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Teacher Portfolio
Artifact Cover Sheet

ACEY STANDARD #: 2.4 Social Studies

Candidates know and understand major concepts and modes of inquiry from  the social studies.

» {andidates demonsirate knowledge and understanding of the themes, concepts, and modes of
inquiry drawn from the social studics thar address:
(1) culture
{2) time, continuity, and change
(3) people, pldces, and environment
{4) individual development and identity
(5) individuals, groups, and institutions
{6) power, governance, and authority
{7) production, distribwiion, and consumption
{8) science, technology, and society
{9) global connections
{10} ideals and practices
¢ (Candidates demonstrale in-depth knowledge and understanding of how the major themes of social
studies are integrated across academic fields.

« Candidales use the major concepts and modes of inquiry from the social studies 1o promote
clementary students’ abilities to make informed decisions as citizens of a culturally diverse
democratic society and interdependent world.

o Candidates use their in-depth knowledge of the soctal studics 1o provide K-6 students with muitiple
expianations and highly integrated learning experiences.

s Candidates help K-6 students demonstrale an understanding of the inlegration across the academic
fields of the social studies,

» Candidates plan and implement engaging leamning experiences in which K-6 students are
challenged to research. analyze, and evaluate real world situations and arc able to demonstrate their
competence., ‘

ACEI STANDARD #: 2.8 Connections across the curriculum.

Candidates know, understand, and use the connections among concepts, procedures, and
applications from contenl areas (o motivate elementary students, build understanding, and
encourage the application of knowledge, skills, tools, and ideas io real world issues.

ACE]I STANDARD #: 3.1 Integrating and applying knowledge for instruction,

Candidates plan and implement instruction based on knowledge of students, learning theory,
subject matter, carricuiar goals, and community.

ACE! STANDARD #: 3.1 Practices and behaviors of developing carecr teachers

Candidates understand and apply practices and behaviors that are characteristic of devejoping
career teachers.
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¢ Candidates can work independently on a variety of disciplinary and pedagogical problems and
responsibilities by combining, as appropriate, their knowledge and skills in child deveiopment,
curriculum, instruction, and assessment

e Candidates focus and defend independent analysis and value judgments about disciplinary content and
methodologies and applications to specific circumstances

+ Candidates can adapt to evolving issues and conditions as time and situations change and make wise
decisions according to time, place, and populatieh

s  Candidates can identify, access, and use technology- based resources in support of their professional
development

» Candidates demonstrate a commitment Lo the professional codes of ethical conduct

NAME OF ARTIFACT: Social Studies Project and Teaching Experience

TYPE OF ARTIFACT: Lesson Plan for Social Studies
Brief description of artifact:

My topic for this lesson was the First Thanksgiving. To begin, I read Thanksggvmg Daz by
(rail Gibbons to my first grade class. Together we then filled in an “Idea Web™ with pieces
of information about the First Thanksgiving that we learned from the book including who
was there, what they ate, and how long the feast lasted. As we went along, we discussed
ideas and concept related to our topic, After we had the web filled in, I had the students
create two sentences using facts from the web. After writing a rough drafi and getting it
corrected by the teachers, they did a finally copy. They also drew a picture to go along with
their sentences of what they thought the First Thanksgiving might have looked like. Before
they drew, we talked about what type of things should/might be in their picture.

Brief description of how artifact demounstrates ACEI Standards 2.4 and 2.8:

This lesson demonstrated standard 2.4 because it involved learning about (3) people, (5)
groups, and (9) global connections. Also, I connected Social Studies across academic fields
because I had the students filling in a literacy web, writing, and drawing. It also
demonstrates the last bullet of standard 2.4 because as a class we did a form of rescarch and
then 1 had the students demonstrate their competence by filling in the web and completing
the drawing and writing activity. Also, throughout the lesson, | had the students compare the
First Thanksgiving to today’s Thanksgiving in order to connect and evaluate their real world
experience. This lesson demonstrated standard 2.8 because connections between concepts
and procedures were made when I had the students use the book information and connect to
filling in the web. | also connected the social studies topic with a iiteracy activity. The
Jesson definitely built the students understanding of the First Thanksgiving. It also built my
understanding because I had to complete research in order to be prepared to teach this lesson
to my class. This lesson integrated many different academic areas while still focusing on a
social studies topic and requiring the students to understand the information, make
connections. and complete an activity using the information.

Attached Is the assignment that generated this artifact and the artifact scoring rubric completed by a Keene State
College instructor.
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Methods Secial Studies Project Rubric

Anributes: K (Knowledge); S (Skilis); (D) Dispositions; (1) lmpact on Student Learning

Attributes &

Steps & Point Range Needs improvement Mcets Expectations Exceptional
Standardy

STEP L. PLANNING Tapie does not fit weil Topic setection Topic fits very well imo | Standards:
AND inler sociat smudies appropriate for social social studies theme 21,24,3.1,51,52
FREPARATION theme and studies theme and and devclopmental
A, Selection of developmental level of | developmental level of | level of siudents. Topic
appropriste topic. students. Weakly students. Connected to | supports grade level
(1-0 ps.) counected or not natjonal, state, and/or current Social Studics

connected to state, local curricudlum curriculum.

nalional and/or local standards. Inspiration 8§ | Comected to national,

cumiculum standards, weh nciuded with state, andror iocal

Inspiration 8 web not scveral, well-conniected | curriculum stundards,

included or few or ideas. inspiration § web

unconnected ideas. Did | Met with CT to discuss | included with many

nov meet with CT to Tcsson. well-thought-out

discuss lesson. interconnecred ideas,

Met with CT to discuss
lesson.

