = Acceptable 4 = Target 


Context  Context not provided Context Provided   
Time  Clearly did not have 


enough material or 
had too much 
material for the 
allotted time 


Nearly stayed 
within time 
allotted but did not 
have clear sense of 
closure 


Began and ended 
an appropriate (for 
the time allotted) 
lesson on time  


Designed a lesson 
whose goals could 
be completed in 
the time allotted 


Focus  Lesson was trying to 
cover too much 
material or lacked 
clear and attainable 
goals 


Lesson needed a 
sharper focus 


Lesson had clear 
focus 


Lesson was 
focused, with clear 
goals 


Planning  Planning not evident Planning evident 
but not careful 
enough for a 
successful lesson 


Planning evident 
and contributing to 
a successful lesson 


Planning enabled 
the lesson to run 
smoothly and 
reinforced goals 


Purpose  Purpose of lesson 
unclear 


Purpose stated but 
not evident in 
lesson 


Purpose clear Purpose clear and 
significant for the 
content or students 


Methodology  Methods chosen did 
not help students to 
achieve goals 


Methods chosen 
were interesting 
and engaging but 
not clearly 
connected to goals 


Methods helped 
achieve goals 


Methods clearly 
designed to 
achieve goals 


Knowledge of 
Content  


Solid knowledge of 
material not evident 


Some questions 
about knowledge 
of material 


Knowledge of 
material evident 


Detailed 
knowledge of 
material evident 


Transitions  No smooth transitions Some effective 
transitions 


Clear transitions  Smooth and logical 
flow from one 
activity to the next 


Language Skills  Noticeable errors in 
writing or speaking 


Some errors in 
writing or 
speaking 


Writing and 
speaking virtually 
error free 


Effective use of 
oral and written 
language 


Engagement  Class is teacher- Class loses Students engaged Students are 
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centered, and not 
engaging  


students’ interest 
at times 


in learning for 
most of the time 


actively engaged in 
their own learning 


Instructions  Unclear Somewhat clear Clear Clear and 
purposeful 


Classroom 
Presence  


Teacher role not 
evident 


Moves in and out 
of teacher role 


Teacher role 
maintained 


Strong classroom 
presence 
commanding 
attention and 
building rapport 


Professionalism  Lack of 
professionalism in 
dress, language, 
interaction, 
organization, and 
attitude 


Professionalism 
evident in some 
areas 


Professionalism 
evident in most 
areas 


Professionalism 
evident in dress, 
language, 
interaction, 
organization, and 
attitude 


Closure  Lesson just ends Ending rushed or 
not clearly related 
to lesson 


Ending draws 
lesson to logical 
conclusion 


Closure planned & 
integrated so as to 
reinforce lesson 


 
 
 
 
5c. Data  
N = candidates in ESEC 385/86 (Fall 2005 and Fall 2006):  28 
Data represent the number of candidates scoring at each level on the assessment 
Desired Pass Rate =  80% combination of scores 3 and 4 
 


Teaching Skills 
Standards 2.4 Designing and Implementing Instruction  


           4.1 Create Instructional Materials 
Rating 
Indicator 


1 
Unacceptable 


2 
Needs 


Improvement  


3 
Acceptable  


4 
Target 


Desired Pass 
Rate (80%)  


      
Context   3 6 19 89% 
Time   2 7 19 93% 
Focus  1 9 18 96% 
Planning   1 10 17 96% 
Purpose   4 7 17 86% 
Methodology   2 7 19 93% 
Transitions   2 13 13 93% 
Language Skills   1 8 19 96% 
Engagement   1 9 18 96% 
Instructions   2 11 15 93% 
Closure   2 9 17 93% 
 


Content Knowledge 
Standard 3.0 Candidate Knowledge 


 
Rating 
Indicator 


1 
Unacceptable 


2 
Acceptable 


3 
Acceptable 


4 
Target 


Desired Pass 
Rate (80%) 


Knowledge of 
Content  


 2 13 13 93% 
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Assessment #5:  Assessment of Student Learning 
Assessment of Student Learning Project 


 
1.  Assessment Description 


The specific criteria for judging the candidates’ performance is described in the 
rubric used to assess this project.  The candidate’s effect on student learning is based on 
the results of a specific assessment of student learning project completed during student 
teaching.  This project is designed to cover and assess NCTE Standard 4.   
 The specific alignment to ELA is proven through the contents of the project.  In 
spring 2007, for example, the projects covered teaching students how to write thesis 
statements and papers for The Outsiders, understand poetic devices that students used to 
construct their own poetry, write five paragraph essays on Night, write a research paper 
on biographies, understand allegories through Plato, and write haiku.  The first criterion 
on the rubric, which is the selection of material, determines the rest of the assessment 
since each step must be appropriate for the chosen literature.   
 
2.  Alignment of Assessment with NCTE Standards 


 As Step One of the project describes, candidates must select a unit for assessment 
that  includes the three areas of Content Knowledge—reading literature 
(Standards 3.5.1, 4.8, 4.9,), writing and analyzing language in communication 
(Standards 3.2, 3.4.1-2, and 4.7), and critical thinking (Standard 2.4)..   


 In Step Two, candidates must demonstrate their understanding of their students, 
including issues of culture and learning ability (Standard 2.2 and 4.4).  They 
must also show how they created an effective learning environment (Standard 
2.1). 


 In Step Three, candidates must discuss the context of this project with their 
cooperating teachers (and team members if they are working on a team) 
(Standard 1.3), so that they can select the best instructional materials for their 
students (Standard 4.1). 


 In Step Four, candidates must devise an assessment tool to determine students’ 
prior knowledge about the content, and then in Step Seven they must assess 
students’ learning during the unit.  Candidates integrate their assessment into their 
instruction (Standard 4.10) by establishing criteria for assessment and 
interpreting the results of the assessment instrument. Candidates assess the 
effectiveness of their instruction (Standards 3.1.2, 3.3.3, 4.1) by analyzing three 
student samples (Standard 4.10).   


 Step Five requires that candidates design instructional plans to facilitate student 
learning (Standard 4.1, 4.2, 4.3, 4.5, 4.7, 4.8).  All candidates are observed 
during the assessment project (Step Six) so this project is also a part of their field 
experience (Standard 1.2-3).   


 Finally, in Step Nine, candidates analyze the results of the project and their own 
effectiveness as instructors using the Danielson rubric, thus showing reflective 
practice (Standard 2.3). 


 
3.  Data Findings 
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As the data show, the quality of these projects varied considerably.  They were almost all 
able to design a good project for assessment and show, through their students’ work, what 
had been achieved.  However, they did less well on explaining the context, writing 
complete lesson plans, and reflecting on what they had learned.  The difficulty seems to 
be in the scope of the project, and the project is being redesigned to make it simpler but 
focused on pre- and post-assessment results.  As it is now, it addresses a number of 
standards (see below); however, in trying to cover all the criteria, the central purpose of 
assessment can get lost.   
 
4.  Evidence for Meeting Standards 
The project is meant to meet Standard 4 on pedagogy, particularly the integration of 
instruction (Standards 4.1, 4.2, 4.3) and assessment (Standard 4.10).  However, the 
scope of this project also means that candidates are teaching students how to read and 
discuss literature (Standards 3.3, 3.5, 4.5, 4.9); how to write, revise, and use language to 
communicate (Standards 3.2, 3.4, 4.7, 4.8); and how to think critically (Standard 2.4).   
Candidates also analyze the context of their teaching, thereby increasing their awareness 
of how issues of culture, gender, ethnicity, race, and ability affect teaching (Standard 
2.2, 4.4), as well as how they need to create an environment in which all students can 
learn (Standard 2.1).   This project also involved interacting and planning with the 
cooperating teacher (Standard 2.3). 
 
5. Assessment Documentation 
 
5a. Assessment Tool: 


Description Assessment of Student Learning Project 
The purpose of all teaching is help students to learn whether that learning is of some particular content 
knowledge, certain skills, or certain attitudes about life or language.  At some point during this semester, 
you will need to document your assessment of how well students have learned something you have taught 
them.  You may select an entire unit, a specific long-term project, or a cluster of lessons and activities.  
You will turn in one copy of this assessment to me and a second should be placed in your portfolio. 
 
Components of the Assessment Project 
Step One:  Select a unit or portion of one of your classes for this assessment.  Your plan for this unit must 
involve the teaching of literature, must include a writing component including drafts, and must engage 
students in critical thinking.   
 
Step Two:  Describe the class and analyze its composition in terms of the learning environment:  class 
grade and ability level, ethnicity, special needs, the title of the class if it is an elective, class size.  Also, 
explain any particular strengths and challenges of this class, the ways in which they have responded to 
different kinds of instruction before this, or anything else that distinguishes this class from your others and 
that you will need to take into consideration in designing your lessons. 
  
Step Three:  Explain how the content of this project fits into what has been taught so far in this class and 
where the students are headed in their learning.  You may explain this in terms of the school or the 
cooperating teacher’s curriculum.  Make sure that you place this project into the context of their 
progression of learning throughout the year/semester and in terms of state standards that are being met. 
 
Step Four:  Before beginning this project, you will need to devise an assessment tool that will inform you 
of students’ current level of understanding.  This may be a pretest of skill level or content knowledge, 
formal observations of behavior, a formal interview with your cooperating teacher, an evaluation of 
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previous projects they have completed, or any other method that will allow you to assess students’ 
understanding of what you will teach before the project begins. 
 
Step Five:  Write a unit plan for all the lessons included in this project.  The lesson plans for each day 
should follow the “Plan for the Day” section of the lesson plan format we used in Methods and include a 
rationale, goals and objectives, materials, activities and procedures, closure, and inclusion. 
  
Step Six:  You will then devise a way to assess what the students’ learned during this project.  You may use 
any of the assessment strategies we have discussed, but it needs to contain the same information you asked 
for at the beginning of your project in Step Three.  You will need to provide a copy of your assessment tool 
and a copy of the rubric/grading criteria you used to evaluate their work.  You also need to provide a brief 
explanation of why you chose this assessment tool and how you designed the rubric. 
 
Step Seven:  You will need to provide a copy of three student samples (a high, medium, and low) along 
with the feedback you provided them.  Write a brief analysis of the differences among the three outcomes, 
how these differences might relate to the students themselves, and how they relate to the methods you used.  
What might you have done differently to improve student learning?   
 
Step Eight:  Using the Danielson rubric, reflect on this project and what you learned.  What would you 
change about what you did to achieve better results?  If the results met or exceeded your expectations, 
reflect on why you think the plan worked so well.   
 
5b. Scoring Guide 
N = Number of student teachers (23 Student Teachers 2005-2007) 
Scoring Guide:  Pass Rate = Candidates achieving a 3 or 4 in each category 
Desirable Pass Rate is 80% 
Numbers in left column indicate NCTE standards being met. 
Standards 
Met 


1 
Unacceptable 
Little or No 


Evidence 


2 
Unacceptable 


Limited 
Evidence 


3 
Acceptable 


Clear Evidence 


4 
Target 
Clear, 


Consistent, 
and 


Convincing 
Evidence 


Percentage 
of 


Candidates 
Achieving 
Target or 


Acceptable 
80% 


Selection of 
unit 
   Literature 
(3.5.1) 
   Writing 
(3.4.1-2) 
   Critical 
Thinking 
     (2.4) 
 


Unit selected 
does not 
incorporate 
literature, 
writing, and 
critical thinking 


Unit contains all 
three areas but 
they are not well 
integrated 


Unit contains all 
three areas and 
they are 
logically linked 


Unit carefully 
incorporates all 
three areas so 
they build on 
each other and 
clearly promote 
student learning 


 


# Achieving 
each category 


1  3 19 96% 


Class 
description 
(2.1) 


Distinguishing 
characteristics 
of this class are 
not clear 


Some 
distinguishing 
characteristics 
are discussed 
but full picture 
of class is not 
presented 


Class is 
described 
thoroughly 


Detailed 
descriptions of 
the class clearly 
indicate an in-
depth 
awareness of 
students and 
their ELA 
learning 
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environment 
 
 


# Achieving 
each category 


 7 2 14 70% 


Project 
Context (1.3, 
4.1) 


Context of unit 
is not stated 


Context is stated 
but not analyzed 


Context is 
described in 
terms of  
curriculum and 
standards 


Context is 
explained 
thoroughly, 
related to 
students’ ELA 
learning process 
and progress 
and to state 
standards 


 


# Achieving 
each category 


 4  19 83% 


Pre-assessment 
(4.10) 


Pre-assessment 
does not 
establish clear 
criteria for 
measuring 
learning or does 
not correspond 
to  final 
assessment 


Pre-assessment 
criteria are 
vague or only 
partially 
correspond to 
final assessment 


Pre-assessment 
criteria are clear 
and match final 
assessment 


Pre-assessment 
criteria are 
carefully 
chosen to 
provide 
maximum 
information 
about student 
learning of ELA 
material or 
concept 


 


# Achieving 
each category 


1 4 6 12 78% 


Lesson Plans 
(4.1) 
     Rationale 
     Goals 
     Materials 
     Activities 
     Closure 
     Inclusion 
 


One or more 
parts of the 
lesson plans are 
not completed 


All parts of the 
lesson plan are 
present but not 
completed in a 
careful or 
thorough 
manner 


All parts of the 
lesson plan are 
complete, clear, 
and logical 


All parts of the 
lesson plan are 
designed 
carefully so as 
to maximize 
student ELA 
learning, 
promote critical 
thinking, 
writing skills, 
and an 
understanding 
of literature 


 


# Achieving 
each category 


2 4 5 12 74% 


Assessment 
(3.1.2, 3.3.3, 
4.1) 
    Tool 
    Rubric 
    Explanation 


Assessment tool 
does not 
establish clear 
criteria that are 
reflected in the 
rubric, 
correspond to 
pre-assessment, 
and is not 
explained 


Assessment 
tool, criteria, 
and rubric are 
not clear, do not 
correspond to 
pre-assessment, 
and are not 
explained 
thoroughly 


Assessment 
tool, criteria, 
and rubric are 
clear, 
correspond to 
pre-assessment, 
and are 
explained 


Assessment tool 
clearly shows 
what students 
have learned 
based on pre-
assessment, 
establishes clear 
and meaningful 
ELA criteria for 
evaluation that 
are outlined on 
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the rubric, and 
the process in 
thoroughly 
explained 


# Achieving 
each category 


1 2 4 16 87% 


Student 
samples 
    Analysis 
(4.10) 


Three samples 
are missing, not 
clearly 
distinguishable 
in terms of 
levels, and/or 
not analyzed 


Three samples 
are included but 
not clearly 
distinguishable 
or analyzed for 
improving 
student learning 


Three samples 
are included, 
clearly 
distinguishable 
into high, 
medium, and 
low categories, 
and include an 
analysis of 
differences 


Three samples 
are clearly 
illustrating what 
defined 
successful ELA 
learning and 
analyzed 
thoroughly in 
terms of the 
students and 
necessary 
revisions 
needed to 
optimize 
student learning 


 


# Achieving 
each category 


3 1 3 16 83% 


Danielson 
reflection 
(2.3)* 


Danielson form 
not used or 
analysis not 
completed 


Danielson form 
used but 
analysis is not 
thorough or 
analysis 
thorough but 
Danielson not 
used 


Danielson form 
completed and 
used as a guide 
for reflecting on 
the results 


Danielson form 
thoroughly 
completed and 
used as the 
basis for 
reflective ELA 
practice 


 


# Achieving 
each category 


2 7 7 7 61% 
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Assessment #6:  Student Teaching Portfolio Presentation 
Standard 2:  Candidate Attitudes 
Standard 3:  Content Knowledge 


Standard 4:  Pedagogy 
 
1. Assessment Description 


At the end of student teaching, all candidates must create a professional portfolio 
according the specific criteria established in Danielson.  The portfolio must contain 
evidence and artifacts proving that the criteria have been met.  For example, they must 
show how they used group work to enhance ELA instruction or how they demonstrated 
flexibility by changing a poetry unit plan to accommodate snow days.  They highlight the 
Danielson criteria during a final, 15-minute portfolio presentation for a group of student 
teachers and their college supervisor.   
 What makes the assessment specific is the subject matter.  Any good lesson must 
follow the Danielson criteria; that’s why we can use it is a Unit assessment tool.  
However, as with the Assessment of Student Learning Project, these candidates must 
achieve the goals of Danielson within the ELA context.   
 
2.  Alignment of Assessment with NCTE Standards 
The following NCTE standards are addressed by this assessment: 


 Standard 1.4 is met in that the completion and presentation of the portfolio is the 
final benchmark of the program.   


 Danielson Doman I on Planning and Preparation covers content knowledge of 
literature (Standards 3.5.1-3), teaching students to read and interpret texts 
(Standards 3.3.1-2, 4.5, 4.8, and 4.9), as well as writing and using language for 
communication (3.2.3, 3.4.1-2, and 4.7).  Through this extended 15-week field 
experience, candidates also show their ability to select resources (Standard 4.1), 
develop curriculum (Standard 4.2) within a cultural and social context 
(Standard 2.5), apply multiple teaching strategies (Standard 4.3), create an 
effective learning environment (Standard 4.4), and integrate the humanities into 
the daily lives of their students (Standard 2.6). 


 Danielson Domain 3 on Instruction and Domain 2 on Classroom Environment 
cover the creation of an effective learning environment (Standard 2.1), classroom 
management issues (Standard 2.3 and 4.2), and student engagement (Standard 
3.1.2, 4.2, and 4.5). 


 Assessment issues (Standard 2.3, 3.7.1, and 4.10) are covered in Instruction and 
Professional Responsibilities. 


 The Professional Responsibilities Domain also includes dealing with families 
(Standard 4.10), colleagues (Standards 1.3, 2.3, and 4.3), and plans for 
professional growth (Standards 1.3 and 2.3). 


 
3.  Data Findings 
Candidates did an excellent job on their presentations, and their 100% score in their 
Content Knowledge proves the specific ELA connection to this assessment.  As would be 
expected at the end of their student teaching experience, they achieved the target 
percentage score in most categories.  Their use of group work could have easily been 
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shown through photographs, and the response to feedback through a redesigned lesson 
based on feedback from their Cooperating Teacher.  A few of them simply did not 
designate an artifact for these categories.  For an analysis of the Cooperation category, 
please see below 
 
4. Evidence for Meeting Standards 
Standard 1 Candidate Program Structure:  The portfolio presentation is the final 
benchmark of program completion (Standard 1.4).  This presentation marks the 
completion of the coursework within the Education Program of study (ESEC 450 
Seminar) and demonstrates their ability to integrate ELA content with Danielson theory 
and theories of instruction learned in Methods (Standard 1.1).  All candidates completed 
the portfolio and did a 15 minute presentation, thereby meeting the benchmark.  
 
Standard 2 Candidate Attitudes:  Within this extended field experience, student teachers 
have months in which to integrate the humanities into their students’ lives (Standard 2.6) 
and to develop curriculum in response to social and cultural contexts (Standard 2.5). 
They used their assessment projects to document student learning (Standards 2.3) and 
the ways in which they had created an effective learning environment (Standards 2.1), 
including how they handled classroom management issues (Standards 2.3).  All 
candidates had accomplished these goals. 
 
Standard 3 Content Knowledge:  The presentation must include an explanation of the 
content covered in units of instruction completed during student teaching.  All candidates 
covered the reading and interpretation of literature (Standards 3.3.1-2, 3.5), writing and 
language as communication (Standard 3.2.3, 3.4), and grammar (Standards 3.1.6-7).  
Candidates also had to demonstrate student learning (Standard 3.3), and they all used 
their assessment (Standards 3.7.1) of student learning projects (see Assessment #5) to 
document this.  By explaining and illustrating evidence in the portfolio during the 
presentation, candidates show that they have met these standards.  They all spoke with 
confidence about the material they had taught, and in the two categories covering content, 
all candidates exceeded expectations except one who met them.   
 