1-3 pts. 4-5 pis 6 pts.
B. Research on topic Few resources Used a varety of { Lised a wide variety of | Standards:
(1-6 pis.) explored. Description resources including: rescurces including at 21.24

does not reflect Five children’s hooks, jeast 5 children's

appropriae depth of fwo professional books, two professional

knowiedge needed to resources (not rom the | fesources (not from the

cifectively teach iesson. | Imiernet), two web siles | Internet), two weh sites

Weak content or software programs. or software programs.

background of topic. Research of content Rich, detailod research

Research covers few background covers of conient background

perspectives. Does not lesson's iopic at a basic | reflects depth of

meet minimal level. Covers differing, knowledge on lesson’s

requirements for perspectives in a0 topic. Covers multiple

corriculum resources. adequate manner. perspectives. Annotated

Annotated bibliography | Annotared bibliography | bibliography reflects in-

does not meet meets basic depth knowledge and

requirements. Not requirements. evaluation of books. No

completed in correct Uses APA format for emmors in APA style in

APA sivle, in-text citations and for | text citations and

bibliggraphy with fow bibliography.
erTors.

1-3 points 4-5 pis. 6 pis
C. Goals, corriculum CGioals, cumiculuen Goals, curriculum Cioals, curmculum Staudards:
standards, objectives standards, objectives standards, objectives standards, objectives 1,21, 24, 3.1,3.2,
and assessments, nol #iculared to the clearty articutated. cleariy and thoroughty 33,34.4
(1-6 pts.) exient needed, Assessments address articulated.

Assessments are concepts as well as Assessments address

minimal, mostly skills- skills related to concepts, skills and

fuocused. with Jittle development of studemt | process competencics

arention to student
devejopment of critical
thinking, problem
solving and/or not
appropriaicly aligmed
with lesson objectives,
No comments or
minimal reflection on
students” work.
Comments do not
address sdents’
meeting (o hot) iesson
objectives.

1-3 pts.

critical thinkiog and/or
problem solving,
Formative ang
SUrvInative assessments
align with imended
lesson obiectives.
Comments ¢n studenils”
work reflect some
tboughtful assessrent
of students” meeting {or
not) lesson ohjectives.

4.5 pts.

necessary for
development of student
critical thinking andsor
problem solving,
Formative and
Summative assessments
align with intended
lesson objectives,
Comments ou studenls’
work clearly reflect
thonghtful assessment
of studemis’ meeting {or
not) kesson objectives.
6 pts.

Bersh, MclLoughlin, White, 2008.
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STEPII,
A, Micro-teaching
{3-6 ps.}

Minirmai gescriplion of
lopic mivern. Soveral
giements of 185500 werg
incomplete and:ar
underdeveloped. Micro-
teaching showed basic
¢ljort 1n preparation
and minimal plannng,
Letivery was weak,
lacking in enthusiasm
o engugement.

1-3 pts.

|
|

1

Deseription of wpie
given. Micro-taught
lesson o poers.
Fvidence of thoughttul
planning and
preparation {or micro-
teaching, Delivery was
encrgetic and ¢ngaging.
Review ol micro-
wachmg included in
{tnal reflcouun
mdicating lesson
modifcations made
hased on peers”
izedback,

4-5 pts.

Tiorough deseription
ol lpic given. Micro-
taught a carclully -
prepered, age-
appropriate wnd
crpaging lesson w
peers. Delivery was
eneraetic. enthusiastic
and eogaging. Keview
of micro-reaching
mcluded in linal
refleciion thoughtfully
indicating lesson
madifications made
bused on peers’
feedback.

6 pts.

| Stamdards:
i LAl 24, 31,32,
33,34, 3J8.5.1.52

]
|
r
|

B. Develop and teach
Lesson.

Some componems of
the Methods Lesson

All components of the
Methods Lesson Plan

All companents of the
Methods Lesson Plan

Standardy;
1,2.1,.2.4, 31,32,

experience. {1-3 pis.)

Discussion of the value
of the social studies
project experience is
minimal. Does not
include comments on
the ¢ffect of the tessons
on ¢andidaic growth.

1 pt.

analysis of the
cllectivensss of the
lesson and teaching
expericnce

Analysis of candidate’s
own growth as a sucial
studies educalor
demonstraes the value
of the social stuaies
project experience.

2 pts,

ang in-depth anakysis of
the effectiveness of the
lesson and 1eaching
eXPEricnee,
Refeetion of
candidate’s own growth
as o social smadics
educator fully explores
the value of the social
studies projec
experience.

3 pts.

{1-6 pts.) Pian format missing format addressed ina format wddressed ina 3.3.34,3.5,4,. 51,52
and little detal Dasic manner, Some dewnrled/thoughttul
included. components addressed manner. Artis)
AM(s} extension al 6 deeper level. Ari(s) | extension activily s
aclivity is missing or extension activity is reievant 1o topic and
weakly developed. relevant t topic and demonstraes creaivity
demonstrates thoughtful | and thoughttil
planning, planming.
-3 pts. 4-5 pts. b pts,
STEP 111 Did not meet #fl project | Met project Met andior exceeded all | Standards:
PROFESSIONAL expectations and expectations and project expecrations and | 2,1, 5.0
PRESENTATION requircments. Edwomy requirements, Basic requirements, Used
A. Ensure guality of needed. Included litlie analysis of candiwtate’s psendonyms and
final product. dnatysis of teaching growth as 2 social profizssional
(1-3 pts.) effectiveness andior siudies educaiur, erminlogy
growth as a social Presented project neatty | throughout. Presented
studies educatgr, - few editorial issucs. project neatly with no
Project did non reflect Pseudonyms & editonal issues.
adequate understanding | professional Demonsiraled in-depth
of the 1eaching ot social | 1ermunology used. understanding of the
studies and use of Demonstrated basic leaching of social
children’s jiterinuce o understzanding of the studies and use of
enhance student teaching of social children’s Tiverature to
lcaming. studies and usc of anhance student
children’s litcrature o learning,
enhance student
leathing.
IptL 2 pts, 3 pts.
B. Final refiection on | Final reflection shows Final refleciion Final refiection Standards:
project and teaching firtle analysis, demonstrales some demonstrares carciul 1,2.1,24,3.4. 4,51,