Standard 4 Candidate Pedagogy:  Candidates also had to demonstrate that their students 
had learned.  They all used their assessment of student learning projects (see Assessment 
5) to document student learning (Standard 4.10).  Candidates discussed their use of 
resources (Standard 4.1), the units they had developed (Standard 4.2), a variety of 
teaching strategies they had used (Standard 4.3), and the ways in which they had created 
an effective learning environment (Standards 4.2, 4.4, and 4.5).  Most included how 
they handled classroom management issues (Standards 4.2).  All candidates covered the 
reading and interpretation of literature (Standards 4.5, 4.8, and 4.9), as well as the issue 
of writing and language as communication (Standard 4.7). 
 
Among the four Danielson Domains, the candidates were weakest in the Professional 
Responsibilities category, although this had been one of the strongest categories on their 
observation assessment forms both during Methods and student teaching.  The difference 
between their behavior at the presentations and in the field may be due to the set-up of 
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the presentations.  The candidates are reunited with their Methods colleagues for the first 
time in months; the only other person present (usually) is the college supervisor who has 
by this time become another colleague.  The student teaching experience is “over” in the 
sense that they have already received their letters of recommendation and are usually job 
hunting.  This promotes a very relaxed (perhaps too relaxed) atmosphere.  And while the 
presentation is formal, the student teachers are all very comfortable with each other and 
most of them could easily spend hours talking about their portfolios and experiences.  
This level of comfort may have made some of them more lax about their speech 
(Standard 3.1.7) and less professional in the way they discussed their placement sites 
and cooperating teachers than was judged acceptable.  Their attitude reflected a lack of 
cooperation with school colleagues (Standards 1.3, 2.3, and 4.3) and a sense that they 
were not as appreciative of the feedback they had received as they should have been 
(Standard 1.3, 2.3). 
 
Next year, a schedule of presentations will be distributed to the English faculty and each 
faculty member will be asked to choose one presentation to attend.  Having an outsider 
among the group should help to raise the level of professionalism.   
 
Overall:  The presentations were very impressive.  Every candidate had created a 
professional portfolio that was ready for review by a potential employer, and presented 
and explained the contents of the portfolio with clarity and depth.  
 
5.  Assessment Documentation 
 
5a. Assessment Tool 
 
All candidates must give a 15-minute portfolio presentation in which they explain what 
material they have included in their professional portfolio and why.  The other candidates 
are allowed to ask questions and each completes a written critique of the portfolio.  The 
candidate is encouraged to organize both the portfolio and the presentation in a way that 
reflects who they are professionally and captures their student teaching experience.  
However they choose to structure the portfolio and the presentation, they are still 
responsible for covering the four Danielson Domains.  The college supervisor fills out the 
rubric on which this assessment is based and provides this feedback to the candidates. 


 
5b-c Scoring Guide and Data Table 
 
Each Danielson subcategory was assessed in terms of whether candidates included an 
artifact of this category in their portfolio.  
3 = Evidence was clear, present, and explained during the presentation 
2 = Evidence could be seen in the portfolio but was not explained or was explained but 
no artifact was evident 
1 = Little evidence was in the portfolio and the oral presentation was not sufficient to 
prove the standards were met 
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Portfolio Rubric  
 


NCTE standards met are listed in left column 
N = 25 Numbers in columns reflect the number of candidates who received that particular rating 
Desirable Percentage for Passing (combination of Target and Acceptable) = 90% 
Candidates from Spring 2005-Fall 2007 
 
Ratings Indicator Target 


Clear Evidence 
(3) 


Acceptable  
Some Evidence 
(2) 


Unaccepatable 
Evidence Lacking 
(1) 


Percentage 
Achieving 
Target and 
Acceptable  
(90%) 


Planning/Preparation # of Candidates    
Content  Knowledge: 
Literature (3.5.1-3) 
Writing (3.4.1-2, 3.2.3, 
3.4.1-2) 
Reading (3.3.1-2) 


24 1  100% 


Knowledge of 
Pedagogy 
(4.1) 


23 2  100% 


Knows Age Group (2.1) 20 4 1 96% 
Knowledge of  Students 
(2.1) 


19 5  100% 


Instructional Goals 
(4.1) 


23 1 1 96% 


Resources (4.1) 24 1  100% 
Lesson Plans (4.1) 23 2  100% 
Unit Plans (4.1) 23 2  100% 
Assessment Matches 
Goals (4.10) 


23 2  100% 


Assessment Used for 
Planning (4.10) 


23 1 1 96% 


Reading Skills (3.3) 25   100% 
Writing Skills (3.1.7) 24 1  100% 
    100% 
Classroom 
Environment 


    


Respect (2.1) 21 3 1 96% 
Rapport (2.1) 21 3 1 96% 
High Expectations (2.1) 19 5 1 96% 
Group Work (4.2) 20 2 3 88% 
Transitions 18 6 1 96% 
Procedures (2.3, 4.2) 22 2 1 96% 
Classroom Management 
(2.3, 4.2) 


17 6 2 92% 


Consistency (2.3, 4.2) 21 4  100% 
Use of Space 19 4 2 92% 
     
Instruction     
Directions 20 4 1 96% 
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Speaking/Writing 
(3.1.7) 


14 9 2 92% 


Discussion (4.2) 22 2 1 96% 
Accurate Content:  
Literature (3.5.1-3) 
Writing (3.4.1-2, 3.2.3, 
3.4.1-2)Reading (3.3.1-
2)  


24 1  100% 


Student Engagement 
(3.1.2, 4.2, 4.8) 


21 3 1 96% 


Use of  
Material/Content 
Literature (3.5.1-3) 
Writing (3.4.1-2, 3.2.3, 
3.4.1-2)Reading (3.3.1-
2)   


25   100% 


Structure of Lesson 22 2 1 96% 
Feedback (2.3) 21 3 1 96% 
Flexibility 24 2 1 96% 
     
Professional 
Responsibilities 


    


Motivation 19 5 1 96% 
Enthusiasm 18 5 2 92% 
Reflection (2.3, 3.7.1-2) 18 6 1 96% 
Documents Learning 
(2.4, 4.10) 


22 2 1 96% 


Responds to Feedback 
(1.3, 2.3) 


17 5 3 88% 


Contact with Families 
(4.10) 


20 3 2 92% 


Cooperation (1.3, 2.3, 
4.3) 


18 3 4 84% 


Punctual 24  1 96% 
Preparation 22 3  100% 
Attendance 24 1  100% 
Professional 
Appearance 


25   100% 


 
 
 
 





Assessment 6 - Student Teaching Portfolio Presentation




Assessment #7 Dispositions 
Standard 2.0 Candidate Attitudes 


 
Assessment Description and Tool 
Beginning in the fall 2006, College Supervisors have begun to collect dispositions 
information on candidates using a unit form.  All candidates are expected to meet the 
following criteria: 


 
 
Alignment of Assessment with NCTE Standards 
This assessment instrument addresses Standard 2.  Students must create an inclusive and 
supportive learning environment for all students and respect others’ cultures (Personal #1 
and 2) and show a commitment to lifelong learning of the arts and humanities 
(Professional #5) 
 
Data Findings   


Professional:    
1.  demonstrates clear understanding of legal and moral    


obligations of the profession.    1 2 3 
2.  exhibits clear and accurate communication skills (e.g.,  


listening, writing, speaking).    1 2 3 
  


3.  works cooperatively and collaboratively.    1 2 3 
  
4.  exhibits enthusiasm and passion for students and the   


craft of teaching.      1 2 3 
  


5.  is committed to lifelong (ELA) learning    1 2 3 
  
6.  is committed to service to the community.   1 2 3 
  
 
Personal: 
1.  demonstrates understanding and respect for diverse 


perspectives      1 2 3 
  


2.  demonstrates respect, empathy, and caring for others  1 2 3 
  
3.  accepts responsibility for own actions    1 2 3 
  
4.  practices consistent punctuality     1 2 3 
  
5.  demonstrates consistent integrity and honesty   1 2 3 
  
6.  exhibits willingness to work diligently to achieve 
 success       1 2 3 
  
 
Key: 1 – Unacceptable (does not demonstrate this disposition) 
 2 – Developing (occasionally demonstrates this disposition) 
 3 – Acceptable (consistently demonstrates this disposition) 







Candidates did extremely well on this assessment.  More could be done to communicate 
with them about external factors (legal obligations), but in terms of their own personal 
qualities and professional responsibilities, they were above the 90% target in every 
category.   
 
Scoring Guide 
N = Number of Student Teachers (28 Student Teachers 2006-2008) 
Scoring Guide:  Pass Rate = Candidates achieving a 3 in each category 
Desirable Pass Rate = 90% 







Professional Unacceptable  Developing Acceptable Percentage 
Demonstrates clear 
understanding of legal  
and moral obligations 
of the profession 


 2 26 93% 


Exhibits clear and 
accurate 
communication skills  


  28 100% 


Works cooperatively 
and collaboratively 


  28 100% 


Exhibits enthusiasm 
and passion for 
students and the craft 
of teaching. 


  28 100% 


Is committed to 
lifelong learning 


  28 100% 


Is committed to service 
to the community. 


 1 27 97% 


Personal:     
Demonstrates 
understanding and 
respect for diverse 
perspectives 


  28 100% 


Demonstrates respect, 
empathy, and caring 
for others 


  28 100% 


Accepts responsibility   1 27 97% 
Practices consistent 
punctuality  


  28  


Demonstrates 
consistent integrity and 
honesty 


 1 27 97% 


Exhibits willingness to 
work diligently to  
achieve success  


  28 100% 


 





Assessment 7 - Dispositions




Assessment #4:  Student Teaching 
 
1. Assessment Description 
Reviewers requested the criteria used to differentiate performance in student teaching.  A rubric 
has been developed for this unit assessment form for all student teachers based on the principles of 
good teaching outlined in Danielson that are a part of our conceptual framework.  This form is 
used for the four observations/assessments conducted for each candidate by the college supervisor 
during the 15 weeks of student teaching and is used by the cooperating teacher and college 
supervisor as the midterm and final assessment form for the candidate.   
 
The unit form has changed over the last three years.   


 Data for 2005-06 is recorded on the old form with percentages to indicate acceptance rater 
for both Cooperating Teachers and the College Supervisor.   


 Data for 2006-07 and 2007-08 is recorded on the Assessment Rubric, with scores given by 
both the Cooperating Teachers and the College Supervisor; the rubric was developed for 
the Unit and indicates the criteria used for differentiating among the candidates.   


 
2. Alignment of Assessment with NCTE Standards 
Our required 15 weeks of student teaching more than fulfills the “10 weeks of student teaching in 
the classrooms with ELA licensed teachers” of Standard 1.2.  The four areas or domains of 
Danielson, then, are used to assess the candidate’s work during these weeks as a professional in 
the field and cover everything from basic lesson planning to classroom management to reflective 
practice.  Elements covered in each of the domains often match with NCTE Standards (see section 
4 below for conversion chart). 
 
Standards covered by the Student Teaching Evaluation form are:  


 Planning and Preparation (Danielson Domain 1) covers content knowledge of literature 
(Standards 3.5.1-3), writing (3.4.1-2, 3.2.3, 3.4.1-2), and reading (3.3.1-2).   


 Planning and Preparation also covers Standard 4.0 on pedagogy, particularly 4.1 on 
instruction. 


 Instruction (Danielson Domain 3) and Classroom Environment (Danielson Domain 2) 
cover the creation of an effective learning environment (Standard 2.1), classroom 
management issues (Standard 2.3 and 4.2), and student engagement (Standard 3.1.2, 4.2, 
and 4.5). 


 Assessment issues (Standard 2.4 and 3.7.1) are covered in Instruction and Professional 
Responsibilities (Danielson Domain 4). 


 Domain 4 on Professional Responsibilities also includes dealing with families (Standard 
4.10) and colleagues (Standards 1.3, 2.3, and 4.3), and designing a plan for professional 
growth (Standards 1.3 and 2.3). 


 
3. Data Findings 
The data presented below are based on the student teachers who completed the undergraduate 
ELA certification program from spring 2006- spring 2008.  Several findings seem noteworthy. 


 The majority of candidates (with 1-2 exceptions) are meeting or exceeding all 
performance assessments established for passing student teaching. 







 All student teachers in these three years passed, indicating that the program does an 
excellent job in determining those candidates who will not be successful before they 
student teach.  In each year, Methods serves as the mechanism for helping students to 
transition out of the program: 


 
Methods 2005 16 candidates Student teachers 


Spring 06-Fall 07 
15 candidates 


Methods 2006 13 candidates Student teachers 
Spring 07-Fall 08 


11 candidates 


Methods 2007 14 candidates Student teachers 
Spring 08-Fall 09 


13 candidates 


 
 


   
4. Evidence for Meeting Standards 


 
Standard 2 Candidate Attitudes:  This assessment form is also the final measure of the 
candidate’s professional development (Standard 2.3).   In terms of creating an environment 
conducive to learning and engaging students in that learning (Standard 2.1, 2.3), nearly all 
candidates met or exceeded the standards for both the cooperating teacher and the college 
supervisor.  In terms of assessing student learning (Standard 2.4), again, all but two students 
met or exceeded standards for both the cooperating teacher and college supervisor. 
 
Standard 3 Content Knowledge:  In addition, this is the final evaluation of student teachers’ 
ELA content knowledge (Standard 3.0).  In terms of knowledge of content knowledge all 
student teachers except one met or exceeded expectations.  In terms of student learning 
(Standard 3.1.2, 4.2, and 4.5), all candidates met or exceeded the standards, with the 
exception of one. 


 
Standard 4 Candidate Pedagogy:  Candidates did very well in this category, but because of 
some evidence in 2005-06 of some student teachers struggling to not to allow their frustration 
with “the job” come through to their cooperating teachers, this aspect of collegiality became a 
focus of attention in Methods.   In the next two years, candidates achieved 100% in all 
categories of Professional Responsibility (Standard 4.3).   
 
Overall, the student teachers did very well and were held to very high standards, proving the 
effectiveness of the program.  
 
 5.  Assessment Documentation 
 
5 a-c. Assessment Tool, Scoring Guide, and Data Table 
 
The scoring for each rubric is based on the following scale:  EE = Exceeds Expectations, ME = 
Meets Expectations, and NI = Needs Improvement.  The final determination of whether a 
candidate passes is made during a final conference between the college supervisor and the 
cooperating teacher.  At this stage of their careers, we expect candidates to meet or exceed 
expectations in all categories; however, we recognize that some candidates may still have a 







particular area that they need to continue to improve in and that need is noted both on the form 
and in a letter of reference.   
 
The unit form used to assess student teachers changed between 2005 and 2006.  There are, 
therefore, three separate sets of data.  The first is from 2005-06 using the old assessment form 
and reflecting the assessment of the Cooperating Teachers and the College Supervisor.  The 
second and third sets of data are from 2006-07 and 2007-08 using the new form and is again 
from both the Cooperating Teachers and the College Supervisor.   


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Assessment Data for 2005-06 Student Teachers (old assessment form) 
N = 10 
Scores = the number of students achieving EE, ME, or NI in each category 
Percentage = the percentage meeting the desired target pass rate (a combination of EE and 
ME) 
Desired percentage rate:  90% in each category 
 
 
(See chart below)







Student Teaching Data 
Category 2005-2006 Standard Met Number of 


candidates achieving 
each designation by 
Cooperating 
Teachers 


Number of 
candidates achieving 
each designation by 
College Supervisor 


Percentage of 
candidates 
achieving 
target (EE 
&ME) for 
Cooperating 
Teachers 


Percentage of 
candidates 
achieving 
target (EE 
&ME) for 
College 
Supervisor 


  EE ME NI EE ME NI   
Planning & Prep          
Demonstrates knowledge of 


content/prior knowledge 
3.5.1-3 
Literature 
3.4.1-2, 
3.2.3, 3.4.1-
2 Writing 
3.3.1-2 
Reading 


6 4  6 4  100% 100% 


Demonstrates knowledge of 
content related pedagogy 


4.1 Pedagogy 5 5  8 2  100% 100% 


Demonstrates knowledge of 
characteristics of age group 


2.1 Learning 
environment  


5 5  7 3  100% 100% 


Demonstrates knowledge of 
students learning styles, 
knowledge, skills, 
background, interests 


2.1 6 3 1 9 1  90% 100% 


Selects appropriate instructional 
goals 


4.1 Instruction 5 5  8 2  100% 100% 


Demonstrates knowledge of 
resources 


4.1. 6 3 1 6 4  90% 100% 


Develops coherent lessons  4.1 4 6  9 1  100% 100% 
Designs units with coherent 


structure 
4.1 4 6  9 1  100% 100% 


Assessment matches 
instructional goals  


4.10 4 5 1 9 1  90% 90% 


Assessment of student 
performance is used for 
planning 


4.10 Assessment 4 6  9 1  100% 100% 


Displays evidence of good 
reading skills 


3.3 Reading 5 4 1 7 3  90% 100% 


Writes effectively: 3.1.7 Language 4 2 4 5 5  60% 100% 







Spelling/punctuation/grammar 
Content/expression/organization 


in teaching 


CLASSROOM 
ENVIRONMENT 


         


Creates an environment of 
respect and rapport  


2.1 Learning 
environment 


7 3  7 3  100% 100% 


Has rapport with students 2.1 7 2 1 8 2  90% 100% 
Holds high expectations 2.1 7 3  4 6  100% 100% 
Manages groups effectively 4.2 Group work 5 5  5 5  100% 100% 
Manages transitions effectively  4 6  4 6  100% 100% 
Manages classroom procedures 


effectively 
2.3, 4.2 Behavior 4 6  8 2  100% 100% 


Uses positive management 
strategies 


2.3, 4.2  5 4 1 6 4  90% 100% 


Responds consistently to 
misbehavior 


2.3, 4.2  4 6 1 6 4  90% 100% 


Organizes & uses space & 
materials well 


 6 3 1 8 2  90% 100% 


 INSTRUCTION          
Gives clear directions  3.1.7 Knowledge 


of grammar 
3 6 1 8 2  90% 100% 


Uses oral and written language 
effectively  


4.2 Techniques 
for interaction  
4.5 Student 
participation 


4 5 1 6 4  90% 100% 


Uses effective questioning and 
discussion techniques to 
encourage student 
participation 


Content:  
3.5.1-3 Literature 
 3.4.1-2, 3.2.3, 
3.4.1-2 Writing  
3.3.1-2 Reading 


7 1 2 5 5  80% 100% 


Represents content accurately 3.1.2 Instruction 
for engagement 
4.2 Techniques 
for interaction 
4.8 Engagement  


6 3 1 6 4  90% 100% 


Provides activities and 
assignments that engage 
students in learning 


3.1.2, 4.2, 4.8 
Engagement 


6 4  10   100% 100% 


Groups students effectively Content:  
3.5.1-3 Literature 


6 4  7 2 1 100% 90% 







3.4.1-2, 3.2.3, 
3.4.1-2 Writing 
3.3.1-2 Reading 


Uses appropriate 
materials/resources 


 5 5  10   100% 100% 


Pacing and structure of lessons 
are effective 


2.3 Assessment 4 6  6 4  100% 100% 


Provides accurate, constructive, 
and timely feedback to 
students 


 7 3  8 2  100% 100% 


Demonstrates flexibility and 
responsiveness in teaching 


 5 5  8 2  100% 100% 


PROFESSIONAL 
RESPONSIBILITIES 


         


Shows motivation and initiative  8  2 8 1 1 80% 90% 
Shows enthusiasm and a 
positive attitude 


 7 1 2 7 2 1 80% 90% 


Demonstrates ability to assess 
the effectiveness of lessons  
and reflect on teaching 


2.3 Assessment 
3.7.1-2 
Reflection 


5 4 1 5 4 1 90% 90% 


Documents student learning 2,4, 4.10 
Instruction and 
assessment 


6 4  9 1  100% 100% 


Uses feedback for professional 
growth 


6 3 1 7 2 1 90% 90% 


Communicates with families 4.10 Families 5 5  6 3 1 100% 90% 
Establishes a cooperative 


relationship with classroom  
teachers and other colleagues 


1.3, 2.3, 4.3 
Colleagues 


7 2 1 7 2 1 90% 90% 


Completes assignments on time  6 3 1 8 2  90% 100% 
Arrives promptly  and prepared  6 3 1 9  1 90% 90% 
Takes responsibility for 


placement attendance 
 5 4 1 9  1 90% 90% 


Presents a professional 
appearance & presents self 
appropriately (dress, 
language, hygiene) 