5.2

Grading: A=(35-36); AB=(31-34); B=(25-30); BC=(21-24): C=(16-20): CD=(13-15); D=(12)

Bersh, McLoughlin, White, 2008,

Total Score:
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Kimberly Ramsey
After teaching this lesson, I was very satisfied with how it went overall. The

students were very interested in the topic and were extremely engaged in the lesson and
information. [ think the best part of this iesson was the idea web that we filled inas a
class with information that we learned from the book., The students really understood the
concept of the wéb‘ and had some great answers and information to give me. Their ability
to fill in the web as well as they did really showed me that they understood the
information. [ wonld definitely use the web again for this lesson and for others.

The writing and drawing activity also went very well and the students seemed to

~ enjoy drawing what they thought the First Thanksgiving might have looked like. One

thing [ would change for next time would be the writing portion of the activity. Some of
the stucients struggled with constructing complete sentences, so instead of having them
come up with their own sentences, [ would give them a fill in the blank model to use. For
example I would give them, “The First Thanksgiving was " or “At the First
Thanksgiving ”. 1think this help them be more successful while stiil allowing
them to use the facts and create a sentence.

This was the most in depth lesson I have to done to date and it proved 10 me how
important planning ahead really is. For exampie, I had a word bank written out for the
students with words I knew they would use, but would not know how to spell. This not
only helped them, but it limited the number of questions I had to answer about how to
spell certain words such as Thanksgiving and turkey, Not having to answer the same

question over and over allowed me to use my time more productively and focus on more

- serious issues and struggles that some students had with other parts of the activity.



A major aspect of this lesson that helped me as the teacher was doing the research
on the topic ahead of time. Having to write two pages about the First Thanksgiving gave
me a lot of good information that I was able to. share with my class. I could also answer
questions and clear up any confusion the students had. For future Ilessons, 1 know now
how important it is that, as the teacher, I have as much current information on the topic as
I can. Even if1do not end up using the information in the lesson I would at least have 1t
if I needed it. It was also very beneficial to have the Thanksgiving word search for
students when they finished the activity. This is because while some students were
finishing up, some were just beginning to write thetr final copy.

Having my lesson really planned out ailso gave me a lot more confidence and
made teaching the lesson a lot easter. Thls lesson not only taught me a lot, but it also
gave me lots of ideas to use in the future. T found this lesson to be very successful and I

believe the work the students completed proved that it was.
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Name: Kimberly Ramsey Date: November 13, 2008  Grade Level: 1
Subject: Social Studies Topic: The First Thanksgiving

Purpese: To have students learn and understand basic information and facts about the
First Thanksgiving.

Curriculum Standard:
New Hampshire Curriculum Frameworks for Social Studies-- Grade |

SS:HI:3: World Views and Value systems and their Intellectual and Artistic
Expressions

Demonstrate an understanding of conceptions of reality, ideals, guidelines of
behavior and forms of expression.

$8:H1:2:3.1; Identify individuals and/or groups who have profoundiy affected life in the United Stares, e.g.,
Abtaham Lincoin, or Pilgrims. (Themes: H: Individualism, Equality and Authority, I: Patterns of Social
and Polmcal Interaction, J; Human Expression and Communication)

New Hampshire Curriculum Frameworks for Reading — Grade 1
W:RC:2: In response to literary or informational text read aloud, students make
and support analytical judgments about text by...

W:RC:1:2.1: Using prier knowledge or references to text to respond to a question (gvidence may take the
form of pictares, words, sentences. or some combination) (Local)

(Retneved on October 31 2008 from

l 2 SoaalSIﬁa—:::—snFrame“ ork.doc and
hitp:./fwww .cd.staie. nh.us/education/doc/organi zation/curriculum/C urriculumErameworks/dogument s/K -
1 2Framework WrittenandOraiCommunication {102 doc)

Obijectives: Given a book about the First Thanksgiving the students will identify and
remember facts about the First Thanksgiving by listing them on a web graphic organizer.

Materials Needed for Learning Experience:
Teacher: book about Thanksgiving, web graphic organizer poster, dry erase

marker.

Student: none

Anticipated Length of Learning Experience: 40-45 minutes
Student Qr_ouping: whole class

Prerequisite Knowledge:
Teacher: For this lesson, the prerequisite knowledge that I will need is the

information or knowledge about the First Thanksgiving that I will expect the students to



tearn from this lesson. Being in a first grade classroom. this lesson will not get into too
much detailed information and is more of a starting point for students to branch off of in
the future. Most of the information I need I will get from the book that I am going to
read aloud to the class, but I did consult other sources so I can supply the children other
information if necessary and be able to answer any questions they have.

The Pilgrims decided to came to America in search of refigious freedom. They
wanted to separate from the Church of England and therefore were calied Separatists
(Kamma 2001). Their ship was the Mayflower and there were about 102 passengers
aboard when it left England (Enjoy MA 2008). It took the Pilgrims about nine weeks to
get from England to America and many of the passengers died during the long journey
(Hayward 1990). Although it is not where they first landed, these brave people finally
settled in what they called Plymouth, Massachusetts (Kamma 2001). When the séttlers
arrived, they soon realized that a Native American tribe called the Wampanoag already
lived in the area, Fortunatelv for both the Indians and the Pilgrims, both sides wanted to
keep the peace and together the groups signed a peace treaty (Kamma 2001). The
relationship between the two groﬁps grew even stronger when Samoset and Squanto, two
Indians who both spoke English, taught the new settlers how to survive in their new land
(Hayward 1990). These two men helped the Pilgrims hunt and showed them how to
grow crops such as corn (Hayward 1990). The trick that Squanto taught the Piigrims
about growing corn was o put a fish under the seeds before covering the seeds with dirt
(Kamuma 2001). This was a good way to fertilize the seeds and make sure the corn crop

would be bountiful.