 7 3  8 2  100% 100% 


   
 
 







Final Student Teaching Assessment Data for 2006-07 (new form) 
N = 9  
Number = score given to candidates in that category by Cooperating Teachers and the College Supervisor.   
Percentage = the percentage meeting the desired target pass rate (a combination of EE and ME) 
Desired percentage rate:  90% in each category  (See chart below)  
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Assessment Rubric Needs Improvement (1) Meets Expectations (2) Exceeds Expectations (3) Percentage 


of 
candidates 
achieving 
target (EE 
&ME) for 


Cooperating 
Teachers 


Percentage 
of 


candidates 
achieving 
target (EE 
&ME) for 


College 
Supervisor 


 
Knowledge of Students and 


School Context 


Minimal knowledge of school 
context; developmental character of 
age group; different approaches to 
learning based on individual needs; 
students’ prior knowledge; and/or 
interests & cultural heritage 
 
Cooperating Teacher 
College Supervisor 


Accurate knowledge of school 
context; developmental character of 
age group; different approaches to 
learning based on individual needs; 
students’ prior knowledge; and/or 
interests & cultural heritage 
 
Cooperating Teacher  2 
College Supervisor  2 


Thorough understanding of  school 
context; developmental character 
of age group; different approaches 
to learning based on individual 
needs; students’ prior knowledge; 
and/or interests & cultural heritage 
 
Cooperating Teacher  7 
College Supervisor  10 


100% 100% 


Knowledge of Content & 
Associated Pedagogy 


Many content errors; does not 
clarify student errors or 
misconceptions 
 
Cooperating Teacher 
College Supervisor 


Basic content knowledge; basic 
associated pedagogical knowledge 
 
 
Cooperating Teacher  3 
College Supervisor  2 


Solid content knowledge; 
pedagogical practice reflects best 
practice  
 
Cooperating Teacher  6 
College Supervisor  8 


100% 100% 


Instructional Goals/ 
Activities/ Assessments/ 


Learning Outcomes 


Goals unclear or not standards-
based; irrelevant or unsuitable 
activities; assessment incongruent 
with goals; unclear learning 
outcomes 
 
 
Cooperating Teacher: 
College Supervisor 


Goals clear & standards-based; 
suitable activities; assessment 
congruent w/ goals; appropriate 
learning outcomes met 
 
 
 
Cooperating Teacher  4 
College Supervisor  2 


Clear standards-based goals; wide 
variety of appropriate activities; 
assessment congruent with goals 
and clear criteria for students; 
multiple appropriate learning 
outcomes met 
 
Cooperating Teacher  5 
College Supervisor  8 


100% 100% 
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Respect/Rapport 


Allows for disrespectful 
environment:  student-teacher or 
student-student interaction is 
negative, demeaning, or age 
inappropriate  
 
Cooperating Teacher: 
College Supervisor  1 


Fosters environment of respect: 
appropriate student-teacher and 
student-student interactions evident 
 
 
 
Cooperating Teacher  3 
College Supervisor  4 


Creates pervasive environment of 
respect: exemplary student-teacher 
and student-student interactions 
evident 
 
 
Cooperating Teacher  6 
College Supervisor  6 


100% 90% 


 
Managing Routines & 


Procedures 


Time lost due to inefficiency; 
unnecessary time spent on non-
instructional activities 
 
Cooperating Teacher: 
College Supervisor 


Efficient; minimal loss of time on 
non-instructional activities 
 
 
Cooperating Teacher  4 
College Supervisor  3 


Organized routines; systems in 
place for efficiently handling non-
instructional activities 
 
Cooperating Teacher  5 
College Supervisor  7 


100% 100% 


 
Managing Student Behavior 


Minimal standards of conduct; 
student behavior not monitored; 
response to misbehavior 


Standards of conduct established; 
aware of and responsive to 
misconduct; safety of all students 


Standards of conduct established 
with student collaboration; alert 
and responsive to all student 


100% 90% 







inconsistent; safety of students 
compromised 
 
Cooperating Teacher   
College Supervisor  1 


assured  
 
 
Cooperating Teacher  5 
College Supervisor  6 


behaviors; safety of all students 
assured 
 
Cooperating Teacher  4 
College Supervisor  3 
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Activating & Maintaining 


Engagement 


No agenda available or inconsistent 
use of agenda; little or no prior 
knowledge activated;  minimal 
questioning techniques;  few 
students involved/focused; lack of 
enthusiasm for content 
 
Cooperating Teacher 
College Supervisor 


Agenda visible and referenced; 
prior knowledge activated; 
enthusiasm for content; variety of 
questioning techniques; most 
students involved; maintains student 
focus 
 
Cooperating Teacher  3 
College Supervisor  5 


Consistent use of complete & clear 
agenda; prior knowledge of all 
students activated;  enthusiasm for 
content;  broad variety of 
questioning strategies; all students 
involved; commanding presence 
 
Cooperating Teacher  6 
College Supervisor  5 


100% 100% 


Flexibility/Responsiveness Rigid or unresponsive to student 
questions and/or needs; inadequate 
feedback 
 
 
Cooperating Teacher: 
College Supervisor 


Accommodation of student needs 
evident; appropriate feedback 
offered 
 
 
Cooperating Teacher  2 
College Supervisor  1 


Lesson adjusted as needed to meet 
all student needs; high quality, 
consistent feedback that fosters 
interaction 
 
Cooperating Teacher  7 
College Supervisor  9 


100% 100% 


 
Activities 


Insufficient variety of learning 
activities; instructional 
materials/resources lacking and/or 
of poor quality; activities not 
relevant to content/standards 
 
 
Cooperating Teacher: 
College Supervisor 


Variety of activities utilizing quality 
instructional materials/resources; 
activities relevant to 
content/standards 
 
 
 
Cooperating Teacher  2 
College Supervisor  2 


Wide variety of activities that 
challenge students to construct 
knowledge; relevant and authentic 
activities utilizing many resources; 
all activities relevant to 
content/standards 
 
Cooperating Teacher  7 
College Supervisor  8 


100% 100% 


 
Pacing & Timing 


Untimely start of class;  no planned 
transitions; no adjustment of lesson 
flow; no closure 
 
 
Cooperating Teacher: 
College Supervisor 


Class generally begins on time; 
some transitions; relatively smooth 
lesson flow; inconsistent use of 
closure 
 
Cooperating Teacher   5 
College Supervisor  4 


Class begins on time; effective 
transitions; seamless lesson flow; 
consistent lesson closures 
 
 
Cooperating Teacher  4 
College Supervisor  6 


100% 100% 
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Clear & Accurate 
Communication with All 


Audiences 


Unclear, inappropriate or inaccurate 
written or oral communication that 
is not clearly directed to a specific 
audience 
 
Cooperating Teacher: 
College Supervisor 


Audible, legible, appropriate 
language for a specific audience; 
clarifications readily available 
 
 
Cooperating Teacher  4 
College Supervisor  1 


Clear, appropriate, and accurate 
written and oral language directed 
to a specific audience 
 
 
Cooperating Teacher  5 
College Supervisor  9 


100% 100% 


 
Professional Interactions & 


Pursuit of Professional 
Development 


Relationships w/colleagues are 
negative or self-serving; no 
involvement in school activities; 
little or no professional 
development activities; 
unprofessional 


Cordial relationships w/colleagues; 
participates in school activities 
when asked; participates in some 
convenient professional 
development activities; generally 
professional appearance/demeanor 


Supportive/cooperative 
relationships w/colleagues; 
volunteers for & contributes to 
school activities; seeks 
opportunities for professional 
development; consistent 


100% 100% 







appearance/demeanor 
 
Cooperating Teacher: 
College Supervisor 


 
 
Cooperating Teacher  3 
College Supervisor 


professional appearance/demeanor 
 
Cooperating Teacher  6 
College Supervisor  10 


 
Use of Technology 


Little or minimal use of technology 
in the classroom 
 
 
 
 
Cooperating Teacher: 
College Supervisor 


Some use of technology in 
instruction 
 
 
 
 
Cooperating Teacher  3 
College Supervisor  2 


Embraces technology as an 
instructional tool; instructs 
students in the use of technology 
and designs activities employing 
technology 
 
Cooperating Teacher  6 
College Supervisor  8 


100% 100% 


 
Reflective Practice 


Effectiveness of instruction not 
articulated or is unclear as to 
changes needed in instruction 
 
 
 
Cooperating Teacher: 
College Supervisor 


Generally accurate impression of 
lesson effectiveness; makes a few 
general suggestions for change 
 
 
 
Cooperating Teacher  2 
College Supervisor   


Accurately assesses lesson 
effectiveness and cites specific 
examples; makes specific 
suggestions for improvements for 
instruction  
 
Cooperating Teacher  7 
College Supervisor  10 


100% 100% 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
Final Student Teaching Assessment Data for 2007-08 (new form) 
N =  10 for Cooperating Teachers (3 not available at time of reporting) 
N = 13 for College Supervisor  
Number = score given to candidates in that category by Cooperating Teachers 
Percentage = the percentage meeting the desired target pass rate (a combination of EE and ME) 
Desired percentage rate:  90% in each category







KSC Clinical Assessment Rubric 
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 Needs Improvement (1) Meets Expectations (2) Exceeds Expectations (3) Percentage 
of 


candidates 
achieving 
target (EE 
&ME) for 


Cooperating 
Teachers 


Percentage 
of 


candidates 
achieving 
target (EE 
&ME) for 


College 
Supervisor 


 
Knowledge of Students and 


School Context 


Minimal knowledge of school 
context; developmental character 
of age group; different approaches 
to learning based on individual 
needs; students’ prior knowledge; 
and/or interests & cultural heritage 
 
Cooperating Teacher: 
College Supervisor: 


Accurate knowledge of school 
context; developmental character of 
age group; different approaches to 
learning based on individual needs; 
students’ prior knowledge; and/or 
interests & cultural heritage 
 
Cooperating Teacher:  3 
College Supervisor: 12 


Thorough understanding of  school 
context; developmental character of 
age group; different approaches to 
learning based on individual needs; 
students’ prior knowledge; and/or 
interests & cultural heritage 
 
Cooperating Teacher:  7 
College Supervisor: 1 


100% 100% 


Knowledge of Content & 
Associated Pedagogy 


Many content errors; does not 
clarify student errors or 
misconceptions 
 
Cooperating Teacher:  1 
College Supervisor: 


Basic content knowledge; basic 
associated pedagogical knowledge 
 
 
Cooperating Teacher:  2 
College Supervisor: 9 


Solid content knowledge; 
pedagogical practice reflects best 
practice  
 
Cooperating Teacher:  7 
College Supervisor: 4 


90% 100& 


Instructional Goals/ 
Activities/ Assessments/ 


Learning Outcomes 


Goals unclear or not standards-
based; irrelevant or unsuitable 
activities; assessment incongruent 
with goals; unclear learning 
outcomes 
 
 
Cooperating Teacher:  1 
College Supervisor: 


Goals clear & standards-based; 
suitable activities; assessment 
congruent w/ goals; appropriate 
learning outcomes met 
 
 
 
Cooperating Teacher:  4 
College Supervisor: 8 


Clear standards-based goals; wide 
variety of appropriate activities; 
assessment congruent with goals 
and clear criteria for students; 
multiple appropriate learning 
outcomes met 
 
Cooperating Teacher:  5 
College Supervisor: 5 


90% 100% 


C
re


at
in


g 
a 


Le
ar


ni
ng


 E
nv


iro
nm


en
t 


 
Respect/Rapport 


Allows for disrespectful 
environment:  student-teacher or 
student-student interaction is 
negative, demeaning, or age 
inappropriate  
 
Cooperating Teacher:   
College Supervisor: 


Fosters environment of respect: 
appropriate student-teacher and 
student-student interactions evident 
 
 
Cooperating Teacher:  1 
College Supervisor: 7 


Creates pervasive environment of 
respect: exemplary student-teacher 
and student-student interactions 
evident 
 
 
Cooperating Teacher:  9 
College Supervisor: 6 


100% 100% 


 
Managing Routines & 


Procedures 


Time lost due to inefficiency; 
unnecessary time spent on non-
instructional activities 
 
Cooperating Teacher: 
College Supervisor: 


Efficient; minimal loss of time on 
non-instructional activities 
 
 
Cooperating Teacher:  5 
College Supervisor: 9 


Organized routines; systems in 
place for efficiently handling non-
instructional activities 
 
Cooperating Teacher:  5 
College Supervisor: 4 


100% 100% 


 
Managing Student Behavior 


Minimal standards of conduct; 
student behavior not monitored; 
response to misbehavior 
inconsistent; safety of students 
compromised 


Standards of conduct established; 
aware of and responsive to 
misconduct; safety of all students 
assured  
 


Standards of conduct established 
with student collaboration; alert and 
responsive to all student behaviors; 
safety of all students assured 
 


100% 100% 







 
Cooperating Teacher: 
College Supervisor: 


 
Cooperating Teacher:   6 
College Supervisor: 10 


Cooperating Teacher:  4 
College Supervisor: 3 
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Activating & Maintaining 


Engagement 


No agenda available or inconsistent 
use of agenda; little or no prior 
knowledge activated;  minimal 
questioning techniques;  few 
students involved/focused; lack of 
enthusiasm for content 
 
Cooperating Teacher: 
College Supervisor: 


Agenda visible and referenced; prior 
knowledge activated; enthusiasm for 
content; variety of questioning 
techniques; most students involved; 
maintains student focus 
 
 
Cooperating Teacher:  4 
College Supervisor: 7 


Consistent use of complete & clear 
agenda; prior knowledge of all 
students activated;  enthusiasm for 
content;  broad variety of 
questioning strategies; all students 
involved; commanding presence 
 
Cooperating Teacher:  6 
College Supervisor: 6 


100% 100% 


Flexibility/Responsiveness Rigid or unresponsive to student 
questions and/or needs; inadequate 
feedback 
Cooperating Teacher: 
College Supervisor: 


Accommodation of student needs 
evident; appropriate feedback 
offered 
 
Cooperating Teacher:  1 
College Supervisor: 9 


Lesson adjusted as needed to meet 
all student needs; high quality, 
consistent feedback that fosters 
interaction 
Cooperating Teacher:  9 
College Supervisor: 4 


100% 100% 


 
Activities 


Insufficient variety of learning 
activities; instructional 
materials/resources lacking and/or 
of poor quality; activities not 
relevant to content/standards 
 
Cooperating Teacher: 
College Supervisor: 


Variety of activities utilizing quality 
instructional materials/resources; 
activities relevant to 
content/standards 
 
 
 
Cooperating Teacher:  1 
College Supervisor: 4 


Wide variety of activities that 
challenge students to construct 
knowledge; relevant and authentic 
activities utilizing many resources; 
all activities relevant to 
content/standards 
 
Cooperating Teacher:  9 
College Supervisor: 9 


100% 100% 


 
Pacing & Timing 


Untimely start of class;  no planned 
transitions; no adjustment of lesson 
flow; no closure 
 
Cooperating Teacher: 
College Supervisor: 


Class generally begins on time; some 
transitions; relatively smooth lesson 
flow; inconsistent use of closure 
 
Cooperating Teacher:  5 
College Supervisor: 6 


Class begins on time; effective 
transitions; seamless lesson flow; 
consistent lesson closures 
 
Cooperating Teacher:  5 
College Supervisor: 7 


100% 100% 
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Clear & Accurate 
Communication with All 


Audiences 


Unclear, inappropriate or 
inaccurate written or oral 
communication that is not clearly 
directed to a specific audience 
 
Cooperating Teacher: 1 
College Supervisor: 


Audible, legible, appropriate 
language for a specific audience; 
clarifications readily available 
 
 
Cooperating Teacher:  2 
College Supervisor: 7 


Clear, appropriate, and accurate 
written and oral language directed 
to a specific audience 
 
 
Cooperating Teacher:  7 
College Supervisor:  6 


90% 100% 


 
Professional Interactions & 


Pursuit of Professional 
Development 


Relationships w/colleagues are 
negative or self-serving; no 
involvement in school activities; 
little or no professional 
development activities; 
unprofessional 
appearance/demeanor 
 
 
Cooperating Teacher: 
College Supervisor: 


Cordial relationships w/colleagues; 
participates in school activities when 
asked; participates in some 
convenient professional 
development activities; generally 
professional appearance/demeanor 
 
Cooperating Teacher:  2 
College Supervisor: 9 
 


Supportive/cooperative 
relationships w/colleagues; 
volunteers for & contributes to 
school activities; seeks 
opportunities for professional 
development; consistent 
professional appearance/demeanor 
 
Cooperating Teacher:  8 
College Supervisor: 4 


100% 100% 


 
Use of Technology 


Little or minimal use of technology 
in the classroom 
 
 


Some use of technology in 
instruction 
 
 


Embraces technology as an 
instructional tool; instructs students 
in the use of technology and designs 
activities employing technology 


100% 92% 







 
Cooperating Teacher: 
College Supervisor: 1 


 
 
Cooperating Teacher:  3 
College Supervisor: 11 


 
Cooperating Teacher:  7   
College Supervisor: 1 


 
Reflective Practice 


Effectiveness of instruction not 
articulated or is unclear as to 
changes needed in instruction 
 
 
Cooperating Teacher: 
College Supervisor: 2 


Generally accurate impression of 
lesson effectiveness; makes a few 
general suggestions for change 
 
 
Cooperating Teacher:  1 
College Supervisor: 8 


Accurately assesses lesson 
effectiveness and cites specific 
examples; makes specific 
suggestions for improvements for 
instruction and learning 
 
Cooperating Teacher:  9 
College Supervisor: 3 


100% 85% 


 
 





Assessment 4 - Student Teaching



    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

5 - 12

    9.  Program Type

nmlkji First teaching license

    10.  Degree or award level

nmlkji Baccalaureate

nmlkj Post Baccalaureate

nmlkj Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Secondary English Education

    14.  Program report status:

nmlkj Initial Review

nmlkji Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section IV. Does your state require such a test?

nmlkji Yes

nmlkj No



SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of NCTE 
standards. (Response limited to 4,000 characters)
The State of New Hampshire has its own standards that parallel but no do not exactly correspond to 
NCATE’s. The Keene State College (KSC) program for English Language Arts Certification 5-12 was 
reviewed by the State of New Hampshire in 2003-04 and received full approval. The seven state 
standards are: State Standard 1 concerning the nature of the English language; Standard 2 concerning 
literature; Standard 3 concerning writing; Standard 4 concerning reading; Standard 5 concerning 
speaking, listening, and viewing; Standard 6 concerning research; and Standard 7 concerning 
instructional assessment. 

Praxis II both Content (0041) and Essays (0042) are required by the state. 

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)

Secondary English candidates complete four education courses before Methods. Two of these have 
service learning components. 

ESEC 150: Development, Exceptionality, and Learning I
Candidates complete a general service learning project involving a minimum of 15-20 hours in the field. 
Candidates must reflect on and write about their experience.

ESEC 250: Development, Exceptionality, and Learning II
Candidates complete a service learning project in the schools involving a minimum 10-20 hours. 

ESEC 385 Methods and ESEC 386 Methods Field Experience:
During their senior year, candidates take a field experience course in conjunction with Methods. The 
Methods field experience means that each student is placed with a middle school language arts or a high 
school English cooperating teacher. Candidates are required to be in the schools for a minimum of 40 
hours, complete four formal observations, and teach four lessons. 

This field experience is candidates’ first real teaching in the field and is not a service learning project. 
They are not in the schools just to “help” the classroom teacher, but to begin their process of becoming 
the classroom teacher. Candidates must complete four formal observations based on the principles of 
effective teaching described in their NCTE published Methods textbook, Making the Journey by Leila 
Christenbury. They also must teach four lessons; one of these is observed and evaluated by their 
Methods teacher based on the unit assessment criteria outlined in Charlotte Danielson’s Enhancing 
Professional Practice: A Framework for Teaching, which is also used for student teaching. Candidates 
submit evidence of their fieldwork (observation reports, lesson plans, reflections) in a final Methods 
portfolio. 