Afier successfully surviving their first winter, the Pilgrims were very thankful for
what the Indians had done for thermn. In order to celebrate their successiui harvest, the
Pilgrims decided to have a feast and the First Thanksgiving was held in 1621 (Scnwarz
1996). The Pilgrims invited the Indians to join them for their feast and Chief Massasoit
came with 90 other Indians (Kamma 2001}. This harvest feast took place in the late fal!
and lasted a total of tiree days (Kendall 1997). During the three days there was a variety
of food 1o eat. Some of the food on the table at the First Thanksgiving was turkey, nuts,
bread, and cranberries (Gibbons 1983). They also ate roasted deer meat, beans,
cornbread, and pumpkin (Gibbons 1983). During the three days, the Piigrims and Indians
did more than just eat. Together they played games, sang songs, held parades, and
danced (Kamma 2001), There was also a big game of tug-of-war, which almost everyone
joined in on (Kamma 2001). The Pilgrims had many things to be thankful for including
food, shelter, and most irﬂpoﬁantiy their good friends, the Wampanoag Indians {(Hayward
1990).

The last of my resources s a Scholastic website that not onty gives information
about the First Thanksgiving, but is also an interactive site for students. Students can
view a slideshow of pictures and it is appropriate for even young students because the
website narrates to the student so they do not have 1o be able to read. There is also a quiz
students can take that would be great for upper elementary aged students. The quiz
would be harder for young children, but the questions would be good to answer and

discuss as a class after learning about the Pilgrims, Indians, and the First Thanksgiving.

References
Enjoy MA. (2008). The history of Thanksgiving. Retrieved November 2, 2008, from

http://www enjoyma. convboston/thanksgiving. asp




Gibbons, Gail. (1983). Thanksgiving day. New York: Holiday House.

Hayward, Linda. (1990). The first Thanksgiving. New York: Random House.

Kamma, Anne. (2001). If you were at...the first Thanksgiving. New York: Scholastic Inc.

Kendall, N. (1997). How much do you know about the first Thanksgiving? [Electronic
version). Christian Science Monitor, 90(}).

Scholastic Inc. (2008). The Thanksgiving feast. Retrieved November 2, 2008, from

utp:/www scholastic com/scholastic thankseiving/feast/index. htm

Schwarz, F. (1996). 1621 [Electronic version]. American Heritage, 47(7).

Student: none

Procedure:
1. Introduction:

e Ask the students who celebrates Thanksgiving. Ask them how they
celebrate Thanksgiving.

o Ask the students if they have heard of the First Thanksgiving. Ask them
what they know about the First Thanksgiving.

¢ Tell the students that we will be reading a book about the First
Thanksgiving and filling in the “idea web” with facts we learn.

e Show them the “idea web” poster. Explain how this web is a good way to
organize facts about a topic. Tell them how the topic goes in the middle
circle and the circles around the topic go facts that refate to the topic.

s Tell them the topics of the five fact circles are Who, Food, Where, How
long, and Thankful for... |

» Explain that as we read they should be thinking about information to fill
the circles and we will fill out our web as & class.

2. Body of Learning Experience:

Read aloud Thanksgiving Day by Gail Gibbons

During reading, emphasize information that will be used to fill the web.

After reading, ask the students about some facts that they learned.

Remind students that the information on the web is about the First

Thanksgiving, not how we celebrate it today (even though the book talked

about that information too).

o Together, as a class fill in the web with the facts from the book.

o TUse page 38 of The First Thanksgiving by Linda Hayward to give students
examples of what the Pilgrims and Indians might have been thankful for if
necessary.



5. Conclusion:

¢ (Once the web is filied in, review the information on the chart.

« Have the stuaents identify things that are similar about the First
Thanksgiving and how we celebrate Thanksgiving today.

¢ Show the students the book If You Were At The First Thanksgiving by
Anne Kamma.

e Ask if anvone has any questions about the web or the information that we
put in the web,

Assessment:
1. Formative:

» During the read aloud, I will ask the students guestions about the story and
emphasize the facts that they wili need to remember in order to fill the
web.

« T will discuss how the pictures give us just as much information as the text
does.

2. Summative:

e The summative assessment for this lesson will be filling in the idea web
with facts about the First Thanksgiving,

e If the students can provide me with the information, then I know they
learned the facts.

o Ifthey are struggling, we can go back m the book and see if together we
can find the necessary information.

Child Guidance (Behavioral):

Proactive Considerations: Reactive Considerations:

*  To prevent confusion with directions, I o If students are misbehaving, I might
will go over them slowiy and ask the change their seat or issue a
students gquestion such as “What is one ;i After 3 . 1 will
piece of information that we will need to warning, er Wmmgs wi
look for in the reading to writc on our have them move their card to
wcb?" to show they understand the veliow. If that student continues 1
assignment. will ask them to go back to their

¢ To prevent behavioral issues. [ will seat and listen from their desk.
obscrve where certain students chose to sit IFth dents d i t
on the reg and perhaps make some seating ¢ ¢ students O not seem 1o
changes before 1 begin the lesson. I wilk ‘understand the directions, 1 will
also remind the class about the blurt jar. either explain them again in a

¢  To make sure all my students all involved I different way or ask a student to tell
will call on a \?fn;lt\ 0; Sﬂlde;lzlls 1o f;re the class what the directions are.
answers (cven if they do not have thet :
hand up) and aiso make sure that af Th(lis wtc;ui(cii sh((i)\:l me \;ﬁlo does
students have are in a posttion 10 see the understand and also will encourage
web. student participation.