ESEC 460 Student Teaching: All candidates complete a full semester (15 weeks) of student teaching at a 
middle or high school. Candidates are required to be in the school for the full school day and to stay 
after school whenever necessary for preparation, working with students, attending events, or meeting 
parents. Candidates are allowed to request a placement, although they are limited to a 60-mile radius 
from Keene so they can be properly supervised. The requirements and expectations for this experience 
are explained in our Student Teaching Handbook and our Cooperating Teacher’s Handbook. 



Candidates are evaluated based on the criteria outlined in Charlotte Danielson’s Enhancing Professional 
Practice: A Framework for Teaching (see Assessment #4 for alignment of Danielson with NCTE 
standards). The college supervisor visits the student teacher four times during the course of the semester. 
During these visits, she has a conversation with both the student teacher and the cooperating teacher 
about the progress of the candidate and the success of the placement. The college supervisor completes 
the Danielson rubric during each visit. The cooperating teachers do a formal midterm and final 
evaluation based on Danielson and write a letter of recommendation for the candidate (data of final 
evaluations of the college supervisor and cooperating teachers are included in Assessment #4). The 
college supervisor has been doing this work at KSC for 15 years and has cultivated a network of reliable 
and experienced cooperating teachers in the surrounding area on whom she calls each year for this work; 
a number of these teachers are her own former students. All cooperating teachers were introduced to the 
Danielson framework when it was first adopted and now all have received the form electronically to 
facilitate comprehensive commenting. 

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

Stage One: All Secondary English Education candidates are admitted to the program after completing 
ESEC 100 Introduction to Teaching; ESEC 150 Development, Exceptionality, and Learning I; and 
ESEC 250 Development, Exceptionality, and Learning II and before taking ESEC 320 Educational 
Environments and Practices. To be admitted, candidates must 
• fill out an application for admission
• submit one reference
• have a 2.5 grade point average overall, within Education (with no grade lower than a C in 100, 150, or 
250), and within English
• pass Praxis I
• complete 36 credits 

Stage Two: Once candidates are admitted, they must take ESEC 320 Educational Environments and 
Practices and ESEC 385-86 Methods and Field Experience. Before being allowed to student teach, 
candidates’ records are checked again to make sure they have the required 2.5 grade point average in 
Education (with no grade lower than a C), in English, and overall. 

Stage Three: Candidates must complete an application for student teaching which includes 
• an application form
• a personal and professional identity statement
• a transcript
• a program planning sheet
• a resume

Stage Four: Except in rare circumstances, candidates complete all of their English requirements before 
student teaching (see Context Attachment for program of study). All candidates must also maintain a 2.5 
overall grade point average. There are two special requirements for English certification candidates: 
ENG 312 Descriptive Grammar and a second writing course. 

Stage Five: In their final semester, candidates take ESEC 460 Student Teaching. This course is pass/fail. 
Whether the student passes is determined by the college supervisor and cooperating teacher, based on 
the unit criteria outlined in Charlotte Danielson’s Enhancing Professional Practice: A Framework for 
Teaching. Candidates must also pass ESEC 450 Seminar: Educational Principles. Requirements for this 
seminar are:



• attendance at and participation in the three all-day, on-campus seminars
• preparation of a professional teaching portfolio 
• presentation of this portfolio to colleagues
• participation in a mock interview session
• submission of six reflections on the Danielson framework
• completion of an Assessment of Student Learning Project

After completing Student Teaching and the required work for the Seminar, candidates are eligible to 
apply for New Hampshire State Certification. To receive New Hampshire certification, candidates must 
also pass two Praxis tests: Content Knowledge (0041) and Essays (0042). 

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

Goal I: To explore the dynamic nature of the teaching and learning process
We strive to create teachers who can be dynamic change agents within the schools. This means we want 
candidates to see themselves as life-long learners who are continually engaged in the process of self-
assessment and improvement and who base reform on the ever-changing needs of their students. We 
want to create teachers who use creative methods, thoughtful planning, and authentic assessment to 
engage students in their learning process. We want our future teachers to understand that learning occurs 
at the intersection of subject matter, student, and teacher when the teacher understands the dynamic 
nature of the teaching and learning process. 

The primary intersection of the unit and program goals occurs in the Methods course, which is devoted 
to having candidates understand the dynamic nature of teaching and learning by completing eleven 
reflective responses on the topics she covers including reading, discussions, adolescent literature, poetry, 
assessment, writing, grammar, and classroom management; writing five lesson plans and one unit plan 
demonstrating principles of good teaching; teaching a 45-minute lesson; completing 40 hours of 
fieldwork; completing a Methods portfolio including a reflective essay about their professional 
development. 

In addition, one unit in the required ENG 312 Descriptive Grammar course focuses on teaching 
grammar to students from minority groups, and issues such as the role of dialects in teaching students 
Standard American English. 

Goal II: To demonstrate professional and ethical behaviors that meet high expectations and standards. 
Beginning in fall 2007 the person recommending the candidate for the Teacher Education Program, the 
College Supervisor, and the Cooperating Teacher are required to complete a Teacher Candidate 
Dispositions Assessment. Professional and ethical behaviors are addressed directly on this form (see 
Assessment 7) under professionalism (i.e., demonstrates clear understanding of legal and moral 
obligations of the profession) and personal characteristics (integrity, honesty, diligence, responsible, 
respectful, accepting of diversity). 

Goal III: To understand the world from multiple perspectives
We strive to create teachers who have a broad perspective on the world, no matter how limited their own 
personal experience may be. Most of our candidates are from small, mostly white, New England 
communities, and their experience with different perspectives and diverse populations is sometimes 
limited. We strive to help them develop a broader view of the world and the educational system and to 
help them think beyond their own personal experience by seeing the world from multiple perspectives. 

Toward this end, in 2007, the English Department revised its major to require one Differing Cultural 



    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

Perspectives course in which students would be immersed in the study of a different culture’s 
perspective. These courses are invaluable in laying the groundwork for helping our candidates 
understand educational issues from a global perspective. 

Goal IV: To contribute to a just and equitable world
This goal is closely tied to Goal III in that the purpose of providing students with multiple perspectives is 
that they will see the need to create a more just world.The multicultural and equity strands of the 
conceptual framework are both reinforced in English Methods through the use of multicultural literature. 
In addition, issues of justice and equity are addressed in the two weeks of Methods focused on diversity 
issues. Candidates are asked to do serious reflection on their own biases and to create ways in which 
they will address issues of inequality and injustice in their own classrooms and schools. Also, the 
Dispositions Assessment document explicitly asks about candidates’ understanding of diverse 
perspectives and about their ability to demonstrate that attitude through respect, empathy and care for 
others.

    5.  Indication of whether the program has a unique set of program assessments and the 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

The Secondary English Program has aligned its assessments to the Unit. Candidates are assessed
1) at the point of entry into the program through Praxis I and their grade point average (2.5),
2) at the point of entry into Methods through their grades in Education courses (C or above),
3) before student teaching through their grade point average (2.5 overall, in English, in Education), 
4) during student teaching through the Danielson Assessment forms filled out by the Cooperating 
Teacher and the College Supervisor at the end of the semester (see Assessment 4) and by the 
Dispositions Assessment forms filled out by the Cooperating Teacher at the end of student teaching. (see 
Assessment 7), and
5) at the end of student teaching through the compiling and presentation of candidates’ professional 
portfolio (see Assessment 6) and submission of an Assessment of Student Learning Project. (see 
Assessment #5).

The candidates assessed for this report were all following the old English major (see attachment). As is 
evident from the matrix of Assessment 2, one of the reasons assessment has been so difficult is that 
students did not take any courses in common. Under the new major (which began in fall 2006) all 
students will complete a core of four courses. While topics will vary, the goals, outcomes, and 
assessment instruments for all sections of these courses will be the same.

The new core consists of two sequences. 

ENG 200: This is an introduction to the major focused on the close reading of complex texts, an 
introduction to the vocabulary of the discipline and to literary elements, practice in articulating ideas and 
questions about a text, and using and correctly citing textual evidence. All major genres are introduced

ENG 300: After students are introduced to all the genres in ENG 200, they then focus on the history of a 
particular genre. Students will develop an understanding of intertextuality within a literary genre, 
understand the distinctive features of a particular literary genre, and understand genre as a literary 
construction that develops over time.

ENG 395: This is the first course in the advanced sequence and focuses on primary texts. Students will 



    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

study the canonical authors or texts of a particular area/period and understand the contributions these 
authors/texts make to the field. Students will also understand the significance of the historical and/or 
cultural context in which these authors lived or texts were written.

ENG 495: In this course, students will focus on theory and will understand that the texts studied in ENG 
395 can be interpreted based on different theoretical/critical approaches. They will be introduced to the 
scholarly debates in this area of study and be able to enter into these ongoing scholarly discussions.

Data collection and analysis will begin in fall 2008. 

    6.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

    7.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

The Secondary English Program

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Program:

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for key 
content and professional coursework, clinical supervision, or administration in this program.



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Faculty Member Name Jan Youga

Highest Degree, Field, & 
University(5) Ph.D. in Rhetorical Theory, University of Iowa

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Full Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Secondary Education Coordinator; Award for Biblical Scholarship from Hartford 
Seminary; Book review of Psalms Through the Centuries: Volume One by Susan 
Gillingham (Blackwell 2008), published in Reviews in Religion and Theology. 