Child Guidance {Cognitive):

Needs for Lesson Participation:

Modification Required:

For some students, a challenge within the
lesson will be the skills nceded 1o
remember/ recall information from the
text to fill out the web circles,

Thas honors the MI because not only are

To ensure success, 1 will really
emphasize the information they need
to recall while I read. 1f a student
needs help, as a class we can go back
into the book and find the info.

we discussing facts, but they will be
visually represented on the web.

s  Working as a class, there should not be
many, if any, modifications needed for
children with lcarning problems. They
can look to the book or their peers 1o
help them, .

* To promote full engagement of all
students, not just those with advanced
knowledge, [ will call on a variety of
stadents and will ideally get an answer
from everv student.

» The materials can be modified so that
if a student thinks of a new circle of
information we can add to the web, |
will draw it on and have the class fill
it in.

If | see that students are getting
restless during the webbing because it
is taking longer than expected I can
have get up and stretch, then come
back and finish the assignment.

Resources Used:
Gibbons, Gail. (1983). Thanksgiving day. New York: Holiday House.

Hayward, Linda. (1990). The first Thanksgiving. New York: Random House.

Kamma, Anne. (2001). If you were at... the first Thanksgiving. New York: Scholastic Inc.

Lesson Reflection:
1. Analysis: Overall, the lesson went very well. I think the best part was filling

in the idea web. The students really grasped the concept and had good ideas
and information to fill the circles. The students really learned a lot about the
First Thanksgiving including who was there and how some of the foods are
still eaten at Thanksgiving today. Iknew they learned this information
because they were able to discuss it as a class and also able to write about it
for the activity. They were very interested in the story and had plenty of
comments which showed me they were listening. _

2. Planning: If T were to teach this lesson again 1 would definitely use the web to
organize the information. I would also make sure that as I wrote on the web, I
stood in a position where all the students could see what I was writing and I
would not be blocking their view of the chart.



Namsa: Kimberly Ramsey Date November 13, 2008 Grade Level: 1
Subject: Socia! Studies Topic: The First Thanksgiving

Purpose: To have studems use the facts and information they [earned about the Firs:
Thanksgiving to individually draw and write about the First Thanksgiving.

Curriculum Standard .

New Hampshire Curricuium Frameworks for Writing—Grade |

W:IW:3: In informational writing(reports or procedures onty}. students
demonstrate use of a range of elaboration strategies by:

WIW:1:3, 1 Including details/information relevant to topic (details/information mav take the
form of pictures with captions. “words”. “sentences”. or some combination) {Local)

(Retrieved on Qctober 31, 2008 from

T PP o

Obijectives: Given facts about the First Thanksgiving shown on the “idea web” students
will demonstrate their knowledge of the First Thanksgiving by writing two sentences
using the facts about the First Thanksgiving that are on the web.

Given their factual sentences about the First Thanksgiving students will support their
writing by drawing a picture that represents what they think the First Thanksgiving
iooked like.

Materials Needed for Learning Experience:
Teacher: idea web poster, rough draft paper, final product paper, books on the

First Thanksgiving for students to reference if necessary.

Student: pencil and ¢crayons.
Anticipated Length of Learning Experience: 25-30 minutes

Student Grouping: Individual
Prerequisite Knowledge:

Teacher: An understanding of the facts and information that is written on the web
and also how to help students find information in the bogks if necessary.

Student: Information and facts learned while putting together the web. Also, any
information they can remember from the book read out loud.

Procedure:
1._Introduction

¢ Review information that was put on the web.



« Discuss with students what they think the First Thanksgiving might have
looked hike (refer 1o the books) '

« Explain to students the next activity which will be writing and drawing
about the First Thanksgiving.

2. Body of [ earning Experience:

¢ Tell students that they will be writing 2 sentences about the First
Thanksgiving from the information on the web.

e Give them my example and have 1 or 2 students give an exampie
sentence.

o Tell them they will be doing a rough draft on the FCA paper and review
the FCAs.
Remind them to use the web for ideas and help with spelling.
Once they have had their sentences checked by a teacher, they can write
them on the final paper.

o After writing their sentences, they are going to draw what they think the
First Thanksgiving might have looked like.
Review some things they might put in their picture (people, table, food).
Have the students to go back to their seats and begin working silently,
Tell the students they will be able to talk in whispering voices once
everyone 1s working on the final copy.

3. Conclusion:

» For students who finish early, hand out the Thanksgiving word search.

e Once everyone is done, have 3-5 students share their work {more can if
time permits).

» Finished work can be hung around the room and/or made into a class book
about the First Thanksgiving.

e Have students clean up and clear off their desks.

Assessment:
1. Formative:
¢ As students work, I can observe them and see who knows exactly what
they want to write for facts and see who struggles. This will show me who
really grasped the information and activity.
¢ I can also observe who followed the FCAs and who used the words given
to them on the paper and on the web to help them with spelling.
2. Summative:
e The students’ final product is the summative assessment for the entire
lesson. It will show me what they learned and how well they understood
the project.




STAPLES

- Child Guidance (Behavioral):

Proactive Considerations:

o I will go over the directions one time,

very slowly and then again to review
the basics. 1 will also ask if there are
any questions.

e Doing the work at their desks should
help with behavior, but T will remind
them that it is silent until they are
working on their final copies, then
they can whisper.

e All students will be participating as

- they do their own work, but if a
student is struggling I will work with
them to come up with ideas for
sentences.