Teaching or other 
professional experience in P-
12 schools(11)

Clinical supervision every semester since 1992

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NCTE 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

PRAXIS II Content 
Test

120 question 
multiple choice test 

administered by 
ETS

During or after 
student teaching

Assessment #2: 
Content knowledge 
in English(required)

Grades in Required 
English Courses

Collection and 
analysis of grades

Throughout a 
candidate’s time at 

Keene State 
College

Assessment #3: Professional 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

Candidate ability to 
plan instruction 
(required)

Knowledge and 
Skills within the 
Context of the 

Program

Rubric for Methods 
Teaching

During Methods 
(Fall of senior year)

Assessment #4: 
Student teaching or 
internship 
(required)

Student Teaching

Data from rubric 
completed by 
Cooperating 
Teacher and 

College Supervisor

During student 
teaching

Assessment #5: 
Candidate effect on 
student leaning 
(required)

Assessment of 
Student Learning 

Project

Rubric for 
Assessment of 

Student Learning 
Project

During student 
teaching

Assessment #6: 
Additional 
assessment that 
addresses NCTE 
standards 
(required)

Student Teaching 
Portfolio

Rubric data from 
presentation of 

student teaching 
portfolio

At the end of 
student teaching

Assessment #7: 
Additional 
assessment that 
addresses NCTE 
standards 
(optional)

Dispositions
Rubric data from 

unit form assessing 
student dispositions

At the end of 
student teaching

Assessment #8: 
Additional 
assessment that 
addresses NCTE 
standards 
(optional)

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    1.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

1.0 Structure of the Basic Program. Candidates follow a specific curriculum and are expected to 
meet appropriate performance assessments for preservice English language arts teachers. (Found 
in Section I, Context)

    2.  Category 2.0 Attitudes for English Language Arts. Through modeling, advisement, 
instruction, field experiences, assessment of performance, and involvement in professional 
organizations, candidates adopt and strengthen professional attitudes needed by English language 
arts teachers.

    3.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

  #1 #2 #3 #4 #5 #6 #7 #8

2.1 Candidates create an inclusive and supportive learning environment in 



which all students can engage in learning. gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc

2.2 Candidates use ELA to help their students become familiar with their 
own and others' cultures. gfedc gfedc gfedc gfedc gfedcb gfedc gfedc gfedc

2.3 Candidates demonstrate reflective practice, involvement in 
professional organizations, and collaboration with both faculty and other 
candidates. 

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc

2.4 Candidates use practices designed to assist students in developing 
habits of critical thinking and judgment. gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedc

2.5 Candidates make meaningful connections between the ELA curriculum 
and developments in culture, society, and education. gfedc gfedc gfedc gfedc gfedc gfedcb gfedc gfedc

2.6 Candidates engage their students in activities that demonstrate the role 
of arts and humanities in learning. gfedc gfedc gfedc gfedc gfedc gfedcb gfedc gfedc

    4.  Category 3.0 Knowledge of English Language Arts. Candidates are knowledgeable about 
language; literature; oral, visual, and written literacy; print and nonprint media; technology; and 
research theory and findings. [Within the standards in this category are indicators that further define the 
depth and breadth of knowledge required by each standard (See NCTE Approved Standards, 2003).]

    5.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

  #1 #2 #3 #4 #5 #6 #7 #8
3.1 Candidates demonstrate knowledge of, and skills in the use of, the 
English language. gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

3.2 Candidates demonstrate knowledge of the practices of oral, visual, and 
written literacy. gfedcb gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc

3.3 Candidates demonstrate their knowledge of reading processes. gfedcb gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc

3.4 Candidates demonstrate knowledge of different composing processes. gfedcb gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc

3.5 Candidates demonstrate knowledge of, and uses for, an extensive range 
of literature. gfedcb gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc

3.6 Candidates demonstrate knowledge of the range and influence of print 
and nonprint media and technology in contemporary culture. gfedc gfedcb gfedc gfedc gfedc gfedc gfedc gfedc

3.7 Candidates demonstrate knowledge of research theory and findings in 
English language arts. gfedc gfedc gfedc gfedcb gfedc gfedcb gfedc gfedc

    6.  Category 4.0 Pedagogy for English Language Arts. Candidates acquire and demonstrate the 
dispositions and skills needed to integrate knowledge of English language arts, students, and 
teaching.

    7.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

  #1 #2 #3 #4 #5 #6 #7 #8
4.1 Candidates examine and select resources for instruction such as 
textbooks, other print materials, videos, films, records, and software, 
appropriate for supporting the teaching of English language arts. 

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc

4.2 Candidates align curriculum goals and teaching strategies with 
organization of classroom environments and learning experiences to 

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc



promote whole-class, small-group, and individual work. 
4.3 Candidates integrate interdisciplinary teaching strategies and materials 
into the teaching and learning process for students. gfedc gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc

4.4 Candidates create and sustain learning environments that promote 
respect for, and support of, individual differences of ethnicity, race, 
language, culture, gender, and ability.

gfedc gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedc

4.5 Candidates engage students often in meaningful discussions for the 
purposes of interpreting and evaluating ideas presented through oral, 
written, and/or visual forms. 

gfedc gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc

4.6 Candidates engage students in critical analysis of different media and 
communications technologies. gfedc gfedcb gfedc gfedc gfedc gfedc gfedc gfedc

4.7 Candidates engage students in learning expericences that consistently 
emphasize varied uses and purposes for lanugage in communication. gfedc gfedc gfedc gfedc gfedcb gfedcb gfedc gfedc

4.8 Candidates engage students in making meaning from texts through 
personal response. gfedc gfedc gfedc gfedc gfedcb gfedcb gfedc gfedc

4.9 Candidates demonstrate that their students can select appropriate 
reading strategies that permit access to, and understanding of, a wide range 
of print and nonprint texts. 

gfedc gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc

4.10 Candidates integrate assessment consistently into instruction by using 
a variety of formal and informal assessment activities and instruments to 
evaluate processes and products, and creating regular opportunities to use 
a variety of ways to interpret and report assessment methods and results to 
students, parents, administrators, and other audiences. 

gfedc gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 



1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be available.

    1.  Data licensure tests for content knowledge in English language arts. NCTE standards 
addressed in this entry could include but are not limited to Standards 3.1-3.7. If your state does not 
require licensure tests in the content area, data from another assessment must be presented to 
document candidate attainment of content knowledge. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 1 - Praxis II Content Knowledge Scores

See Attachments panel below.

    2.  Assessment of content knowledge(15) in English language arts. NCTE standards addressed in 
this entry could include but are not limited to Standards 3.1-3.7. Examples of assessments include 
comprehensive examinations, GPAs or grades(16), and portfolio tasks(17). (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children's learning and development in these areas.
    (16) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they 
align with the specialty standards.
    (17) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Assessment 2 - Grades in Required English Courses

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan classroom-based instruction. 



NCTE standards that could be addressed in this assessment include but are not limited to Standard 
Categories 2 and 4. Examples of assessments include the evaluation of candidates' abliites to 
develop lesson or unit plans, individualized educational plans, needs assessments, or intervention 
plans. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 3 - Designing Instruction & Content Knowledge

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. NCTE standards that could be addressed in this assessment include but are 
not limited to Standard Categories 2,3 and 4. An assessment instrument used in student teaching 
should be submitted. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 4 - Student Teaching

See Attachments panel below.

    5.  Assessment that demonstrates candidate effects on student learning. NCTE standards that 
could be addressed in this assessment include but are not limited to Standard Category 4. Examples 
of assessments include those based on samples of children’s work, portfolio tasks, case studies, 
follow-up studies, and employer surveys. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 5 - Assessment of Student Learning

See Attachments panel below.

    6.  Additional assessment that addresses NCTE standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1 
and follow-up studies. (Assessment Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 6 - Student Teaching Portfolio Presentation

See Attachments panel below.

    7.  Additional assessment that addresses NCTE standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1 
and follow-up studies. (Optional) 



Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 7 - Dispositions

See Attachments panel below.

    8.  Additional assessment that addresses NCTE standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1 
and follow-up studies. (Optional) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

1) Changes in the English Curriculum

As mentioned in Section I, the new curriculum will provide four specific English courses to assess that 
will be directly related to Content Knowledge (Standard 3), in addition to the required Descriptive 
Grammar course and writing course. Assessments for the four core courses have already been designed 
and so, for the first time, there will be annual data collected by the department for English Secondary 
majors. This will allow future comparisons to the more general data collected through grades 
(Assessment #2). 

2) Changes in the Education Curriculum

In fall 2008, the first cohort of students will enroll in the new Secondary Program leading to a major. 
We have already arranged for the second class of the first week to be a time for assessment. Candidates 
will be given a content knowledge assessment modeled on the instruments designed by the English 
Department that will be used for the core courses. This same test will be given again at the end of 
Methods. 

The test is not a multiple choice, thus avoiding the limitations of Praxis 2. Instead, it asks candidates to 
identify works and authors and to explain their significance. It will, then, ask students to connect this 
knowledge to teaching.

3) Additions to Unit Assessments

While we will, of course, continue to use all the Unit Assessments, specific questions pertaining to ELA 



will be added to each instrument so that data more clearly connected to standards can be compiled. For 
example, on the Dispositions Form, a question about how the candidate uses the ELA curriculum to 
make connections to culture, society, and education would be an easy, but significant focus question. 

As the reviewers noted, the Secondary English Program is in the initial phase of developing assessments. 
As we focus our attention on the new curricula, we will be in the initial phase of a new set of 
assessments, but we will build these assessments on the knowledge we have gained from the old. 

4) Faculty Addition

The addition of a new Clinical Faculty member to the English Education Program will mean that all 
assessments in Methods and in fieldwork, as well as the Assessment of Student Learning projects and 
student teaching portfolios will all be evaluated by two faculty members. This will allow for the 
collection of more data and for the calibration of assessments. 

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in the previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

Revisions:

Assessment #1 Content Knowledge/ Praxis 2 has been revised so as to be only a partial fulfillment of 
Content Knowledge, acknowledging the limitations of the Praxis 2 test.

Assessment #2 Content Knowledge has been revised according to the NCTE guidelines for using grades 
as an assessment tool.

Assessments #3 Methods Teaching, #4 Student Teaching, #5 Assessment of Student Learning, and #6 
Student Teaching Portfolios have been revised so as to establish a pass rate and indicate the percentage 
of candidates who are achieving that rate. 

Assessment #7 is new and reflects an additional assessment instrument for dispositions that was created 
after the initial report was submitted. 

In addition, all data have been updated to include candidates since the last report. 

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.
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