Reactive Considerations:
If a student is misbehaving, they get 3
warnings then they move their card to
vellow. 1f they continue to
misbehave, then their card tums to
red.
T will walk around as the students
work to keep them on task and
answer guestions.
If there is a question or confusion
about direction, I will have everyone
stop working and address the entire
group with the question and answer
in case somebody had the same
question, but did not want to ask.

Child Guidance (Cognitive):

Needs for Lesson Participation:

Modification Reguired:

» The skills that might be challenging
for some individual students will be
putting the facts together to make a
sentence,

¢ To promote engagement, it will be
important to tell the students that
their work will be either hung up in
the classroom or made into a class
book.

o There will be some students that will

need the constant encouragement to
focus on their work. A modification
for this lesson if it seems too much
for the students is to get the rough
draft done and then do the final copy
another day or later that day.

»

If a student is really struggling, T wil}
have them pick out a fact they want
to use and I can help them word by
word to create an appropriate
sentence,

I will encourage them to write in their
neatest handwriting and really focus
on the FCAs.

If this 1s the case, I could collect the
rough drafts and hand them out to
complete the next day or later that

- day.

Resources Used: none




Lesson Reflection:
1. Analysis: Overall, I think the activity was successful. The students enjoyed

doing it and it also showed me that they had learned and understood the
information. Their drawings were very detailed and they enjoyed adding
these specific details. Having the students write a rough draft of their
sentences was a good intervention to catch mistakes and gave me the chance
to show the students how to correct their mistakes. Some students did have
trouble putting sentences together, but as I talked it out with them, they were
able to verbally put a sentence together and then write it down on paper.

2. Planning: If T were to teach this lesson again, I would modify the writing
activity part. Instead of having students come up with sentences, I would give
them a model to follow and fill in. (For example: The First Thanksgiving was
____or At the First Thanksgiving ) I think this would help the
students be more successful with the writing aspect of the activity. If time
allowed I would also want the students to have a chance to look through the
books I brought about the First Thanksgiving.



STAPLED

Name: Kimberly Ramsey Date: November 13, 2008  Grade Level: 1

Subject: The Arts Topic: The First Thanksgiving

| Purpose: To have the students do a hands-on art actlwty that involves teamwork and is

connected the Thanksgiving theme.

Materials Needed for Learning Experience:
Teacher: brown, red, orange, and yellow construction paper, wiggle eyes, and
craft directions

Student: scissors, giue, and pencil to trace

Procedure:

1. Introduction

Introduce the craft to the students.

Show them the example I made and tell them how it could make a nice
centerpiece for their family’s Thanksgiving table.

Ask them if they think the Pilgrims and Native Americans had decorations

~ on their table at the First Thanksgiving. If so what did they have?

Explain how it is made and how they trace their feet for the body and their
hands for the feathers. _
Explain how the students will use brown for the body. They will do 2
hands in red, 2 hands in yellow, and 2 hands in orange (6 total feathers),

2. Body of I.earning Experience

L ]

Pair the students up so they can trace each others feet. Pair them up with
someone sitiing near them, but try to do a boy and a girl as much as
possible.

Have them trace each others feet and then cut out their own feet and put
on the comer of their desk.

When they finish the feet, give them the paper to trace their own hands.
Once everyone in the class is all done tracing and cutting, assemble the
turkeys step by step together.

Show them how to glue the feet together by spreading open the bottom a
little

Have them glue the hands on the back of the body, so they stick over the
top. Make sure they spread them out so it looks like a bunch of feathers
Give each student 2 eyes to glue on

With the scraps from the orange construction paper, the students can cut
out a beak and two legs. (It might help to draw what the beak and legs
should look like on the board). They can then glue the beak and legs on

3. Conclusion

Have the students write their name on the back and leave on their desk or
a back table to dry.

Make sure students throw away all thetr scraps and put away their
supplies.



References:

Kaboose Amazing Moms Inc. (2007). Hands and feet turkey craft. Retrieved November
1, 2008, from
i
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Thanksgiving Craft for Kids - Hands and Feet Turkey Craft

Your child's hands and feet will heip make this colorful turkey decoration.

.l

Young children may need help tracing their hands and feet.
When complete, they make cute table decorations at each place
setting for Thanksgiving dinner or for your holiday parties.
Parental supervision is recommended.

You'lt Need

construction paper in brown,
black, orange, red, yeliow , white
scissors -

glue

wiggie eyes, optionat

Find the supplies >>

Make the turkey tail feathers by tracing your chiid's hand
on ¢olored paper and cut out 6-8 times in a variety of colors,

For the turkey body, trace feet (shoes on)}
and cut from paper.

Glue the two feet together, spreading them
slightly apart at the bottom.

Glue the “tail feathers” to construction paper overlapping them, to take on
the appearance of feathers.

http://www.amazingmoms.com/htm/thanksgiving _craft_hands feet turkey htm
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Glue the "body" on top. Add a few more hands if you want.
Attach wiggle eyes. Cut and glue or draw paper beak,
wattle and feet.

Amazingmoms Holiday Tip . e
Print out some your favorite Amazingmoms haliday craft ideas and activit:
and add them to a plastic tub filled with basic craft supplies.
this will keep your chiidren busy through the holiday season.
Click_here for our recommended supply list!

Related Links

More Thanksgiving Ideas
Thanksgiving Games
Thanksgiving Crafts
Amazingmoms Home
Holiday Pages

KAB®OSE

Are vou and your family

smart snackers? = xiseose

Contact Us - Advertise « Link to Us - About Us . Privacy - Newsletter - Favorite Sites - Terms of

This Week's Most Popular Pages: Birthday Party l1deas for Kids | Klds Arts & Crafts { Halloween Crafts | Halloween Party Games |
: Costumes for Kids '

Visit oor family of sites: Kaboose | Eunschool | BabyZone | Bithday in_ a Box | Zegks

2007 - 2008 Kaboose AmazingMoms, Inc. Contant preperty of Kaboose AmazingMoms Inc., unless otherwise spacifiec
Duglication, distribution or other wses by permission only.

http://www.amazingmoms.com/htm/thanksgiving craft_hands_feet_turkey htm 11/1/2008
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Kimberly Ramsey
Annotated Bibhography
Gibbons, Gail. (1983). Thanksgiving day. New York: Holiday House.

The book gives factual information about the Pilgrims and the First Thanksgiving. The
last part of the book talks about how people today celebrate Thanksgiving. The story
gives facts that are basic and easy to understand and good for voung students. It also has
bright and colorful pictures to show detail and attract attention, ht is a very useful source
to give children information about Thanksgiving in a way they can understand and relate
10.

Hayward, Linda. (1990), The first Thanksgiving. New York: Random House.

This book gives a lot of detailed information about the Pilgrims and their tip from
England on the Mayflower, It also has information about the Native Americans and the
First Thanksgiving. It is a very useful source because it gives specific names of people
and places that students (in grades 2 and up) would need to know when learning about the
First Thanksgiving. A younger student might not be able to read this book on their own,
but it would be a good classroom reference for the topic.

Kamma, Anne. (2001), If vou were at...the first Thanksgiving. New York: Scholastic Inc.

Thts book is a book of questions and answers about the First Thanksgiving. There are
about 50 questions that cover a variety of aspects about the First Thanksgiving. The
information covers the Pilgrims, the Indians, and the Thanksgiving feast. This book is
extremely detailed and would be a great reference for teachers and older elementary aged
students. The pictures also appear to be very historically accurate and anotber good way
students can use this book, This book is not read aloud material, but would be a good
classroom reference.
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STAPLES

Student Work Samples
(Final copy of writing and drawing and the rough draft writing

paper)

1. Student really understood creating the sentences and had a detailed
picture. Did not copy the corrected sentence correctly on the final
copy (missing capital letters).

2. One of the best from the class. Did a good job with drawing and
writing the sentences.

3. Student used very advanced words that we did not even go over in
class.

4. Student struggled with putting a sentence together and overall I do not
think they really understood the concept of the activity. However,
picture is relevant.

5. Student did very well with the writing, but the picture does not fit
what the First Thanksgiving would look like. The picture does not
include some of the aspects we discussed in class, but overall very
good. S



STAPLES'
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STAPEED

Photos of Lesson

. Showing the students the book we read to learn our information.
. Reading the book to the students

. Showing the students the Idea Web and discussing how we will fill it

m. I told them how the topic goes in the middle and facts go in the
surrounding circles. This photo gives a good picture of the Idea-Web
visual used in my lesson.

. Filling in the information on the web.

. Filling in the information on the web.

. Reviewing the rough draft worksheet and going over word bank.
. Students working on the writing activity.

. Answering a question for a stadent and students working on their

activity.
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Methods Social Studies Project Rubric
Attributes: K (Knowiedge); § (Skills); (D) Dispositions; {1} Impuact on Student Learning

Steps & Point Range 1 Needs Improvement \ Meets Expectations Exceptional i Atiributes &
- { Standards
STEP I PLANNING Topic does not ft well Topic selecrion Topic fus very well into ;| Standards:
| AND . into social swdies appropriate for social sociat studjes theme 21,24.3.1,81,52
TREPARATION theme and studies theme and and developmental d -
A, Selection of developmental level of | developmental level of | level of studems. Topic (SCif ssecd
appropriate iopic, students, Weakly sindents. Connected o supporis grade Jevel M CT’
{1.6 pts.) connected or not nattonal, stale, andior current Social Studies
connected 10 stale, Jocal rusriculum curmsium f](&‘ Eﬂ*’ ng
! national andsar local standards inspirativn 8 | Connected 1y national,
curriculum standards. web included with stale, andror local
Inspiration 8 web not several, well-connected | curnculum standards
included or few or 10eay | Inspirstion § web
uncomnected jaeas. Did | Mer with CT to discuss | incfuded with many
not meal with CT to Jesson. well-thoughi-out
discuss lesson mterconnecied ideas.
Met with CT to discoss
1-3 pts. 4.5 pts
B. Researchon topic | Few respurces Used a variety of Used & wide variety of | Standards:
(1-6 pts.) explomd Description rc:; rees including. resoysoes inchading al | 2.1, 2.4
a does not reflect FifeRnildren'sbovks, | lease¥ children’s g
appropriate depth of two professional books, two professional W o Md

knowledge nseded to resources {not from the | resources (not from the Carimans
effectively teavh lesson. | Imemet), two web sites | Intemet), two web sites

VWeak content or software programs, ot software programs. "H‘Ui’ﬂigh th
background of wpic Research of content Rich, detailed rescarch
Kesearch covers few background covers of content background
perspectives, Doesnot | lesson's topse sta basic | reflects depth of
meel minimal level, Covers differing knowledge on lesson’s
requirements for perspectives in an topic Covers multiple '
curriculum resources. adequate manner. perspectives. Annotated o
Annotated bibiiography | Annotated bibbography | biblivgraphy refledts in-
does not meet meets basic depll knowisdge and
requirements. Not requirerments evaluation of books. No
completed in comect Uses APA format for errors in APA style in
ATA style. In-texi citations and for | text citations and
bibliography with few bibiiggraphy.
' sirors
1-3 points 4-5 pts. f)- G pts
C. Goals, coxricwam |} Goals, cutncuium Goaly, curncuium } Goals, curnicuium 1 Standards:
stapdards. objectives standards objectives standards, obpectives standards, objectives 1,21,24, 31,32,
and assessments. not articujated 10 the clearly articuiated clearly and thoroughty 33,344
1-6 pis. extent nesded. [ Assessments address - | arbcujated
or ). Assessments ars concepts as well as Asgessments address ! "H’lﬁujh “ﬁl‘(
minimal, mostly skills- | skills related e concepts, skiffs and &W fg
focused, with bitle development of smdent | process competercits _
attention o student entiza) thinking and/or | necessary Ior : .
development of erical | probiem solvimg. deveippment of studemt | * WCb WLVOW
thunking, problem: Formative and critical thinking and/or -

: solviug’mpd!or not | summative assessmens | problem solving m‘ha“{ "qubha
appropriately aligned ahign with intended Formative and f . ’
with lesson objedives Isson ohyechives. summalive asessments |
Nu comnments or | Commnents on students’ | atign with intended .

N . mintmal reflecion on | work reflect some Jesson ohjectives.
sludents” work, thoughtful assessment Comments on students’
Comments 6o not of sindents’ megtng (or | work clearly sefiect
address students’ not) lesyon obpactives, thoughtful assessment
meching {0r not) fessin : of studenls’ meeting (or
objecnves not} Jesson obizctives.
1-3 pts. 45 ps.
.= e i

Bersh, McLoughlin, White, 2008,



STEPH.
INSTRUCTION
A Micro-teaching
(3-6 pts.}

Minwoal deseripuon of
wipie given. Severai
elements of lesson were
ncompizte andior
upderdeveloped. Micro-
teaching showed basic
efton in preparation
and minimal planning.
Dielrvery was weak,
lacking in enthusiasm
07 tngagement.

1-3 pis.

Descripuon of topiz
grven Micra-taugn
les&on 10 peers
Evigence of thoughtiul
planning, and
preparatien for micro-
teaching Delivery wag
energetic and engaging.

Review of micro-

teachmg included in
final reflection
indicating lesson
merdifications made
based on pesrs’
feedback.

4-5 prs,

i Thorough descripuion
of topic giver. Micre-
taught a carefully-
prepered, age-
appropnate and
engaging lesson to
peers. Delivery was
encreetic, enthusiastic
and engaging. Review
of micro-teaching
tncluded in final
reflection thonghtfuliy
indicaung lesson
madifications made
based on peers’
fecdback.

& pts.

b

i Stapdards.
I.21,24, 31,32,
3.4,34, 35,51.52

Successiully
+uught
+Hhormigh reblehon

B. Develop and teach
Lesson.

Some components of
the Methods Lesson

All companents of the
Methods Lesson Plan

. All components of the
Methods Lesson Plao

i Standards ' I
1,2.1,,24,31.3.2,

PROFESSIONA
PRESENTATION
A Ensure quabty of
finaj product,

{1-3 ps)

UHe prestntion
m@qm piser

expeclations and
requirements. Editing
necded. Included 1itle
anaiyvsis of teaching
eftectiveness and/or
growth as & social
studies educalor,
Project did not reflect
adequate understanding
of the teachinyg of social
studdiey and use of
childran’s ierature to
enhance student
Jeaming.

1 pt.

expectations and
regirements, Basic
analvsis of candidaie’s
prowth as o social
stndizs cdusator
Presented projsetneatly
- few editosial 1ssues.
Pseudonyms &
professional
terminology used.
Demonistrated basic

“understanding of e

teaching of socl
smdies and vse of
chuldien's Inerature 1
enhance student
learming,

2 pts. !

(1-6 pts.} Plan format missing format addressed in a format addressed m 2 33,44,35.4.5],52,
and fittle detall basic manner Some i deraiiedAhoughtful
ineluded components addressed manner. ATt(s} ' Cd/}lp W p&ns
Adt(s) extension at a deeper level. Ant(s) | exiension actjvity is
AchV ity 15 MIssing or extension ativity iy relevant 1o topic and
weakly developed. relevant 1o tome and demonstrates creabivity

: demonstrates thonghtful | and thoughtful
platuing. | planning.
. 1.3 pls. 4-5 p1s. 4 pts. é
STEF 11 v Did not meet alt project | Met project Met andior exceeded all y Standards:

project expectations and
requirements. Used
pscudonyms and
professiopal
terminniogy
thrvughout. Presented
project neatly with no
editonal 155ues.
Demonstrated in-depth
understanding of the
teaching of social
studies and use of
children’s literaure o
ephatice smoen’
learning.

3

3 pts.

1151

B. Final refiection on
project and teaching
experience. {1-3 pts.)

Final reflection shows

litle analysis.
Thscussion of the value
of the social studies
Project CXpERence 15
tninintal. Does not
include comments o
the cffect of the iessons
on candidate prowth,

Grading: A=(35-36); AR=(31.34); B~(23-30); BC={21-24); C=(16-28); CD=(13-13); D=(i1)

Bersh, Mol .oughlin, White, 2008.

Funal reflection
demunsirates sime
analysis of ine
effectivensss of the
iesson and 1zaching
LXPLrienee.

Analysiy of candidate’s

-own growth as a social

studies educann
demuonstrates the value
of the spdial studies
proj el experisnse

2 pts.

“Final reflection
demonstrates careful
and in-depth analysis of
the effectiveness of the
lesson and teachimg
EXPErience.

Reflection of
candidate’s own growth
as a social studies
educator fully explores
the vatue of the social

| studies project .

experience. 3
3 pis.

Standards:
j,2.0,24.34,4,51,
"

refleckd on imprrtmee

of mregw'nkf Wriowtedge

T{;tﬁ' Score- 3 ‘5-

Exwﬂ%" 'Thrs W

H dlane W Aevelaprverially
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